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Foreword

This manual has been produced to familiarize data users with the procedures followed for data
collection and processing of the second follow-up teacher component of the National Education

Longitudinal Study of 1988 (NELS:88). A corollary objective is to provide the necessary documentation
for use of the data file.

Use of the data set does not require the analyst to be a sophisticated statistician or computer
programmer. Most social scientists and policy analysts should find the data set organized and equipped
in a manner that facilitates straightforward production of statistical summaries and analyses. This manual
provides extensive documentation of the content of the data file and how to use it. Chapter VII and
Appendix D, in particular, contaio .ssential information that aliows the user to immediately procced
with reinimal startup cost. A careful reading of Chapter VII and Appendix D will help users to
avoid common mistakes that result in costly computer job failures or incorrect results.

The rest of the manual provides a wide range of information on the design and conduct of the
National Education Longitudinal Study of 1988 (NELS:88). Chapter I begins with an overview and
history of NCES’s National Education Longitudinal Studies program and the various studies that it

comprises. Chapter II contains a general description of the data collection instruments used in the
NELS:88 second follow-up.

The sample design and weighting procedures used in the second follow-up study are documented
in Chapter III, as well as standard errors and design effects and non-sampling measurement errors.

Data collection procedures, schedules, and results are presented in Chapter IV. Chapter V
describes data control and preparation activities such as monitoring receipt of questionnaires, editing, and
dataretrieval. Chapter VI describes data processing activities including machine editing, and construction
of the cleaned data tape. Finally, Chapter VII describes the organization and contents of the data file and
provides important suggestions for using it.

The appendices contain a list of other NCES publications; an overview of the content of the
teacher survey; guidelines for Statistical Analysis System (SAS) users; the NELS:88 second foilow-up
teacher questionnaire; lists of items for which data was retrieved; the items included in an abbreviated
version of the questionnaire; the record layout for the teacher questionnaire; and a teacher codebook.
A glossary of terms used in NELS:88 constitutes the final section of the manual.

In addition to the study described in this manual, a number of supplemental NELS:88 components
and related education studies are also described in Appendix A. These studies include: the High School
and Beyond (HS&B) base year files; merged HS&B first, second, third, and fourth follow-up files; related

HS&B files; and assorted files related to the National Longitudinal Study of the High School Class of
1972 (NLS-72).
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A Note on Data Use and Confidentiality

The NELS:88 second follow-up data files are released in accordance with the provisions of the
General Education Provisions Act (GEPA) [20-USC 122e 1] and the Carl D. Perkins Vocational
Education Act. The GEPA assures privacy by ensuring that respondents will never be individually
identified.

The National Center for Education Statistics (NCES) is responsible under the Privacy Act and
Public Law 100-297 for protecting the confidentiality of individually identifiable respondents, and is
releasing this data set to be used for statistical purposes only. Record matching or deductive disclosure
by any user is prohibited. .

To ensure that the confidertiality provisions contained in PL 100-297 and the Privacy Act have
been fully implemented, procedures commonly applied for disclosure avoidance in other
Government-sponsored surveys were used in preparing the data file associated with this manual. These
include suppressing, abridging, and recoding identifiable variables. Every effort has been made to
provide the maximum research information that is consistent with reasonable confidentiality protection.
Delet:d, abridged, and/or recoded variables appear with an explanatory footnote in the codebook attached
to each user’s manual.
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I. Introduction

This manual provides guidance and documentation for users of the public release data for the
teacher component of the National Education Longitudinal Study of 1988 (NELS:88). Information about
the purpose of the study, the data collection instruments, sample design, data collection, and data
processing procedures is presented in this manual.

1.1 The NELS:88 Second Follow-Up Teacher Survey

The NELS:88 teacher component was designed to provide teacher information that could be used
to analyze the behaviors and outcomes of the student sample. The teacher survey instrument was
administered to one mathematics or science teacher of second follow-up sample members enrolled in
mathematics or science in a NELS:88 sampled school. The questionnaire elicited teacher evaluations of
student characteristics, performance in the ciassroom, and curricular information about the classes taught
to sample members. It also collected background information about the teachers and their schools,
including both teacher demographic and professional characteristics, information about teachers’ school
activities, such as parent-teacher and teacher-school interactions, and perceptions of school climate and
culture.

1.2 The Second Follow-Up Teacher Sample

The teacher survey attempted to collect one mathematics or science teacher report for each
sampled student enrolled in a inathematics or science course in a NELS:88 sampled school; teachers of
NELS: 88 students who were not enrolled in one of the NELS:88 schools were not eligible for the teacher
survey. Because the subject area of the teacher report was either mathematics or science, the student
needed to be enrolled in one of these subject areas to be eligible for a teacher report. In the base year
teacher survey, either a mathematics or science teacher reported on each student. Students enrolled in
only one class, mathematics or science, were eligible for the one teacher report, regardiess of the subject
area of their base year teacher report. For students in the second follow-up who were enrolled in both
mathematics and science, either a mathematics or science teacher was surveyed depending on the student’s
base year subject area assignment.

Although the student sample constitutes a nationally representative cross-section of 1992 twelfth-
grade students, the NELS:88 teacher sample does not constitute a naticnally representative sample
of twelfth-grade teachers alone. The teacher sample was entirely student driven. Each teacher’s
appearance in the sample depended upon his or her linkage to a sampled student who chose to participate
in the NELS:88 second follow-up, and not all students were enrolled in schools in which the teacher
survey was conducted.

Additionally, the sample does not constitute a representative sample of teachers even in the two
subject areas to which the teacher studv was restricted. Unlike the base year, in which the school sample
constituted a representative sample of all eighth-grade schools in the nation in 1988, the second follow-up
school sample was determined by the dispersion patterns of base year and first follow-up sample members
to twelfth-grade schools, and does not constitute a national probability sample of schools. Even if all the
teachers in the two subject areas in the NELS:88 schools had been included, the population from which
NELS:88 teachers were selected would not have been representative of all twelfth-grade teachers in the
nation. Although it is possible to create teacher-level and course-level data sets using the second frllow-
up teacher data, they are not valid probability samples and no statistical weight has been provided ror this
level of analysis. However, the NELS:88 second follow-up contextual weight adjusts the teacher data

13 :
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used in conjunction with the student data such that it provides, for example, nationally representative
samples of both seniors and 1988 eighth graders enrolled in math or science courses in 1992.

1.3 Structure of the Teacher Data File

The teacher data file is organized at the level of student-teacher pairs. Data from 5,657 teachers
:inked to 15,695 students are contained in the teacher file. This file also contains student information,
class information, and teacher background information. An idestification code permits linkage to other
files (see Chapter VII for instructions for making this link). Further details of the file structure for the
teacher survey are provided in Chapter VI. ‘

Because the second follow-up teacher data cannot be used to make generalizations to the
population of twelfth-grade teachers, teacher weights have not been provided on the teacher data file.
However, because the NELS:88 teachers are, essentially, informants on NELS:88 students, the contextual
student weight available on the teacher file can be used in conjunction with the teacher data when students
are employed as the central unit of analysis and their teachers as a source of contextual data. Weighted

frequencies in the codebook to this user’s manual reflect use of the second follow-up contextual weight,
F2CXTWT, with the teacher data.

1.4  Organization of the Data User’s Manuals

NELS:88 data sets have been produced in both public use and restricted use form. The public
use data files reflect alteration or supprersion of some of the original data imposed to minimize the risk
of statistical disclosure of the identity of responding individuals and institutions. The restricted use files
preserve the original data free of all confidentiality edits. Data files with high disclosure potential,
specifically the transcript file and the school effectiveness study file, are available in restricted form only.
This manual may be utilized with both the public use and restricted use data files. Variables that were
modified or suppressed on the public use files, but appear on the restricted use version of the data, are
included in the codebook in their modified public use form. A more detailed discussion of measures used

to preserve respondent confidentiality, and of procedures for gaining access to restricted use data, may
be found in section 1.8 of this manual.

In addition to documentation for the restricted use transcript and school effectiveness study data
files, five manuals have been produced for the NELS:88 second follow-up, one to accompany each of
the five public release files: student, dropout, parent, tzacher, and school. Each manual furnishes the
user with information and documentation about NELS:%8 and the specific public release data file.

While this manual - intended for use with the second follow-up teacher component data, a data
file user’s manual was also produced and released to accompany each of the four public release data riles
of the base year and each of the four public reiease data files in the first follow-up surveys. Information
on these publications and other documentation for NELS:88 is discussed in section 1.8 of this manual.

1.5 Overview
1.5.1 NCES’s National Education Longitudinal Studies Program
The U.S. Department of Education’s Natiou:. Center for Education Statistics (NCES) is mandated

to "collect and disseminate statistics and other data related to education in the United States” and to
"conduct and publish reports on specific analyses of the meaning and significance of such statistics"

14
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(Education Amendments of 1974-Public Law 93-380, Title V, Section 501, amending Part A of the
General Education Provisions Act).

Consistent with this mandate and in response to the need for policy-relevant, time-series data on
nationally representative samples of elementary and secondary school students, NCES instituted the
National Education Longitudinal Studies (NELS) program. The genecal aim of the NELS program is to
study the educational, vocational, and personal development of students at various grade levels, and the
personal, familial, social, institutional, and cultural factors that may affect that development. The NELS
program currently consists of three major studies: the National Longitudinal Study of the High School
Class of 1972 (NLS-72); High School and Beyond (HS&B); and the National Education Longitudinal
Study of 1988 (NELS:88). Taken together, these studies represent the educational experience of youth
from three decades—-the 1970s, 1980s, and 1990s. Figure 1-1 illustrates the increasing number of issues

that have become part of NCES’s National Education Longitudinal Studies research agenda. A brie.
description of these studies follows.

1.5.2 The National Longitudinal Study of the 1970s: NLS-72

The first of the NELS projects, the National Longitudinal Study of the High School Class of 1972
(NLS-72), began in the spring of 1972 with a survey of a national probability sample of 19,001 seniors
from 1,061 public, secular private, and church-affiliated high schools. The sample was designed to be
representative of the approximately three million high school seniors enroiled in more than 17,000 schools
in the spring of 1972. Each sample member was asked to complete a student questionnaire and a
69-minute test battery. School administrators were also asked to supply survey data on each student, as
well as information about the schools’ programs, resources, and grading systems. Five follow-ups,
conducted in 1973, 1974, 1976, 1979, and 1986, have been completed.

In addition to background information, the NLS-72 base year and follow-up surveys collected data
on respondents’ educational activities, such as schools attended, grades received, and degree of
satisfaction with their educational institutions. Participants were also asked about work experiences,
periods of unemployment, job satisfaction, military service, marital status, and children. Attitudinal
information on self-concept, goals, participation in political activities, and ratings of their high schools
are other topics for which respond/ents have supplied information.

1.5.3 High Sch9ol and Beyond of the 1980s: HS&B

The next major longitudinal study sponsored by NCES was High School and Beyond. HS&B was
initiated in order to capture changes that had occurred in education-related and more general social
conditions, in federal and state programs, and in the needs and characteristics of students since the time
of the earlier survey. Thus, HS&B was designed to maintain the flow of education data to policymakers
at all levels who need to base their decisions on data that are reliable, relevant, and current.

Base year data collection was conducted in the spring of 1980. Students were selected using a
two-stage probability sample with schools as the first-stage units and students within schools as the
second-stage units. Unlike NLS-72, HS&B included cohorts of both tenth and twelfth graders. Since
the base year data collection in 1980, four follow-ups of the HS&B cohorts have been completed: one
in the spring of 1982; one in the spring of 1984; one in the spring of 1986, and (for the sophomore
cohort only) one in the spring of 1992,
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The four NELS program cohorts (NLS-72 seniors, the HS&B sophomores and seniors, and
NELS:88 eighth graders) are displayed in Figure 1-2 according to their initial and subsequent survey
years and their modal age at the time of each survey. As illustrated, NLS-72 seniors were first surveyed
in 1972 at age eighteen and have been resurveyed five times since, with the last survey occurring in 1986,
when these respondents were about thirty-two years of age. The HS&B cohorts have been surveyed at
points in time that would permit as much comparison as possible with the time points selected for
NLS-72. NELS:88 is designed to fit into this larger analyticai scheme. The NELS:88 first follow-up
sophomore class of 1990 parallels the HS&B sophomore class of 1980; similarly, the second follow-up
senior class of 1992 will parallel the 1980 and 1982 HS&B, and 1972 NLS-72 senior classes.!

i.6 The National Education Longitudinal Study of 1988 (NELS:88): Overview

The base year of the National Education Longitudinal Study of 1988 (NELS:88) represented the
first stage of a major longitudinal effort designed to provide trend data about critical transitions
experienced by students as they leave elementary school and progress through high school and into
postsecondary institutions or the work force. This study of the 1988 eighth-grade cobort collects data
about educational processes and outcomes pertaining to student learning, predictors of dropping out, and
the effects of schools on students’ access to programs and equal opportunity to learn.

The first follow-up in 1990 provided the first opportunity for longitudinal measurement of the
1988 baseline sample. It also provided a comparison point to high school sophomores ten years tefors,
as studied in HS&B. The study captured the population of early dropouts (those who leave school
between the end of eighth grade and the end of tenth grade), while monitoring the transition of the student
population into secondary schooling. Freshening the NELS:88 sample to represent the tenth-grade class
for 1990 makes trend comparisons with the HS&B sophomore cohort possible.

The second follow-up took place in 1992, when most sample members entered the second term
of their senior year. The second follow-up provides a culminating measurement of learning in the course
of secondary school, and also collects information that will facilitate investigation of the transition into
the labor force and postsecondary education after high school. Freshening the NELS:88 sample to
represent the twelfth-grade class of 1992 makes trend comparisons with the senior cohorts that were
studied in NLS-72 and HS&B possible.? The NELS:88 second follow-up resurveyed students who were

identified as dropouts in 1990, and identified and surveyed those additional students who left school after
the first follow-up.

The third foilow-up is occurring in 1994, when most sample members will be in postsecondary
education or in the labor market. The Goals of the 1994 round are to provide data for trend comparisons

Note, however, that the HS&B 1980 sophomore cohort in 1982 does not strictly constitute a
representative sample of the nation’s 1982 seniors, but rather & representative sample of 1980
sophomores two years later. Because of the sample freshening that took place in NELS:88 (but not in
HS&B), the subset of NELS:88 sample members who were high school seniors in the spring of 1992 are

nationally representative of seniors and are comparable to the NLS-72 and HS&B 1980 probability samples
of twelfth graders. '

The process referred to here as freshening added students who were notin the base year sarnpling frame,
either because they were not in the country or because they were not in eighth grade in the spring term
of 1988. The 1990 freshening process provided a representative sample of students errolled in tenth
grade in the spring of 1380. The 1892 freshening process provided a representative sample of students
enrolled in twelfth grade in the spring of 1992,
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with NLS-72 and HS&B, and to continue cross-wave comparisons with previous NELS:88 rounds. The
third follow-up will permit researchers to assess the effect of eighth-grade and high school curricular
experiences on postsecondary education choice. The third follow-up will provide the means by which
access of individuals with different backgrounds to quality educational institutions can be examined. The
third follow-up will facilitate study of the influences of high school education experiences on
postsecondary education and employment opportunities and choices. Labor force participation,
postsecondary persistence, curricular progress, and family formation are further research topics which
will be explored by the third follow-up. Additionally, the third follow-up will provide a basis for
assessing how many dropouts have returned to school and by what route, and will measure the access of

dropouts to vocational training programs and to other postsecondary institutions. A fourth follow-up
will take place in 1997 or 1998.

1.6.1 NELS:88 Study Objectives

NELS:88’s major features include the integration of student, dropout, school, parent, and teacher
studies; the initial concentration on an eighth-grade student cohort with follow-up at two year intervals;
the inclusion of supplementary components to support analyses of geographically or demographically
distinct subgroups; and the design linkages to previous longitudinal studies and other current studies.

Multiple research and policy objectives are addressed through the NELS:88 design. The study
is intended to produce a general purpose data set for the development and evaluation of federal
educational policy. Part of its aim is to inform decision makers, education practitioners, and parents
about the changes in the operation of the educational system over time, and the effects of various elements
of the system on the lives of the individuals who pass through it. Specifically, NELS:88 focuses on a
number of interrelated policy issues including: identification of school attributes associated with
achievement; the transition of different types of students from eighth grade to secondary school; the
transition of secondary students to postsecondary education or the work force; the influence of ability
grouping and program type on future educational experiences and achievements; determinants of students’
dropping out of the educational system; and changes in educational practices over time. One of the
defining features of NELS:88 is the extensive attention it gives to the role of parents. The second follow-
up parent survey (the parent survey was also conducted in 1988) gathered data on the effect of parents’
attitudes and behaviors on educational or career choices, financial preparation for postsecondary
education, the correlates of active parental involvement in the school, and the parent’s role in the
educational success of their children. Appendix C provides an overview of some of the key policy issues

of education research and the second follow-up student, dropout, and teacher items which are related to
them.

The NELS:88 design enables researchers to conduct analyses on three principal levels: cross-
wave, cross-secticnal at a single time point, and cross-cohort by comparing NELS:88 findings to those
of HS&B and NLS-72. The first of these levels provides NELS:88 with its primary objective: to serve
the purposes of longitudinal measurement. The sampling and data collection designs give priority to
maintaining and surveying a substantial number of base year sample members, as well as !0 sustaining
overlepping but analytically distinct cohorts of sophomores and seniors.®> Users of NELS:88 data will
be able to study the effect of a wide variety of factors on students’ educational and professional
attainment. The longitudinal data gathered from students, and augmented through parent, teacher, school
administrator, and school record (for example, academic transcripts) accounts of studenis’ progression

3 Sample freshening in the first follow-up ensured the existence of a nationally representative sophomore

cohort as well. A/ 1990 tenth graders have been retained in the 1992 sample.
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and development, will facilitate scrutiny of various facets of students’ lives--their problems and concerns,
their relationships with parents, peers, and teachers, and the characteristics of their schools--and permit
examination of the impact of these factors on social, behavioral, and educational development.

The second analytic level within NELS:88 is cross-sectional. By beginning with a cross-section
of 1988 eighth graders, following a substantial subsample of these students at two-year intervals, and
freshening the 1990 and 1992 samples to obtain representative national cross-sections of tenth and twelfth

graders, the study also provides a statistical profile of America’s eighth graders, high school sophomores,
and high school seniors.

Finally, NELS:88 has been designed to provide researchers with data for drawing comparisons
with previous NCES longitudinal studies. After the release of NELS:88 first follow-up data, researchers
were abie to conduct trend analyses with the 1980 sophomore cohort of HS&B. With completion of the
NELS:88 second follow-up, comparisons may be made among NELS:88, HS&B, and NLS-72 senior
cohorts. To facilitate cross-cohort comparisons, many of the content areas contained in the HS&B base
year survey were repeated in each wave of NELS:88, and data processing and file conventions have been
kept consistent, to the maximum extent feasible, with HS&B and NLS-72. For users specifically
interested in conducting trend analyses of NLS-72, HS&B and NELS:88 data, further information on
content and design similarities and differences between these three studies is presented in Appendix D
of the NELS-88 Second Follow-Up: Student Component Data File User’s Manual.

1.6.2 Base Year Study and Sample Design

The base year study design comprised four components: surveys and tests of students, and
surveys of school administrators, parents, and teachers. A student questionnaire gathered information
about basic background variables and a range of other topics including school work, educational and
occupational aspirations, and social relationships. Students also completed a series of curriculum-sensitive
cognitive tests to measure educational achievement and cognitive growth between eighth and twelfth
grades in four subject areas--reading, mathematics, science, and social studies (history/government). A
school administrator questionnaire was completed by school principals or headmasters. It gathered
descriptive information about the school’s teaching staff, the school climate, characteristics of the student
body, and school policies and programs. One parent of each student was asked to respond to a parent
survey iatended to measure parental aspirations for children, family willingness to commit resources to
children’s education, the home educational support system, and other family characteristics relevant to
achievement. Finally, selected teachers in two of the four subject areas completed a teacher questionnaire
designed to collect data about school and teacher characteristics, evaluations of the selected students,
course content, and classroom teaching practices.

In the NELS:88 base year, a two-stage stratified probability design was used to select a nationally
representative sample of eighth-grade schools and students. Schools constituted the primary sampling
unit; the target sample size for schools was 1,032. A pool of 1,032 schools was selected through
stratified sampling with probability of selection proportionai to eighth-grade size and with oversampling
of private schools. A pool of 1,032 replacement schools was selected by the same method. Of the 1,032
initial selections, 30 proved to be ineligible. Of the 1,002 eligible selections, 698 participated. An
additional 359 schools (supplied by alternative selections available from the replacement pool) also
participated, for a total school sample of 1,057 cooperating schools, of which 1,052 schools (815 public
schools and 237 private schools) contributed usable student data. For 1,035 of these 1,052 schools, both
student and school administrator data were received. In the NELS:88 base year design, students were
the secondary sampling unit. Tne second stage--student sampling--produced a random selection of 26,432
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students among participating sampled schools, resulting in participation by 24,599 spring term 1988
eighth graders.* On average, each of the participating schools was represented by 23 student
participants. Additional information about the base year sample design is provided in the NELS.88 Base
Year Sample Design Report.® Figure 1-3 lists the NELS:88 survey components, instruments, and modal
grades for the base year, first follow-up, and second follow-up.

1.6.3 First Follow-Up Core Study and Sample Design

The first follow-up of NELS:88 comprised the same compornents as the base year study, with the
exception of the parent survey, which was not repeated in the 1990 round. In addition, three new
components--the dropout study, base year ineligible study, and school effectiveness study--were initiated
in the first follow-up, and a freshened sample was added to the student component. As in the base year,
students were asked to complete a questionnaire and cognitive test. The cognitive test was designed to
measure tenth-grade achievement and cognitive growth between 1988 and 1990 in the subject areas of
mathematics, science, reading, and social studies (iistory/geography/civics). The student questionnaire
collected basic background information, and asked students about such topics as their school and home
environments, participation in classes and extra-curricular activities, current jobs, their goals and
aspirations, and opinions about themselves. Following the base year design, a school questionnaire was
completed by school principals, and two teachers of each student were asked to complete a teacher
questionnaire. First-time participants in NELS:88 completed a new student supplement, containing basic
demographic items whick were asked in the base year but not repeated in the first follow-up. The first
follow-up also surveyed and tested youths who had dropped out of school at some point between the
spring term of the 1987-88 school year and the spring term of the 1989-90 school year. The dropout
questionnaire collected information on a wide range of subjects, including reasons for leaving school,
school experiences, absenteeism, family formation, plans for the future, employment, attitudes and self-
concept, and home environment.

The selection of students in the first follow-up was implemented in two stages. The first stage
of sampling involved the selection of 21,474 students in the eighth-grade NELS:88 sample in 1988.°
Because some sophomores in 1990 were not in the country or were not in the eighth grade in the spring
term of 19838, the representative subsample of the eighth-grade cohort was augmented through a process
called freshening. The goal was to provide a representative sample of students enrolled in the tenth grade
in the 1989-90 school year. Freshening added 1,229 tenth graders (of whom 1,043 were found to be
eligible and retained after final subsampling) who were not contained in the base year sampling frame.

Several components were added to the first follow-up to increase its analytic power. One of these
enhancements, the base year ineligible (BYT) study, was added to the first follow-up in order to ascertain
the 1990 school enrollment status and the 1990 NELS:88 eligibility status of students whe were excluded
from the base year survey due to a language barrier or physical or mental disability which precluded them

The sample size of 26,435 cited in the NELS:88 Base Year Student Component Data File User's Manual
is a typographical error.

Spencer, B.D.; Frankel, M.R.; Ingels, S.J.; Rasinski, K.A.; Tourangeau, R.E. August 1980; NCES 90-463,
ERIC ED 325-502.

This includes students who were base-year nonrespondents as well as approximately 2,400 sampie

members sponsored by the U.S. Department of Education’s Office of Bilingual Education and Minec«ity
Languages Affairs (OBEMLA).
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from completing a questionnaire and cognitive test. Any eligible students were included in both the first
and second follow-up.

In addition to the BYI study, the school effectiveness study (SES), designed to sustain analyses
of school effectiveness issues, vas conducted in conjunction with the first follow-up. The within-school
student sample of 251 participating first follow-up high schoois in the thirty largest metropolitan statistical

areas was augmented to produce a probability sample of both schools and students within the framework
of the primary longitudinal study.

1.6.4 Second Follow-Up Core Study and Sample Design

The NELS:88 second follow-up repeats all components of the first follow-up study. In addition,
the parent component is included once again in the second follow-up. Two new components-—the
transcript and course offerings components—were initiated in the second follow-up. The course offerings
component was implemented as a part of the school effectiveness study. The transcript component was
uandertaken for sample members as described in section 1.6.5. Sample freshening was also implemented
in the second follow-up to provide a representative sample of students enrolled in the twelfth grade during
the spring term of the 1991-1992 school year. '

Each student and dropout selected for the first follow-up was included in the second follow-up.
From within the schools attended by the sample members, 1,500 twelfth-grade schools were selected as
sampled schools. Of the 1,500 sampled schools, the full complement of component activities occurred
in 1,374 schools. For students attending schools other than those 1,374 schools, only the student atd
parent questionnaires were administered. Retaining the entire first follow-up sample in the 1992 round
provides an optimally efficient sample for the NELS: 88 second follow-up while satisfying researchers who
are interested in maximizing the presence in the study of rare policy-relevant populations.

The student sample was then augmented through freshening at the NELS:88 selected schools, the
aim of which was to provide a representative sample of students enrolled in the twelfth grade during the
spring term of the 1991-92 school year. Freshening added 364 twelfth graders (of whom 243 were
deemed eligible) who were not contained in the base year sampling frame, either vecause they were not
in the country, or were not in the eighth grade in the spring term of 1988/ Additional information about
the second follow-up sample design is provided in Chapter III of this’manual and in the forthcoming
NELS:88 Second Follow-Up Sample Design Report. Most in-school surve, sessions were held in the
period from January through March 1992, though a few took place as late as June 1992. Dropout data

collection occurred between January and October 1992. Figure 1-4 illustrates the longitudinal design of
NELS:88.

As in the previous waves, students were asked to complete a questionnaire and cognitive test.
The cognitive test was designed to measure twelfth-grade achievement and cognitive growth between 1988

.and 1992 in the subject areas of mathematics, science, reading, and social studies (history/citizenship/

geography). The student questionnaire asked students about such topics as academic achievement; student
perceptions and feelings about their curriculum and school; family structure and environment; social
relations; and aspirations, attitudes, and values, especially as they relate to high school and occupational
or postsecondary educational plans. The student questionnaire aiso gathered data about the family
decision-making structure during the critical transition from secondary school to postsecondary education
or the work environment. The student questionnaire contained a supplement for early graduates, the
intent of which was to document the reasons for and circui stances of early graduati: n. If a student was
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a first-time participant in NELS:88, he or she also completed a new student supplement, containing basic
demographic items which were asked in the base year but not repeated in the second follow-up.

A school administrator questionnaire, as in the first follow-up, was completed by school principals
or headmasters. In a departure from the base year and first follow-up teacher surveys, only one teacher,
either a mathematics or science teacher, was asked to complete a questionnaire for each sampled student
enrolled in these subject areas in a NELS:88 sampled schooi.

The second follow-up, in addition to surveying students who were enrolled in school, surveyed
and tested youths who had dropped out of school at some point between the spring term of the 1987-88
school year and the spring term of the 199192 school year. The dropout questionnaire collected
information on a wide range of subjects, including reasons for leaving school, school experiences,
absenteeism, plans for the future, employment, attitudes and self-concept, and home environment.

1.6.5 Second Follow-Up Design Enhancements

Two new components, the transcript and the course offerings components, were added to the
NELS:88 second follow-up. These components provide archival data which describe the academic
experience of high school students and the curricula offered by their schools. The complete high school
transcript record was collected for 1) the contextual sample--students attending sampled schools in the
spring of 1992; 2) all dropouts, dropouts in alternative programs, and early graduates, regardless of
school affiliation; and 3) triple ineligibles entolled in the twelfth grade in the spring of 1992, regardless
of school affiliation. Triple ineligibles are sample members who were ineligible for the base year, first
follow-up, and second follow-up surveys due to mental or physical disability, or language barrier.
NELS:88 course-taking data will provide not only a baseline against which future student outcome
measures can be compared, but will illuminate trends when contrasted to the 1982 HS&B high school
transcript study, the 1987 National Assessment of Educational Progress (NAEP) transcript study, and the
1990 NAEP transcript study. The course offerings component provides curriculum data from second

follow-up school effectiveness study schools through which school effects on student outcomes can be
studied.

The schoo! effectiveness study (SES) was added to the first follow-up to provide a probability
sample of tenth-grade schools, with a sizable and representative within-school sample of students, through
which longitudinal school-level analysis (comparable to 1980-82 HS&B sophomore cohort analysis) could
be conducted. In the first follow-up school effectiveness study, permission to conduct the study was
gained from 251 schools and 248 of those schools were final SES participants. The second follow-up
school effectiveness study returned to 247 of the 251 cooperating first follow-up SES schools, conducting
freshening on both longitudinal and SES sample members, and selecting additional students from the pool
including students who transferred into the school since the 1989 selection of SES students. The second
follow-up school effectiveness study was enhanced by the addition of archival data collected by the new
course offerings component, and was further augmented by the administration of free response science
and mathematics cognitive test items in SES schools.

1.7  NELS:88 Sponsors

The NELS:88 sponsor, the U.S. Department of Education’s National Center for Education
Statistics (NCES), provided federal agencies, states, and educational institutions with an opportunity to
expand the scope of the base year, first follow-up, and second follow-up studies and enrich them through
a variety of means. Enhancements sponsored by various groups included: sample supplements for states
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to provide representative state samples, oversamples of specific student groups, supplemental questions
for various data collection instruments, and supplemental questionnaires.

1.7.1 Sample Supplements and Augmentations

Sample supplements and augmentations for the second follow-up were sponsored by various
sources. The National Science Foundation (NSF) sponsored the core study teacher component, while
NCES funded administration of the teacher survey in the school effectiveness study. The U.S.
Department of Education’s Office of Bilingual Education and Minority Languages Affairs (OBEMLA)
provided funds in the base year for oversampling Hispanic and Asian-Pacific Islander students, and for
disproportionately retaining Hispanic, Asian-Pacific Islander, and American Indian students in the first
follow-up. The school effectiveness study (SES) of the second follow-up was begun in the first follow-
up with funds from the MacArthur Foundation and from NCES. NCES also sponsored the follow-back
study of excluded students (FSES), a continuation of the base year ineligible study of the first follow-up,
which included 303 base year sample members who were ineligible to participate in the base year or first
follow-up surveys. For each wave of NELS:88, all survey instruments and cognitive tests were
administered to the core study (which included the OBEMLA oversample) and augmentation samples in
an identical fashion; some by personal interviews, and others by telephone.

1.7.2 Instrument Supplements

The NELS:88 second follow-up instruments were supplemented in various ways by federal
agencies. The National Science Foundation (NSF) sponsored supplemental mathematics and science items
on the student questionnaire and free response science and mathematics items on the school effectiveness
study cognitive test. The U.S. Department of Education’s Office of Bilingual Education and Minority
Languages Affairs (OBEMLA), added questions about minority language use patterns and bilingual
programs. Appendix A contains information on related NELS:88 enhancements and state augmentations,
as well as data from other education studies which .re available through NCES.

1.8 NELS:88 Data and Documentation

NELS:88 base year, first follow-up, and second follow-up data are available in both public use
and restricted use versions on both magnetic tape and on compact disc (CD-ROM). While this manual

is specifically designed for use with the public release files, it is also appropriate for use W1th the
restricted data.

Because multilevel microdata (that is, individual-level data from multiple, linkable sources) carries
with it some risk of statistical disclosure of institutional or individual identities, the NELS:88 data have
been extensively analyzed to determine which itemns of information, used alone, in conjunction with other
key variables, or in conjunction with public external sources such as school universe files, have
significant disclosure potential. Variables that were found to pose significant disclosure risks were
suppressed or altered to remove or substantially reduce such risks. For example, in some cases,
continuous variables have been recast as categorical variables, 0. fine-grained categorical variables have
been more grossly recategorized.

In a few instances, data elements have been suppressed or changed. Because of this, a particular
school or individual student might be characterized in terms of a certain variable on the restricted use
version of the NELS:88 data, but be coded o missing on the public files, coded to an adjacent response
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category, or included in a code which collapsed two or more response categories. These suppressions
and recodes have been clearly labelled in the codebooks included in each data file user’s manual.

While the extremely high value that is placed on confidentiality--not only by federal statute, but
also by NCES and contractor standards--justifies these alterations of the data, it is recognized that some
of these protections against disclosure may at times reduce the analysis potential of certain variables in
the data set. For examule, when only ranges of percentages are given for a variable, threshold points
that may be important for some analyses may be obscured, or nonlinearities in relationships hidden. No
matter how thoughtfully continuous variables are transformed into categorical form, different cut points
for the categories may be desirable, depending on one’s particular analytic purposes. While most
suppressed data will have only a negligible effect on most analyses, there are times when the suppressed
information is critical. For this reason, NCES also makes restricted use data files available to qualified
researchers with a proven need for the data in its restricted use form. To obtain the restricted use data,
it is necessary for an organization to obtain a licensure agreement from NCES. The agreement must be
signed by the principal investigator and by someone authorized to commit the organization to the legal
requirements. In addition, each professional or technical staff member with access to the data must sign
and have notarized an affidavit of nondisclosure. Refer to section 7.3.2 for instructions for obtaining
access to the NELS:88 restricted use data files.

1.8.1 Base Year sata Tapes and Documentation

Four public release tapes were produced for the NELS:88 base year study, one for each study
component-—-the student, school, parent, and teacher. A data file user’s manual was produced for each
of the public release data tapes.” Additional forms of documentation produced include the NELS:88 Base
Year Sample Design Report which assesses the sampling procedures for the base year survey.® The
Psychometric Report for the NELS:88 Base Year Test Battery gives an in-depth description of the
rationale, development, and statistical properties of the eighth-grade cognitive test battery.® The
NELS:88 Base Year Final Technical Report provides detailed documentation of the methodology of the
survey.® Finally, Quality of the Responses of Eighth-Grade Students in NELS.88 documents the
reliability and validity of student responses.” A number of additional NELS:88 analysis reports and
special tabulations are available from NCES. Information on published and planned reports and
tabulations is provided in Appendix B.

1.8.2 First Follow-Up Data Files and Documentation

Four bublic release dats files were produced for the NELS:88 first follow-up, one for each study
component-the student, dropout, school, and teacher surveys. As with the base year data files, a data

Ingels, S.J.; Abraham, £.Y.: Rzsinski, K.A.; Karr, R.; Spencer, B.D.; Frankel, M.R. March 1990; NCES
90-464, 90-466, 90-482 (ERIC ED 322-223), 90-484 (ERIC ED 322-222).

Spencer, B.D.; Frankel, M.R.; Ingels, S.J.; Rasinski, K.A.; Tourangeau, R. August 1990; NCES 90463,
ERIC ED 325-502.

Rock, D.A., and Pollack, J.M. April 1991; NCES 91-468, ERIC ED 334-241.
Ingels, S.J.; Rasinski, K.A.; Frankel, M.R.; Spencer, B.D.; Buckley, P.; 1990; Chicago: NORC.

Kaufman, P.; Rasinski, K.A.; Lee, R.; West, J. September 1991; NCES 91-487, ERIC ED 339-722.
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user’s manual was provided for use with each public release first follow-up data file.!* The student data
file user’s manual encompasses both the 1988 and 1990 waves of the study.

Other first follow-up documentation, including an assessment of sampling and the psychometric
properties of the cognitive tests are reported in the NELS:88 First Follow-Up Final Technical Report.”*
Special reports and tabulations based on first follow-up findings have either been published or are in
preparation at this time. These reports, and their estimated release dates, are listed in Appendix B.

An electronic codebook released in the spring of 1993 is housed on CD-ROM and includes public
use student, school, and teacher data from the base year and first follow-up waves of NELS:88. Also
included in the first follow-up electronic codebook released on CD-ROM are public use data from the
base year parent survey and dropout data from the first follow-up. The electronic codebook is MS-DOS
based and menu driven. This on-line codebook system allows PC or PC-compatible computer users to:

. search a list of relevant variables based on key words or variable names;

® view frequencies for each variable;

L4 view question text;

L write SAS or SPSS control card files which can be used to construct a data system file;
and,

° generate a codebook of selected variables.

Documentation includes an instruction guide to codebook operation and a technical appendix which
outlines computer system requirements for codebook use.

1.8.3 Second Follow-Up Tapes, Electronic Codebook on CD-ROM, and Documentation

Five user’s manuals have been produced for the NELS:88 second follow-up public release files,
one to accompany each of the following components: student, dropout, parent, teacher, and school.
Each manual furnishes the user with general information and documentation both about NELS:88 and a
specific public release data file. Although the five user’s manuals are written for use with the public
release data files, they may also be utilized with the restricted use files. Additional manuals will be
produced for use with the transcript and school effectiveness study restricted use data files.

The second follow-up magnetic tapes and ECB/CD-ROM comprise all components of the second
follow-up survey, as well as updated base year and first follow-up files. The student cognitive test scores
have been updated for the second follow-up release of the base year, first follow-up, and second follow-
up files, and the ECB features windows with both weighted as well as unweighted frequencies and
percentages. A user’s guide is available for the ECB and CD-ROM products.

2

Ingels, S.J.; Scott, L.A.; Lindmark, J.T.; Frankel, M.R.; Myers, S.L. April 1992; NCES 92-030, $2-083,
92-084, 93-085 (ERIC ED 347-780).

® Ingels S.J., Scott L.A., Rock D., Pollack J., Rasinski K.; Chicago: NORC, 1993; Washington D.C.: NCES,

1994,

32




F2: Teacher Component
Data File User's Manual

Other second follow-up restricted data files, such as the high school transcript survey, the school
effectiveness study (SES), and the early graduate supplement, also appear on CD-ROM but not in the
ECB format. These files can be downloaded to floppy diskette or hard drive on a PC, and/or uploaded
to mainframe or other machines. The files can be converted to systems files for use with standard
statistical software packages. Chapter VII of this manual contains additional information on the magnetic
tape and CD-ROM releases.

Additional forms of second follow-up documentation, including an in-depth assessment of
sampling and non-sampling error, the sampling design, the psychometric properties of the cognitive tests,
and various analysis reports are planned. These reports, and their estimated release dates, are listed in
Appendix B.
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II. Data Collection Instruments

This chapter provides a brief description of the survey instruments and cognitive tests used in the
NELS:88 second follow-up. The data collection instruments for the second follow-up were similar in
content and form to those utilized in the prior waves. The instruments consisted of a teacher, student,
dropout, parent, and school administrator questionnaire, and cognitive tests for students and dropouts.
The new student supplement, added in the first follow-up to elicit demographic information from newly
freshened students, was again administered in the second follow-up. An early graduate supplement was
added for students who graduated from high school before their in-school data collection session in the
spring of 1992.

Instrument development was guided by the research objectives of NELS:88. Questionnaires were
designed to meet the longitudinal goals of the study, and items were chosen based on their utility in
predicting or explaining future outcomes as measured in the second follow-up or later survey waves. All
of the questionnaires employed in the base year, first follow-up, and second follow-up surveys were
framed to provide continuity and consistency with earlier NCES education longitudinal studies, as well
as to address new areas of policy concern and to reflect recent directions in theory. Where appropriate,
NELS:88 drew test and questionnaire content from NLS-72, HS&B, and other NCES studies, such as
the National Assessment of Educational Progress (NAEP) and the Schools and Staffing Study (SASS),
to ensure a common standard of measurement that would permit comparisons with other important data
sources, and maximize the utility of NELS:88 data. For example, NELS:88 mathematics tests were
designed so that NELS:88 and NAEP test scores can be equated, and so that HS&B and NELS:88
mathematics test results can be equated as well. Appendix E of the NELS:88 Second Follow-Up: Student
Component Data File User’s Manual contains an outline of the items which overlap between the NELS:88
base year, first follow-up, and second follow-up student questionnaires, the NLS-72 base year student
questionnaire, and the base year HS&B senior cohort student questionnaire.

A field test of the NELS:88 second follow-up conducted in 1990 and 1991 examined survey
instruments and procedures and played a key role in instrument development. The second follow-up field
test included six survey components: the school administrator, student, the cognitive test battery,
dropout, and parent surveys, and the transcript component.' Upon completion of field test data
collection, the information gathered was used to inform planning for the main study. Analysis of field
test data was also used to improve the measurement properties of test and questionnaire items, as well
as to identify items which needed to be modified or deleted for reasons of instrument length or item
format. A detailed description of the second follow-up field test can be found in the Field Test Report:
National Education Longitudinal Study of 1988 Second Follow-Up .

Because of the similarity between the second follow-up documents and the base year and first
follow-up instruments, the content areas of the base year and first follow-up questionnaires are not
described in this manual. However, Appendix E of the NELS:88 Second Follow-Up: Student Component
Data File User’s Manual provides a comparative overview of the items used in the base year and first
follow-up student and dropout questionnaires, and identifies differences in and ad<"*ions to thematic areas
in the second follow-up survey instruments. Appendix C of this manual provides an overview of the

! In the original design of the NELS:88 second follow-up, the teacher survey was included as an optional

component of the study. Funding for the option was not received in time for .ts inclusion in the second
foliow-up field test.

2 Dowd, K. et al.; v. 1; 1991; Chicago: NORC. ERIC ED 335-418.
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content areas of the second follow-up student and teacher instruments. Since longitudinal data users may
benefit from being able to take into account the data that will be collected in 1994, a description of the
NELS:88 third follow-up questionnaire topic areas can be found in Appendix N of the NELS:88 Second
Follow-Up: Student Component Data File User’s Manual.

2.1 Teacher Questionnaire

The NELS:88 teacher component was designed to provide teacher information that can be used
to analyze the classroom and teacher influences on NELS:88 students, including their effect on
longitudinal student outcomes. The design of this component does not provide a stand-alone analysis
sample of teachers, but instead permits specific teacher characteristics and practices to be related directly
to the learning context and educational outcomes of sampled students. The teacher questionnaire is a
critical instrument for investigating the student’s specific learning environment.

In the second follow-up, teachers were asked to respond to the questionnaire items in relation to
a specific list of sampled students enrolled in their classes. A thirty-minute questionnaire was collected
for only one of the two cognitive test subjects, mathematics or science, if the student was enrolled in a
class in ope of the subjects. In the base year, either a mathematics or science teacher was surveyed for
each student. In the second follow-up, the subject area of the teacher report collected for students who
were enrolled in both mathematics and science was the same as the base year subject area. However,
if the student was enrolled in only one of the subject areas in the second follow-up, the mathematics or

science teacher was surveyed regardless of whether it was a mathematics or science teacher who was
surveyed for the student in the base year.

The teacher questionnaire attempts to illuminate questions of the quality, equality, and diversity
of educational opportunity by obtaining information in the following four content areas:

° Teacher’s assessment of the student’s school-related behavior and academic performance,
educational and career plans and goals. Respondents completed this section with respect
to the sample members they instructed in a particular subject matter.

L Information about the class the teacher taught to the sample member (e.g., track
assignments, instructional methods, homework assignments, and curricular contents). In
this section of the instrument, classroom topic coverage ("Opportunity to Learn") items
have been articuiated with the cognitive tests subjects.

° Information about the school social climate and organizational culture (e.g., teacher
autonomy, participation in determining school policy, and relationships with the
principal).

L Information about the teacher’s background and activities (e.g., academic training,

subject areas of instruction, years of teaching experience, and participation in professional
growth activities).

2.1.1 Abbreviated Teacher Questionnaire

Near the close of the data collection period an abbreviated version of the second follow-up teacher
questionnaire was administered over the telephone to teachers for whom a questionnaire had not been
collected or for a total of 8.2 percent of the teacher sample. The shortened version of the original




F2: Teacher Component
Data File User's Manual

instrument contained selected critical items of the full-length version of the questionnaire and other key
policy-relevant items. Appendix G lists the items included in the abbreviated teacher questionnaire.

2.1.2 Adapting the Teacher Questionnaire for Telephone Administration

Because the teacher data were collected through self-administration and telephone administration,
a number of steps were taken in the second follow-up to minimize mode effects. Interviewers were trained
to adapt the questions to make sense when read over the telephone. Additionally, teachers were asked
to read along in the questionnaire during the telephone interview if they had a copy of the self-
administered version of the questionnaire available.

2.2 Relationship Between the Teacher Instrument and Other Second Follow-Up Instruments

The data coliected by the teacher instrument is contextual data against which student outcomes
and characteristics can be measured. The data collected by the teacher instrument does not comprise a
stand-alone, generalizable data set. Researchers should use the teacher reports in conjunction with the
data collected by the student and dropout questionnaires and cognitive tests. Like the teacher component,

the school administrator survey also provides contextual data intended to be used with student data to
facilitate measurement of student outcomes. ’

2.3  Student Questionnaire and Cognitive Tests

Sample members who attended school during the spring term of the 1991-92 school year were
administered a student questionnaire, either at an in-school or off-campus survey session. Sample
members administered a student questionnaire also included: those identified as dropouts at some earlier
time but who returned to and remained in school during the spring term of 1992; and students who had
left school but had already passed the General Educational Development test (GED) or had obtained some
other equivalency certification. The sixty-minute, self-administered questionnaire collected information
on a wide range of topics, including students’ background, language use, home environment, perceptions
of self, occupational or postsecondary educational plans, jobs and household chores, school experiences
and activities, work, and social activities. Information collected by the second follow-up student
questionnaire supplies a baseline for the study of the NELS:88 cohort’s transition to postsecondary
education or entry into the labor market. The second follow-up student and dropout questionnaires were
available in both English and Spanish.’

In addition to the student questionnaire, students completed a series of cognitive tests which were
also administered at their in-school or off-compus survey sessions. The combined tests covered four

subject areas and included 116 items to be completed in 85 minutes. The cognitive tests are briefly
described below:

Eight dropouts and 41 students completed the Spanish-language questionnaire in the NELS:88 second
follow-up. Because of the small number of questionnaires completed in Spanish, a separate flag was not
created for these cases. The percentage of questionnaires completed in Spanish--around 0.2 percent--is

similar to the percentage of HS&B seniors who opted to complete Spanish-language questionnaires in
1980/1982.
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. Reading Comprehension (21 questions, 21 minutes)

This subtest contained five short reading passages or pairs of passages, with three to five
questions about the content of each. Questions encompassed understanding the meaning of words

in context, identifying figures of speech, interpreting the author’s perspective, and evaluating the
passage as a whole.

o Mathematics (40 questions, 30 minutes)

Test items included word problems, graphs, equations, quantitative comparisons, and geometric
figures. Some questions could be answered by simple application of skills or knowledge, others

required the student to demonstrate a more advanced level of comprehension and/or problem
solving.

. Science (25 questions, 20 minutes)

The science test contained questions drawn from the fields of life science, earth science, and

physical science/chemistry.- Emphasis was placed on understanding of underlying concepts rather
than retention of isolated facts.

° History/Citizenship/Geography (30 questions, 14 minutes)

American history questions addressed important issues and events in political and economic
history from colonial times through the recent past. Citizenship items included questions on the
workings of the federal government and the rights and obligations of citizens. The geography

questions touched on patterns of settlement and food production shared by other societies as well
as our own.

NORC’s subcontractor, the Educational Testing Service (ETS), developed the cognitive test
battery for the second follow-up. Six forms of the cognitive test battery were produced in the second
follow-up, each comprising a different combination of mathematics and reading difficulty levels. Each
sample member’s test form was determined by his or her scores on the base year and/or first follow-up
mathematics and reading tests; freshened students and first follow-up nonrespondents received the
intermediate version of the second follow-up cognitive test battery. The purpose of the multilevel design
of the second follow-up cognitive test battery was to guard against ceiling and floor effects which may
occur when testing must span four years of schooling. This adaptive approach tailors the difficulty of
the reading and mathematics tests to the ability of the respondent, thereby leading, given limitati ons in
testing time, to a more accurate measurement than a single level design.

Psychometric properties of the cognitive tests are discussed in the forthcoming NELS:88 Second
Follow-Up Final Psychometric Report, the forthcoming NELS:88 First Foliow-Up Final Technical Report,
and the Psychometric Report for the NELS:88 Base Year Test Battery,* all obtainable from NCEF.

2.4  Dropout Questionnaire

During the data collection period from January through October 1992, a dropout questionnaire
was administered to sample members who, based on data gathered through administration of a status

4 Rock, D.A., and Pollack, J.M. April 1991.
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screener, were not in an academic program leading to a high school diploma and had not received a GED
by the spring of 1992. The dropout questionnaire collected data about the last school attended by the
sample member and the school’s climate, -easons for leaving school, and actions school personnel,
parents, and friends took when the respondent stopped going to school. Respondents also reported on
their likelihood of returning to and graduating from high school, and described their current activities,
employment history, and future plans. The hour-long, self-administere questionnaire was normally
completed with an NORC interviewer present, at either a group or single survey session and was

available in both Engiish and Spanish. However, in some cases the dropout questionnaire was
administered as a telephone interview.

In addition to the dropout questionnaire, an 85-minute cognitive test battery was also administered
to dropouts when possible. Because of the difficulty in collecting test data from dropouts, and because
data from many dropouts was collected in telephone interviews which preclude testing, the NELS:88
second follow-up achieved a comparatively low (41 percent) cognitive test completion rate for dropouts.

The dropout questionnaire was designed to facilitate comparisons with the NELS:88 second
follow-up student questionnaire, the first follow-up dropout questionnaire, and the HS&B 1982 dropout
* questionnaire. This item overlap with the student questionnaire permits users to contrast factors such as
school environment, family life, aspirations, and self-perceptions of students with the responses of
dropouts. The overlap of 1982 and 1992 dropout items facilitates comparison of contemporary dropouts
with those of a decade before. All sample members appear on the student data file regardless ‘of their
spring 1992 enrollment status. Basic classification variables and test data appear for both students and
dropouts, though dropout questionnaire data appear separately on the dropout component data file. To
facilitate the use of school contextual data with dropout data, on the restricted use CD-ROM delivery of

the second follow-up data, a link is provided between a dropout and the first or second follow-up school
the dropout last attended.

2.5  Adapting Student and Dropout Questionnaires for Telephone Administration

To adapt the second follow-up student and dropout questionnaires for telephone interviewing, two
abbreviated versions of the instruments were administered during the final weeks of data collection.
Adaptation of the student and dropout questionnaires for telephione administration was guided by the need
to preserve each question’s original meaning while wording each question so that it made sense when read
aloud. One abbreviated version of the student and dropout questionnaires excluded a small number of
questions which did not lend themselves to being read aloud. A second abbreviated version of the
questionnaires was administered to sample members who explicitly refused to complete the full length
instrument and consisted mainly of locator information and key items. The mode of administration for
the abbreviated instruments was primarily telephone interview; however, a small percentage of
abbreviated questionnaires were completed by personal interview.

2.6 New Student Supplement

Because basic demographic information collected by the base year student questionnaire were not
collected again in the first and second follow-up student questionnaires, this information was coliected
in a new student supplement for students who participated in the study for the first time in the second
follow-up. The self-administered supplement was available in voth English and Spanish and took
approximatcly 15 minutes to complete. It contained demographic questions such as birthdaie, sex, family
socioeconomic status, and race/ethnicity about students and their families.




F2: Teacher Component
Data File User's Manual

2.7 Early Graduate Supplement

NELS:88 participants who graduated fro. high school prior to data collection in the spring term
of 1992 completed the second follow-up early graduate supplement to the student questionnaire. The
intent of this supplement was to document the reasons for and the circumstances of early graduation, the
adjustments required to finish early, and respondents’ activities compared with those of other school
survey members. The items for the second follow-up early graduate supplement were modeled on those

used in the HS&B sophomore cohort early graduate supplement administered in the HS&B first follow-up
in 1982.

2.8 School Administrator Questionnzaire

The primary purpose of the school administrator questionnaire was to gather general descriptive
information about the educational setting and environment associated with the individual students who
were selected for participation in NELS:88. This school information describes the overall academic
climate in terms of specific school practices and policies as well as enrollments and educational offérings.
The information obtained through the school administrator questionnaire provides supplemental data to

that provided by the student questionnaire so that student outcomes can be considered in terms of school
measures.

In the second follow-up, a self-administered, forty-five minute school administrator questionnaire

was completed by the school principal, headmaster, or other knowledgeable school official designated by
the school administrator of NELS:88 schools.

The questionnaire was divided into five content areas as described below:

. General school characteristics, such as grade span, school and twelfth-grade enrollment
sizes, and school control and demographic characteristics. In addition, questions were

asked about college preparatory services and vocational programs offered to twelfth
graders.

© General student characteristics of the twelfth-grade class, including average daily
attendance rates, ethnic and racial composition, percentage of students with limited
English proficiency, and numbers of students receiving special school services.

o Teaching staff characteristics encompassing such areas as the number of full-time and
part-time faculty, departmentalization of faculty, salary levels, and evaluation of teachers.

° School policies and programs including requirements for minimum competency and
proficiency tests, and programs for language minority students.

] School governance and climate such as administration practices, school reforms, types
of parental involvement, student behavioral problems within school, and areas of
principal’s control.

The questionnaire was designed so that the first four sections could be answered either by the
school principal or by a designee who was able to provide the requested information. Only the principal
could answer the last section which asked for his or her subjective opinions regarding the school
environment.
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2.9 Parent Questionnaire

The parent questionnaire was designed to collect infor: 1ation from parents about factors that
influence educational attainment and participation. The objective of the parent questionnaire was to
provide data that could be used primarily in the analysis of student 2and dropout behaviors and outcomes,
and only secondarily as a data set by itself. The questions focused on family background and
socioeconomic characteristics, and on the character of the home educational support system. In addition,
the parent instrument collected data related to parental behaviors and circumstances with which the student
or dropout may not be familiar, such as parental education and occupation. The questionnaires also
contained more sensitive questions about income, postsecondary educational costs and financial aid
decisions, and religious affiliation. English and Spanish language versions of the questionnaire were
made available to parents in both the base year and second follow-up.

In the second follow-up, a self-administered forty-minute questionnaire was mailed to parents of
both students and dropouts. One focus of the second follow-up questionnaire was postsecondary
educational costs and firancial aid decisions. Because this information was not available to most parents
until the spring of 1992, the parent questionnaire was mailed to parents in Mry 1992. The instructions
in the questionnaire and accompanying letter directed the most knowledgeable parent or guardian, defined
as the parent who knows the most about the student’s or dropout’s educational activities and related
behaviors, to complete the questionnaire. In accordance with this definition, the respondent was
self-selected.
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HI. Sample Design and Implementation; Survey Exror Assessment

This chapter describes the design and procedures used for selecting schools and students into the
NELS:88 base year, first follow-up, and second follow-up samples and for selecting the second :vllow-up
teacher sample. It provides information on the calculation of sample weights and the relative efficiency
of the sample design. This chapter also provides information about procedures used to adjust sample

weights for nonresponse and about the effect of unit and item nonresponse and other potential sources
of bias on estimates.

31 NELS:88 Sample Design

The following section describes the sample design of NELS:88, from its base year inception
through the first and second follow-ups. Beginning from a straight forward two-stage stratified sampie,
the complexities of the NELS:88 sample design have grown exponentially with each subsequent wave.

3.1.1 Base Year Sampie Design

The NELS:88 base-year survey employed a two-stage, stratified sample design, with schools as
the first-stage unit and students within schools as the second-stage unit. Within each stratum, schools
were selected with probabilities proportional to their estimated eighth-grade enrollment to achieve virtual
self-weighting. In addition, schools were oversampled in certain special strata so that policy-relevant
subgroups would be adequately represented in the sample. Within each school approximately 26 students
were to be randomly selected (typically, 24 regularly sampled students and two, on average,
OBEMIA-supplement Hispanic and Asian/Pacific Islander cversampled students). In schools with fewer
than 24 eighth graders, all eligible students were selected. Because of the incidence of small schools in
the NELS:88 sample, the average--within school sample size for the base year-—-was 25 students (or 23
participating st.dents). From a national frame of about 39,000 schools with eighth grades, a target
sample size of 1,032 schools was set. Some 1,052 schools--815 public and 237 private--participated and
provided usable eighth-grade student data.

NORC’s sampling frame was the school database compiled by Quality Education Data, Inc.
(QED) of Denver, Colorado. The QED list contained information about whether a school was urban,
suburban, or rural. NORC used this information for stratification purposes. The QED list did not at that
time contain information about the racial/ethnic composition of individual public schools usable for the
NELS:88 sampling frame. Ruacial/ethnic composition data were obtained from Westat, Inc. in its capacity
as an NORC subcontractor for the NELS:88 base year ctudy. As part of their work on the National
Assessment of Educational Progress (NAEP), Westat had obtained data from the Office of Civil Rights
(OCR) and from other sources (e.g., district personnel) that identified those schools with a minority
enrollment of greater than 19 perceni. Use of this data set facilitated the explicit stratification and
allocation of schools with very large percentages of black or Hispanic students. Stratification information
on whether a school was public, Catholic (private), or other private was obtained from the QED list and
lists of private schools. Readers who desire more detail on the base year sample design should consult
the NELS:88 Base Year Sample Design Report.

3.1.2 First Follow-Up Sample Design
There were three basic objectives for the NELS:88 first follow-up sample design. First, the

sample was to include approximately 21,500 students who were in the eighth-grade sample in 1988
(including base year nonrespondents). This longitudinal cohoit was to be distributed across 1,500
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schools. Second, the sample was to constitute a valid probability sample of all students currently enrolled
in the tenth grade in the 1989-1990 school year. This entailed freshening the sample with students who
were tenth graders in 1990 but not in the eighth grade during the 1987-1988 school year. Third, the first
follow-up was to include a sample of students who had been deemed ineligible for base year data
collection (because physical, mental, or linguistic barriers prevented them from participating) so that those
able to take part could be added to the first follow-up student sample, and demographic and school
enrollment information could be obtained for them.

Longitudinal Cohort. The general sample design strategy for this component of the sample
involved subsampling students selected for the base year with non-zero probabilities related to
characteristics of their 1990 schools. Base year students who had dropped out of school between 1988
and 1990 were subsampled with certainty (their probabilities of selection were set equal to one). Base
year students attending school in 1990 were subsampled with probabilities related to the number of other
base year students attending the same school. Base year students who were reported to be attending a
school with at least 10 other base year students were sampled with certainty. All other students were
sampled with probabilities greater than zero, but less than one.

Including nonrespondents, the NELS:88 base year sample comprised 26,432 students. Of these,
96 were deemed out of scope for the 1990 first follow-up (including students who had died or moved out
of the United States). Among the remaining 26,336 students, 348 were found to have dropped out of

school; all of these students were selected into the first follow-up with certainty (probability of selection
equal to one).!

Distribution of Students in Schools. It was determined that the remaining pool of 25,988
students were distiibuted among 3,967 schools.”> As had been anticipated, the distribution of these
students among schools was highly skewed. It was found that approximately 75 percent of the students
(19,568 of 25,988) were attending approximately 23 percent (908 of 3,967) of the schools; each of these
schools included at least 11 base year students. All of these 19,568 students were included in the first
follow-up with certainty. The remaining 6,420 students were distributed among 3,059 schools with 10
or fewer members of the base year sample. Their sampling probabilities for the first follow-up depended
on the number of base year students the school contained. The efficiency of this design relative to one
with no subsampling at all was 66.5 percent.” These schools--or, more precisely, clusters of base year
students--were subsampled to achieve the final NELS:88 first follow-up school sample, after the
conclusion of the 1989 spring term. There were 1,468 schools (1,506 student clusters) selected.

The 348 dropouts comprise 250 dropouts whose status was confirmed by the student’s home, 58 sample
members whom the school reported to have dropped out but field interviewers could not locate, and 40
students who were institutionalized. The latter group are not necessarily dropouts in strict sense of the
first follow-up dropout definition because in some casss they were receiving academic instruction.
However, they were grouped with the dropouts to ensure that they would remain in the first follow-up
sample with certainty.

When the school a student was attending coutd not be identified, a separate "school” of size one was
created. This was the case for 221 students who could not be located and ten students who were in
home study. Hence, the number of actual schools was 3,736.

The measure of efficiency was computed as 1/(1 +RV) * 100%, where RV is the relative variance of the
weights required to compensate for the different rates of subsampling.
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However, the schools at which the first follow-up teacher survey and school administrator survey
were conducted were a specific subset of the NELS:88 schools. This subset was the schools selected via
their student populations during the subsampling of the eighth-grade cohort after the spring term of 1989,
if and only if a NELS:88 student remained enrolied in the school when student data collection was
conducted during the spring of 1990.

3.1.3 First Follow-Up Sample Enhancements and Modifications

Freshened Sophomore Sample. The second sampling objective was to create a valid probability
sample of students enrolled in tenth grade in the 1989-1990 school year; this goal was achieved by a
process called freshening. The freshening procedure was carried out so that students who were not
enrolled in the eighth grade in the U.S. in 1988 had a chance of being selected for the sample.

The freshening process could yield zero, one, or more than one new sample member in a given
school. A total of 1,229 new students were added to the tenth-grade sample--on average, just less than
one student per school. Some of these freshened students were dropped in the subsampling process
described below either because they themselves were not included in the subsample or because the base
year student to whom they were linked was not included. Some 1,043 students selected through the
freshening procedure remained in the final first follow-up sampie.

Subsampling the Eighth-Grade Cohort and Freshened Sophomore Samples. After the initial
selection of the longitudinal cohort, the combined longitudinal-freshened sample was further subsampled.
The students dropped from the first follow-up as a result of subsampling were also excluded in the second
follow-up. Two categories of sample members were subsampled: 1) students who had transferred out
of the school from which they had initially been selected for the first follow-up sample; and 2) first
follow-up nonrespondents who were classified as potential dropouts. NORC selected a 20 percent
subsample of transfer students and a 50 percent sample of "potential dropouts.” Table 3.1.3-1 lists the
first foliow-up sample by race and meaiis of entry into the sample.

Sample of Base Year Ineligibles. The NELS:88 base year sample excluded students for whom
the NELS:88 survey instruments would be unsuitable (i.e., students with a mental disability and students
who are not proficient in English) and students whose physical or emotional problems would have made
participation in the survey unduly difficult. A final sample of 653 of these students were selected for a
followback study of these students. The eligibility status of these students was reassessed, their school
enrollment status and basic demographic characteristics were determined, and student questionnaire data
were obtained from those deemed able to complete a questionnaire. Further detail on sample eligibility
in the base year is provided in the NELS:88 Basz Yenr Sample Design Report and in the forthcoming
NELS:88 First Follow-Up Final Technical Report. Chapter Il of the NELS:88 Second Follow-Up:
Student Component Data File User’s Manual includes additional detail abcut sample freshening, student
subsampling, and base year sample ineligible students.

3.1.4 Second Follow-Up Sample Design

There were five basic objectives for the NELS:88 second follow-up sample design. First, the
sample was to constitute a valid probability sample of all students enrolled in the twelfth grade in the
1991-1992 school year. This entailed freshening the sample with students who were twelfth graders in
1992 but were not in the eighth grade in the U.S. in the 1987-88 school year, just as the first follow-up
sample had been freshened in 1989 to achieve a 1990-91 representative sample of sophomores.
Additionally, it was necessary to reassess the eligibility status of selocted students found in previous
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Table 3.1.3-1
First follow-up sample by race breakdown"

First Follow-Up Freshened Dropped in final Final

Initial Selections Sample Subsampling® Sample
All 21,474 1,229 1,997 20,706°
Asian/Pacific Islanders 1,367 89 141 1,315
Hispanics 2,828 246 323 2,751
American Indians 278 28 32 274
Blacks . 2,265 235 280 2,220
Whites 14,349 554 1,061 13,842
Missing/Refused . 387 77 160 304

Figures in this table represent the first follow-up constructed variable frequencies. This variable-race
identified at the time of sampling--is not the same variable included on the data files and reported in
the codebooks. This variable was used because it was the only race variable that was constructed for
initial sample members dropped in final subsampling.

1,821 members of the eighth-grade longitudinal cohort and 169 freshened tenth graders were dropped
in Phase 3 subsampling. In addition, 7 members of the eighth-grade longitudinal cohort were discarded
because they were selected in error during the base year.

This table is based on the original (1992-1993) release of the first follow-up student file. The second
follow-up (1994) release of the first follow-up student data contains a slightly different sample number
than the original release. Additional details about the sample numbers of the two releases are on page
26 of section 3.1.2 of the Second Follow-Up: Student Component Data File User’s Manual, under the
subheading “Subsampling the Eighth-Grade Cohort and Freshened Sophomore Samples."

waves to be ineligible, and to include them in the cohort if they were determiried to be eligible for the
second follow-up. Second, to continue the examination of the dropping out phenomenon, dropouts were
to be retained with certainty. Third, it was highly desirable for policy analysis purposes to retain the
maximum number of Hispanics, Asians, and American Indians from the first follow-up sample. Fourth,
to minimize nonresponse bias first follow-up nonrespondents were to be retained with certainty. Fifth,
the sample was to be clustered in 1,500 schools from which contextual data--including school
administrator, teacher, and transcript data--would be collected. It was hoped that these goals could be
achieved with minimal loss to both sample efficiency and effective sample size.

Longitudinal Cohort. When second follow-up tracing of cohort members was completed, it was
found that the first follow-up sample (that is, the sum of base year respondents and nonrespondents
retained after first follow-up subsampling and first follow-up freshened students) was much more widely
dispersed than had been anticipated. After eliminating the locations of the "known" dropouts (N=1,564)
from consideration (dropouts were sampled with certainty), the remaining eligibie sample of students
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(N=18,726) was dispersed among 3,224 schools/locations.* Including dropouts, there were 4,788
locations. Once non-school locations associated with dropouts, early graduates, institutionalized sample

members, home study students, and unlocatable sample members were subtracted from the total, there
were 2,258 school sites.

It was clear that even if no attempt were made to satisfy the second goal--retention with near
certainty of Hispanics, Asians, and American Indians from the first follow-up sample--that the fifth goal
of achieving a cluster of students in 1,500 schools could not be met without significant losses in sample
efficiency, effective sample size, or both. Table 3.1.4-1 shows the distribution of students eligible for
second follow-up sampling (excluding dropouts) by school size, as well as the number of schools with
at least one sample member who was either Hispanic, Asian, or American Indian. The data in the table
indicated that to achieve disproportionate retention of minority students most of the schools containing
these students would have to be selected, leaving few additional sample selections to distribute among the
remaining school sites and contradicting the initial samplgl?)lan to include with certainty any school with
at least five NELS:88 sample members enrolled at the sefiool.

After consideration of several alternative allocations--taking into account the negative effects of
subsampling on sample efficiency, the strong desire to retain as many Hispanics, Asians, and American
Indians as possible, and the substantial investment made in two prior rounds in obtaining student, parent,
teacher, and school data for those students who would have been subsampled out--it was decided to
include all first follow-up sample members in the second follow-up sample.

Initial Selection of the Second Follow-Up School Sample. All first follow-up sample members
remaining after subsampling were included in the second follow-up (all sample members dropped from
the first follow-up due to subsampling were also excluded from the second follow-up). Additionally, the
teacher, school administrator, and transcript components were limited to a maximum of 1,500 schools.
For this reason it was still necessary to select a sample of schools, although the students falling outside
that sample would not be excluded from the study. For students in the 1,500 schools selected, the full
range of data—student, teacher, school administrator, parent, and transcript data--were collected; for the
students in a school not among those selected, only student and parent data were collected.

A total of 2,258 schools were identified in the second follow-up tracing of the NELS:88 first
follow-up sample; 1,500 of these were targeted for cortextual data collection. In the spring of 1991,
interviewers traced students to schools, and all 1,030 schools identified as having four or more first
follow-up sample members enrolled were included in the school-level sample with certainty (i.e.,
probability of 1.0). Prior to the fall of 1991 the contextual school sample was finalized through the
following sampling process. A random sample of 45 of the 60 (probability =0.75) schools containing
three sample members was selected. A random sample of 104 of the 160 (probability =0.65) schools
containing two first follow-up sample members was selected for retention. Finally, a random sample of

In the second follow-up, dropouts were defined differently for sampling purposes than for data collection
purposes. (See the NELS:88 Second Follow-Up: Dropout Component Data File User’s Manual, section
4.3.1 for further details regarding the definition of dropouts for data cotlection and assignment of
questionnaire.) For sampling purposes, dropouts comprised all individuals who were classified in the first
follow-up as ever having dropped out—that is, dropouts (individuals who were not enrolled in school in
the spring term of 1990) and stopouts (spring term 1990 students with a recorded 1988-1990 dropout
episode), regardless of their school enroliment status as of the second follow-up spring term 1991 tracing
effort. In other words, dropouts who had since returried to school and stopouts who remained in school
were still counted as dropouts for sampling purposes, along with institutionalized individuals and the
additional dropouts identified during second follow-up tracing.
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Table 3.1.4-1
Clustering of first follow-up sample members eligible for second follow-up
(schools [N=2,258] and non-school locations)

Total Total Schools Total Schools
School Size Schools With APLHIS, Al Without

1 1974 579 1395

2 160 70 90

3 60 25 35

4 53 35 i8

5 38 14 24

6 26 17 9

7 27 17 10

8 33 20 13

9 21 10 11
10 36 22 14
i1 43 31 12
12 35 20 15
13 47 37 10
14 51 35 16
15 57 41 16
16 53 37 16
17 82 48 34
18 72 48 24
19 77 58 19
20 65 43 22
21 55 43 12
22 40 31 9
23 32 27 5
24 22 21 1
25 13 12 1
26 6 6 0
27 6 5 1
28 5 3 2
29 7 6 1
30 4 2 2
31 5 5 0
32 2 1 1
33 1 1 0
34 1 1 0
35 2 2 0
36 3 3 0
37 1 1 0
38 1 0 1
40 1 1 0
41 2 1 1
44 1 0 1
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Table 3.1.4-1 {(cont.)
Clustering of first follow-up sample members eligible for second follow-up
(schools [N=2,258] and non-school locations)

Total Total Schools Total Schools
Schocl Size Schools With APLHIS,AI Without
45 1 1 0
50 1 1 0
53 1 1 0
60 1 1 0
Total 3224 1383 1841

Note: known school-leavers are not included in the numbers above.

321 of the 1,008 (probability=0.31845) schools identified as containing one first follow-up sample
member was selected for retention in the sample. In the fall of 1991 interviewers confirmed the
enrollment of students at schools previously identified as enrolling three or fewer NELS:88 students.

School Sample for Freshening Purposes. Like the first follow-up student and school samples,
the movement of students among schools resulted in a somewhat amorphous base from which to select
schools and collect data. Students could have transferred any time between the time they were traced to
a specific school in the spring of 1991 to the fall of 1991, when they were freshened in the fall of 1991,
and when student and school administrator data were collected during the spring of 1992. It was possible
for students to transfer to either a school that had been identified as a NELS:88 second follow-up sampled
school or to a non-NELS:88 school.

Because students may have transferred between schools at any time during the spring or fall of
1991, freshening did not necessarily occur at each of the 1,500 sampled schoots in the second follow-up.
Freshening occurred only at those schools enrolling NELS:88 sample members as of the first day of the
1991-1992 school year.?

School Sample for Purpeses of the Teacher Survey. The school sample for the purposes of
collecting contextual data from teachers included a subset of the 1,500 contextual schools at which
NELS:88 sample members were still enrolled at the beginning of student data collection in January 1992.
However, by the end of second follow-up data collection, there were only 1,374 contextual schools at
which at least one student was enrolled. The second follow-up teacher sample is distributed in 1,264 of

Only those freshened sample members who remained in school through the spring term became members
of the HS&B-comparable NELS:88 sophomore cohort. However, autumn sophomores who had dropped
out by spring were surveyed in both the first and second follow-ups. While these "freshened dropouts”
were included on the original first follow-up public release, in the current re-release these cases appear
only on the privileged use files.

. 31
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the 1,374 contextual schools.® Figure 3-1 provides an illustration of the longitudinal sample design of

the base year, first follow-up, and second follow-up cohorts and their inclusion in the second foliow-up
contextual sample.

Users should note that teacher data from this sample of schools, to be used in analysis with second
follow-up student data, must be used with a weight, F2CXTWT, calculated separately for the students
included in the contextual components sample. If that weight is not applied, there will be a potential for
systematic bias with respect to those factors associated with attendance at schools with fewer NELS:88

students. For example, students who are more likely to transfer to different schools wili be under-
represented if the weight is not applied.

3.1.5 Second Follow-Up Teacher Sampie

The second follow-up teacher sample included one mathematics or science teacher of each student
in the contextual components sample who was also enrolled in mathematics or science at the time of
second follow-up data collection. Because teachers were selected based on whether they taught one of
these subjects in a contextual school, the teacher sample does not constitute a strict probability sample
of teachers. The student is the appropriate level of analysis, and users are advised to employ the teacher
data as a contextual data source which informs student-level analyses.

The second follow-up teacher sample was designed to articulate with the collection of student
questionnaires and the administration of student cognitive tests. Because most learning by twelfth-grade
students occurs in the fall term of their senior year and because these students sometimes disengage from
their high school career in the spring term, student data collection was scheduled as early as possible
during the spring term of the 1991-1992 academic year: most in-school data coilection sessions occurred
in January, February, and March of 1992. .

This "frontloading” of second follow-up student data collection was unlike the base year and first
follow-up when student data collection in those rounds was concentrated in March through June. The
spring term teacher was selected for the base year and first follow-up teacher surveys in order to parallel
the student data collection schedule in those rounds. Second follow-up data were collected for most
students in January through March of 1992, but some in-school data collection sessions were scheduled
on or after April 1, 1992. Teachers were selected for the teacher survey in a way that reflected the span
of time across which in-school data collection sessions were scheduled. For students whose in-school data
collection session was scheduled for before April 1, 1992, the fall term teacher was selected for the
teacher survey. For students eligible for the teacher survey in schools with in-school data collection
sessions on or after April 1, 1992, the spring term teacher was surveyed.” However, the resulting
distribution of the teacher sample indicated that 80.0 percent of the students had the same selected teacher

Due to unit nonresponse and because 4,834 students were not enrolled in either a mathematics or science
class in the 1991-1992 academic year, not all of the 1,374 contextual schools have teachers and students

who were included in the second follow-up teacher survey or who are represented on the public use
teacher file.

These selection criteria mean that if a student’s fall term teacher was to be selected but the student was
not enrolled in mathematics or science in the fall, then a teacher report was not collected for the student.
Conversely, if the student’s spring term teacher was to be selected for the teacher survey, but the student
was not enrolled in either subject in the spring term, then a teacher report was not collected for the
student. F2TEQFLG = O for these students on the public use teacher data file.
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Figure 3-1: NELS:88 8th grade spring defined cohort status distrib«tion in
first and second follow-ups

’ Teacher Non-
' Participants
| First Follow-Up Second Follow-Up Teacher and
Base Year Status Status Participants Ineligibles®
~—> Dropout N=  611—> 0 0
—> Alt. Completer* N=  222—> 0 0
Dropouts
> —> Student N= 69——> 12 22
N = 1,029
——> Out of Scope N= 9—> 0 0
L—.> Status Unknown N=  118—> 0 0
——> Dropout N= 1,041l—> 0 0
—> Alt. Completer N=  542—> 0 0
Studeats
> > Student N= 16,339——> 9,358 5,368
N = 18,270
L—> Out of Scope N= 82——> 0 0
Students L> Status Unknown N= 266——> 0 0
>
N = 20,062
——> Dropout N= 11—> 0 0
—> Alt. Completer N= > 3 0
Out of Scope
> }—> Student N= 11—> 4 4
N =129
> Out of Scope N= 83—> 0 0
L——> Status Unknown N= 18—> 0 0
——> Dropout N= 58—> 0 0
> Alt. Completer N= 20——> 0 0
Status Unknown
> -——> Student N= 466—> 172 128
N = 634
—> Out of Scope N= 6—> 0 0
L> Status Unknown N= “4—> 0 0
(F1 Freshened Students) N=  862——> 300 307
(F2 Freshened Students) N=  264——> 7 13

* Alt. Completer = Alternative Completer or Alternative Student

® The 15,695 student records on the teacher public use data file includes 9,853 participants and 1,008
nonparticipants. This column also includes 4,834 students who were not enrolled in a mathematics or science
class, and therefore were not included in the teacher survey.
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for both the fall and spring terms. Another 17.5 percent of students were instructed by the fall term
teacher only. A total of 2.5 percent of students were instructed by the spring term teacher only.

Students in the second follow-up contextual sample who were enrolled in either a mathematics or
a science class were included in the second follow-up teacher survey. Unlike the base year and first
follow-up teacher surveys in which up to two teachers per student were included in the teacher sample,
the second follow-up teacher survey only selected one teacher--either in mathematics or science —-for each
student enrolied in at least one course in these subject areas. In the fall of 1991, the names of the
mathematics and science teachers of NELS:88 students in the 1,500 contextual schools vere coliected.
For any schools at which the spring term teachers were surveyed, the names of the w2achers of the
NELS:88 students were collected in early 1992. For students enrolled in only one course, that one
mathematics or science teacher for the student was selected for the teacher sample. If a student was
enrolled in both a mathematics and a science class, one of the teachers was selected based on the base
year assigned subject area combination for the student. For freshened students added to the first or
second follow-up who were enrolled in both mathematics and science in the second follow-up, the subject
area combination of the student’s linked partner was used to determine which teacher should be selected
for the teacher survey. When a student was enrolled in more than one course in the selected subject area,
the following decision rule was invoked to determine the selected teacher: first, the teacher who instructed
the more advanced course was selected; second, the teacher of the course in which the student spent more
time was selected; and finally, one of the teachers was selected randomly.

Although the second follow-up teacher sample was primarily defined in the fall of 1991, the
inclusion of teacher data on the teacher file was limited to student participants who were in the contextual

sample. Data collected from teachers of student nonparticipants or students who were not included in
the final contextual sample were excluded from the teacher file.

Table 7.2.2-1 in Chapter VII highiights key similarities and differences between the base year,
first follow-up, and second follow-up teacher files.

3.2  Calculation of Weights

The general purpose of weighting survey data is to compensate for unequal probabilities of
selection and to adjust for the effects of nonresponse. Weights are-often calculated in two main steps.
In the first step, unadjusted weights are calculated as the inverse of the probabilities of selection, taking
into account all stages of the sample selection process. In the second step, these initial weights are
adju.ted to compensate for nonresponse; such nonresponse adjustments are typically carried out separately

within multiple weighting cells. This is the process that was applied to weighting NELS:88 data in all
rounds.

3.2.1 Calculation of Base Year Sample Weights

The base year weights were based on the inverse of the probabilities of selection into the sample
and on nonresponse adjustment factors computed within weighting cells. Two different weights were
calculated to adjust for the fact that not all sample members have data for all instruments. The weight
BYQWT applies to 24,599 student questionnaires (and is also used in conjunction with base year parent
data), while BYADMWT applies to the 1,035 completed school administrator questionnaires. These

weights project to the population of approximately 3,008,080 eligible eighth graders in public, Catholic,
and other private schools in 1988.
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The base year weighting procedures consisted of two basic stages:

Stage 1. Calculation of a preliminary base year weight based on the inverse of the, product of
the probabilities of selection for the base year sample.

Stage 2. Adjustment of this preliminary weight to compensate for "unit" nonresponse, that is,
for noncompletion of an entire school questionnaire or student questionnaire. The unit varied depending
upon the weight being adjusted.

The nonresponse-adjusted school weight was derived as the product of the school’s preliminary
weight times a nonresponse adjustment factor intended to adjust for the fact that 17 sampled schools did
not return a completed questionnaire. The preliminary weight for students was based upon the inverse
of the probability that the student’s school was selected into the sample muitiplied by the inverse of the
probability that the student was sampled within the school. The nonresponse-adjusted student weight was
derived as the product of the student’s preliminary weight times a nonresponse adjustment factor intended
to adjust for the fact that some of the sampled students did not participate, that is, did not return a
completed questionnaire. Statistical properties of the base year weights are presented in Table 3.2.1-1.

Each school appearing on the NELS:88 base year school file, and each student appearing on the
NELS:88 student file, has a value for the final weight variable. The weight represents the probability
of selection into the sample, in addition to a factor that adjusts for nonresponse. Thus, the weight serves
the purpose of allowing a particular case to represent other nonsampled cases within its sampling stratum,
and to represent nonresponding cases similar to it in various respects. Because separate final student and

school weights have been provided, the construction of each will be considered separately in the following
discussion.

Table 3.2.1-1
NELS:88 base year statistical properties of sampie case weights

School Student
Weight BYADMWT BYQWT
Mean 37.46 122.29
Variance 2,109.17 4,359.16
Standard deviation 45.92 66.02
Coefficient of variation (X 100) 122.59 53.99
Minimum 1.54 2.44
Maximum 387.30 836.91
Skewness 2.69 2.18
Kurtosis 9.47 16.32
Sum 38,774.12 3,007,779
Number of cases 1,035 24,599
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Base Year School Weights. The final school weight, BYADMWT, was derived using a
multistage process. First, an initial weight—-which represented the inverse of the school’s selection
probability--was attached to each school record in a file containing records for all eligible schools in the
NELS:88 sample. A logistic regression procedure was used to estimate in terms of a probability of
nonresponding the degree to which each of the responding schools resembled a nonresponding school.
This estimated probability of nonresponse was the first adjustment factor applied to a school’s weight.

Next, a polishing procedure~multi-dimensional raking--further adjusted the weights to sum to
known population tetals within strata. Estimating the nonresponse probability for each of the responding

schools was possible because key background information on almost all of the nonresponding schools was
available.

The final result of these procedures was a weight for each of the responding schools adjusted to
compensate for nonresponse. For the purpose of adjusting the school weight, a nonresponding school
was defined as a school for which both school administrator questionnaire data and student questionnaire
data were unavailable.

Base Year Student Weights. The fina! student weight, BYQWT, was also derived using a
multistage process. A design weight for each eligible student on a participating school’s sample roster
represented the student’s probability of selection within the school. A student-level nomresponse
adjustment factor was calculated by forming weighting cells based upon the combination of certain levels
of variables representing school type, region, ethnicity, and gender. For each student, the product of a
preliminary school weight and the student’s design weight was formed. (The preliminary school weight
was slightly different from BYADMWT. BYADMWT was adjusted to accommodate the 17 schools for
which school administrator questionnaire data were unavailable though student questionnaire data had
been obtained. The preliminary school weight eliminated this step in the adjustment process. Thus, it
is appropriate for application to the 1,052 schools with student questionnaire data available). This product
was summed for participating and nonparticipating students within weighting cells. The ratio of the sums

for all sampled students to participating students was used as the nonresponse adjustment factor for each
student’s design weight.

3.2.2 Caiculation of First Follow-Up Sample Weights

Two weights were developed for the overall NELS:88 first follow-up sample. The first, or basic,
weight applies to all members of the first follow-up sample who completed a first follow-up questionnaire,
regardless of their participation status in the base year. The basic weight (FIQWT) allows projections
to the population consisting of all persons wio were either in the eighth grade during the 1987-88 school
year or in the tenth grade during the 1989-90 school year. Thus, this population encompasses both
populations of prime analytic interest—the population of 1999 tenth graders (including those who were
not eighth graders in 1988) and the 1988 eighth-grade population (excluding any additional 1990 tenth
graders). By selecting the appropriate sample members, analysts can use this basic weight to make
unbiased projections to the first of these populations (i.e., 1990 tenth graders). The second, or panel,
weight applies to all members of the first follow-up sample with complete data from both rounds of the
study. The panel weight (FIPNLWT) can be used to make projections to the other key analytic
population--1988 eighth graders (excluding those ineligible for base year data collection).

In the first follow-up a contextual weight was not developed for use with the school administrator
and teacher data. Because students were subsampled in the first follow-up and all NELS:88 schools they
attended were included in the school administrator sample, a contextual school weight was not necessary.
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Analysts who are interested in performing analyses of first follow-up student data in conjunction with the
first follow-up school administrator data shouid use the first follow-up basic student weight, FIQWT.
In the second foliow-up, students were not subsampled, but only a subset of schools attended by the
NELS:88 cohort was included in the school administrator sample, and a special contextual weight,
F2CXTWT, was developed for cross-sectional analysis with second follow-up school data. Analysts who
are interested in comparing both first follow-up and second follow-up contextual data for students should

refer to the following section for a complete description of the uses of the second follow-up contextual
weight, F2CXTWT.

3.2.3 Calculation of Second Follow-Up Weights

Explanation of Weights. Eight weights were developed for inclusion on the data files. They
include:

F2QWT This cross-sectional weight applies to all members of the second follow-up sample
who completed a second follow-up questionnaire, regardless of their participation
status in previous rounds. It allows projections to the population consisting of all
persons who were either in the eighth grade during the 1987-88 school year, in the
tenth grade during the 1989-90 school year, or in the twelfth grade .n the 1991-92
school year. By selecting the appropriate sample members with the flag
G12COHRT, analysts can use F2QWT to make unbiased projections to such
populations as 1992 twelfth graders.

F2CXTWT This cross-sectional weight applies to students who attended the schools selected
for inclusion in the teacher and school administrator components and who
completed a second follow-up questionnaire. The population was restricted to
early graduates and students who were in the schools during spring data collection.
This weight allows analysts to generate national statistics using the school
administrator and teacher data despite the bias against small cluster sizes in sample
selection.

F2PNLWT This panel weight applies to sample members who completed a questionnaire in all
three rounds of NELS:88. This can be used to make projections to the population
of 1988 eighth graders.

F2FiPNWT This panel weight applies to all sample members who completed both a first
follow-up and a second follow-up questionnaire, regardless of base year status.
This allows projections to the population consisting of persons who were in the
eighth grade in 1988 or in the tenth grade in 1990. By selecting appropriate
sample members with the flag F2F1PNFL, analysts can use F2ZFIPNWT to make
projections to such populations as 1990 tenth graders.

F2TRSCWT This cross-sectional weight applies to all early graduates, dropouts, students in
sampled schools during spring data collection, and all sample members who were
both ineligible for all three rounds of NELS:88 and were in the twelfth grade
during the 1991-92 school year for whom we received a transcript.

F2TRP1WT This panel weight applies to sample members who were participants in 1988, 1990,
and 1992 (all three rounds of NELS:88) and for whom transcript data are
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available. F2.,.P1WT allows analysts to perform panel analyses using transcript
data in conjunction with 1988, 1950, and 1992 test and questionnaire data.

F2TRP2VyL This panel weight applies to sample members who were participants in 1990 and
1992 (the first and second follow-up) and for whom transcript data are available.
F2TRP2WT allows analysts to perform panel analyses using transcript data in
conjunction with 1990 and 1992 test and questionnaire data.

F2PAQWT This cross-sectional weight applies to all students for whom a parent questionnaire
was collected during the second follow-up.

The Second Follow-Up Contextual Weight: Cross-sectional and Panel Analyses. F2CXTWT
is to be used in cross-sectional analyses of second follow-up teacher and school data in conjunction with
the student and dropout data. A contextual panel weight was not developed for analysis of contextual data
across rounds of NELS:88. Researchers who are interested in using prior rounds of teacher or school
administrator data in conjunction with second follow-up contextual data should use the second follow-up
contextual weight, F2CXTWT, instead. Due to factors such as nonresponse in prior rounds, this weight
is not as precise as a contextual panel weight but is a functional approximation.®

Process for Calculation of Second Follow-Up Weights. A basic four-step process was defined
for the calculation of all eight questionnaire weights. The first step, developing a classification scheme,
was done at the beginning of the weighting process for all students in the sample. The values remained
static and were used for all weights. Steps 2 through 4 were followed for all weights, but the results of
each were tailored according to the characteristics of each weight’s specific population.

Step 1. Develop a classification scheme.

All sample members were divided into sample groups depending on their status during data
collection for each round of NELS:88. Freshened students were assigned the status of their linked
student. Students whose status was unknown had their status imputed based upon the distribution of
status across others in their base year, first, or second follow-up categories and, where group size
permitted, race and gender were also considered. The basic ¢lassifications for a single round are:

1. Eligible, dropout as of survey date
2. Eligible, in school, in expected grade
3. Eligible, in school, not in expected grade
4. Ineligible
a. in school, in expected grade

b. in school, not in expected grade
¢. not in school

Researchers should exercise caution when employing the contextual weight, FZCXTWT, in a pane!
analysis. In particular, they should carefully assess bias relative to the subpopulaticns of interest and their
specific analytic goals. It may also be desirable to compare results obtained from alternative weighting
"approximations” (e.g., for 1988-1892, F2TRP1WT) to determine which provides the best resuit.
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5. Out of scope (deceased or out of country)

6. Eligible, freshened, dropout as of survey daie
7. Eligible, freshened, in scholol

8. Ineligible, freshened

In this classification scheme, "dropout" (following the High School and Beyond definition) refers
to a student who has left a diploma-granting high school program. This included members who were not
pursuing an education at all, home study students, members who were continuing their education in a
non-traditional setting (e.g., preparing for the GED examination), and institutionalized sample members.
There are two exceptions to this general rule. First, early graduates were included in the "in school”
category. Second, because sample members in non-traditional schools during the first follow-up were
classified as students then, they were treated as such during the calculation of their first follow-up status.

"Ineligible" refers to members who were not surveyed due to a language barrier or a mental or

physical incapacity. "Expected grade" means tenth grade in the first follow-up and twelfth grade or earty
graduate in the second follow-up.

Step 2. Establish second follow-up design weight.

The design weight reflects the selection probabilities for each case for a given population. Sample
members may have multiple design weights that vary depending upon the weight that is being calculated.
For the weights unaffected by school sampling (F2QWT, F2PNLWT, F2F1PNWT) and for the dropouts,
early graduates, and ineligible twelfth graders in F2TRSCWT, the design weight used is equal to the first
follow-up design weight.® Second follow-up freshened students take on the first follow-up design weight
of the student they were linked to in the freshening process. When sample members are included due
to their association with a sampled school in F2TRSCWT and for all members in the F2CXTWT
population, it is equal to the first follow-up design weight divided by their school’s second follow-up
selection probability. For students represented in the parent sample, the calculation of F2PAQWT uses
the first follow-up design weight divided by the parent’s second follow-up selection probability.

Step 3. Adjust for second follow-up nonresponse.

Nonresponse adjustment cells were based upon combinations of the classification values from step
1 as well as race (Hispanic, API, other, unknown), and gender for the members of that weight’s
population. The second follow-up design weight for each responding sample member was inflated by a
factor equal to the inverse of the weighted response rate for their celi. This yielded their nonresponse
adjusted weight. This step was performed independently for each weight calculated. For second follow-
up freshened students the nonresponse adjusted weight serves as their final weight.

s Included in the transcript data files are approximately 90 students who were ineligible in all three rounds

of NELS:88 and were seniors in 1992,
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Step 4. Perform multidimensional raking.

Sample members who were not freshened in the second follow-up had their second follow-up
nonresponse adjusted weight further adjusted through a raking step. The total sum of the weights and
percentage distributions that were used in raking were developed as follows:

a) Targets were developed that used the second follow-up expanded sample weight. The second
foliow-up expanded weight is a weight that was calculated for every sample member in order to estimate
national dropout rates.”® It was used in developing total sum of weights targets to ensure consistency
in dropout rates derived when using questionnaire weights. These targets were calculated separately for
each of the eight questionnaire weights and reflected the characteristics of each weight’s inference
population. Two typec of target numbers were developed. The sum of expanded weights for a given
questionnaire weight’s inference. population was used as the target total population for that questionnaire
weight. Weighted frequency distribrtions using the expanded weights associated with a questionnaire
weight’s inference population were calculated for the following: dropout rates between base year and first

follow-up; dropout rates between first follow-up and second follow-up; and first follow-up status (from
step 1) and second follow-up status (from step 1).

b) Additional percentage targets were developed for raking using first follow-up weights.
Calculated independently for each of the eight weights according to the characteristics of each inference
population, these targets used F1QWT for sample members who had been eligible for the first follow-up
questionnaire or the first follow-up design weight for those who were not. Weighted frequencies
calculated using these weights were used as target distributions. These target categori<s included race
(white, black, Hispanic, API, American Indian, unknown), gender, base year school region, base year
school type, and base year school urbanicity.

Results of Weighting. To check the second follow-up contextual weight, its statistical properties
were analyzed. Table 3.2.3-2 displays the mean, variance, standard deviation, coefficient of variation,
minimum, maximuimn, skewness, and kurtosis for the weight. Tables showing results for the remaining
weights can be found in the student, transcript (transcript weight), and parent (parent weight) data file
user’s mamuals and the NELS.88 Second Follow-Up Sample Design Report.

33 Standard Errors and Design Effects

In this section we discuss the calculation of standard errors as a measure of sampling variability

in survey results; the standard error is an estimate of the expected difference between a statistic from a
particular sample and the corresponding population value.

% For sample members not freshened in the second follow-up, the process involved using a multidirmensional

raking procedure to adjust the second follow-up design weight where the marginai target categories were
’;ased on roster race (API, Hispanic, other, unknown) and gender, base year schoo! type, base year school
region, base year school urbanicity, and the status values from the classification scheme described above
in step 1. Target margins for the expanded weight were calculated using the first follow-up expanded
sample weight (a similar weight developed in the first follow-up for estimating the 1988-90 dropout rate)
for students for whom one was calculated and first follow-up design weights for the first follow-up
sample members who did not receive a first follow-up expanded weight (such as the freshened). Second
follow-up freshernied students have their second follow-up design weight as their expanded sample weight.
This step was performed for the sample as a whole.
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Table 3.2.3-2
Statistical properties of the second follow-up contextual weight

WEIGHT F2CXTWT
Mean 171.77
Variance 102513.57
Standard Deviation 320.18
Coefficient of Variation (X 100) 191.05
Minimum 1.98
Maximum i2025.09
Skewness 19.14
Kurtosis 543.71
Sum 2,695,994.30
Number of Cases 15,695

Survey Standard Errors. Because the NELS:88 sample design involved stratification, dispropor-
tionate sampli.g of certain strata, and clustered (i.e. multi-stage) probability sampling, the resulting
statistics are more variabie than they would have been had they been based on data from a simple random
sample of the same size.

The calculation of exact standard errors for survey estimates can be difficult and expensive.
Popular statistical analysis packages such as SPSS (Statistical Program for the Social Sciences) or SAS
(Statistical Analysis System) do not calculate standard errors by taking into account complex sample
- designs. Several procedures are available for calculating precise estimates of sampling errors for complex
samples. Procedures such as Taylor Series approximations, Balanced Repeated Replication (BRR), ard
Jackknife Repeated Replication JRR) produce similar results."! Consequently, it is largely a matter of
convenience which approach is taken. For NELS:88, NORC used the Taylor Series procedure to
calculate the standard errors. '

Design Effects. The impact of departures from simple random sampling on the precision of
sample estimates is often measured by the design effect (designated as DEFF). For any statistical
estimator such as a mean or a proportion, the design effect is the ratio of the estimate of the variance of
a statistic derived from consideration of the sample design to that obtained from the formula for simpie
random samples. The square root of the design effect (also called the root design effect, and designated

"as DEFT) is also useful. The following formulas define the desiga effects and root design effect:

1)  DEFF = (DESIGN-SE)*
(SRS-SE)?

2)  DEFT = DESIGN-SE
SRS-SE

"' Frankel, M.R., Inference from Survey Samples: An Empirical Investigation (Ann Arbor: Institute for Social

Research, 1971).
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where DESIGN-SE designates the standard error of an estimate calculated by taking intc account the

complex nature of the survey design, and SRS-SE designates the standard error of the same estimate
calculated as if the survey design was a simple random sample.

3.3.1 Base Year Standard Errors and Design Effects

Selection of Base Year Items. Standard errors and design effects were selected for 30 means
and proportions based on the NELS:88 base year student, school, and parent data.!> The 30 variables
from the student questionnaire were selected to overlap as much as possible with those variables examined
in High School and Beyond. The remaining variables from the student questionnaire and from the parent
and school questionnaires were selected randomly from each topical section of each questionnaire.
Standard errors and design effects were calculated for each statistic both for the sample as a whole and
for selected subgroups. For both the student and parent analyses, the subgroups were based on the
student’s sex, race and ethnicity, school type (public, Catholic, and other private), and socioeconomic
status (lowest quartile, middle two quartiles, and highest quartile). For the school analysis, the subgroups
were based on two levels of school type (public and combined private) and eighth-grade enrollment (at
or below the median and above the median). '

3.3.2 First Follow-Up Standard Errors and Design Effects

Standard errors and aesign effects were also calculated for 30 means and proportions based on
the NELS:88 first follow-up student and dropout data.”® The goal was to estimate standard errors/design
effects for all respondents including dropouts, on the one hand, and separately for dropouts, on the other.
Because a special contextual weight was not constructed in the first follow-up, standard errors and design
effects were not calculated separately for the school component.

3.3.3 Second Follow-Up Standard Errors and Design Effects

Standard errors and design effects were also calculated for 30 means and proportions based on
the NELS:88 second follow-up student, dropout, and parent data. As in the first follow-up analysis, the

goal was to estimate standard errors/design effects for all respondents including dropouts and separately
for dropouts.

Selection of Second Follow-Up Items. The same selection criteria were used for all components
in selecting the items for standard error and design effect analysis. The first criterion was whether a
question had been used in the NELS:88 base year analyses of standard errors and design effects. Because
some items included in the base year standard error and design effect analysis were not repeated in the
second follow-up, it was necessary to select new items for the analysis. Policy relevance was the
criterion for selecting the remaining items. This criterion was applied in order to ensure that variables
that are important to analysts, thus likely to have a higher frequency of use, were represented. Thcee
remaining items consisted primarily of critical items in the student questionnaire. For the contextual

2 For amore detailed presentation of design effects for individual items for the total sample and for various

subsamples, see the NELS:88 Base Year Sample Design Report. For tables of base year parent and school
administrator questionnaire data standard errors and design effects, see the respective base year data file
user's manuals, or the sample design report.

For a more detailed presentation of the first follow-up design effects for individual items for the total

sample and for various subsamples, see the NELS:88 First Follow-Up: Student Component Data File
User's Manual.
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sample, standard errors and design effects were calculated using the contextual weight for the same 30
variables employed for the student component standard error and design effect analysis discussed in
Chapter III of the NELS:88 Second Follow-Up: Student Component Data File User’s Manual.

Results. Standard errors and design effects were calculated for each of the items for the sample
as a whole and for selected subgroups. The subgroups were based on the respondent’s sex,
race/ethnicity, school type {public, Catholic, and other private), socioeconomic status (lowest quartile,
middle two quartiles, and highest quartile), and urbanicity (urban, suburban, and rural. The standard
errors and design effects were calculated using the second follow-up contextual weight, F2CXTWT. (A
description of the contextual weight is presented in section 3.2.3.) Results for the student questionnaire
items are shown in Tables 3.3.4-1 and 3.3.4-2.

34 ‘Additional Sources of Nonobservational Error

Analysis of survey error is important for understanding the potential bias in making inferences
from an obtained sample to a population. Sampling errors occur because the data are collected from a
sample rather than a census of the population. Sampling error analyses for NELS:88 (documenting
standard errors of measurement and design effects for key variables) were presented earlier in this chapter
(see section 3.3). In this section, other sources of nonobservational error are discussed.

Nonobservational error results from measurements not being taken from a portion of the
population.’ Several factors comprise nonobservational error, including nonresponse biases caused by
unit and item nonresponse and undercoverage. Nonresponse is readily quantified. While many data
quality factors are difficult to measure in the non-experimental context of large-scale survey
administration, NELS:88 offers the possibility of comparing reports from multiple sources, thereby
permitting some approximate but useful validity parameters. Following is a discussion of
nonobservational error in the teacher component in terms of nonresponse. A detailed discussion of

student undercoverage appears in the NELS:88 Second Follow-Up: Student Component Data File User’s
Manual.

3.4.1 Second Follow-Up Unit Noaresponse

Unit nonresponse occurs ¥* ¢n an individual respondent (such as a teacher, student, or school
administrator) declines to participate, or when the cooperation of a school cannot be secured. In the base
year, an analysis of school-level nonresponse suggested that, to the extent that schools can be
characterized by size, control, organizational structure, student composition, and so on, the impact of
nonresponding schools on the quality of the student sample is small (for details, see the NELS.88 Base
Year Sample Design Report, pp. 33-39). School nonresponse has not been assessed in the second follow-
up for two reasons. First, (sere was very little school-level nonresponse--the school administrator
questionnaire completion rate exceeded 97 percent. Second, the second follow-up sample was student-
driven, unlike the base year sample. Hence, even if a school refused, the individual student was pursued
outside of school. ‘

The effect of student-level nonresponse within the responding schools was not assessed in the base
year, although males, blacks, and Hispanics tended to be nonparticipants more often than females, whites
or Asians. The effects of individual nonparticipation in the base year, first and second follow-ups will
be systematically examined, and reported in future NELS:88 documentation.

4 Groves, R. M., Survey Errors and Survey Costs, New York: John Wiley and Sons, 1989, page 11.
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Table 3.3.4-1
Standard errors and design effects for
second follow-up student questionnaire data for students in the contextual sample (N=15,695)

Students in Contextual Sample

Survey item (or composite variable) Esti- Design SRS

mate S.E" DEFF DEFT N S.E!
There are many gangs in school F2S7H 16.58 0.723 5.830 2.414 15425 0.299
I cut or skipped c’asses F2S9B 233 0.676 6.010 2452 15433 0.031

High school program - college prep  F2S512Ab  42.12 0972 6.031 2.456 15561 0.396
High sch.ool prgram - voc/tech prgms F2S12Ad  14.92 0.584 4.182 2.045 15561 0.28¢
Time watching TV during week F2835A 78.47 0.692 4.261 2.064 15031 0.335
Being successful in line of work F2S40A 98.62 0.400 18.367 4.286 15578 0.093
Level schl R’s mother wants R cmplte F2S42B 48.01 0917 4.824 2.196 14318 0.418
Level school R anticipates completing F2S43 3298 0.843 4.858 2.204 15108 0.382
At age 30 R expects to be a manager F2S64Bf 547 0347 3456 1.859 14853 0.187
At age 30 R expects to be technician F2S64Bp 549 0.344 3.389 1.841 14853 0.187
I feel good about myself F2S66A 93.68 0.340 2.790 1.670 14293 0.204
Luck more important than hard work F2S66C 10.85 0.495 3.601 1.898 ~ 14217 0.261
Something always prevents success  F2S66F 2221 0.673 3.720 1.929 14191 0.349
Pians hardly ever w Jrk out F2566G 19.44 0737 4905 2.215 14139 0.333
I do not have much to be proud of F2S66L 14.62 0.593 3979 1.995 14128 0.297
Chances R’s life better than parents  F2S67K 61.62 0.897 4.773 2.185 14031 0411
Number friends plan to attend college F2S69E 54.82 0997 5.674 2.382 14137 0.419
Relationship with fthr/mthr R’s child F2S79 1597 2.106 1.626 1.275 492 1.642
Amt earn/hour current/mst recent job F2S591 546 0.054 9.000 3.000 9300 0.018
Amt earn from job R spends to go out F2592B 1543 0.750 5.178 2.276 12009 0.330
Amt earn from job R spends on rent F2592D 1.52  0.164 2.147 1.465 11957 0.112
Last 2 yrs family memb in drug rehab F2S96P 699 0335 2.641 1.625 15305 0.206

Who decides if R can have job F2S98C 52.52 0966 4.983 2.232 13315 0.433
R’s futr faml to be simlr to own faml F2S100F  38.54 0.953 4.923 2.219 12840 0.430
English is native language F28107 10.36  0.801 10.778 3.283 15596 0.244
How well does R speak English F2S109B S.11  1.034 3.378 1.838 1531 0.563

Reading IRT-estimated number right F2TXRIRR 32.97 0.240 7.111 2.667 12887 0.090
Mathematics IRT-estmted nmbr right F2TXMIRR 48.21 0.346 7.662 2.768 12902 0.125
Science IRT-estimated number right F2TXSIRR 23.28 0.143 6.760 2.600 12816 0.055
Hist/Cit/Geo IRT-estmted nmbr right F2TXHIRR 34.77 0.122 6.738 2.596 12753 0.047

Mean : 5.452 2.264
Minimum 1.626 1.275
Maximum 18.367 4.286
Standard deviation 3.090 0.570
Median 4,798 2.191

‘Standard error calculated taking into account the sample design.
®Standard error calculated under assumptions of simple random sampling.
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Table 3.3.4-1
Mean design effects (DEFFs) and root design effects (DEFTs)
for second follow-up student questionnaire data for students in contextual sample (N= 15,695)

Group Mean DEFFE Mean DEFT
All Respondents 5.452 2.204
Male* 4,787 2.152
Female _ 5.227 2.130
White® 5.409 2.229
Black 3.093 1.714
Hispanic © 3.881 1.932
Asian/Pacific Islander 3.486 1.834
American Indian/ '
Alaskan Native 1.613 1.253
Public schools 4,992 2.162
Catholic schools 2.923 1.646
Other private schools 14.059 3.423
Low SES . 4,081 1.959
Middle SES 3.507 1.843
High SES 7.082 2.462
Urban 5.020 2.175
Suburban 5.710 2.273
Rural 4.536 1.978

* Sex categories are based on the composite Sex variable.
® Race categories are based on the composite race variable.

Note: Each mean is based on 30 items, including four cognitive test items.

45




F2: Teacher Component
Data File User’s Manual

3.4.2 Second Follow-Up Item Nonresponse

Analysis of survey error is important for understanding potential bias in making .inferences from
an obtained sample to a population. Sampling and nonsampling errors are the key constituents of total
survey error. Sampling error is quantified through the standard errors and design effects for key
variables. There are various sources and types of nonsampling measurement error, including estimate
error or bias associated with unit (individual) nonresponse and item nonresponse. This section reports
specifically on nonsampling error as a function of item nonresponse. In addition to its role as a potential
source of bias, item nonresponse also has the effect of diminishing the number of observations that can
be used in calculating statistics from affected data elements and thus increases sampling variances. Since
item nonresponse is an important potential £nd uncorrected source of data bias, it is necessary to measure
its impact so that analysts can properly take potential response biases into account.

Item ncnresponse occurs when a respondent fails to complete certain items on the survey
instrument. While bias associated with unit nonresponse has been controlled by making adjustments to
case weights, item nonresponse has generally not been compensated for in the NELS:88 teacher
component data set. There are two exceptions to this generalization.

The first exception is machine editing, through which, occasionally, certain nonresponse problems
are rectified by imposing inter-item consistency, particularly by forcing logical agreement between filter
and dependent questions. Thus, for example, the missing response to a filter question can often be
inferred if the dependent question has been answered. Because the edited files were used in the

nonresponse analysis reported below, this adjustment to item nonresponse is reflected in the results of the
analysis.

The second exception is that some key student-level classification variables have been constructed
in part from additional sources of infcrmation when student data are missing. Thus, data from school
records (for example, student sex or race/ethnicity as given on the sampling roster) or other respondent
sources (for example, the new student supplement) have been used to replace missing student data.
Because composite variables were not included in the nonresponse analysis, this adjustment of missing
data is not reflected in the statistics reported below.

A further point to note is that there may be some hidden nonresponse in the NELS:88
questionnaires that is impossible to quantify. This is the case because for a few questions, a "mark all
that apply" format was used. While such a format results in slightly less burden on the respondent, it
also makes it impossible to distinguish between a negative response and nonresponse. This conflation
of negative response and nonresponse creates the potential for nonresponse biases that cannot be measured
and thus cannot become the basis for precise warnings to users about the limitations of data.

A final point to note is that, implicitly, unit nonresponse is a further source of missing item data--
that is, nonparticipating teachers complete no questionnaire items. Because no special teacher weight
adjusts for teacher-level nonresponse, analysts cannot compensate for the bias that arises if
nonrespondents would have answered the questionnaire differently than respondents. For this reason,
"total response” should be thought of as the survey (unit) response rate times the item response rate. For
the second follow-up teacher survey, the student-level, teacher coverage rate is 90.7 percent, and the item
response rate is 89.4 percent. Together they yield a total response of 81.1 percent.

Two objectives structure this item nonresponse analysis. One objective is to quantify mean
questionnaire nonresponse overall. A second objective is to describe nonresponse patterns in terms of
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questionnaire item characteristics. In order to realize the first objective, average nonresponse rates were
calculated for each item. In order to fulﬁll the second objective, nonresponse was measured as a function
of three characteristics: 1) position in the questionnaire; 2) topic; and 3) whether the item was contingent
on a filter.

Population and Data File Definitions.

Definition 1: "Item"

For purposes of this analysis, "item" refers to each data element or variable. For a question
composed of multiple subparts, each subpart eliciting a distinct response is counted as an item for item
nonresponse purposes. Thus, a single question that poses three subquestions is treated as three variables.

Definition 2: "Response Rate"

NCES standards stipulate that item response rates (Ri) "are to be calculated as the number of
respondents for which an in-scope response was obtained (i.e., the response conformed to acceptable
categories or ranges), divided by the number of completed interviews for which the question (or questions
if a composite variable) was intended to be asked.":

weighted # of respondents with in-scope responses
Ri =

weighted # of completed interviews for which question was intended to be asked

In-scope responses were considered to be valid answers (including a "don’t know" response when
this was a legitimate response option). Out-of-scope responses were multiple responses to items requiring
only a single response, refusals, and missing responses.

Definition 3: "Analysis Populations"

Item nonresponse analysis population. Each student who completed a student questionnaire and
for whom a teacher report in mathematics or science is included on the teacher component data file.

Definition 4: "Teacher Questionnaire Data File"

The public use teacher file with machine-edited, student-weighted data were used as the basis for

the analysis. Nonresponse rates of composite and other constructed variables were not examined in this
analysis.

Definition 5: "Nonresponse"

For the teacher questionnaire several numerical reserved codes were used to categorize
nonresponse. The reserved codes and definitions appear below. The first three--reserved codes 6, 7 and

8--define out-of-scope or illegitimate nonresponse, and were used as the basis for this nonresponse
analysis. '

6 = Multiple Response. For an item that required one response only, the respondent marked
more than one response, and the multiple response could not be resolved.
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7 = Refused Critical Item. Respondent was unwilling to answer the questioh at the time of
the questionnaire administration and upon nonresponse follow-up by survey administrators.

8 = Missing. The response datum is illegitimately missing. That is, a datum that should be
present for this respondent is missing.

9 = Legitimate Skip. The response datum is legitimately missing. That is, owing either to
responses to preceding filter questions or to other respondent characteristics data for this
item should not be present for this respondent. Responses under reserved code 9 were
not included in the nonresponse analysis.

DK = "Don’t Know". "Don’t Know" is often used as a nonresponse code. In the NELS:88 data
set, "Don’t Know" is embedded as a legitimate response category in some of the

questionnaire items. For purposes of this analysis, "Don’t Know" was not classified as
a nonresponse.

Item-level Nonresponse. Table 3.4.1-1 shows descriptive statistics for teacher questionnaire item
nonresponse overall and for items grouped into categories depending upon their position in the
questionnaire, the topic they addressed, and whether they were part of a skip or filter pattern.

The mean item nonresponse rate for the NELS:88 second follow-up teacher questionnaire is 10.6
percent. Mean teacher item nonresponse compares favorably with other second follow-up questionnaire
item nonresponse rates, for example student (12.1 percent) and school administrator (15.5 percent).

During the survey’s closing stages, one math or science teacher of 715 NELS:88 second foliow-
up students (6.6 percent) was administered an abbreviated questionnaire by telephone. Abbreviated
teacher questionnaires were administered when necessary to gain teacher cooperation. The teacher
abbreviated survey consisted primarily of items designated as critical. While administration of
abbreviated questionnaires necessarily decreases mean item response, teacher mean item nonresponse
remains well below student and school administrator mean item nonresponse. Appendices F and G list
the critical items in the teacher questionnaire and the abbreviated teacher questionnaire items respectively.

Higher levels of teacher survey item response can be attributed to two factors: fewer teacher
items dependent on a filter question, and more teacher questionnaire critical items than either the student
or dropout questionnaires. The following paragraphs examine these factors more closely.

Item-level Nonresponse by Item Placement and Characteristic: Teacher Questionnaire.
Respondent burden associated with the length of the second follow-up teacher questionnaire may have
contributed to item nonresponse. Mean item nonresponse in the final third of the teacher questionnaire
is 15.8 percent, compared with 6.7 percent in the first third and 9.7 percent in the second third.

Item Nonresponse by Topic. Most teacher questionnaire topics appear to be subject to uniform
nonresponse rates as displayed in table 3.4.1-1. Topics which exhibit high item nonresponse rates usually
cccur at the end of the instrument and are usually dependent on a filter item. One example of this
phenomenon is the group of questions which ask teachers to describe teacher enrichment programs
(F2T4_18 -- F2T4_21). Most of these items occur on the last page of the questionnaire. Respondent
burden was a likely contributor to nonresponse in these items. Additionally, nonresponse at the filter

question which precedes the teacher enrichment items was carried through to the dependent items,
compounding nonresponse in the dependent items.
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Table 3.4.1-1
Percent nonresponse on the teacher component data file by various item characteristics

Standard Number
Domain Average Deviation Minimum Maximum of Items
Overall : 10.59 8.60 0.00 42.02 414
Position
First Third 6.65 6.12 0.00 23.76 138
Second Third 9.32 2.98 0.00 19.83 139
Last Third ' 15.83 11.53 0.00 42102 137

Topic (in order of appearance in the questionnaire)

Student Information 3.80 3.41 0.07 8.39 27
Class Information 7.35 6.44 0.00 23.76 111
School Climate & Practices 9.56 2.89 0.00 - 16.89 114
Teacher Background & Activities 14.66  11.02 0.00 42.02 162
Filtered

No 7.64 3.78 0.00 19.83 245
Yes 14.86 11.41 0.00 42.02 169

Section two, "Class Information," question 16 (F2T2_16), is an exception. This item asks math
teachers to answer a mathematical word problem. Math teachers avoided this question in large numbers
(23.8 percent) when compared to the mean item nonresponse rate for the "Class Information" section (7.3
percent). During data collection, many teachers expressed their displeacure with question 16. This
displeasure undoubtedly contributed to nonresponse in F2T2_16.

Item Nonrespons Dependence on 3 Filter tion. Second follow-up teacher questionnaire
nonresponse is twice as great in items dependent on a filter question. Dependent items carry with them
missing data from the corresponding filter item. Teacher questionnaire filter items would probably have
benefitted from the High School & Beyond practice of making nearly all filter items critical and thus
subject to retrieval. The nonresponse rates reported here for items dependent on a filter question are
inflated to the extent that the rates contain "hidden skips.”" Hidden skips are those missing responses that
would have been skips had the respondent answered the appropriate filter item. Unfortunately it is not
possible to quantify hidden skips.

Teacher survey item response rates may be higher relative to second follow-up student and
dropout item response rates because fewer items are dependent on a filter question. Only 40.8 percent
(169 items) of the teacher questionnaire’s items are dependent on a filter compared with 46.7 percent
(224 items) in the dropout questionnaire, and 50.9 percent (287 items) in the student questionnaire.

Teacher Survey Item-Level Nonresponse by Critical Items. The nonresponse rate for teacher
survey critical items is 7.2 percent, well above the rate found in the second follow-up student
questionnaire (3.3 percent) or the second follow-up dropout questionnaire (4.2 percent). The teacher
instrument contains 165 critical items, triple the number in the student questionnaire (50 items), and well
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above the number (110 items) in the dropout instrument. While a longer retrieval interview made it more
difficult to retrieve all of the teacher critical items, the greater number of items designated as critical ‘nay
have contributed to the increased overall teacher responsé rate. Table 3.4.1-2 lists the weighted and
unweighted nonresponse rates for the critical items.

Summary and Conclusions. Second follow-up teacher questionnaire item response rates
benefitted from the inclusion of fewer items dependent on a filter question, and more critical items than
either the student or dropout questionnaires. Mean weighted teacher questionnaire total response, 81.1
percent, is well within the NCES standard. NCES’s standard asserts that total weighted response (unit
nonresponse multiplied by item nonresponse) should be at least 70 percent. Secord follow-up teacher
questionnaire total response compares favorably with second follow-up student questionnaire total
response (80.1 percent) and second follow-up dropout questionnaire total response (77.4 percent).
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Table 3.4.1-2
Nonresponse for critical items in the teacher questionnaire

Weighted Unweighted

Item Percent Percent
Number Not Responding Not Responding
F2T2 3 0.98% 0.90%
F2T2 4 0.54% 0.70%
F21T2 5 0.27% 0.44%
F2T2_7A 0.54% 0.72%
F2T2 7B 0.54% 0.72%
F212 _7C 0.54% 0.72%
F2T2_7D 0.54% 0.72%
F2T2_7E 0.54% 0.72%
F2T2 7F 0.54% 0.72%
F2T2_14A 1.65% - 1.63%
F2T2 148 1.53% 1.61%
F2T2_14C 1.63% 1.60%
F2T2_14D 1.92% 1.80%
F2T2 14E 1.83% 1.70%
F2T2_14F 1.76 % 1.87%
F2T2_14G 1.64% 1.63%
F2T2_14H 2.01% 1.99%
F2T2_141 1.78% 1.83%
F2T2_14) 1.83% 1.87%
F2T2_15A 1.83% 1.60%
F2T2_15B 2.34% 1.92%
F2T2 _15C 2.05% 1.68%
F2T2_15D 2.11% 1.82%
F2T2_15E 2.17% 1.83%
F2T2_15F 2.20% 1.78%
F2T2_15G 2.52% 2.07%
F2T2_1SH 221% 1.85%
F2T2_151 2.47% 2.16%
F2T2_15] 2.35% 2.04%
F2T2_15K 2.50% 2.04%
F2T2_18A 5.99% 6.99%
F2T2_18B 6.84% 7.34%
F2T2_18C 6.43% 7.57%
F2T2 18D 6.47% 7.44%
F2T2_18E 6.30% 7.34%
F2T2_18F 6.98% 7.52%
F2T2_18G 6.99% 7.44%
F2T2_18H 6.43% 7.49%
F2T2_19A 0.96% 1.51%
F2T2_19B 0.91% 1.49%
F212 19C 1.13% 1.67%
F2T2 19D 1.17% 1.67%

Note: For a list of the actual questions, refer to Appendix F.
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Table 3.4.1-2 (cont.)
Nonresponse for critical items in the teacher questionnaire
Weighted Unweighted

Item Percent Percent
Number Not Responding Not Responding
F2T2_19E 1.40% 1.84%
F2T2_19F 1.16% 1.67%
F2T2_19G 1.18% 1.67%
F2T2_15H 1.15% 1.67%
F2T2 191 1.15% 1.72%
F2T2_19) 1.16% 1.74%
F2T2_20 0.04% 0.08%
F2T2_20A 7.60% 10.84%
F2T2_20B 7.85% 11.28%
F2T2 20C 1.73% 10.84%
F2T2 20D 8.02% 11.10%
F2T2_20E 7.92% 11.01%
F2T2 20F 7.99% 11.10%
F2T2 20G 7.91% 11.01%
F2T2 20H 8.04% 11.19%
F2T2_ 201 7.90% 11.01%
F2T2 21 0.04% 0.08%
F2T2_21A 20.06% 21.99%
F2T2 21B 19.78% 22.08%
F2T2 21C 21.09% 23.13%
F2T2 21D 20.85% 22.96%
F2T2 21E 21.10% 23.22%
F2712 21F 21.09% 23.31%
F2T2 21G 21.32% 23.13%
F2T2 21H. 21.76% 23.75%
F2T2 211 21.85% 23.75%
F2T2 213 21.42% 23.13%
F2T2 22 0.04% 0.08%
F2T2 22A 11.60% 12.92%
F2T2_22B 11.43% 12.69%
F2T2 22C 11.53% 12.75%
F2T2 22D 11.47% 12.75%
F2T2_22E 11.31% 12.35%
F2T2 22F 11.56% 12.87%
F2T2 22G 11.05% 12.41%
F2T2 22H 11.41% 12.69%
F2T3_13A 8.38% 8.13%
F2T3_13B 9.95% 8.90%
F2T3_13C 8.73% 8.27%
F2T3_13D 8.54% 8.19%
F2T3_13E 8.43% 8.22%

Note: For a list of the actual questions, refer to Appendix F.
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Nonresponse for critical item:s in the teacher questionnaire

Weighted Unweighted

Item Percent Percent
Number Not Responding Not Responding
F2T3_13F 8.87% 8.73%
F2T3 16A 8.19% 8.01%
F2T3_16B 8.24% 8.07%
F2T3_16C 8.31% 8.09%
F2T3_16D 8.36% 8.17%
F2T3_16E 8.35% 8.10%
F2T3_16F 8.23% 8.10%
F27T3_16G 8.83% 8.63%
F2T3_16H 8.54% 8.36%
F2T3_16I 8.65% 8.55%
F2T3_16J 8.68% 8.54%
F2T3 16K 8.30% 8.16%
F2T3_16L 8.36% ' 8.20%
F2T3_16M 8.72% 8.67%
F2T3: 16N 8.37% 8.21%
F2T3_160 8.46% 8.20%
F2T3_16P 8.32% 8.12%
F2T4_1 1.08% 1.20%
F2T4 2 1.58% 1.61%
F2T4 3 9.69% 9.79%
F2T4_4A 8.02% 7.80%
F2T4_4B 3.09% 7.89%
F2T4 5 8.26% 8.06%
F2T4_6 8.13% 7.84%
F2T4_"A 11.73% 11.42%
F2T4 /B 19.82% 19.12%
F2T4_B8A 8.16% 7.94%
F2T4_8B 8.16% .- 1.94%
F2T4 8C 8.16% 7.94%
F2T4_8D 8.16% 7.94%
F2T4_8E 8.16% 7.94%
F2T4_8F 8.16% 7.94%
F2T4_8G 8.16% 7.94%
F2T4 9Al 8.05% 7.85%
F2T4 9A2 8.05% 7.85%
F2T4 9B1 8.05% 7.85%
F2T4_9B2 8.05% 7.85%
F2T4_9C1 8.05% 7.85%
F2T4 9C2 8.05% 7.85%
F2T4_9D1 8.05% 7.85%
F2T4 _9D2 8.05% 7.85%
F2T4_9E1 8.05% 7.85%
F2T4 9E2 8.05% 7.85%

Note: For a list of the actual questions, refer to Appendix F.
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Table 3.4.1-2 (cont.}
Nonresponse for critical items in the teacher questionnaire
Weighted Unweighted
Item Percent ' Percent
Number Not Responding Not Responding
F2T4 9F1 8.05% 7.85%
F2T4 9F2 8.05% 7.85%
F2T4 9G1 8.05% 7.85%
F2T4 9G2 8.05% 7.85%
F2T4 9H1 8.05% 7.85%
F2T4 9HZ 8.05% 7.85%
F2T4 911 8.05% 7.85%
F2T4 912 8.05% 7.85%
F2T4_10 0.00% 0.00%
F2T410A1 13.22% 12.48%
F2T410A2 . 13.22% 12.48%
F2T410B1 13.22% 12.48%
F2T410B2 13.22% 12.48%
F2T410C1 13.22% 12.48%
F2T410C2 13.22% 12.48%
F2T410D1 13.22% : 12.48%
F2T410D2 13.22% 12.48%
F2T410E1 13.22% 12.48%
F2T410E2 13.22% 12.48%
F2T410F1 13.22% 12.48%
F2T410F2 13.22% 12.48%
F2T410G1 13.22% 12.48%
F2T410G2 13.22% 12.48%
F2T410H1 13.22% 12.48%
F2T410H2 13.22% 12.48% )
F2T410I1 13.22% 12.48%
F2T41012 13.22% 12.48%
F2T4_11A 0.00% 0.00%
F2T4 11B 0.00% 0.00%
F2T4_11C 0.00% 0.00%
F2T4_11D 0.00% 0.00%
F2T4 11E 0.00% 0.00%
F2T4_11F 0.00% 0.00%
F2T4 _11G 0.00% 0.00%
F2T4_11H 0.00% 0.00%
F2T4 111 0.00% 0.00%
F2T4 11 0.00% 0.00%
F2T4_11K 06.00% 0.00%
F2T4_11L 0.00% 0.00%

Note: For a list of the actual questions, refer to Appendix F.

54




F2: Teacher Component
Data File User’s Manual

IV. Data Collection

This chapter describes the data coilection procedures for all components of the NELS:88 second
follow-up: student and dropout, teacher, school administrator, parent, and academic transcript and course
offerings. The design of the second follow-up closely resembled that of the first follow-up and was
executed in three phases which spanned two years. Self-administration and telephone administration were
the primary modes of data collection for the components of the second follow-up. Although data
collection did not occur for the teacher component until the third phase of the study in 1992, pre-data
collection activities related to the teacher component were conducted in the first and second phases of the
study in 1991. Phase three was conducted i 1992 and constituted the data collection effort. Figure 4-1
summarizes the activities conducted during the three phases of the second follow-up.

4.1 Second Follow-Up Pre-Data Collection Activities

Phase 1. Conducted from January through June 1991, phase 1 involved securing state, district,
and school-level cooperation for the study as well as tracing sample members. State cooperation with
NELS:88 was secured for all fifty states and the District of Columbia. District and school-level

cooperation were secured for first follow-up schools with four or more sample members still in attendance
in the spring of 1991,

Tracing sample members served two purposes: defining the schools to be included in the second
follow-up sampling process and locating sample members for data collection. As in the first follow-up,
the second follow-up study was designed such that only students attending a school included in the second
follow-up school sample would receive the full complement of contextual data including teacher and
school administrator reports. To maximize the number of students to receive the full complement of
contextual data, interviewers attempted to trace all sample members to either their first follow-up school
of attendance or to a new school. Once students were traced to a school, the second follow-up school
sample was drawn such that the greatest number of students would be included in the school sample and
receive the full complement of contextual data.

The second purpose of tracing related to data collection. Interviewers attempted to trace students
to their first follow-up or new school of attendance, and prior tc the beginning of phase 2 the sample of
second follow-up schools was finalized. If an interviewer was unable to confirm school enrollment for
a cohort member through the first follow-up school or a new school, the interviewer traced the sample
member to a home address to confirm that the student was enrolled in a school or that tk= student had
left school. Through tracing students to a first follow-up school, a new school, or a home address, and
through the selection of the schools to be included in the second follow-up school sample, interviewers
were able to forecast whether a student’s data would be collected through a second follow-up school or
if a sample member would need to be contacted separately during data collection. Confirmation of a
sample member’s enrollment status determined which type of questionnaire--student or dropout--the
sample member would be administered during the data collection period.

Phase 2. From September to December 1991, phase 2 pre-data collection activities occurred for
ail components of the study, and some phase 1 activities continued. District and school-level cooperation
was gained for any schools selected for the second follow-up sample for which cooperation was not
gained in phase 1. Tracing continued for sample members who were not located during phase 1, and
enrollment was verified again for students who were traced to a school which was selected for the second
follow-up school sample. Students attending a school not included in the second follow-up school sample
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and sample members who had left schocl were also traced again to their school of attendance or to a

home address. Table 4.1-1 summarizes the results of district and school contacting and student tracing
in phases 1 and 2.

Interviewers visited each of the second follow-up schools to conduct activities in preparation for
data collection for all components of the study. For student data collection, they scheduled in-school data
collection sessions and worked with school personnel to identify how parental permission for surveying
students would be gained for an individual school. Using school rosters, interviewers freshened the
student sample to allow a random sample of twelfth graders who were previously excluded from the study
because, for example, they were not in the U.S. or in the eighth grade in 1988, and did not have a chance
to be selected for the base year sampling frame. See Chapter III of the NELS:88 Second Follow-Up:
Student Component Data File User’s Manual for a complete discussion of freshening the student sample.

Table 4.1-1
Summary of NELS:88 second follow-up district/diocese and school contacting

Eligible Agreed to Cooperation
Sample* Participate Rate
District/Diocese
Contacting: '
Public 862 853 99.0%
Catholic/
Other Private 52 52 100.0%
Total 914 905 99.0%
School Contacting:
Public 1155 1145 99.1%
Catholic/
Other Private 232 228 98.3%
Total 1387 1373 99.0%

* This column represents the portion of the plizse 1 sampled schools (N=1,500) that had at least one core
sample member still enrolled at the end of the school contacting phase (phase 2) of the study. These
numbers reflect the schools at which cooperation with the study was gained rather than the final subset
of NELS:88 schools whose students were included in the contextual sample.

Data were collected for the contextual components (the teacher, school administrator, parent,
academic transcript, and course offerings components). To identify the sample for the teacher survey,
they compiled the names of mathematics and science teachers of the student sample members.
Interviewers alerted school administrators to the questionnaire that they would receive during data
collection. Interviewers collected parent address and telephone information for the parent survey. Course
catalogs were collected, and interviewers collected samples of student transcripts to inform data collection
and data preparation for the high school transcript component.
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Final Tracing Results. After the tracing of sample members was comnleted, 97.3 percent
(N=20,623) of the 21,188 second follow-up sample members had been located. .‘igure 4-2 illustrates
the results of the second follow-up locating efforts. Of the 21,188 sample members, 83.3 percent were
enrolled in high school, 8.2 percent were verified dropouts, 0.5 percent were identified by school officials
as dropouts but were not confirmed as such, 4.1 percent were sample members who had already
completed an alternative program, 1.3 percent were deemed ineligible to participate in the secound follow-
up study (e.g., deceased or moved out of the country), and 2.7 percent could not be locaied. (Due to
rounding, the above percentages sum to 100.1 percent).

4.2 Second Follow-Up Data Collection Activities

Phase 3. Data collecticn for the second follow-up was conducted from January through
December 1992. Although the data collection periods of the individual components of the study were
staggered, there was a high degree of overlap between the data collection periods of the individual
components, and most data were collected from January through June 1992, the spring term of the 1991-
1992 acadeinic year. Figure 4-3 shows the field periods of each component of the study.

Most of the components of the survey utilized more than one mode of data collection, usually
self-administration and telephone administration of the survey instruments. In some cases abbreviated
versions of the instruments were implemented as discussed in Chapter II of this manual.

4.3 Teacher Survey

The teacher survey was designed to articulate with the student cognitive tests and included one
mathematics or science teacher of students at NELS:88 sampled schools when the student was enrolled
in one of these classes. To minimize the amount of time between the collection of the student and teacher
data, either the fall or spring term teacher was selected depending on when student data were collected
at a school, and the questionnaires were mailed to the teachers in two waves.

Eighty percent of sampled students at NELS:88 schools who were enrolled in a mathematics or
science class were instructed by the same mathematics or science teacher during the entire 1991-1992
academic year, and 20.0 percent were instructed by different teachers in the fall and spring. Of the 20.0
percent who were instructed by different teachers, 17.5 percent of students were instructed by fall term
teacher, and 2.5 percent of students were instructed by only the spring terin teacher. For students who
had different mathematics or science teachers in the fall or spring term, the fall term teacher was mailed
a questionnaire ‘n early February if the in-school data collection session at a student’s school was
scheduled for a date before April 1, 1992. If the data collection session was scheduled on or after April
1, then the spring term teacher was mailed a questionnaire in early March 1992. Since most: in-school
data collection occurred during January through March of 1992, teachers of most students were mailed
a questionnaire in early February. This design was based on the assumption that, if the student’s fall and
spring teachers were different, in the first three months of the spring term, the fall term teacher would
be more familiar and able to assess the student than the spring term teacher would be. On or after April
1, it was assumed that the spring term teacher had sufficient exposure to the student in order to make a
full assessment of the student and that three months after the beginning of the spring term, the fall term
teacher might have difficulty recalling the student’s performance.

After identifying whether the fall or spring term teacher wouid be selected for the teacher survey,
the subject area of a student’s teacher report was determined. If the student was enrolled in only one
class out of the two subject areas, mathematics or science, then the one teacher was selected. However,
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if the student was enrolled in both mathematics and science, the subject area of the teacher report was
the same as the base year selected subject for the student. Some students who were enrolled in both a
mathematics and a science class were added to the first follow-up or second follow-up through freshening.
For the freshened students who were enrolled in both mathematics and science, the subject area of the

student’s teacher report was the base year selected subject of the student’s linked partner in the freshening
procedure.

Two weeks after the teacher questionnaires were mailed, nonresponding teachers were prompted
for the return of the questionnaire with a postcard reminder. Beginning two weeks after the postcard
reminder was mailed to teachers, nonresponding teachers were prompted for the return of the
questionnaire over the telephone. Interviewers attempted to interview over the telephone any teachers
who did not respond within two weeks after the postcard and telephone prompts. Figure 44 shows the
number and percentage of the 5,657 teachers on the file who completed a self-administered questionnaire,
a telephone-administered questionnaire, and a telephone-administered abbreviated questionnaire. Figure
4-5 illustrates the mode of completion of the teacher instrument for the 10,861 students who were eligible
for the teacher component, and for whom student data are also available.

Tc minimize mode effects between self-administration and telephone administration of the
instrument, interviewers were trained to adapt the questions to make sense when read over the telephone.
Additionally, teachers were asked to read along in the questionnaire during the telephone interview if they
had the copy of the questionnaire mailed to them.

4.4 Second Follow-Up Student Survey and Cognitive Tests

In-school Survey Sessions. From January to June 1992, in-school survey sessions were held in
all cooperating NELS:88 schools still enrolling second follow-up sample members. Second follow-up data
collection procedures were very similar to those used in the first follow-up. Student questionnaires and
cognitive tests in math, science, reading, and social studies were administered at in-school, group data
collection sessions averaging approximately 9 students.

Survey administration was usually conducted in a school classroom or library and consisted of
several steps. Students first completed the student questionnaire, and, if applicable, the new student
supplemeni o1 *he early graduate supplement. Students who had transferred into or out of a school within
the two weeks prior to the survey session were asked to report on their previous school of attendance.
Transfer students who had been at the surveyed school for two weeks or longer were asked to report on
their current school. After the students completed the student questionnaires, an 85 minute battery of °
cognitive tests was administered. The tests consisted of four timed sections devoted to mathematics,
reading, science, and social studies (history/citizenship/geography). Once the test battery was completed,
an attempt was made to retrieve missing (or inappropriately marked) questionnaire items before the
student left the classroom. Interviewers reviewed the questionnaires to ensure that ail critical items were
completed. An oval indicating "no retrieval" was marked whenever the missing data could not be
retrieved due to respondent refusal or inability to clarify a vague response.

At the end of the survey session, arrangements were made to conduct make-up sessions for
students who were scheduled but unable to attend the initial survey session or whose schedules required
that they leave before completing both instruments. If fewer than five students were scheduled for a
make-up session, school staff were asked to handle the arrangements and oversee its administration;
however, to ensure respondent confidentiality, school staff were prohibited from reviewing the student
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Figure 44 A
NELS:88 second follow-up teacher questionnaires completed by mode of
administration for teacher: with at least one student participant (N=5,657)
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Figure 4-5
NELS:88 second follow-up mode of completion of teacher data for student
participants eligible for and included on the teacher public use data file (N=10,861)*

6.6%
Abbreviated Version
Telephone Administered
Questionnaires
(N=715)

37%
Telephone
Administered
Questionnaires
(N-398)

8.3%
Teacher Data
not
Completed
(N=1008)

80.4%
Self-Administered
Qusstionnaires

(N=8740)

o

*Note: The total student sample size for the teacher public use data file is 15,695. Of this total, 10,861
students were enrolled in a mathematics or science class and were herefore eligible for the teacher study.
The remaining 4,834 students were not enrolled in a matheinatics or science class and were ineligible for
the teacher study. The variable F2SUBJCT in the teacher codebook contained in Appendix I illustrates
this distribution.
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questionnaire for completeness. When five or more students were scheduled for a make-up session or

when school staff were unavailable to conduct a make-up session, interviewers arranged a return visit to
the school.

The second follow-up study attempted to collect a complete questionnaire and cognitive test from
students and dropouts; however, for some student sample members only an abbreviated version of the
student or dropout questionnaire was collected, or the cognitive test was not ccllected at all.

Off-campus Survey Sessions. Off-campus survey sessions, typically attended by one to three
students, were conducted primarily from March to July 1992. Students who were not enrolled in sampled
schools, who had missed in-school data collection sessions, or who were enrolled in schools that had
refused to participate in the study were invited to off-campus sessions and administered the student
questionnaire and cognitive tests. Dropouts were also asked to attend these sessions and were surveyed
alongside sample members who were currently enrolled in school. As with in-school survey sessions,
off-campus survey sessions in the second follow-up were nearly identical to those in the first follow-up.
If a sample member was unable to attend an off-campus group survey session, he or she was surveyed

either over the telephone or in-person. When the student questionnaire was administered over the
telephone, cognitive test data were not collected.

4.5  Dropout Survey

The NELS:88 second follow-up dropout survey sought to interview all sample members who had
left school prior to graduation, including both first follow-up dropouts who had not returned to school
and sample members who dropped out after the first foilow-up. All sample members appear on the
student data file regardless of their spring 1992 enrollment status. Basic classification variables and test

data appear for both students and dropouts, though dropout questionnaire data appear separately on the
dropout component data file.

School Enrollment Classification and Data Collection. In order to determine which sample

members should complete a dropout questionnaire, school enrollment status was classified for all sample
members during the spring of 1592.

Four types of enrollment classifications were identified as illustrated by Figure 4-6. The first
were high school students who were enrolied in a school which offered programs ending in the granting
of a diploma. These students were administered the student questionnaire and the cognitive test battery.
Early graduates were included in this classification, and were asked to report retrospectively on the school

from which they graduated and to complete supplemental questions about their reasons for graduating
early.

The second type were sample members whe dropped out of high school but later returned to a
high school program to obtain a high school diploma. These sample members were administered the
student questionnaire and, when possible, the cognitive test battery.

The third type were sample members who drepped out of high school but went on to seek an
equivalent to a high school diploma such as the General Educational Development test (GED). If an
alternative completer had finished the requirements of his or her alternative program, a student
questionnaire was collected from the student. If the alternative completer had not yet fulfilled the
requirements for certification, the sample member was administered a dropout questionnaire. In both
cases, the cognitive {est battery was also administered when possible.
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Figure 4-6: Alternative educational paths through high school

Student
Dropout Stayin
Stayout Returnee
Dropin Completer

| v v
No high  Alternative Regular
school credential high school

credential

diploma

Note: A within-round dropout-returnee is, in NELS:88 parlance, a "stopout." During the second follow-
up, a stopout was defined as a sample member who had dropped out of school at some point in the 1950-
1991 or 1991-1992 school years, but had returned to school by the spring of 1992. A similar definition
was employed in the NELS:88 first follow-up. In the above diagram the term "dropin” refers to a sample
member who dropped out of high school, then returned to high school (making the sample member a
stopout as described above), and then dropped out of high school again for a final time.

Source: The Condition of Education, NCES, 1986




F2: Teacher Component
Data File User's Manual

The fourth type were dropouts receiving no academic instruction. These sample members had
left their high school by the spring of 1992 and were not working toward an alternative certification.
Dropouts were administered a dropout questionnaire and, when possible, the cognitive test battery.

Regardless of whether a dropout completed a -student or dropout questionnaire, data collection
efforts for the dropout component of the second follow-up were similar to those in the first follow-up

survey. Interviewers attempted to survey most dropouts in off-campus survey sessions w1th testing
conditions similar to in-school sessions.

For analytical purposes, sample members classified as alternative completers can be included or
compared with either high school completers or dropouts. Additionally, alternative compieters can be
examined separately, depending on the needs of the analyst. For a complete description of the dropout
component, see NELS:88 Second Follow-Up: Dropout Component Data File User’s Manual.

4.6 School Effectiveness Study

Because the NELS:88 second follow-up core study was conducted at 97.8 percent of the schools
at which the school effectiveness study was conducted, data were collected for students in these schools
using the same data collection procedures as second follow-up cohort students.

Self-administered student questionnaires and cognitive tests were administered to SES students
through both in-school and off-campus survey sessions. Unlike student cohort sample members, most
SES students received an additional forty minute free-response cognitive test after they completed the

eighty-five minute test battery. The subject area of the free-response test was randomly selected for each
school in either mathemstics or science.

In the 247 participating SES schools, SES sample members were administered the student
questionnaire and cognitive tests. If SES students missed in-school data collection sessions, they were
surveyed at off-campus survey sessions. Unlike the data collection procedures for the student cohort
sample members, SES students who were no longer attending the school with which they were associated
were not pursued or surveyed; however, enrollment status was gathered for these students from the SES
schools. The teacher, parent, transcript, and course offerings components were also conducted for the
SES sample members. A more detailed discussion of the school effectiveness study will be presented in
forthcoming documentation, which will accompany the release of those data.

4.7 Followback Study of Excluded Students

In the first follow-up study, most classification changes were made for a sample of students who
had been excluded from the base year study. Of the 618 base year ineligible sample members (BYIs),
580 were located and 312 were reclassified as eligible during the first follow-up. (Table 4.2.4-1 in the
NELS:88 Second Follow-Up Student Component Data File User’s Manual contains additional completion
rate data for the BYI study.) In the second follow-up, the remaining ineligible students--BYIs who were
ineligible in the first follow-up or more rarely, students who weze eligible in the base year but who
became ineligible in the first follow-up through the occurrence of some sort of incapacitation--were
pursued as a part of the Followback Study of Excluded Students.

The Followback Study of Excluded Students (FSES) of the NELS:88 second follow-up attempted
to reassess the eligibility status and ascertain the enrollment status of students who: 1) had been excluded
because of linguistic, mental, or physical obstacles to participation when the baseline sample of eighth
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graders was drawn in the 1987-&3 school - . ar, and were subsampled into the Base Year Ineligible Study
in the first follow-up; 2) were eligible in the base year but became ineligible in the first follow-up; or,
3) were identified as ineligible when selected through the freshening process in the first follow-up. If
the students had since become eligible for NELS:88, the followback study attempted to survey them.

The followback study continued the first follow-up base year ineligible study for several purposes.
First, if the 5.3 percent of the potential base year sample declared ineligible differed in key characteristics
or outcomes from the sample of students included in NELS:88, this difference could bias baseline results
and subsequent longitudinal measurements. By learning more about these excluded students and their
current school enrollment status, one might correct for potential undercoverage bias that could affect key
national estimates, such as dropping out between eighth and tweifth grade.

Second, an individual’s eligibility status could potentially change. A student excluded on
language grounds in 1988 or 1990 could have gained sufficient proficiency in English by 1992 to
complete the student questionnaire. Like the complementary activity of sample freshening, the followback
study of excluded students helped to generate a nationally representative saraple of twelfth-grade students.

Third, eligibility rules were modified in the first follow-up and retained in the second follow-up
to allow for completion of the student questionnaire in both Spanish and English. By giving 1988 and/or
1990 excluded students who could complete a questionnzire only in Spanish the opportunity to do so in
1992, the revised first follow-up eligibility rules were successfully carried back to the base year cohort.

Data Collection Procedures. Data collection for the followback study of base year excluded
students took place during the main study data collection effort between April and October 1992.
Interviewers attempted to identify excluded ctudents who were eligible to be added to the longitudinal
sample in the second follow-up. They obtained the following information about the excluded student
from the student’s current school, school last attended, or the student’s home:

L] Sex (if unknown): male or female;
e Race/ethnicity (if unknown): white, black, Hispanic, Asian/PI, American Indian, other;
° School enrollment status: student, dropout, or dropout in alternative program; and,

L Eligibility: English/Spanish language proficiency, lack of mental or physical disability
(i.e., ability to complete a questionnaire), reading ability level of at least eighth grade.

After collecting the above information about the students, interviewers attempted to identify
whether or not the student was capable of meaningful participation in the survey under normal conditions.
To make this assessment, interviewers were instructed to obtain reports from persons with first-hand
knowledge of the students, such as a special education teacher, a bilingual teacher, a language arts
teacher, or a guidance counselor. Interviewers often spoke with several staff members to identify the
staff member who was most qualified to assess whether or not the student could participate. Unless there
werc severe mental or physical disabilities or lack of facility with written English or Spanish and the
member was unable to complete the survey instruments under normal circumstances, the student was
considered eligible to participate in the study.

Eligibility information was gathered for 94.7 percent of the excluded sample members. For
excluded students who were identified as eligible, student or dropout questionnaires were administered

68




F2: Teacher Component
Data File User's Manual

either in-person or over the telephone. Cognitive tests were administered to a small percentage of these

students. For students who remained ineligible, school enrollment status and other key characteristics
were obtained.

4.8 School Administrator Survey

In February 1992, school administrator questionnaires were mailed to the principal or headmaster
of selected NELS:88 schools with second follow-up sample members still in attendance. Completed self-
administered questionnaires and telephone interviews were collected from Februaiy through June 1992.

For any interviews conducted after the end of the 1991-1992 academic year, school principals were asked
to refer to the previous academic year.

As in the first follow-up the school principal or headmaster could delegate all but one of the
sections to another knowledgeable school official. The school principal was specifically required to
complete the fifth section of the questionnaire on school governance and school climate.

Two weeks after the school administrator questionnaire was mailed to principals and headmasters,
a postcard was mailed to all principals asking them to return the questionnaire if they had not already
completed and returned it. Two weeks after the postcard reminder was mailed, interviewers began
prompting nonresponding principals over the telephone for the return of the questionnaire. About three
weeks after each principal was prompted for the reiurn of the questionnaire over the telephone,
interviewers began calling nonresponding school administrators to attempt to collect the questionnaire
over the telephone. An abbreviated version of the school administrator questionnaire was administersd
to nonresponding principals near the end of the data collection period.

Because questionnaires from school principals were completed in two different modes of data
collection, by self-administration and telephone administration, a number of steps were taken to minimize
any mode effects. Telephone interviewers were trained to adapt the questions in a way which made sense
when asked over the telephone. If a school administrator had a copy of the questionnaire, he or she was
encouraged to read along in the questionnaire as the interviewer asked the questioris over the telephone.

4.9  Parent Survey

In May 1992, parent questionnaires were mailed to all parents and guardians of students and
dropouts who had completed a student or dropout questionnaire. The self-administered questionnaires
instructed the parent or guardian who was most knowledgeable about the teenager’s current living

situation and educational plans to complete the questionnaire. Accordingly, the parent sample was self-
selected.

The timing of the second follow-up parent survey was different from the timing of the base year
narent survey due to differences in the content of the questionnaires. Because the second follow-up parent
questionnaire included questions on financial aid for postsecondary education and this information is not
available to most families until late in the spring of teenagers’ twelfth grade, the parent survey was not
conducted at the same time as the student and dropout surveys. However, parent respondents were asked
to refer to the spring of 1992 when completing the questionnaire. The base year parent survey was
conducted concurrently with the student data collection.

Two weeks after the questionnaires were mailed, a postcard reminder was mailed to all parents.
For parents who had already completed the questionnaire, the postcard thanked them for their
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participation. For parents who had not yet returned their questionnaire, the postcard asked them to
complete and mail the questionnaire to NORC at their earliest convenience. Starting two weeks after the
postcard reminder was mailed to parents, telephone interviewers began prompting nonresponding parents
over the telephone for their completed questionnaire. Telephone interviews were attempted with a
subsample of parents who did not respond to the postcard and telephone prompts.

To minimize mode effects between self-administration and telephone administration of the
instrument, interviewers were trained to adapt the questions to make sense when read over the telephone.
Additionally, parents were asked to read along in the questionnaire during the teiephone interview if they
had the copy of the questionnaire mailed to them.

Special steps were taken to ensure comparable completion rates for the parents of minority-
language (Hispanic and Asian/Pacific Islander) sample members. In the initial mailing of questionnaires
to parents, both English and Spanish questionnaires were mailed to parents of Hispanic students and
dropouts so that an Hispanic parent could complete the questionnaire in the language with which the
parent was more comfortable. Spanish-speaking interviewers were trained to administer the questionnaire
over the telephone in Spanish when necessary. As in the base year parent survey when 575 Spanish-
language questionnaires (2.5% of all parents and 23.0% of Hispanic parents) were completed, 373

Spanish-language parent questicnnaires (2.1% of all parents and 21.6% of Hispanic parents) were
completed during the second follow-up.

While a native language questionnaire was not available to Asian and Pacific Islander parents,
parents who spoke the most common Asian languages were prompted over the telephone for the return
of the questionnaire by a rative speaker. The languages in which these parents were prompted included
Chinese, Japanese, Tagalog, Korean, and Vietnamese. In the respondent’s native language, Asian
telephone interviewers explained why the parent’s participation in the study was important and encouraged
them to seck the assistance of another adult for completing the English version of the questionnaire;
however, no translation of the questionnaire into these languages was conducted over the telephone.

4.19 Academic Transcripts

In August 1992, transcript survey materials were mailed to the principals of the NELS:88 and
non-NELS:88 schools attended or most recent'y ~ttended by sample members of the student cohort.
Because of the variability in transcript format across schools, explicit instructions for transcript
preparation were provided. School staff were asked to retrieve from alternate sources any data elements
that were not included on the school’s transcripts. Transcript preparers were also asked to note any

ransfers of students to new schools after data collection, to facilitate the pursuit of additional records
from transfer schools.

Two weeks after survey materials were mailed, nonresponding principals were prompted for the
return of transcripts with a postcard reminder. Principals who did not return transcripts within three
weeks of the postcard prompt were prompted over the telephone. Telephone prompting of nonresponding
principals continued from October 1992, to February 1993. Field visits to schools requesting assistance
in the preparation of transcripts were conducted in February and March 1993.

4.11 Second Follow-Up Data Collection Results

Tables 4.11-1 through 4.11-2 summarize the data collection results for the NELS:88 second
follow-up study.
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V. Data Control and Preparation

This chapter describes the procedures used to control teacher data before transforming responses
from second follow-up questionnaires into a data file. Several procedures were implemented to prepare
these documents for data capture, including monitoring the receipt of completed questionnaires, editing
completed questionnaires, retrieving missing data, and preparing the documents for archival storage.
Data preparation activities spanned the entire length of the NELS:88 second follow-up teacher survey,
beginning with tracing and securing school cooperation, through monitoring and machine editing, and
ending with the preparation of public use data files.

5.1 - Monitoring and Receipt Coatrol Procedures

Questionnaire data were tracked and receipted for all respondent populations. Once a teacher
questionnaire was returned by a respondent, the completion status of the questionnaire for that teacher
was entered into the microcomputer based Survey Management System (SMS). The database identified

the status of each teacher questionnaire in the sample and stored the date that data for each respondent
was received.

52 In-house Editing and Data Retrieval

Editing was conducted to review completed guestionnaires, to identify problems requiring policy
decisions, and to prepare the questionnaires for data entry. After each questionnaire was logged into the
SMS, it was edited for missing critical items. Critical items were questions judged as having important
policy relevance. A complete listing of critical items appears in Appendix F.

Critical items were retrieved for questionnaires in which responses to one or more of the criticat
items were missing, illegible, or contained multiple codes when only one was required. Interviewers
called respondents and attempted to elicit a response to the missing critical item(s). If an error could not

be resolved in this way, then the appropriate code was assigned to the question to indicate missing,
multiple, or refused responses.

5.3  Data Capture and Archival Storage

Data entry for the teacher questionnaires was performed through an optical mark reading
procedure by Questar Data Systems, Inc. All teacher questionnaires + ‘~re photographed onto microfilm.
After the questionnaires were scanned, the booklets were microfilmed and then destroyed. The rolls of
microfilmed questionnaires were returned to NORC for archival storage.
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VI. Data Processing of the Teacher Questionnaires

Data processing activities spanned the entire length of the NELS:88 second follow-up teacher
survey, beginning with tracing and securing school cooperation, development of the teacher sample,
through receipt control and machine editing, and ending with the preparation of public and privileged use
data files and user’s documentation. This chapter describes the post-conversion steps taken to ensure that
coded responses to the second follow-up teacher questionnaire are valid and consistent.

6.1 Machine Editing and Data File Preparation

Conventions for editing, coding, error resolution, and documentation adhered as closely as
possible to the procedures and standards previously established for HS&B and NLS-72.

The teacher data were optically scanned and detection of out-of-range codes was completed. The
data were converted to machine-readable form, and a raw data tape was generated. Sequences of logical
machine edits and visual inspection of the cutput included: resolving inconsistencies between filter and
dependent questions, supplying the appropriate missing data codes for questions left blank, detecting
illegal codes and converting them to missing data codes and investigating inconsistencies or contradictions
in the data. Frequencies and crosstabulations for each variable were inspected before and after these steps
to verify the accuracy and appropriateness of the automated machine editing processes.

Inconsistencies between filter and dependent questions were resolved in the machine editing
process. In most instances, dependent questions that conflicted with the skip instructions of a filter
question contained data that, although possibly valid, were superfluous. For instance, respondents
sometimes indicated "no" to a filter question and then continued to answer "no" to subsequent dependent
items. When a filter question indicated that subsequent questions(s) should have been skipped, the
subsequent dependent questions were set to a value of legitimate skip, except for one situation. In the
exception, if the dependent questions were answered in a manner that was inconsistent with the filter but
consistent within the dependent items, the filter was back edited (changed) and made consistent with the
dependent responses. If a multiple response, or if no answer was given to a filter question, the question
was assigned the appropriate reserved code ("6" or "8," see below) and all subsequent guestions that
might have been skipped were processed as if the respondent should have answered them.

The frequency with which responses were recoded to legitimate skip for each skip pattern was
closely monitored. Frequency distributions of responses before and after editing were inspected. All
filter questions and their respective dependert items were displayed in crosstabulations so that staff could
verify the accuracy of the recoding.

After improperly answered questions were converted to blarks, the teacher data were passed
through a second step in the editing program that supplied the appropriate reserved codes to fill blank
fields. Where a value was not provided by the respondent, a reserved code fills the field. The reserved
electronic codes and their meanings are:

6=MULTIPLE RESPONSE
7=REFUSAL
8=MISSING
9=LEGITIMATE SKIP
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If the field is longer than one column, the right-hand column contains one of the asove codes and the rest
of the columns are filled with "9"s. Items with unusually high nonresponse or multiple responses were
checked by verifying the data in the questionnaire on microfilm.

The conventions used to assign SAS and SPSS-X variable names are as consistent as possible with
HS&B and NLS-72. In those two surveys, variable names were assigned according to the survey wave
in which they are created and the question number. A similar system was developed for NELS:88. For
example, the variable name F2T2_9A refers to the second follow-up ("F2") teacher survey ("T"), part
2 ("2_"), question 9, part A ("9A"). When possible, the symbol "_" is used within the teacher survey
variable names to separate the questionnaire part number from the question number. A user might

otherwise incorrectly interpret the variable name as referencing question 29A, rather than part 2, question
9A.

6.2 CD-ROM Electronic Codebook

An electronic codebook (ECB) permits PC users to interact with all of the features of a
conventional hardcopy codebook and its accompanying documentation. In a very large, complex survey
such as NELS:88 with multiple highiy elaborated codebook text files, the Compact Disc (CD) medium
provides the necessary capacity to carry a tremendous amount of data in a very compact and convenient
form. CD-ROM is a form that can be copied to and read by a microcomputer. The information on CD-
ROM is “Read-Only." This feature protects the data on the disk from accidental alterations, such as a
user unintentionally writing over the encoded information.

In addition to numerous hardcopy codebooks that accompany magnetic tape releases on NELS:88,
ECBs are also now available to users. These permit users to search for variables based on key words
and names. The ECB displays question text and frequencies for each variable in order to assist users in
deciding which data elements may be useful in planned analyses. The ECB is also a too} for selecting
variables for subsequent analysis, writing SAS or SPSS-PC code for file construction of the designated
variables, and even generating a codebook of the chosen set of variables.

More detailed information on the features of the NELS:88 ECBs and the survey waves and
components for whici ECBs are available appears in Chapter VII.
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VII. Guide to the Data Files, Documentation and CD-ROM Electronic
Codebooks

Feurteen NELS:88 study components are now available on magnetic tape or CD-ROM (Compact
Disc Read-Only Memory) format. Magnetic tape and CD-ROM releases of the NELS:88 data contain
files that are specific to one survey wave and one component, such as the second follow-up student
component data. Table 7-1 displays these NELS:88 products, by study component and by survey year.

The student and dropout data sets are the central units of analysis in NELS:88. Each of the
student data files may be examined as an independent entity or may be combined for observation of the
maturation of the original student cohort over time. The student and dropout data files released in the
second follow-up of NELS:88 may be combined with data from second follow-up surveys of parents,
teachers and school administrators. The most powerful analyses are possible when students are viewed
in the context of these fundamenta! influences across the four-year time frame that is now available. The
NELS:88 files are designed to be merged and used to examine how differing student outcomes are related
to various structural patterns, as measured by parental, teacher and other school influences, and/or the
ways in which these change over time.

The contextual data files are dependent upon and subsidiary to the student and dropout files in
NELS:88. The contextual data files are not stand-alone samples. The only exception is the base year
school file, which is representative of eighth-grade American schools and their principals in 1988. For
example, the second follow-up teacher survey is not a representative sample of American teachers, but
rather is a sample of selected math and science teachers of the student cohort. Therefore, inferences from

the teacher data file cannot be legitimately made if these data are viewed in isolation from the student
files.

Several types of st .. ‘nt sample members are included in the files; therefore, the user must take
care to select the correct set. Among the types of sample members in the student data set are: 1) students
who were added in the first or second follow-ups to freshen the sample; 2) sample members who have
participated in one, two or all three waves of the survey; and 3) Base Year Ineligible sample members
who were found to be eligible and subsequently included in the first and second follow-up surveys of
NELS:88." Eight analytic populations, both cross-sectional and longitudinal, are now represented in the
NELS:88 student sample. Different research questions apply to different student populations. In order
to choose the correct NELS:88 student sample and produce accurate results, analysts must use the proper
sample identification and questionnaire availability indicators as well as the correct statistical weight.

Section 7.1 introduces the reader to statistical software packages that can be used with the
NELS:88 data sets and the importance of sample indicators and statistical weights in the production of
accurate results. Section 7.2 includes a complete description of the content and organization of the
second follow-up teacher data files. Finally, section 7.3 offers an explanation of the hardcopy codebook
and an introduction to the electronic codebooks.

! Note however that the sample of reclassified Base Year Inaligibles {i.e., those found to be eligible in the

first follow-up and second follow-up rounds) had not been released for analyses prior to the second
follow-up.
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7.1  Basics for Analyses: Second Follow-Up Questionnzire and Sample Indicators

The method for naming variables in NELS:88 follows a few simple patterns. "F2" refers to the
second follow-up, "F1" refers to the first follow-up, and "BY" refers to the base year. An "F2" in the
prefix means that the variable has been created in the second follow-up for second follow-up sample

Table 7-1
NELS:88 components and survey waves for which both
magnetic tape and CD-ROM products are gvailable

Number of Variables

Available on Public Use Version
Base Year
Student Yes 411
Dropout Not Applicabie* Not Applicable*
School Yes 212
Teacher Yes 239
Parent Yes 332
Transcript Collected in Collected in
Second Follow-Up°® Second Follow-Up*
First Follow-Up
Student Yes 695
Dropout . Yes 562
School Yes °34
Teacher Yes 463
Parent Not Coliected® Not Collected®
Transcript Collected in Collected in
Second Follow-Up°® Second Follow-Up°

Second Follow-Up

Student Yes - 796
Dropout Yes 574
School Yes 429
Teacher Yes 421
Parent ' Yes 424
Transcript Yes -t

* Since by definition dropouts could only be identified and studied after the initial round of the survey,
there is no base year dropout component.

® The parent component was only conducted during the base yedr and second follow-up.

° Transcripts collected during the second follow-up span the entire high school career. The transcript )
data are available in restricted use form only. The restricted use transcript file includes 236 student- i
level variables and 251 course-level variables.
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members. This is an important distinction since some variables that measure the same concept have been
created for data sets in more than one round of the survey. In addition, if new information becomes
available--for example, for students who have not heretofore participated in NELS:88--certain
ciassification variables are revised to reflect this new information. The r.ore recent the creation of a

composite, the more likely that it contains the most accurate values.

Variable names designated for the second follow-up teacher files begin with "F2T" (second
follow-up teacher) and indicate the part (1, 2, 3 or 4) of the questionnaire, as well as the question number
within that part. For example, F2T3_10C, is question 10C from part 3 of the teacher questionnaire. The
delimiter "_" separates the part number from the questionnaire item number. Exceptions to this naming
convention are the four variables in the identification section: STU ID (student ID), F2TCH_ID,

F2SUBICT, and F2CLS_ID (see section 7.2.1 below for more information on these key variables).

The procedures recommended for analysis of NELS:88 data with SAS or SPSS-X are outlined
in Appendix D. Both the magnetic data tape releases and the CD-ROM media include files that contain
the appropriate control cards for each of these statistical packages. Analysts who wish to create an
SPSS-X system file from a SAS system file (or vice-versa) can do so and should seek suppor: from their
Own computer support in order to obtain the necessary information.

Questionnaire Indicators and Statistical Weight. One of the first steps to take before running
statistical analyses is to select the proper participation flags and weights. Relevant flags and weights are
found on all component files: student, dropout, school teacher, and parent files. NELS:88 data files
are designed to be used as weighted data sets in all analyscs, with teacher data designed to be linked to
the student file. The complexity of the sample design of NELS:88 virtually ensures inaccurate results
if the data are analyzed on an unweighted basis. Clustering, multistage selection, and disproportionate
sampling all contribute potential bias and various degrees of unreliability, which can be avoided by using

the weights provided to analyze specific subsets of the sample. Sampling weights are discussed in detail
in Chapter II1.2

When the user combines a sample indicator with the appropriate weight, population estimates are
produced. In order to accommodate contextual analyses, a special indicator for selection of the contextual
sample, F2CXTFLG, has been constructed. It is the partner to the cross-sectional statistical weight that
has been constructed for the contextual sample, F2CXTWT, and the two variables, both of which are
included on the teacher file, should be used together. The teacher flag, F2TEQFLG, identifies the
students in the contextual sample for whom teacher data are available on the second follow-up teacher

F2CXTFLG use for identifying sample members enroiled in an eligible contextual schcol
(included in the school administrator and teacher components) and sample
members in these schools who were also student participants.

0 = Sample member is not a member of the contextual components sample

1 = Sample member is a member of the contextual components sample and
completed a second follow-up student questionnaire

2 Four student statistical weights have been created in the second follow-up (a parent survey weight and

three transcript weights have also been created).
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2 = Sample member is a member of the contextual components sample but
did not complete a second follow-up student questionnaire

F2CXTWT  use for producing weighted student contextual component statistics, in
conjunction with either cross-sectional or longitudinal student analyses that also
involve school administrator and/or teacher data.’ :

F2TEQFLG  The teacher file includes student participants in the contextual sample regardless
of whether or not the student received a teacher report. F2TEQFLG allows

analysts to select the students on the file for whom teacher data are available.
The values of F2TEQFLG are:

0 = The student was eligible for a teacher report, but student’s teacher did
not complete a teacher report for that student

1 = A teacher report is available for the student on the teacher file

2 = The student was not eligible for the teacher survey because the student

was not enrolled in a mathematics or science course

Additionally, Figure 3-1 in Chapter Il illustrates the status of NELS:88
longitudinal sample members from 1988 to 1992 and includes he numbers of
these sample members for whom teacher data is available in the second follow-
up.

Longitudinal Analyses with Teacher Data. Although F2CXTWT can be used for cross-sectional
analyses of second follow-up teacher data with the student data, a contextual panel weight has not been
constructed for NELS:88. In instances where there is an analy<able population of interest for which no
specific weight has been produced, some existing weights may provide reasonable approximations. Refer
to Chapter III for a complete discussion of F2CXTWT and the other NELS:88 second follow-up weights.

7.2 Content and Organization of the Teacher Public Use Data File

teacher-subject combination. Records for student nonparticipants are not included on the second follow-
up teacher data file. Variables on the data records that are drawn from the teacher questionnaire are
ordered in the same sequence as they appear in the printed questionnaires. Appendix E contains a copy
of the second follow-up teacher questionnaire. The questionnaire information and respondent results are
also replicated in the hardcopy codebook that is displayed in Appendix I. The record layout that appears
in Appendix H shows the order of the data elements in each record. Each item is referred to by its SAS
(SPSS-X) variable name as defined in the controi cards provided with the data file.

The teacher public use data file consists of 15,695 records. There is one record for each student- '

Four files are provided for the second follow-up teacher component. They are:

Analyses that use 1992 teacher data with 1988 eighth graders in 1992 or with 1990 tenth graders in
1992 could utilize F2CXTWT to obtain an approximate estimate. Analysts may want to compare resuits

from this weight with those produced by alternative approximations generated by the transcript-pane!
weights.
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1. The second follow-up raw teacher data file with the following segments arranged in the
indicated order:

a. Identification Information (positions 1-19) _
b. Student Information from Part I of the questionnaire (positions 20-46)
c. Class Information from Part i1 of the questionnaire (positions 47-173)

i.  Ratings common to all subject areas from Part II of the questionnairs
(positions 47-94)

ii. Subject specific class ratings from Part II of the questionnaire (positions 95-

173)
d. Teacher Background and Activities Information from Part II of the questionnaire
(positions 174-292)
e. School climate information from Part IV of the questionnaire (positions 293-465)

f. Constructed weights, flags, and composite variables including F2CXTWT,
F2CXTFLG, and F2TEQFLG (positions 466-478)

2. SPSS-X control cards
3. SAS control cards
4, SAS system file

7.2.1 Identification Codes

The student ID code consists of a five-digit base year school ID followed by a two-digit student
code. Though both sets of numbers were randomly assigned to maintain confidentiality, the IDs contain

was used as the root of the added student’s ID. Thus, in all cases, the student ID links the students and
dropouts to a base year school.

On the second follow-up public use teacher file, the seven-digit student identification number
(STU_ID) is followed by three additional identifiers:

F2ICH ID F2TCH IDisa four-digit sequential identification code for the second follow-up
teacher respondents, F2TCH_ID allows analysts to identify which students with
teacher data were instructed by the same teachers. A school identification code
was imbedded in the first follow-up teacher identification code and a separate
school ID is included on second follow-up restricted use teacher file. However,

Aralysts who are employing variance estimation software should note that the student ID reflects the
NELS:88 sampling plan in the following way: the left-most two digits of the ID represent the stratum
identification number for the case; the middle three digits are the primary sampling unit (PSU) for the
school; and the last two digits identify the student uniquely within the stratum and PSU,
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in order to maintain confidentiality, a school ID number is not included on the
second follow-up public use teacher file.

F2SUBJCT  F2SUBICT is a one-digit code which indicates the subject area of a student’s
teacher report. The value M’ indicates that the teacher instructed the student in
a mathematics class and that the student’s teacher was asked to complete the
questions about the student’s mathematics course 'S’ indicates that the teacher
instructed the student in a science course and that the student’s teacher was asked
to complete the questions about the student’s science course. Of the teachers
who reported on more than one NELS:88 student, a small percentage of them
reported-on different students in different subject areas. For these teachers, the
value of F2SUBJCT on a student-teacher record is still determined by the subject
area in which the teacher instructed that student.

f2CLS_ID  F2CLS_ID is a two-digit code which allows analysts to identify which students
instructed by the same teacher were enrolled in the same class. The teacher data
are organized as one record per student which contains the tezcher’s report on
the student, the course data for the student, and the information on the teacher’
background and school characteristics for the student. About 25 percent of
teachers instructed more than one student eligible for the teacher survey. If, for
example, a teacher instructed two NELS:88 students in one class and two
different students in another class, F2CLS_ID would indicate which students
were enrolled in the first versus the second class.

Values 91 and 92 of F2CLS_ID identify seven students for whom a teacher
report was collected; however, the class information section, part 2 of the
questionnaire, was missing for these students. Value 91 indicates that the
student’s teacher report was from a mathematics teacher despite the missing class
information section, and value 92 indicates that the student’s teacher report was
from a science teacher despite the missing class information section.

7.2.2 The Teacher Public Use File Record Layout

The logical record length, block size and record layout for the second follow-up teacher
component data fiie is in Appendix H. The layout shows how variables are ordered within the records
for each student record on the file. Items taken from the hardcopy questionnaire appear on each data

record in the same order as they appear in the second follow-up teacher questionnaire contained in
Appendix E.

The variables in the record layouts are identified by the SAS and SPSS-X variable names that
have been designated for each data element. No more than eight characters may comprise a SAS or
SPSS-X variable name. The first two characters of the variable names from the parent questionnaire
indicate the survey wave in which the variable was created. Thus, BY in the prefix of the variable name
indicates a base year questionnaire item, while F2 in the prefix of the name refers to the second follow-
up. The third character in the variable name represents the NELS:88 component, with “T" for the
teacher component, "S" for student, "D" for dropout, "C" for the school component, and so on. F2T
refers to the second follow-up teacher questionnaire as the source document for the second follow-up
teacher survey. "F2T" is followed by the section ramber of the questionnaire from which an item is
taken. The naming scheme for items that report teacher responses is completed by the suffix of the
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variable name, which consists of the question number and part. For example, F2T4_4A is question 4,
part A from the fourth section (teacher background) of the second follow-up teacher questionnaire,

7.2.3 A Note about the Teacher Data File and Codebook

The teacher data file is Structured at the level of student-teacher pairs. The objective of the
teacher survey was to obtain a teacher report for each student eligible for the teacher survey. The
frequencies displayed in the codebook represent distributions of student-teacher pairs. Each student-
teacher record contains the student ID number, the teacher’s rating of the student, the class information

Because the student sample members constitute the basic unit of analysis in the NELS:88 study
design, a number of special considerations need to be taken when analyzing the teacher data. In this
section considerations for teacher file usage are listed for the base year, first follow-up, and second
follow-up teacher Surveys. Table 7.2.2-1 highlights some key differences between the teacher surveys
in the three rounds of NELS:88.

Special Considerations for Base Year Teacher File.

L] The base year teacher file is made up of individual student-teacher records. Each record
includes

L] Although the base year teacher file is constructed at the level of student-teacher pairs,
class-level and teacher-level data sets can be created using SAS and SPSS-X cards
provided with the teacher data file, Refer to section 1.1.3 of the Base Year: Teacher

Component Data File User’s Manual for additional information about creating these data
sets.

L] Over 95 percent of students were eligible for two teacher ratings because they were
enrolled in both courses in their assigned combination of subject areas. The student is
the appropriate unit of analysis for use with the teacher data. For students with ratings
from two teachers, analysts may need to create two sets of variables, one set for the fizst
student-teacher record and one set for the second student-teacher record.

® Because class information pertains to one of four different subject areas for each teacher-
tudent record on the teacher file, analyses using BY2 17 to BY2 29 require sorting the

sample by subject area as indicated by the variable, SUBJECT.,

82




991,

Gl

661
A'ST10%d  Apws ut nonoayjoo UORELIqUOod
‘LOMANSTA wjep Juopn;s var 100{qns Jeod oseq dn
aelm.mo'w.ﬂm o Quﬁﬁ—,—owt—w §,JU9pN)s uo Mﬂ%ﬁ&ov opnys IBA-:Qr.H
‘Qi NIS o) wis ey Apsow duou ‘A[ao 9oustos Jo qm sured juoprys-Ioyows;  god 197089} 1 0) dn puaoxg
"PANIMON0 SHUTIHAIOS
STOTRHIqUIOd
109(qus Jagio tojqrssod
oYM pojuamoidun
sem (soIpms
POS [e100s-00matos ‘gsnBuy
T A smo STORMNSNS om) -0URIOE ‘SIIpIyS
LOANSTA 03 dn ueg “spo9fqns [ero0s-ew ‘gsidug
‘ar HOSIA 7AW WOq  -yvwr) wopvmqumoo dn
‘ar HOL 1o ouc ur pofjosus 100fqns 180 Juspmys rod Rt L1 |
‘ar nis o} Jupds 10U JuopTys 31 o5%q Sauapmys Yovy  sured Juopmys-Iegoso; S1940%3} 7 0y dn sy
SIS B
SSVID ‘HOVAL [B1005-00m3105 ‘ysBuy uSpmys qows  j00{qns 3od Joyowoy
‘LOAENS ~0WKIOs ‘SOIPTYS [WI00S  JOJ SPIOOAI Om3 0 dn 9O AR srow
‘A HOS “Dvw gSUBUH-pEn red Juopnis-loyos;  ou pme juopnis sod 83X
‘M LS w9y Funads duou 0 JuowuBIsse Wwopuer 3od pIooar suo SI0YoRe; 7 03 dn asey
SqELIEA PR1RRs  smonmysqns 333(qng saonIuIqued 3fqng uonBjussad 3uapmys
3uptum A3 3pER jo wLw, BJ¥P JO A d sppe],

SINRBIP PUE SIRLIETIUS A3Y ST BJEP JOGOED) dr-mofjoj pucoos pue

‘dn-mofjoj isury “reask 58y 88:STAN 1-7°T°L 91qBl,

83




F2: Teacher Component
Data File User’s Manual

Special Considerations for First Follow-Up Teacher File,

The appropriate level of analysis is the student. Unlike the base year teacher file, SAS
and SPSS-X cards which facilitate creation of course-level and teacher-level data sets have
not been provided. These data sets can still be constructed by using CLS_ID and
TCH_ID. Users are advised that teacher and course-level data sets do not constitute
valid, stand-alone probability samples.

Eighty-nine percent of students received two teacher ratings in the first follow-up. When
possible the teacher reports were coliected in the same subject combination that was used
for the student in the base year. If a student was not enrolled in both base year subjects,
then up to two subject substitutions were implemented for the student. The results is that
a total of ten different subject area combinations appear on the first follow-up teacher file.
Refer to section 3.2 in the First Follow-Up: Teacher Component Data File User’s
Manual for the substitution rules and a list of the ten combinations subject areas.

For the 89 percent of students who received two first follow-up teacher ratings, analysts

may need to create two sets of variables, one for the first teacher and one for the second
teacher.

Unlike base year nomenclature, the first foliow-up variable names in the class information
section of the questionnaire indicate when a question about the teacher’s course is subject
specific. For example, the 'E’ in FIT2E19A indicates that the teacher reported on a
NELS:88 student in an English class and that this question applies to that English class.

Students who were freshened in the first follow-up were assigned the same base year
subject area combination as their linked partner, and if they were not enrolled in one or
both of the assigned subject areas, subject areas were substituted for them using the same
substitution rules that were used for all first follow-up students.

Teacher frequencies in the First Follow-Up Teacher Component Data File User’s Manual
were generated at the student level using the studesit weight and multiple teacher reports
per student. Teacher frequencies in the Base Year veacher Component Data File User’s
Manual were generated at the teacher level (in addition to the student and course levels);
hence, weighted percents were not reported. For the combined base year, first follow-up,
and second follow-up electronic codebook, the NELS:88 base year procedure--which does
not utilize the student weight to produce teacher item response category percents-—-was
consistently employed for the presentation of the 1988 to 1992 rounds.

Special Considerations for Second Follow-Up Teacher File.

Only one teacher report was collected for each studc.it enrolied in either a mathematics
or a science class. For students who were enrolled in both mathemetics and science,
either mathematics or science was selected to provide maximum comparability with the
student’s selected subject combination in the base year. No additional subject
substitutions were implemented.

To avoid collecting data from twelfth graders near the end of their senior year when they
were more likely to disengage from their high school carcers, most in-school data
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collection sessions were scheduled for January through March of 1992. To ensure that
the collection of teacher reports occurred close to student data collection and
administration of cognitive tests, teacher data collection began in February 1992. The
teacher questionnaire was collected from students’ fall term teachers at schools with in-
school data collection sessions through March, tecause the fall term teacher would have
greater exposure to the student ard be more able to provide a complete zssessment of the
student than the spring term teacher would have been ahle to provide. However, for the
8.1 percent of schools with in-school data collection sessions from April through June,
the spring term teacher was surveyed.

° In the second follow-up, variables in the class information section of the survey
instrument do not spscify whether a question is for a teacher instructing a NELS:88
student(s) in a mathematics or science class. Analyses involving F2T2_14 to F2T2 26,
the subject-specific questiens in the class information section, should be performed
in conjunction with the variable F2SUBJCT which identifies the subject area of a
student-teacher record.

7.2.4 Packaged Statistical Programs

The procedures recommended for analyses of NELS:88 data with SAS are outlined in Appendix
D. SPSS-X can also be used and both the magnetic data tape releases and the CD-ROM media include
files that contain the appropriate control cards for each of these statistical packages. Analysts who wish
to create an SPSS-X system file from a SAS system file (or vice-versa) can do so and should seek support
from their own computer support facilities in order to obtair: the necessary information.

7.3 Guide to the NELS:88 Codebooks

The codebooks that have been provided for each wave of the survey fully describe and assist
interpretation of each of the variables on each of the data files. The codebooks summarize all key
information for each data eleruent, including:

o the variable name, question number and content;

° the tape position and format on the file for each variable;

o vali& and/or missing responses to each item; and,

® the unweighted frequency counts, percents, and weighted percents for each response
category.

Two related types of codebooks are provided for NELS:88--a hardcopy and an electronic
codebook (ECB). Both forms of the codebook chronicle the details analysts need to interpret properly
the results of each item: the exact wording of the question that was presented to the respondent, the
distribution of all legitimate answers among survey participants, the location and type of data element for
each variable on the file, as well as names and labels provided for use with statistical software. For some
items the basic presentation is supplemented with additional notes about using the data. The first type
of codebook is the hardcopy codebook included in the NELS:88 data user manuals. Hardcopy codebook
displays are described and illuscrated in section 7 3.1,
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The second type of codebook is the NELS:88 electronic codebook (ECB). The electronic print
files that are produced by the hardcopy codebook software are used as the foundation (the input files) for
the ECB software. ECBs provide several advantages. First, the NELS:88 ECBs reside on CD-ROM
(Compact Disc Read-Only Memory) and, given the right equipment and software, can be accessed by and
copied to a user’s personal computer. The NELS:88 data sets have also been released on CD-ROMs,
a far more concentrated medium for archiving information than magnetic tapes. The PC mode is both
more convenient and far less expensive than mainframe operations for most users. Second, ECBs permit
users to scroll through the -same variables and survey results found in all versions of the codeboc: s
electronically. In addition, analysts interact with the ECB software to select only those data elements
needed for the user’s specific analyses. The result is a user-controlled subset of the variables that is fully
equipped with the tools required for statistical analysis. The labor-intensive steps that were formerly
required to accomplish these preliminary steps to analysis, such as typing in exact variatle names, have
been rendered obsolete by the ECB system. Additional information on ECBs is given in section 7.3.2.

7.3.1  Hardcopy Codebooks in NELS:88 Data User’s Manuals

Both the hardcopy and the ECB versions of the NELS:88 codebooks contain the basic information
available on each variable in the NELS:88 data sets. Therefore, even those readers who plan to use
ECBs should be familiar with the material in this subsection in order to take full advantage of the ECB.

Figure 7-1 is an illustration of the information provided in the codebooks for each data element.
Each portion of this example is numbered and explained below.

Figure 7-1
An entry in the teacher public use codebook

1) Question 4_6 2) Tape Pos. 303-303
3) Format: Il

4) F2T4 6  (5) EN'PLOYMENT STATUS IN THIS SCHOOL/SYSTEM

6) What is your employment status in this school or school system?

PER- WGTD

7 RESPONSE 8) CODES 9) FREQ 10) CENT 11y PCT
Regular full-time position. . . . . i 8923 56.9% 97.8%
Regular part-time position . ... 2 139 0.9% 2.0%
Substitute teacher . ...... .. 3 19 0.1% 0.2%

12)  RESERVED CODES:
No teacher quex . ... ... .. 5842 37.2% MISS)
Missing............... 8 772 49% (MISS)
Totals: 15695 100.0% 100.0%
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Figure 7-1 (cont.)
An entry in the teacher public use cadebook

Explanations:

1. Question number: The question number shown includes the teacher questionr.ire part number
and item number and is taken directly from the teacher questionnaires. I'ems such as the
statistical weight have variable names that reflect their content.

2. Tape position: This item gives the starting and ending tape position of each variable on the data
tape.

3. Variable format: This item indicates the type of variable, its width, and the number of positions
following the implicit decimal point, if any. :

4. SAS and SPSS-X variable name: Each variable in the data set is identified by a unique SAS and
SPSS-X variable name. In the teacher component data sets, when space allows, the survey wave
(F2) and the questionnaire part and item number are used in the variable name. Users should
refer to the variable by its SAS (SPSS-X) variable name in any computing procedures, rather than
by its question number.

5. SAS (SPSS-X) variable label: A short variable label appears after the variable name. This label
is the same as the variable label in the SAS (SPSS-X) data definition cards on the tapes or CD-

ROM.

6. Original question wording: 'This reproduces the exact question wording as it appeared in the
questionnaire.

7. Response categories: This item provides either the original response categories in the case of

questionnaire items or the recoded or constructed response categories for special variables such
as a statistical weight. For display in the codebooks, continuous or very sensitive variables have
been recoded to collapse all valid values into one or a few response categories. This allows the
codebook tables to show the frequency counts, unweighted percentages, and adjusted weighted
percentages for continuous variables without printing each distinct value that the variable can take.
These value labels are not the same as those on the SAS (SPSS-X) data definition cards.
Condensed value labzls that do not cause truncation problems are provided with the data definition
cards.

5. Response codes: This item provides the actual numeric codes that appear on the data tape in the
tape position specified (except for continuous variables, where the actual values that appear on
the tape have been recoded to produce the frequency counts and percentages). Certain codes,
discussed below, are reserved to indicate missing data, legitimate skips and so forth.

9. Frequency counts: This item shows the unweighted frequency counts for all records that were
processed, including records that have missing data codes, legitimate skips, and so forth.

10.  Unweighted per. “ntage frequencies: This column displays the frequency counts of item F2T4 6
as percentages. All records that were processed are included.
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Figure 7-1 (cont.)
An entry in the teacher public use codebook

11, Weighted percentage frequencies: This column displays percentages based on response counts

weighted up to the relevant popnlation. Cases with reserved code values are excluded from the
computation.

12.  Reserved codes: In this data set cortain codes, termed "reserved codes" have been chosen to
always stand for certain situations. These reserved codes and their interpretations are:

6=multiple response more than one response where only one response was called for

7=refusal respondent refused to answer an item or refused to resolve a
multiple response where only one was called for, either at the time
of que tionnaire administration or during telephone follow-up.

8=missing data data that should be present for this respondent is missing, but
respondent did not necessarily refuse to provide data

9=legitimate skip because of responses to preceding questions, data for this item
should not be present for this respondent; that is, the value is
legitimately missing

These reserved codes are the same as those used in the NLS-72 and HS&B surveys. -The codes
as listed above apply to variables with single-column data fields. For variables with fields areater
than one column, the left-most columns are filled with 9’s (e.g., 96, 996, 9996).

Note that in the example shown in Figure 7-1, sample members who were in the contextual
components sample but who were not enrolled in a mathematics or science course at the time of second
follow-up data collection are shown on a separate line from other missing cases.

Finally, additional comments and notes may be included and displayed below the standard
information in the codebooks described in Figure 7-1. These comments alert researchers to the potential
for nonresponse bias, a relation to another similar variable or composite, a recoding of a continuous

variable in order to improve the codebook presentation, or to recodes or suppressions of sensitive data
for confidentiality purposes.

7.3.2 The NELS:88 Electronic Codebook System (ECB)

The electronic codebook combines the convenience, simplicity and cost efficiencies of personal
computers (PCs) with CD-ROM technology. Thousands of NELS:88 variables, the extensive statistical
software programs and commands that transform the data in analyses, and electronic versions of data user
manuals reside on a single CD-ROM. All are accessible with the MS-DOS operating system and
statistical and word processing software that the user is likely already accustomed to working with on his
or her own PC; however, a user must already have access to PC-SAS or SPSS-PC. Virtually all steps
that must be undertaken prior to actual analysis on the data files may now be conducted within the ECB.
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The ECB software is designed to acquaint the user with the available survey measures and
responses by means of on-line, fully documented codebooks. Users may browse through the
documentation, searching on both variables names, labels, and question text to find items that are suitable
for the research question at hand. The final version of the ECB includes weighted and unweighted
frequency distributions. * Users can move quickly in the ECB between questionnaire items, sample
indicators, composite variables, or between components of the study and may select variables of interest,
up to 255 variables per session. A window shows how many variables have been tagged at any one time.
The process culls a set of variables, and only those variables, that are appropriate to the user’s own
research issue. Since variable names and labels are already in electronic form on the ECB, onerous tasks
(such as typing in this information) that were formerly necessary are eliminated. The ECB permits users
to write SAS-PC or SPSS-PC program code and/or command statements in order to construct system files
of the selected variables. Finally, a print file of a codebook containing the frequencies for only the
tagged items is another ECB option. The print file may subsequently be used to generate individualized

hardcopy codebooks of the selected variables, providing a convenient reference during subsequent data
analyses.

In order to use the new ECB technology, the following are required:

L a NELS:88 Compact Disc;

L a CD-ROM reader, used to read or copy the NELS:88 CD-ROM to a personal computer;
® an IBM-compatible personal computer (PC), minimally a 286 system;
° np to 10 Mb space on the PC for the full ECB system; and,®

L a substantial amount of space for the data files. Although up to 165 Mb is required for
all publicly-available base year, first follow-up and second follow-up data sets, it is not
necessary to copy and/or analyze all of these files simultaneously.

The NELS:88 Compact Disc includes instaliation procedures, programs and files required by the
codebook system, the raw data files and data user manuals (in WordPerfect format).

Different Versions of the ECBs. Table 7.3.2-1 lists three versions of the NELS:88 ECBs that
have been created for NELS:48.

r4

The base year school sample is representative of all schools in the nation enrolling eighth graders
in 1988. On the first follow-up ECB which includes base year files, information reflecting these schools
has been released at two levels of analysis: aggregated at the level of the school (one record for each
school), as well as distributed at the level of the students who attended those schools (one record for each

such student). However, the second foliow-up ECB only includes the base year school data at the level
of the student.

The 1994 release of the first follow-up data contains minor adjustments to the cases that are
included on the files. For example, sample members found to have been sampled into the study in error

& Space requirements will vary by the ECB component that is selected, the number of variables that may

be chosen for generation of a hardcopy codebook, and by the statistical package usud by the researcher.
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have been deleted, and base year ineligible students found to be eligible in the first or second follow-up
have been added. A few of the first follow-up variables have also been updated for the second follow-up
release of the first follow-up data. Such adjustments are possible in longitudinal studies as new
information becomes available or technical advancements become feasible.

Although Table 7.3.2-1 includes both the interim and final versions of the second follow-up CD-
ROM, this manual primarily discusses the contents of the final version of the second follow-up CD-ROM.
The final second follow-up ECB encompasses thirteen of the major component files through the second
follow-up of NELS:88. (The fourteenth major component dataset, the transcript files, appears on the
final restricted-use CD-ROM that is not in the ECB format.) Cognitive test variables on all three waves
of the survey have been refined and the first follow-up cases have been enhanced by the deletion of
ineligibles and the addition of survey-eligible BYI sample members. Both the restricted use and public
use CD-ROMs display a weighted and an unweighted frequency window.

Table 7.3.2-1
Three versions of the NELS:88 electronic codebooks

ECB Version . Survey Waves and Qomp;ongr_ms User Version

First Follow-Up ECB base vear, public use only
first follow-up
(all components)

Second Follow-Up Interim ECB base year, public use only
first follow-up,
and second follow-up,
(stud/ent and dropout)

Second Follow-Up Final ECB base year, public use and
updated first follow-up, restricted use
and second follow-up
(student, dropout, school,
parent, and teacher)®

®  The second follow-up restricted use CD-ROM contains an ASCII file of the student component cognitive

test itemns; however, these items are not in the ECB format.
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A number of restricted-use ASCII files are also available on a separate CD-ROM; these files are
not in electronic codebook format. These files include 1) the transcript component data file, data file
user’s manual, and files of SAS and SPSS control cards for transcript data, 2) all first follow-up and
second follow-up School Effectiveness Study data files and control cards, 3) the second follow-up early
graduate student supplement, 4) the cognitive test item file which is also on the restricted use CD-ROM
that contains the ECB, 5) the expanded sample file, and 6) selected zip codz-level community contextual
variables drawn from the 1990 Census files for NELS:88 schools. Contents of this CD-ROM are more
fully described in the NELS:88 Second Follow-Up Final Technica! Reporz.

Magnetic tape versions of the public use data can be ordered from the U.S. Department of
Education, Information Technology Branch at (202) 219-1522. The NELS:88 public use data on
ECB/CD-ROM, which includes documentation for the ECB, can be ordered by calling Peggy Quinn at
(202) 219-1743. The ECB is a qualitative advance over older approaches to complex data sets. The ease
with which the pre-analysis phase is handled by the ECB is expected to increase both the number and
types of users drawn to the NELS:88 database and, consequently, the variety of research topics
addressed. Additional development of the ECB concept is expected to add useful enhancements.
Critiques and suggestions on the ECB, the hardcopy codebook and other elements of the NELS:88 data
user manuals are welcome. Please address your commerts to:

Peggy Quinn

U.S. Department of Education

Office of Educational Research and Improvement
National Center for Education Statistics

555 New Jersey Avenue, N.W.

Room 410H

Washington D.C. 20208

Fax (202) 219-1728

NELS:88 restricted use data on magnetic tapes and on CD-ROM are available at no charge on
a restricted loan basis to individuals and/or institations that obtain an approved license agreement from
NCES. To request a license agreement, the individual and/or institution must provide the following
information:

° The title of the survey to which access is desired.

° A detailed discussion of the statistical research project that necessitates accessing the
restricted NCES survey data.

° The name and title of the most senior official having the authority to bind the
organization to the provisions of the license agreement.

° The name and title of the principal project officer who will oversee the daily operations.
o The number, name, and title of professional aid technical staff who will access the
survey data base. Each professional or technicai staff member with access to the data is

required to sign and have notarized an affidavit of nondisclosure.

° The estimated loan period necessary for accessing the NCES survey data base.
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® The desired computer product specifications, such as medium (-track tape, CD-ROM,
PC diskette), code convention (ASCl, EBCDIC, SAS), etc.

To obtain further details and a license agreement form please write to:

Alan W. Mcorehead

Data Security Officer

Statistical Standards and Methodology Division
U.S. Department of Education

Office of Educational Research and Improvement
National Center for Education Statistics

555 New Jersey Avenue, N.W.

Room 408

Washington D.C. 20208

ph. (202) 219-1920
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Studies and Files Related to NELS:88

In addition to the core sample and survey described in the main text, several other supplemental
components were undertaken and data files generated under the auspices of NELS:88. In the base year
survey, these included: several state augmentations; a supplement of hearing-impaired students, funded
by Gallaudet University; a supplement of Reformed Christian schools that are members of the Christian
Schools International Organization, funded by the Barnabas Foundation; and the NELS:38 Enhancement
Survey of Middle Grades Practices, funded by the Office of Research in the Office of Educational
Research and Improvement (OERI), through the Johns Hopkins University Center for Research on
Effective Schooling for Disadvantaged Students (CDS). The first follow-up wave of NELS:88 also
included supplemental components: the state augmentations, continued from the base year; the School
Effectiveness Study, supported by funds from the John D. and Catherine T. MacArthur Foundation, and
by NCES; and the Base Year Ineligible study (BYI), also sponsored by NCES. The second follow-up
wave of NELS:88 included continuations of the base year and first follow-up state augmentations; the
school effectiveness study; the continuation of the first follow-up Base Year Ineligibles study; and the
continuation of the Christian schools supplement. These auxiliary data files greatly expand and enrich
the analytic uses of the study.

In the base year, the NCES-sponsored core sample of 1,052 participating schools and 24,596
participating students was increased to 1,242 participating schools and 28,397 participating students,
respectively, as a result of the state augmentations and Christian schools supplements. The first follow-up
School Effects Augmentation added some 6,400 students to the initial base year retained sample of 21,474
students. The second follow-up added over 1,300 SES students to replace students lost due to attrition
(such as transfers and dropouts). '

Data for the state augmentations and other supplements discussed below do not appear on the
NCES public release files for NELS:88.

Christian Schools Supplement

A sample of Reformed Christian schools that are members of the Christian Schools International
(CSI) Organization was drawn to supplement the NELS:88 base year school sample. The sample was
selected from CSI schools with probability proportioral to eighth-grade size. Two disproportionately
large school units were double-sampled. Of the initially contacted 58 schools, 41 schools agreed to
participate. (Due to the double-sampling of the two schools, the number of sampling units was 43.)
Students, parents, teachers, and school! administrators were surveyed. Students completed both the
cognitive test battery and the questionnaire during the in-school survey sessions held in their schools,
Base ycar sample members and their parents were surveyed again in the second follow-up.

State Augmentations and Supplements

~ Inan effort to enhance the statistical precision of their state samples, four states sponsored sample
augmentations in the base year by adding schools and students in their states. Three of these states also
sponsored instrument supplements in the form of additional questions pertaining to policy issues of
interest to their states.
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Three of the four states which augmented their samples in the base year continued to provide
funds in the first follow-up for following and collecting data for the initial base year state augmentation
samples which were retained in the first follow-up, and two states continued to sponsor instrument

supplements in the first follow-up. The second follow-up continued the augmentation supplements in
these two states.

Hopkins Enhancement Survey of NELS:88 Middle Grades Practices

The Survey of Middle Grades Practices enhanced the NELS:88 base year school questionnaire
by collecting new information to monitor middle grades reform in the schools attended by NELS:88
eighth graders. The questionnaire for this supplemental survey was designed by the Center for Research
on Effective Schooling for Disadvantaged Students (CDS) of the Johns Hopkins University and the data
collection was conducted by NORC. The school principals who provided base year information in the
NELS:88 school questionnaire were asked to participate in this enhancement survey between late October
1988 and February 1989. The enhancement survey augmented the information in the base year school
questionnaire with additional information on schoo} organization, guidance and advisory periods, rewards
and evaluations, curriculum and instructional practices, interdisciplinary teams of teachers, transitions and
articulation practices, involvement of parents, and other practices recommended for middle grades r>form.

Included in the enhancement survey was an alternative version of an item on classroom
organization. This item from the Hopkins Enhancement Survey data was appended to the base year
school file. It should be noted that the original question on the organization of classroom instruction (see
base year school codebook, BYSC18, in the NELS:88 Base Year. School Component Data File User’s
Manual) was asked during the 1987-1988 school year, while the correction item was asked during, and
references, the 1988-1989 school year.

Past Studies and Data Files Related to NELS:88 Available from NCES

Data from the earlier NCES longitudinal <tudies--NLS-72 and HS&B--may also be of interest to
users of the NEL.S:88 data. These data sets are of special interest for researchers interested in cross-
cohort comparisons between the sophomores of NELS:88 first follow-up (1990) and HS&B base year
(1980), and, in the future, comparisons of the 1992 NELS:88 seniors and the HS&B sophomore and
senior cohorts in 1982 and 1980, and NLS-72 seniors in 1972.

In addition to the core surveys for HS&B and NLS-72, described in Chapter I, records studies
were undertaken, including the collection of the high school transcripts' of the sophomore cohort and the
collection of postsecondary education transcript? and financial aid data for the seniors. Data files for
these studies and other HS&B data, such as parent surveys, school surveys, teacher comments, etc., are

In addition to the HS&B and NELS:88 high school transcripts available from the NELS program, two other
NCES high school transcript data sets are also available, from records studies of graduating seniors in
NAEP schools: the 1987 and 1990 High School Transcript Studies.

In addition to the NLS-72 and HS&B postsecondary transcripts files available within the NELS program,
postsecondary transcripts are aiso available for 1985-86 and 1989-90 college graduates, through the
NCES 1987 and 1991 Recent College Graduates Transcript Studies. Transcripts will also be collected
fur coliege graduates surveyed in 1994 as part of the NCES Baccalaureate and Beyond study.
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described below. Users manuals or other forms of documentation are available from NCES for all the

data files. These auxiliary data files greatly expand the analytic capabilities of the core data sets, and
researchers are encouraged to become familiar with them.

HS&B Base Year Files

The Language File contains information on each student who, during the base year, reported
some non-English language experience either during childhood or at the time of the survey. This file
contains 11,303 records (sophomores and seniors combined), with 42 variables for each student.

The Parent File contains questionnaire responses from the parents of about 3,600 sophomores
and 3,600 seniors who are on the Student File. Each record on the Parent File contains a total of 307
variables. Data on this file include parents’ aspirations and pians for their children’s postsecondary
education. The NELS:88 Second Follow-Up: Parent Component Data File User’s Manual contains a

crosswalk between the items included in the HS&B parent surveys and the NELS:88 base year and second
follow-up parent surveys.

The Twin and Sibling File contains base year responses from sampled twins and triplets; data
on non-sampled twins and triplets of sample members; and data from siblings in the sample. This file
(2,718 records) includes all of the variables that are on the HS&B student file, plus two additional
variables (family ID and SETTYPE--type of twin or sibling).

The Sophomore Teacher File contains responses from 14,103 teachers on 18,291 students from
616 schools. The Senior Teacher File contains responses from 13,683 teachers on 17,056 students from
611 schools. At each grade level, teachers had the opportunity to answer questions about HS&B-sampled
students who had been in their classes. The typical student in the sample was rated by an average of four
different teachers. Preliminary analyses by NCES indicate that the files contain approximately 76,000
teacher observations of sophomores and about 67,000 teacher observations of seniors,

The Friends File contains identification numbers of students in the HS&B sample who were
named as friends of other HS&B-sampled students. Each record contains the IDs of sampled students
and IDs of up to three friends. Linkages among friends can be used to investigate the sociometry of

friendship structures, including reciprocity of choices among students in the sample, and to trace
friendship networks.

Merged HS&B Base Year, First, Second, Third, and Fourth Follow-Up Files

The First Follow-Up Sophomore File contains responses from 29,737 students and incrudes both
base year and first follow-up data. This file includes information on schoot, family, work experiences,
educational and occupational aspirations, personal values, and test scores of sample participants. Students

are also classified in terms of high school status as of 1982 (that is, dropout, same school, transfer, or
early graduate).

The First Follow-Up Senior Fite contains responses from 11,995 individuals and includes both
base year and first follow-up data. This file includes information from respondents concerning their high
school and postsecondary experiences and their work experiences.

The Second Follow-Up Sophomore File has ali base year, first follow-up, and second follow-up
data for 14,825 members of the sophomore cohort. Data cover work experience, postsecondary
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schooling, earnings, periods of unemployment, and so forth, for the sophomore cohort, who by this time
had been out of high school for two years.

The Second Follow-Up Senior File encompasses all base year, first follow-up, and second
follow-up data for the 11,995 individuals who constitute this follow-up sample. Data cover work
experience, postsecondary schooling, earnings, periods of unemployment, and so forth, for the senior
cohort, who by this time had been out of high school for four years.

The Third Follow-Up Sephomore File includes all base year, first follow-up, second follow-up,
and third follow-up data for the 14,825 members of the sophomore cohort. Data cover marriage and
family formation, work experience, postsecondary schooling and interest in graduate degree programs,

earnings, periods of unemployment, and alcohol consemption for this cohort, who by 1986 had been out
of high school for four years.

The Third Follow-Up Senior File includes ail base year, first follow-up, second follow-up, and
third follow-up data for the 11,995 individuals who constitute this follow-up sample. Data cover
marriage and family formation, work experience, postsecondary schooling and interest in graduate degree
programs, earnings, periods of unemployment, and alcohol consumption for the senior cohort, who by
1986 had been out of high school for six years.

The Fourth Follow-Up Sophemore File includes all base year, first, second, third, and fourth
follow-up data for the 14,825 members of the sophomore cohort. Data cover marriage and family
formation, work experience, postsecondary schooling, earnings, and periods of unemployment for this
cohort, who by 1992 had been out of high school for ten years. HS&B fourth follow-up data are
scheduled to be released in 1994,

Other HS&B Files

The High School Transcript File describes the coursetaking behavior of 15,941 sophomores of
1980 throughout their four years of high school. Data include a six-digit course nvmber for each course
taken, along with course credit, course grade, and year taken. Other items of information, such as grade
point average, days absent, and standardized test scores, are also contained on the file.

The Offerings File contains school information, course offerings, data for 957 schools. Each
course offered by a school is identified by a six-digit course number. Other information, such as credit
offered by the school, is also contained on each record.

The Updated School File contains base year data (966 completed questionnaires) and first
foltow-up data (956 completed questionnaires) from the 1,015 participating schools in the HS&B sample.
First follow-up data were requested only from those schools that were still in existence in the spring of
1982 and had members of the 1980 sophomore cohort currently enrolled. Each high school is represented
by a single record that includes 230 data elements from the base year school questionnaire, if available,
along with other information from the sampling files (. g., stratum codes, case weights).

The Postsecondary Education Transcript File for the HS&B seniors contains transcript data on
dates of attendance, fields of study, degrees earned, and the titles, grades, and credits of every course
attempted at each school attended, coded into hierarchical files with the student as the highest level of
aggregation. Although no survey forms were used, detailed procedures were developed for extracting
and processing information from the postsecondary school transcripts that were collected for all members
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of the 1980 senior cohort who reported attending any form of postsecondary schooling in the first or
second follow-up surveys. (Over 7,000 individuals reported over 11,000 instances of school attendance.)

The Postsecondary Education Transcript File for the HS&B sophomores includes transcript data
for over 6,000 members of the 1980 sophomore cohort who reported in the follow-up survey that they
had attended a postsecondary institution. The data file created for this study includes detailed information
about program enrollments, periods of study, fields of study pursued, specific courses taken, and credits
earned. An updated transcript file is being prepared as part of the 1992 HS&B fourth follow-up.

respondents reported attending and federal records of the Guaranteed Student Loan Program and of the
Pell Grant program,

The HS&B HEGIS and PSVD File contains the postsecondary school codes for schools HS&B
respondents reported attending in the first and second follow-ups. In addition, the file provides data on
institutional characteristics, such as type of institution, highest degree offered, enrollment, admissions
requirements, tuition, and so forth. This file peruiits analysts to link HS&B questionnaire data with
institutional data for postsecondary schools attended by respondents.

NLS-72 Files

The NLS-72 Base Year Through Fourth Follow-Up (1979) File contains data from the base year
through fourth follow-up for over 23,000 respondents. Data include school experiences and test results
during the base year and subsequent activities related to work, postsecondary schooling, milicary service,
family formation, and goals and aspirations.

The NLS-72 Fifth Follow-Up File consists of the results of the fifth follow-up survey, carried
out in 1986, when sample members were about thitty-two years old. Data include work experience going
back to 1979, postsecondary schooling, extensive family formation history, periods of unemployment,
goals and aspirations, and selecte:' attitudes. Records in this file can be linked through student ID to
those in the NLS-72 Base Year Th: ough Fourth Follow-Up (1979).

The NLS-72 Teacher Supplement File contains the responses of the portion of the fifth follow-up
NLS-72 sample who had obtained teacher certification and/or had teaching experience. Data include
certification history, subjects taught, years of experience, attitudes toward teaching as a caieer, and
subsequent work experiences of those who had left teaching. These data can be linked through the

respondent ID to the NLS-72 Fifth Follow-Up File and to the NLS-72 Base Year Through Fourth
Follow-Up File.

The Postsecondary Education Transcript Study of the NLS-72 Sample contains transcript data
on dates of attendance, fields of study, degrees earned, and the titles, grades, and credits of every course
attempted at each school attended, coded into hierarchical files with the student as the highest level of
aggregation. Although no survey forms were used, detailed procedures were developed for extracting
and prc essing information from the postsecondary school transcripts that were coliected in 1984 for all




F2: Teacher Component
Data File User's Manual

members< of the NLS-72 cohort who reported attending any form of postsecondary schooling in any of

the firs. through fourth follow-up surveys. (Over 14,000 individuals reported over 24,000 instances of
school attendance.)
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National Center for Education Statistics,
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NCES NELS:88 Publications
ANALYSIS REPORTS.

Hafner, A., Ingels, S.J., Schneider, B., and Stevenson, D.L. A Profile of the American Eighth Grader,
June 1990; NCES 90-458.

Hoachlander, E.G. A Profile of Schools Attended dy Eighth Graders in 1988, September 1991; NCES
91-129.

Bradby, D. Language Characteristics and Academic Achievement: A Look at Asian and Hispanic
Eighth Graders in NELS:88, February 1992; NCES 92-479.

Horn, L., and Hafner, A. A Profile of American Eighth-Grade Mathematics and Science Instruction,
June 1992; NCES 92-486.

Horn, L., and West, J. A Profile of Parents of Eighth Graders, July 1992; NCES 92-488.

Kaufman, P., and Bradby, D. Characteristics of At-Risk Students in NELS:88, August 1992; NCES
92-042.

McMillen, M. Eighth to Tenih Grade Dropouts, 1992; NCES 92-006.
Owings, J., and Peng, S. Transitions Experienced by 1988 Eighth Graders, 1992. NCES 92-023.
Green, P.J. High School Seniors Look to the Future, 1972 and 1992, 1993; NCES 93-473.

McMillen, M., Hausken, E., Kaufman, P., Ingels, S., Dowd, K., Frankel, M. and Qian, J. Dropping
Out of School: 1982 and 1992, Issue Brief Series, 1993; NCES 93-901.

Rasinski, K.A., Ingels, S.J., Rock, D.A., Pollack, J. America’s High School Sophomores: A Ten Year
Comparison, 1980 - 1990, 1993; NCES 93-087.

Green, P.J., Dugoni, B.L., Ingels, S.J .» and Camburn, E. A Profile of the American High Sehool
Senior in 1992, NCES, forthcoming, 1994; NCES 94-384.

Ingels, S.J., Plank, S.B., Schneider, B., and Scott, L.A. A Profile of the Americar; High School
Sophomore in 1990, NCES, forthcoming, 1994,

Myers, D., and Heiser, N. Students’ School Transition Paiterns between FEighth and Tenth
Grades Based on NELS:88, forthcoming 1994; NCES 94-137.

Rasinski, K.A. The Effect of High Schoel Vocational Education on Academic Achievement Gain and
High School Persistence: Evidence Jrom NELS:88, 1994; Report to the Office of Research,
U.S. Department of Education.

Rock, D.A., Owings, J.A., and Lee, R. Changes in Math Proficiency Between 8th and 10th Grades.
Statistics in Brief series, 1994, NCES 93-455.
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Scott, L.A., Rock, D.A., Pollack, J.M., and Ingels, S.J. Two Yea's Later: Cognitive Gains and School
Transitions of NELS:88 Eighth Graders, NCES, forthcoming, 1994,

RELEASED E.D. TABULATIONS.

Rasinski, K.A., and West, J. NELS:88: Eighth Graders’ Reports of Courses Taken During the 1988
Academic Year by Selected Student Characteristics, July 1990; NCES $0-459.

Rock, D.A., Poliack, J.M., and Hafner, A. The Tested Achievement of the National Education
Longitudinal Study of 1988 Eighth-Grade Class, April 1991; NCES 91-460.

USER’S MANUALS/TECHNICAL, REPORTS/METHODOLOGY MONOGRAPHS.

Ingels, S.J., et al. NELS:88 Base Year Field Test Report. 1987. Chicago: NORC. ERIC ED 289-
897.

Ingels, $.J., Abraham, S., Rasinski, K.A., Karr, R., Spencer, B.D., and Frankel, M.R. NELS:88 Base
Year Data File User’s Manuals:

STUDENT COMPONENT:  March 1990; NCES 90-464
PARENT COMPONENT: March 1990; NCES 90-466
SCHOOL COMPONENT: March 1990; NCES 90-482
TEACHER COMPONENT:  March 1990; NCES 90-484

Ingels, S.J., Rasinski, K.A. Frankel, M.R., Spencer, B.D., and Buckley, P. NELS:88 Base Year Final
Technical Report, 1990; Chicago: NORC.

Spencer, B.D., Frankel, M.R., Ingels, S.J., Rasinski, K.A., and Tourangeau, R. NELS:88 Base Year
Sample Design Report, August 1990; NCES 90-463.

Dowd, K.L., et al. NELS:88 Second Follow-Up Field Test Report. 1991. Chicago: NORC. ERIC
ED 335-418.

Rock, D.A., and Pollack, J.M. Psychomeiric Report for the NELS:88 Base Year Test Battery, April
1991; NCES 91-468. .

Kaufman, P., Rasinski, K.A., Lee, R., and West, J. Quality of Responses of Eighth-Grade Students
to the NELS:88 Base Year Questionnaire, September 1991; NCES 91-487.

Ingels, S.J., Scott, L.A., Lindmark, J.T., Frankel, M.R., and Myers, S.L. N£LS:88 First Follow-Up
Data File User’s Manuals:

STUDENT COMPONENT:  April 1992; NCES 92-030
SCHOOL COMPONENT: May 1992; NCES 92-084
DROPOUT COMPONENT: November 1992; NCES 92-083
TEACHER COMPONENT: November 1992; NCES 92-085
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Pieper, D., and Scott, L.A. User’s Guide io the NELS:88 Base Year/First Follow-Up Electronic
Codebook, March 1993; Chicago: NORC.

Ingels, S.J., Scott, L.A., Rock, D.A., Pollack, J.M., Rasinski, K.A. NELS:88 First Follow-Up Final
Technical Report, forthcoming 1994; Washington, D.C.: NCES.

Ingels, S.J., Dowd, K.L., Baldridge, J.D., Stipe, J.L., Bartot, V.H., Frankel, M.R. NELS:88 Second
Follow-Up: Student Component Data File User’s Manual, 1994; NCES 93-374.

Ingels, S.J., Dowd, K.L., Stipe, J.L., Baldridge, J.D., Bartot, V.H., Frankel, M.R. NELS:88 Second
Follow-Up: Dropout Compor:ent Data File User’s Manual, 1994; NCES 93-375.

Ingels, $.J., Thalji, L., Pulliam, P., Bartot, V.H., Frankel, M.R. NELS:88 Second Follow-Up:
I'arent Component Data File User’s Manual, 1994; NCES 94-378.

Ingels, S.J., Thalji, L., Pulliam, P., Bartot, V.H., Frankel, M.R. NELS:88 Second Follow-Up:
Teacher Component Data File User’s Manual, 1994; NCES 94-379.

Ingels, S.J., Thalji, L., Pulliam, P., Bartot, V.H., Frankel, M.R. NELS:88 Second Follow-Up:
School Component Data File User’s Manual, 1994; NCES 94-376.

Ingels, S.J., Dowd, K.L., Taylor, J.R., Bartot, V.H., Frankel, M.R. NELS:88 Second Follow-Up:
Transcript Component Data File User’s Manual, 1994; NCES 94-377.

Ingels, S.J., and Dowd, K.L. Conducting Trend Analyses: HS&B and NELS:88 Sophomore Cohort
Dropouts, forthcoming 1994; Washington, D.C.; NCES.

Ingels, S.J., and Baldridge, J.B. Conducting Trend Analyses: NLS-72, HS&B, and NELS:88 Seniors,
forthcoming 1994; Washington, D.C.: NCES.

Ingels, S.J., Taylor, J.R. Conducting Cross-Cohort Comparisons Using HS&B, NAEP, and
NELS:88 Academic Transcript Data, forthcoming 1994; Washington, D.C.: NCES.

Ingels, S.J., and Dowd, K.L. NELS:88 Second Follow-Up Questionnaire Content Areas and Research
Issues, forthcoming, 1994, Washington, D.C.: NCES 94-497.

UPCOMING NEJ S:88 REPORTS AND TECHNICAL DOCUMENTATION.

Technical Report: NELS:88 Second Follow-Up Psychometric Report

Technical Report: NELS:88 Second Follow-Up Final Technical Report

Technical Repori: NELS:88 Second Follow-Up Sample Design Report

Selected Methodological Monographs

Statistical Analysis Report: America’s High School Seniors: A Twenty Year Comparison,
1972-1992

Technical Report: NELS:88 Second Follow-Up School Effectiveness Study Data File User’s
Manual

Statistical Analysis Report: Science and Mathematics Teaching and Learning
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NELS:88 Content Areas and Research Issues
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Content areas and corresponding questions in NEL.5:88 second follow-up

CONTENT CATEGORY: 1. EQUITY/ACCESS/CHOICE

Student

Teacher

School
programs

128 Access Into current high schoal
program

13-14 Special programs, Talent
Search and Upward Bound

23B Vocational teacher practice

117 Has spoken to guldance
counselor or another teacher about
student’s academic performance,
behavior

II-6 How many students in class are
from minority racial/ethnic groups
[-12 What percent of class time Is
spent on various types of instruction,
discipline, administration, tests

Mathematics
class

18-22 Mathematics teacher/class

117 Feelings about explaining
“whys" of mathsmatics

Sclencs class

156-18 Sclence teacher/class

1I-23-26 Description of sclencs class
tacilities, squipment and its
condition, availabliity of consumable
supplies

Transition from

50 Why not continue cducatlon right

I-18 Written job racommendation for

school to away student

college/ work §3-54 Who/what services at school I-19 Discussed college programs and
helped in job search college and career cholces with
64-65 Career expectations student
91 Hourly pay rate

Applying for 44 Plans for taking college I-18 Writtan recommendation for

colleges admisslons, placement tests

45 Preparations for ACT/SAT

57 Help from school in applying for
colleges

58 Steps taken to [earn about
applying for financlal ald

59-61 Choosing a school

62-63 Study fisids desired/most
likely to pursue

student for postsecondary institution

Teaching staff
characteristics

7 School climate and teacher
Interaction

V-2 Race/ethnlcity of teacher
V-3 Sex of teacher

{V-4-15 Teacher's years teaching,
certification, educationa!
background, and subject areas of
Instruction

Famlily, home,
friends,
community

67 Thoughts on own future

72 Ages will assume roles and
activities

78 Who helps to take care of child
106 Attends religious serviras

}6 Has spoken to student's parents
about academic performance,
behavior

Language use

109 How well student understands,
spee':s, reads, and writes English
110 Since fall 1989, has student
recelved help in reading, writing, or
speaking English; what type of help
111-113 Have Engilsh skills macie it
difficult to engage in school
work/actlvities, jobs, applying for
college, college work

I-9 Is student's native language
English

1-10 s student limited English
proficlent




Student

CONTENT CATEGORY: 2. COGNITIVE GROWTH

Teacher

School climate

6A Grade currently In

7 School climate and teacher
interaction

8 8afety in school

24 How often comes to class
unprepared

25 How much time spent on
homework in various subjects each
week, in and out of school

26 Who tutored student (besides
parents)

23 Have been recognized by school
or community

31 Time spent on school sponsored
extracurricular activities per weak

32 Time spent on non school related
reading per week

33 Frequericy of participation in non
school related activities

1-2-5 Student’s motivation, behavlor
6-7 Has spoken to student's parents
about academic performance,
behavior, parentaj involvement

1-8 Difficulty of class related to
student

I-11 Does student perform below
ability

I-12 Does student always finlsh
homework

1-13-16 Student's attentlon, behavior
in class

1-17 Has spoken to guidance
counselor or another teacher about
student's academic performance,
behavior

11 Percelved control over planning
and teaching

1-2 Feelings about teacher efficacy
and student achisvement

I1-3 Importancs of factors in setting
grades for students

lI-4 Frequency of departmental
mestings

IIl-5-6 Charactaristics, enforced
policies of department and
department chair

-7 Charactsiistics, enforced policles
of schoo} or schoo! administrator
l1l-8 Facllitles like offices and lunch
rooms that are available to teachers
18 Amount of out-of-clags time
during school day spent with whom
at school

111-10-13 Which whom doas teacher
discuss various issues

14 Changes that occurred in
schoo

lI-15-16 Comments on student
behavior and policies at school

Attendance and
absences

9 Frequency of cutting class and
other disciplinary problems

10 Reasons for absences

11 Whan/duration of last unexcused
absence

k-2 Is student motivated to get good
grades

1-6 Discussed student’s absenteelsm
with parents

Schoo]
program

12 Description of current high school
program

23B Vocational teacher practice
27-28 Have taken a minimum
competency or proficlency test,
results

13-4 Which “track” is class,
achievement levels

I-5 Number of students In class
1I-7 Why teaching this class

11-8-9 Amount of homework given
aily, recording of who has
completed it

1-10-11 Amount of class/lab time
weekly

1I-12 What percent of class time s
spent on various types of Instruction,
discipline, administration, tests
113 Madla used in teaching

ERIC

Aruitoxt provided by Eic:
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Student

Teachwr

Mathematics
class

18-22 Mathematics teacher/class *

i-14 Emphasls on different
mathematical objectives

{15 Toples taught or reviewed this
year

116 Understanding student
performance in mathematics

I-17 Approach to explalning “whys"
of mathematice

Science class

15-18 Science teacher/class

1I-18 Emphasis on differsnt sciance
objectives

{-18-21 Topics taught or reviewed
this year in science, Biology,
Chemistry, and Physics class
1-23-26 Description of sclence class
facilitles, equipment and its
condition, avallability of consumable
supplies

Applying for
college

42 Parental, friend, teacher
aspirations for student’s education
43 Student’s educational
expectations

44-45 Plang for taking college
admissions and placement te 3,
preparations for the SAT/ACT

47 Have enough skills now for career
in five years

65 Education needed to get job
planned to have when 30 years old

-2 Student motivated to get good
grades

i-4 Students motivated to attend
postsecondary institution

19 Teacher discussed college with
student

Teaching staff
characteristics

7 School climate and teacher
interaction

IV-1-3 Sex, race/ethnicity, year of
birth of teacher

V-4-6 Years taught, years taught in
this school, full-time/part-time status
IV-7-10 Teaching certificates held,
academic degrees and subject areas
V-11-12 Which subjects taught this
year

IV-13 Number of college courses
taken In most taught subject

IV-14 Satisfaction with teaching job
IV-15 Started teaching a new subject
or level this year

IV-16 Recsived In-service education
IV-17 Participated in activities for
teachers this school year

IV-18-21 Teacher enrichment
programs

IV-22 Missed days

V-23 How often did supervisor
obssrve teaching

Peers, teen's
activities

34-35 Time spent playing computer
video games and watching teievision
40 Importance of several life
goals/ideals

66 Self-esteemn

68 Importance of peer group
activitieg :

70-71 Student, friends balong to a
gang

72 Ages will assume roles and
activities

73 Marital status

74 Importance of wedlock for sexual
relationships

80-85 Substance abuss

78 Who helps to taks care of child

|-3 Student relates well to others

Q
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Student Teacher
Family, home 93-85 Caring for younger children I-7 Has teacher discussed student's
96 Family related events behavior or performance with
97 Do parents know student’s parents
frlends' parents
98 Who makes decislons in family
93 How often discusses schoo!,
college, jobs, probloms with parents
101 Run away from home
102-103 How many times moved,
changed schoois
105-106 Attends/practices religion
Language use 107-108 Is English native language, 1-9 Is Engiish student's native
usage of native language language .
109 How well studant understands, 1-10 I8 student's abliity limited by
speaks, reads, and writes English English proficiency
110 Received help In English, what
type, perceived vaiue of help
111-113 Have English skills made it
difficult to engage in school
work/activities, jobs, applying for
college, college work
CONTENT CATEGORY: 3. TRACKING DYNAMICS
Student Teacher
School climate 24 How often comes to class 1-8 Difflculty of class related to
unprepared student
25 How much tims spent on I-17 Has spoken to guidance
homework In various subjects sach counsslor or another teacher about
week, In and out of school student’s academic performance,
66 Seif-esteem behavior
Mathemaiics 1-14 Emphasis on different
class mathematical objectives
1-15 Toples taught or reviewed this
year
I-16 Understanding student
performance In mathematics
Sclence class fi-18 Emphasls on different sclence
objectives
1I-19-21 Topics taught or reviewed
this year in science, Biclogy and
Chemistry class
Schoo! 12 Description of current school 13-4 Which “track" is class,
programs program, access into program achievement levels

15 Number of students enrolled In
class

Teachlng staff
characteristics

IV-4-5 Years taught, years taught in
this school
IV-11-12 Teacher's subject areas of
Instruction

Transition from
school to
college/ work

41 What do people think Is most
important for student to do right after
high school

-4 Student motivated to pursue
postsecondary education

Applying for
colleges

44 Pians for taking college
admissions and placement tests

58 Steps taken to learn ahout
applying for financlal ald for college
61 What type of school wili most
likely go on to

i3 Which "track” Is class
1-4 Achievement levels of students In
class

13
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Student

Teacher

Language use

107-108 -Is English native language,
usage of native language

110 Recsived help In English,
perceived value of help

1-9 Is student's native language
English

110 Is student limited English
proficient

CONTENT CATEGORY: 4. DROPPING OUT

Student

Teacher

School climate

7 School climate

G Safety in school

17 Student engagement in science
class '

21 Student angagement In
mathematics class

24-25 Preparation for class,
completion of .iomework

29 Have been recognized by school
or community for activities

30 Partizipation in school sponsored
extracurricular activities

-5 Does student talk to teacher
outside of class about school work
16 How many students are from
minority raclal/ethnic groups

19 How homework Is recorded
[l-13 Who at school has helpad
teacher improve teaching or solve a
classroom problem

Time in and
out of school

9 Frequency of cutting class and
other disclplinary problems

10 Reasons for absences

11 When/duration of {ast unexcused
absence

1-13-16 Student’s absentesism,
tardiness, attention, behavior in class

School
program

13 Participation in special programs
27-28 Have taken a minimum
competency or proficiency test,
resuits

I-6 Teacher has discussed student's
behavior and performance with
parents

Applying for
colleges/ work

41 What do people think is most
important fer student to do right after
high school

42 Parental, friend, teacher
asplrations for student's education

43 Student's educational
expectations

€6-81 Jobs held during school year
92 Spending of earnings

1-4 Does student seem motivated to
pursue postsacondary education

Teaching staff
characteristics

7 School climate, teacher interaction

lIl-2 Perceptions of the teacher's
efficacy

IV-14 Teacher Satisfaction

V-22 Days texcher missed school
IV-23 Formal observations of
teacher's class
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Student

Teacher

Family/ home
lite/ friands

34-35 Time spent playing computer
video games and watching talsvision
40 Importance of several life
goals/ideals

66 Self-esteem

68 Importance of peer group
activities

70-71 Student, friends velong to a
gang

72 Ages will assume roles and
activities

73 Marital status

74 Importance of v edlock for sexual
relationships

80-85 Substance abuse

78 Who helps to take care of child
83-95 Caring for younger chiidren
96 Family related events

97 Do parents know student's
frlends’ parents

98 Who makes decisions in family
99 How often discusses school,
college, jobs, problems with parents
101 Run away from home

102-103 How many times moved,
changed schools

105-106 Attends/practices religion

-8 Teacher has discussed student's
behavior and performance with
parents

lik1 Amount of teacher control In
clagsroom

lI-15 Teacher's perception of school
rules for student behavior

li-16 Teacher's perceptions of
problems with students at schooi

Language use

110A Recelved help In English, what
type, perceived value of help
111-113 Have English skills made it
difficult to engage in school
work/activitios, jobs, applying for
college, coliege work

19 Is student's native language
English

1-10 Is student limited English
proficient

Student

CONTENT CATEGORY: 5. TRANSITION PATTERNS

., Teacher

School
programs

14 Participation in Upward Bound
program

lil-1,2,5 Perceptions of teacher
efficacy

116 Departmentai support of
teaching

[Il-7 Perceptions of schoot policies

Transition from
school to
college/ work

50 Why not continue with school
right away

51-52 Have a job lined up for fuil-
time work after leaving hih school
53-54 Whu,/what services at school
helped in job ssarch

85 Expecied hourly wage In first job
after high school

1I1,2,5 Perceptions of teacher
sfficacy

Applying for
college

58 Steps taken to learn about
applying for financial aid

45 Preparations for the SAT/ACT
49, 61 Plans to go straight on to
school, type of school

57 Help from school In applying for
colleges

53 Importance of different factors In
choosing a school

46 Work/study pians tor this summer
62-63 Study fields desired/most
likely to pursue

1-18 Wrote recommendations for
student for postsecondary education
or jobs

119 Has student discussed college
or caresr cholces with teacher

C-6
ERIC

Aruitoxt provided by Eic:
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CONTENT CATEGORY: 6. SCHOOL EFFECTIVENESS

Stude: it

Teacher

Schoof climate

7 School climate, teacher Interaction
8 Safety in school

1I-6 How many students are from
minorlty racial/ethnic groups

li-1 Perceived contro! over planning
and teaching

-2 Feelings about teacher efficacy
and student achievement

11-3 importance of factors in setting
grades for students.

l-4 Frequency of departmental
meetings

I-5-6 Characteristics, enforced
policies of department and
department chair

-7 Characteristics, enforced policies
of school or school administrator
118 Facilities like offices and lunch
rooms that are available to teachers
li-9 Amount of out-of-class time
during school day spent with whom
at school

l1-10-13 Which whom does teacher
discuss various issues

114 Changes that occurred in
school

ll-15-16 Comments on student
behavior and policies at school

Mathematics
class

19-22 Mathematics teacher/class

II-7 Why teacher assigned to class
li-14 Emphasls on different
mathematical objectives

lI-15 Topics covered in mathematics
class

I-16 Understanding student
performance in mathematics

I-17 Approach to explaining "whys"
of mathematics

IV-1-3 Teacher's sex, race, and year
of birth

- IV-4-15 Teacher's background and

education
IV-14,22 Teacher satisfaction and
number of days missed

Science class

15-18 Scisnce teacher/class

1-18 Emphasis on different science
Objectives

II-18-21 Topics taught or reviewed
this year in science, Biology,
Chemistry, and Physics class
[I-23-26 Description of scisnce class
facilities, equipment and its
condition, availability of consumable
supplies

IV-1-3 Teacher's sux, race, and ysar
of birth

IV-4-15 Teacher's background and
education

IV-14,22 Teacher satisfaction and
numbher of days missed




Student

Teacher

School
programs

14 Upward Bound

238 Vocational teacher practice
26 Who tutored student (besides
parents)

27-28 Have taken a minimum
competency or proficiency tsst,
results

17 Why teachii.j this class

118 Amount of homework given dally
1-10-11 Amount of class/lab time
weekly

I-12 ‘What percent of class time is
spent on various types of instruction,
disclpiine, administration, tesis

113 Media used In teaching

IV-16-21 Teacher in-service and
enrichment programs

V-23 Formal observation of teacher's
class

Transition from
school to
college/ work

41 What do people think is most
important for student to do right after
high school

43 Student's educational
expectations

47 Have enough skills now for career
In five years

53-54 Who/what services at schoo!
helped in job search

I-18 Teacher has written
recommendations for coliege and
work for student

119 Teacher has discussed collage
and career choices with student

Applying for
colleges

57 Help from school in applying for
colleges

I-18 Teacher has written
recommendations for coliege and
work for student

Teact 'ng staff
charecteristics

7 School climate /teacher interaction

[V-4-6 Years taught, years taught in
this school, full-tima/parttime status
[V-7-10 Teaching certificates heid,
academic degrees and subject areas
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Guidelines for Using SAS with NELS:88 Second Follow-Up Teacher Data

The files provided on the public release tape include SAS cards and SAS system files for the
NELS:88 second- follow-up teacher data file. The SAS system file for the teacher survey includes:

1) Questionnaire data
2) Composites

Users who plan to analyze NELS:88 data on personal computers can seek counsel in the Guide
to the NELS:88 ECB/CD-ROM. The sections that follow pertain primarily to mainframe applications.

The following are situations which may be encountered when using large data files with SAS and
suggestions for handling them.

1. Use the *(KEEP=...)’ and *(DROP=...)’ options in the 'SET" statement and/or in the "DATA’
statement when creating working data files so that unwanted variables are not included in the
files. The *(KEEP=...)’ option does not reorder the variables in the new data set.

The files are large and .1e SAS cards associated with all of the variables within a file require a
great deal of memory. Eliminating unwanted variables and the cards associated with them will
reduce the amount of memory necessary to run jobs.

2. Some of the label statements given in the SAS card files may need to be eliminated because of
SAS system limitations present at many computer installations.

3. The large number of VALUE statements in the PROC FORMAT section requires that a special

DD statement be placed just after the / EXEC SAS statement to increase the capacity of the
format library during a SAS run:

//LIBRARY DD SPACE=(TRK,(25,25,60))

Since this may not be possible at some computer installations, it may be necessary to delete some
VALUE statements.

4. When working with large files, it may be necessary to override the default work space with the
following DD statement:

//WORK DD UNIT=SYSCR,SPACE= (CYL,{40,40))

Place the //WORK DD staternent just after the // EXEC SAS statement (or after the //LIBRARY
DD statement, if that is included as well).

5. The formats given in the PROC FORMAT step here are not permanently associated with each
variable. Whenever they are needed for a procedure, it is necessary to include them in this
PROC FORMAT step before the procedure(s) that will use them.

In the following example PROC FORMAT is used first to make a temporary library of formats
(sets of value labels). Then PROC FREQ is used to access the First Follow-Up teacher SAS




F2: Teacher Component
Data File Users Manua!

system file and to create a frequency table. The FORMAT statement in PRGC FREQ links the
variable in the frequency to the appropriate value label stored in the temporary format library.

// EXEC SAS

//LIBRARY DD SPACE=(TRK,(25,25,60))

/fWORK DD UNIT=SYSCR,SPACE=(’I'RK,(1000,1000))
/[IN1 DD DSN=ACT.PUBL.F2TE.SASLIB,DISP=SHR

/ISYSIN DD *
OPTIONS DQUOTE;
PROC FORMAT;
-VALUE TC25V
1 = "APPLIES"
2 = "DOES NOT APPLY"
6 = "MULTIPLE RESPNSE"
7 = "REFUSED"
8 = "MISSING"
9 = "LEGITIMATE SKIP"

PROC FREQ DATA =IN1.F2TEACHR:
FORMAT
F2T4 9B1 TC25V.

b

TABLES F2T4 9B1;
TITLE "BACHELOR’S DEGREE MAJOR IN MATHEMATICS";

At the nd of each SAS card file, there is a frequency procedure which contains FORMAT
statements for every variable for which there is a format. These FORMAT statements can be
used in any SAS procedure. However, if there are a large number of format links, they must be
divided into several format statements to work. (Using about 90 format links in the format
statement proved successful on the University of Chicago mainframe).

Whenever variables are needed from several files (i.e., second follow-up teacher and student),
the files may be merged by STU_ID using SAS MERGE statements. A simple one line MERGE
statement will put variables from separate files together in a single record for analysis. Users
are reminded to first sort the files by the variables selected for merging; that is, sort both files
by STU_ID.

For very large files, the user may encounter problems when sorting. Various options may be
added to the //EXEC SAS card to circumvent these problems. A suggested example is given
below (consult the SAS manual for descriptions of these options):

D-2
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10.

11.

12.

13.

/1 EXEC SAS,OPTIONS ='NODYNALLOC’,REGION = 1280K,SORT=30

It is suggested that the user include the LENGTH statement when creating new variables, in order
te save space and computer memory.

For many tabulations, PROC TABULATE produces the most readable output. The SAS user

may use the format statements (provided) for classification variables to produce the row values
of tabulate tables.

Output from SAS can be downloaded to personal computers for production of final reports.
NCES has available a program for taking into account the sample design when computing
standard errors. The program, known as CTAB, is a Taylor series based routine that uses an
ASCII file to compute standard errors for crossclassifications. The program also produces

labeled tabular output suitable for use in publications. CTAB is available for use on
microcomputers, and can be obtained through NCES.

Use the NCES- and NORC-defined composite and classification variables whenever possible to
simplify programming. These classification variables were carefully constructed and, for some

of them, sources of data from outside the teacher questionnaire were merged into the teacher data
to construct the variables.

SAS and SPSS-X system files can now be converted at many computer installations. Contact

your own facility to obtain the information necessary to create an SPSS-X file from SAS and vice
versa.

There is a peculiarity with version 6.06 of SAS. The symbol "%" will not be jrimced if it
appears as the first character in the first variable label ou a printed page.
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Appendix E

NELS:88 Second Follow-Up

Teacher Questionnaire

Note: For the user’s convenience, some second follow-up questionnaire variables were recoded to
facilitate using NELS:88 second follow-up student-level teacher data in cross-wave and cross-
cohort analyses. These recodes generally involved the reordering of item values. Questionnaire

item values appearing in this appendix reflect these recodes, as does the Teacher Questionnaire
Codebook that appears in Appendix I.
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1 LONGITUDINAL STUDY OMB Ner Tobo-0652
{ N[LS E OF 1988 App. Exp.: 7/92

R SECOND FOLLOW-UP

N
TEACHER QUESTIONNAIRE
N

Prepared for:  U.S. Department of Education
National Center for Education Statistics

By:  National Opinion Research Cepter (NORC)
A Social Science Research Center at the
University of Chicago '

USES OF THE DATA

The data from this survey will be used by educators and by federal and state policymakers to address important
issues facing the nation's schools: educational standards, curriculum tracking, dropping out of school, the
education of the disadvantaged, the needs of language minority students, incentives for attracting students to
the study of science and mathematics, and the features of effective schools.

CONFIDENTIALITY

_As a matter of policy, the National Center for Education Statistics is ' ID NUMBER
required to protect the privacy of individuals who participate in voluntary
surveys. We want to let you know that: r
) ) . DOOOOOOOD
1. Section 406 of the General Education Provisions Act (20-USC DODOODOOD
1221e-1) and Public Law 100-297 allow usto ask you the questions DODODDOOD
in this questionnaire. DOOODIOOD
lolololoofoTOYOTO)
2. You may skip any questions you do not wish to answer, POEIOEOEOOE®
OLOIOTOIOIOIOTOY )
8. Your responses will be merged with those of others, and the gg ggg gggg
answers you give will er be i ified as S.
you give wili never be identified as your PPDBODDD®

- T
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The public reporting burden for collection of this information is estimated to average one half-hour (30 minutes)
for completion of the entire bookiet. Completion of Parts Three and Four onlyis estimated to average 15 minutes.
Send comments regarding this collection of information to: U.S. Department of Education, Information
Management and Compliance Division, Washington, D.C., 20202-4561 and to the Office of Management and
Budget, Paperwork Reduction Project, Washington, D.C., 20503.

MARKING DIRECTIONS
® Use only a soft lead pencil (No. 2 is best).
® Make dark marks that fill the oval.
® Erase cleanly any answer you wish to change.
® Make no stray markings of a;ly kind.

CORRECT MARKS INCORRECT MARKS
YoX Yo FRO®

Example: 1. Will marks made with ballpoint or felt-tip
pen be properly read?

OVYes ® No

<§ USE NO. 2 PENCIL om.jE-

TEACHER QUESTIONNAIRE
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INTRODUCTION

~ This questionnaire Is part of a major longitudinal study designed to provide trend data about critical transitions
experienced by young people as they develop, attend school, and embark on their careers. Some of the students
who were selected as part of a nationwide random sample when they were in eighth grade are now attending
your school. Your school has agreed to participate in.this study. Mathematics and science teachers of these
students are being asked to complete this questionnaire. Other teachers in these departments may be asked
to complete only Parts Three and Four about their departments or subject areas and themselves. You should
have one of two forms attached to the front cover or inside of this questionnaire -- either a list of students from
your classes or an instruction to complete only Parts Three and Four. If neither form is attached or if you have
a special teaching situation about which you are not sure how to answer (for example, you teach one student
in more than one class), please call Terry Burke toll-free at NORC at 1-800-788-7203. We are seeking
information from-you to supplement other study data about students and their schools.

This questionnaire has four very different sections:

Partlasks you questions about the characteristics and behaviors of the sampled student(s) whom you have
in one of your classes. Individual students are referred to by "Student Number," as shown in the List of
Students attached to the inside of this questionnaire. Part | asks you to write the student's initials below the
student's number.

Part Il asks a series of questions about the classes which you taught to the students about whom you

answered questions in Part |. As you will see, Part || contains room for responses on a maximum of five
classes,

Part lll asks a series of questions about the climate and practices of your school and your subject area or
department.

If you teach classes in more than one subject area, answer questions in Part [ll about the subject
area in which you teach the greatest number of students listed on the Student List.

It you teach the same number of students on the Student Listin math and science classes, answer
Part lll about the subject area in which you spend more time teaching.

If the letter attached to the questionnaire asks you to complete only Part Ill and Part |V of the
questionnaire, please answer Part |il about the subject area indicated in the letter.

Part IV requests some general information about you.

Please answer directly on the questionnaire by darkening the oval or by writing your response in the space
providey,

We realize that you are very busy; however, we would appreciate it if you would complete the questionnaire and
return it to NORC in the enclosed prepaid envelope within the next two weeks.

THANK YOU VERY MUCH FOR YOUR HELP WITH THIS IMPORTANT STUDY.
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SEVERAL QUESTIONS IN THIS SECTION REFER TO YOUR SUBJECT AREA'S DEPARTMENT AND DEPARTMENT
CHAIR. IF YOUR SCHOOL IS NOT ORGANIZED INTO FORMAL DEPARTMENTS, OR iF YOU ARE NOT PART OF A
DEPARTMENT, PLEASE ANSWER THESE QUESTIONS ABOUT YOUR SUBJECT AREA OR GROUPING,

IF YOU DO NOT HAVE A DESIGNATED DEPARTMENT CHAIR, PLEASE ANSWER THESE QUESTIONS ABOUT YOUR
SUBJECT AREA'S CURRICULAR ADVISOR OR LEAD TEACHER,

IF YOU TEACH CLASSES IN MORE THAN ONE SUBJECT AREA, REFER TO THE BOXED INSTRUCTIONS ON PAGE 3
OF THE QUESTIONNAIRE.

PART lll. SCHOOL CLIMATE AND PRACTICES

1. How much controi do you feel you have IN YOUR CLASSROOM over each of the following areas of your planning

and teaching?
(MARK ONE ON EACH LINE)
No Complete
control control
=01 =06
a. Selecting textbooks and other instructional materials ... @ .. . . .. @ ... .. @, ... @, ... @, . ... @
b. Selecting content, topics, and skills
tobetaught ............. ... ... . .. ... ... . . . @....... @ ... ... @ ... @, .. @, . @
C. Selecting teaching techniques .................... @....... @....... ®....... & ...... S, ®
d. Disciplining students ......................... . . ®....... @....... @, . . ... @ ...... S, ...... ®
e. Determining amount of homework ................. o....... @.. ... ... &, ... S ... S....... ®

2. On the scale below, indicate the extent to which you agree or disagree with each of the foliowing statements.
(MARK ONE ON EACH LINE)

Strongly agree
Agree
Disagree
Strongly disagree

a. liltry really hard, I can get through even to the most difficult or unmotivated students .................. .. OODO®D
b. Ifeel that it's part of my responsibility to keep students from dropping out of school ............... .. ... .. COO®
C. If some students in my class are not dolng well, | feel that | should change my approach to the subject ....... OCOO®
d. By trying a different teaching method, | can significantly affect a student's achievement .............. . OOD®




3. Indicate the importance you give to each of the
following in setting grades for students in your
classes (excluding special education students),
(MARK ONE ON EACH LINE)
’ Very Important
Somewhat important
Not important
a. Achievement relative to the rest a.
oftheclass ......................... olele)
b. Absolute level of achievement .......... olele b
c. Individual improvement or progress over
pastperformance .................... elele]
c.
d. Effort ... ... olele)
e. Class participation ................... eoleole
d.
f. Completing homework assignments . ... . elole)
g. Consistently attending class ........... elele)
' e.
4. How often does your department/subject area hold f.
=+~ meetings?
(MARK ONE)
g.
a. Never ... .. ... ... @)
b. 1-3tmesperterm ................. O
h.
c. 1-3timespermonth ................ O
d. Onceaweek ..................... '®)
i
8. 2-3timesperweek ................. (@)
J
k.
L
m.
n.

~s-156
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5. To what extent do you agree that each of the
following statements describes either &
characteristic or an enforced policy of your
c¢epartmens? or subject area?

(MARK ONE ON EACH LINE)
Strongly agree
Agree
Disagree
Strongly disagree

In this department | am encouraged to
experiment withteaching ...... ... .. . OOOD

There is a wide degree of individual
autonomy in curriculum and course

content ................. ... ODOO®

I am encouraged to be familiar with the
contents and specific goals of the
courses taught by other teachers in my

department ..................... . .. OCOO®

| am encouraged to coordinate the
content of my courses with teachers in

my department ..................... OO

Faculty consultation or approval is
needed for changas in course objectives

orcontents ........................ QOOO®

 am encouraged to coordinate the
content of my course with teachers
outside my department . .............. OO

There is a strong commitment to AP and
Honors courses in my departmeny/

subjectarea ....................... OOO®

Sections of courses in my department
are differentiated according to student's
academic achisvementlevel .......... ODODW

My department offers special support for
low-achieving students ............... OCOO®

Routine departmental duties and
paperwork interfers with my job of
teaching .......................... OOO®

Teachers in this depantment are
continually Iearning and seeking new

ideas ....... . ... . OO®

Most of the teachers in my department
share my beliefs and values about the
central mission of the school .......... OOO®

There is a great deal of cooperative
elfort among my department's members .. D@ ® ®

Goals and priorities for this department
areclear ........ ... ...l COO®




5. To what extent do you agree that each of the
following statements describes a characteristic of
your department chair, subject area leader or
curricular advisor?

I am the department chair, subject area leader,.or
curricular advisor. .. ... ... O -»SKIP TO

QUESTION 7

(MARK ONE ON EACH LINE)

Strongly agree
Agree
Disagree
Strongly disagree

a. The department chair is interested in
innovation and newideas .......... OOO®

b. The department chair sets priorities,
makes plans, and sees that they are
carriedout ......... ... ... ... ... COO®

c. The department chair lets staff
members know what is expected of
them ........ ..o i, OOO®

d. The department chair usually consults
with staff members before he/she
makes decisions that affectus . ... ... OOO®

e. The depariment chair takes an active
role in obtaining resources for the
department ...................... COO®

f.  The department chair is supportive and
encouraging ..................... COO®

7. To what extent do you agree that each of the
following statements describes a characteristic or
enforced policy of yvour school or school
administrator?

(MARK ONE ONE EACH LINE)

Strongly agree
Agree
Disagree
Strongly disagree

a. The academic standards at this school
aretoolow ...................... D@

b. There Is broad agreement among the
entire school faculty about the central
mission of the school .............. ODOG®

¢. The school administrator knows what
kind of school he/she wants and has
communicated ittothestaff ......... OOO®

— 27 —
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7. (Cont) To what extent do you agree that each of the

following statements describes a characteristic or
enforced policy of your school or school
administrator?

(MARK ONE ON EACH LINE)

Strongly agree
Agree
Disagree
Strongly disagree

d. The school administrator deals effectively
with pressures from outside the school
(parents, school board, budgetary) that
might otherwise affect my teaching ... ... CRO®

e. The school administrator knows the
problems faced by thestaff ............. OCOEO®

f.  Necessary materials (e.g., textbooks,
supplies, copy machine) are readily
available as needed by the staff ......... OCOO®

g. Staff members are recognized for a job
welldone ........................... OOO®

h. Grading practices are consistent
andfair ................. e OC0®

i. | .es against cheating are actively
enforced ........................... COO®

. Please indicate which of the following places are

available and how much of your out-of-class time
during the school day you actually spend in each.

(MARK ONE ON EACH LINE)

Available, | spend most time
Available, | spend some time
Available, | spend little time
Available, 1 spend no time
Not available

a. Facultylounge .................... OO
b. Smokingarea .................... OCOOO®
¢ Llunchroom ...................... COO®®
d. Myclassroom .................... OOOO®®
e. Myoffice ...................... .. OPOO®
f. Departmentoffice ................. POOO®
g. Classroom of other teachers ........ OPODOOB®
h. Outslde of school .............. DODO®
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9. How much of your out-of-class time du ring the 11, With whom do you discuss curriculum issues?
school day do you spend with each of the foliowing
persons? (MARK ONE ON EACH LINE)
(MARK ONE ON EACH LINE) Yeos No
Most of my time a. Teachersin my department ... . . O..... O
Some of my time
Little of my time b. Teachers outside my department Ol O
None of my time
¢. Department chair/subject area
a. Teachers in my department .......... OO * leaderfcurricular advisor ...... .. . oO..... o
b.  Teachers outside my department .. ... COO® d. Principal ........ ... o, O
c. Department chair/subject area leader/ . Other schocl administrator ... ... . . O..... O
curricular advisor .................. COO®
' I Other teachers outside my school O..... O
d. Principal ..................... ... COoo®
g Parents ...................... . . O..... o
8. Other school administrator ........... COO®
h. Othersin the community (business
leaders, university staff, etc.) ........ O..... o
10. How frequently do you discuss each of the following
issues with other teachers or a department advisor?
12. With whom do you discuss performance of
(MARK ONE ON EACH LINE) Individual students?
Some- (MARK ONE ON EACH LINE)
Never times Often
a. Performance of individual Yes No
students ................. O..... O..... &)
b. Adapting materlals to a. Teachers in my department .... ... . O..... @
particular students ,........ O..... O..... &)
b. Teachers outside my department ....O. ... . O
€. New instructional
techn]quss in my Subje(:t ...O... .. O..... (@) c. Depanment chair/subjec: area
leaders ......................... G, o
d. Subject area curriculum ... .. O..... O..... o
d. Principal ..................... ... O..... O
e. Curriculum for a particular -
course ..., O..... O..... o e. Guidance counsalor(s) ........... .. O..... O
t. Test content and testing f.  Other school adminisirator ........ .. O..... o
procedures ............... O..... O..... o
g. Parents ... ... ... ... .. ... ... O..... (&)
g. Gradingissues ............ O..... O..... @)
h. Otherteachers ............ O..... O..... O
19j
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®13.

14,

To what extent has each of the following people at
this school helped you Improve your teaching or
solve an Instructional or class management
problem?

(M/.3K ONE ON EACH LINE)

Not applicable
Extremely helpful
Moderately helpful
Not helpful
Did not provide any help

Priﬁclpal orschoolhead .......... CODO®®

Department chair/subject area
leader ....coviiiii i OCOOOB®

Other school administrators ........ COODO®

Teachers in my department/subject
Y (-1 U R DOOO®

Teachers outside my department/
subjectarea ...........c..o.eonnn QOOE®®

Personnel group or committee ... .. OCDOO®

Did any of the following events. take place this
school year? If so, what was the source of these
changes?

(MARK ONE ON EACH LINE)

Decislon to change at district or state level
Decision to change at school level
Decision {0 change at depariment levei
Personal decision to make change
Declsion to change did not occur

Changad classroom testing

Praclices ......oeeeneeennnneinns COOEO®
Changed standards for evaluation of

student performance ............. OODOE®
Changed curricular focus .......... CODO®
Changed teaching practices ....... COOO®

—29 —
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To what extent do you agree with each of the
following statements describing student behavior
and policles in your school?

(MARK ONE ON EACH LINE)

Strongly agree
Agree
Disagree
Strongly disagree

The amount of student tardiness, class
cutting, and absenteeism in this school
interfores withmyteaching ........... DO

The attitudes and habits students bring
to my class greatly reduce their chances )
for academiC SUCCESS . .....cvvvnvucnn ODO®

Rules for student behavior are
consistently enforced in this school ... .. OO

Indicate the degree to which each of the following is
a problem with students in your school.

(MARK ONE ON EACH LINE)

Serious probiem
Moderate problem
Minor problem
Not a problem

Tardingss «.o.vvvveeie i ODOD
Physical conflicts among students . ... .. OO
Gang activities . ......oooiiiiiiiiin ODO®
Robberyortheft ........... ........ OOO®
Vandalism .. ooovvveniiii i OOO®
AbsentedisSm .. ....c.viiiei i ODO®

Sale of drugs to students on the way
to or from school and/or on school

QROUNDS .o vvvvveeirernraen oo OCOD®®
Useofalcohol ........oovviiineenn. ODOO®
Use ofillegaldrugs .................. OOO®
Possession of weapons .............. OOO®
Physical abuse of teachers ........... olalalo)
ClasSCUtING .....ovvnveveeenrvnnans OO
Students under the influence of drugs/

alcohol while atschool ............... oOOd
Verbal abuse of teachers ............. COD®

Racialfethnic conflicts among students . . ODOD
Cheating on tests or written
assignments .........c.eviiiiiiiis COOD




PART IV. TEACHER BACKGROUND AND ACTIVITIES

® 1. Whatis ycur sex? @ 5, Counting this year, how many years in total have
you taught in this school?
(MARK ONE) '
. . . Please write the numbers
Male ............ ... ... ... L O in the boxes. ..
Female ..................... .. ..., ) @® Then darken the ovels
QP - thet correspond with the
@D numbers above.
® 2. Which best describes you? [€)](e9,
@@
(MARK ONE) O®
®|®
Asian or Pacific [slander . .............. 1 ©le)
Hispanic, regardiess ofrace ............ 2 ®®
Black, not of Hispanicorigin ............ 3 DD
White, not of Hispanicorigin ............ 4
American Indian or Alaskan Native ...... 1

Note: For confidentiality ressons, “Asisn or Pacific lelander® and “Amercen ® 6. Whatis your employment status in this school or
indian or Alsskan Native® were combined into s singls catagory labslad “Other.® school system?

3. What is the year of your birth?

(MARK ONE)
YEAR
19 — Pleese write the numbers Regular full-time position .............. )
In the boxes . . . Regular part-time position .............. O
@@ ituteteacher .................... (@)
ol Then derken the ovals that Substitute teacher ... .
- correspond with the
@D numbers ebove.
DD ® 7  ‘hattype of math and science teaching
D@ - "ifications do you hold from the state where you
DD ¢h?
@® -
DD {MARK ONE FOR EACH SUBJECT)
D@
D@ Math Science
{ am not certified 4 4

® 4. Counting this year, how many years in total have
you taught at either the elementary or secondary

level? Regular or Standard Certification -
(IF ANSWER IS ZERO, WRITE “00") offeredinyourstate ............... 1. 1
Number of years taught at the elementary Private school certification ............ 5. ... 5
leve! (K-6) .
g g Probationary certification (the initial
Number of ysars taught at certification issued after satisfying
the secondary level (7-12) @D all requirements except the
@® DD completion of a probationary
OO DD i) I 2. ... 2
[€2](6] DD
O (®(® Temporary, provisional, or e.nsrgency
DD DD certification (require additioral
O® @@ coursework before regular
®|® DD certification can be obtained) .... .3 ..... 3
OID
®®
7 ®lD Both Regular/Standard certification

and private school certification ....6....6

- 193




® 8.

910.

What asademic degree(s) do you hold?

(MARK ALL THAT APPLY)

Nodegree ........c.oovvenneeniennnnn
(SKIP . O QUESTION 11) ®]

Associate degree ........... e @
(SKIP TO QUESTION 11 IF YOU HAVE

RECEIVED AN ASSOCIATE DEGREE ONLY)
Bachelor's . ......iiii it @

Master's
Education specialist or professional dipioma

at least one year of work

beyond master’s level
DOCLOrate . ..oeveeiee i ®
First professional degree

(e.g., M.D., D.D.S))

. What were your major and minor fields of study for
your bachelor's degree?
(MARK ALL THAT APPLY)
Major Minor
a. Education .................. O...... Ro)
b. Mathematics ................ O....... O
c. Natural/physical sciences ..... O....... O
d. Life/biological sciences ....... O....... O
e. Computerscience ........... Q....... o
f. Foreignlanguage ............ O....... O
g. English .............ccnnt Q....... o
h. History (or social studies/
social stience) .............. O, O
i, Other .....ovviniiininnnnn.. O..... .. <
What were your primary and secondary fields of
study for your highest graduate degree?
Not applicable; did not receive
a graduate degree ...... (@)
(MARK ALL THAT APPLY)
Primary Secondary
a. Education ................ O, O
b. Mathematics .............. O....ee. O
c. Naturai/physical sciences ... O....... Q
d. Lifefbiological sciences .. ... ' o
e. Computer science ......... Q... O
. Foreignlanguage .......... O....... O
g. Enghsh ..........coinnn. O....... o
h. History (or social
studies/social science} ...... O....... O
. Other . ..ovvviiirneenen, O....... O

—31 —

®14. Darken the oval beside any of the following subjects

which you have taught this year.

(MARK ALL THAT APPLY)
Mathematics . ......c.ceiiiinennens @
SCIBNCE + oo vt eeei i D
Humanities ......ccoviineeennens .®
English ..o &)
Foreignlanguage ..............cc.c-. ©
Social sciencefsocial studies ........... €]
HISIOTY © v oot (€
Computer SCIence ..........c.coeeeeeee. @
Vocationalftechnicalfbusiness education .. ®»
Physical education ................... ®
Speciat education ...l @
10 11277 P (&}

12. Darken the oval beside the courses which you have
taught most frequently this year. If you have taught
two or more courses with the same frequency, mark,
all of those courses.

MATHEMATICS
General Math
Pre-Algebra
Algebra |
Algebra ll
Geometry
Trigonometry
Pre-Calculus
Calculus
Consumer/Business Math
AP Calculus
Other Math

EEREEEEEEEEE

SCIENCE

General Science
General Physical Science
Earth Science

Principles of Technology
Biology

Chemistry

Physics

AP Science

Other Science

8B0Q8BO6N

OTHER
@ Computer Science
@ Other non-math, non-science course




13. How many undergraduate and graduate courses
have you taken In the subject area you teach most
frequently? A course Is one that maets 2-5
classroom hours per week during one semester or
quarter. If you don’t know, please give your best
estimate. IF TEACHING ANY MATH SUBJECT,
INCLUDE ALL MATH COURSES. IF TEACHING ANY
SCIENCE SUBJECT, INCLUDE ALL SCIENCE
COURSES.

(MARK ONE ON EACH LINE)

8 or more courses
5-7 courses

14 courses
None
a. Undergraduate courses ............. ODOOD®
b. Graduatecourses ................. OCOO®

14. During the current (1991-92) school year, how often
have you felt satisfied with your teaching job?

(MARK " "iE)
Almostnever ............... ..o, o
Someofthetime .................... (@]
Mostofthetime ..................... o
Allofthetime ....................... (@)

15. Did either of the following take place within your
teaching this school year?

(MARK ONE ON EACH LINE)

Yes No
a. Started to teach anew subject ...... O..... o

. b. Started to teach a different ability
levelofstudents .................. O..... o

16. Have you received any of the following types of
support in the last 12 months for in-service
education in your main subject area(s)?

(MARK ONE ON EACH LiNE)

Yes No
Reteased time from teaching ........ O..... o
Travel and/or per diem expenses ....O..... o

Stipend(s) ......................
Protessional growth credits

apow

17. Please indicate whether you have participsied in any

of the following activities during this pas: school
year.

(MARK ONE ON EACH LINE)
Yes No

a. School-system sponsored workshops

during schoolyear ................. O..... o
b. School-system sponsored workshops

during summer .................... O..... o
¢. School-wide curriculum committee .... O..... (@)
d. Department curriculum committes . . ... O..... o
e. .Committee work or special

assignment other than curriculum . ., .. o..... o
f.  University extension courses (non-

creditbearing) ~.................... O..... o
g. College courses in EDUCATION

duringscheolyear ................. O..... o
h. College courses in subject fields

OTHER THAN EDUCATION

during schoolyear ................. O..... o
i. College coursesin EDUC, TION

during the summer ................. O..... o
j. College courses in subjects OTHER

THAN EDUCATION during the

SUMMGT .« .\ eeeeee e eienennnnn. O..... o
k. Professional growth activities

sponsored by professionai

association(s) ........c.o.eeieiann.. O..... o

18. Teacher enrichment programs can focus on many
different topics, such as classroom techniques,
advances in technology, applications of subjects,
etc. Have you attended any teacher enrichment
programs this year?

' O > (GO ONTO
QUESTION 19
ON PAGE 33)

NO vveeeeennn, O > (SKIP TO
QUESTION 22

ON PAGE 33)




19. !n the teacher enrichment pregrams you attended
this year, were any of the following topics

discussed?
{MARK ONE ON EACH LINE)
Yes No
a. Usescftechnology ............... O..... O
b. Applications of science and math .... O..... O
c. In-depth study ot a specialized
subject ....... ... il O..... O
d. Studentassessment .............. O..... O
e. Classroom management ........... O..... O
f. Cooperative learning .............. O..... o
g. Improving higher order thinking
skills ..o O..... O

IF YOU ANSWERED “NO* TO 19 a-g, SKIP TO
QUESTION 22.

20. During the enrichment programs you attended, how
long did the coverage of each of the following topics

last?

{MARK ONE ON EACH LINE)
Was not covered
5 days or more
2-4 days
1 day or less

a. Usesoftechnology ................ OOOd
b. Applications of science and math .. ... ODDDODD
c. In-depth study of a specialized subject . @D DD
d. Studentassessment ............... OOO®
e. Classroom management ............ ODO®
f. Cooperativelearning ............... ODOD
g. Improving higher order thinking skills .. @@ ® @

21. Did your participation in enrichment prograis have
any of the fellowing effects on you or your
teaching?

{MARK ALL THAT APPLY FOR EACH TOPIC)

Changed my teaching practices
Encouraged me to seek further
information on this topic
Changed my thinking In this area
Was not helpful
Was not discussed

a. Usesoftechnology ............. PODO®®
b. Applications of scienceand math .. @D DD ®
c. In-depth study of a specialized ODOOO®

sSUbject ... OCOODO®
d. Studentassessment ............ OODODO®
o. Classroom management ......... OODO®
f. Couperativelearning ............ ODODDODO®®
g. Improving higher order thinking

skills ... OPDODO®

22. During the first semester of the current school year,
how many days of teaching did you miss for any

reason?
{(MARK ONE ON EACH LINE)
12+days
8-11
5-7
3-4
1-2
0 days
a. Administrative leave ........... DOPPEO®
b. Hiness ........covvvinn... ODOED®

23. How often did a supervisor or official from your
school or district formally observe your teaching
during the first semester of the current school year?

(MARK ONE)
Not allowed toobserve ................ @
NOVOT oottt in e @
Onetimeonly .........ccoviiiiianinnn @
Two to three times a semester/term ...... @
Atleastonceamonth ................. @
Atleastonceaweek .................. ®
DATE COMPLETED:
Month Day Year
92

Q@) D®

DD O|D

@ DD

@ (&) (€);

@ @

® ®

)] @

(€2} D

@ @

@ D

Please continue with Question 24 on page 35
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24. Please provide the information requested below so we can reach you if any clarification of your responses is
needed. (Please print)

(Last name) (First name) (M) - (Maiden name)
Z Home Besttime of T AM
(Telephone Number) daytocall: O PM
O Oftice (school) Besttime of = AM
{Telephone Number) daytocal: O PM

THANK YOU FOR YOUR COOPERATION—‘

197
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Variable Name

F2T2 3
F2T2 4
F2T2 5
F2T2_7
F2T2_14
F2T2_15
F2T2_18
F2T2_19
F2T2 20
F2T2 2]
F2T2 22
F2T3_13
F2T3_16
F2T4_1
F2T4 2
F2T4 4
F2T4 5
F2T4_6
F2T4 7
F2T4 8
F2T4 9
F2T4_10
F2T4_11

NELS:88 Second Follow-Up
Teacher Questionnaire Critical Items

Description

Track of class in which teacher instructed student

Achievement Ievel of student in class compared o average 12th grader
Number of students enrolled in ciass

Why teacher was assigned to class

Emphasis given to instructional objectives in math class

Topics taught or reviewed in math class

Emphasis given to instructional objectives in science class
Frequency of instructional activities in science clas;

Topics taught or reviewed in biology class

Topics taught or reviewed in chemistry class

Topics taught or reviewed in physics class

School personnel provided teaching or other assistance to teacher
Degree to which student behaviors are problems at school
Gender of teacher

Race of teacher

Number of years taught at elementary and secondary level
Number of years taught at cutrent school

Employment status in school system

Type of state math and science certification held

Academic degrees held by respondent

Minor and major fields of study for bachelor’s degree

Primary and secondary fields of study for highest graduate degree
Subjects taught this year
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Variable Name

Fil 2
F2T1 3
F2T1 4
F2T1_5
F2T1_6A
F2T1_6B
F2T1_6C
F2T1_6D
F2T1_8
F2T1_10
F2T1_11
F2T1_12
FIT1_13
F2T1 14
F2T1_15
F2T1_16
F2T2 3
FIT2_4
F2T2 5
F2T2 6
F2T2_17
F2T2_8
F2T2_l4A
F2T2_14B
F2T2_14C
F2T2_14D
F2T2_14E
F2T2_14F
F2TZ_14G
F2T2_14H
F2T2_141
F2T2_i4)
F2T2_15A
F2T2_15B
F2T2_15C
F2T2_15D
F2T2_15E
F2T2_I5F
F2T2_15G
F2T2_15H
F2T2_15]

NELS:88 Seconc Foilow-Up

Abbreviated Teacher Questionnaire Items

Description

Is student motivated to get good grades

Does student relate well to others

Student motivated to pursue postsecondary education

Does student talk with teacher outside of class about school work
Spoken with parents about with student’s academic performance
Spoken with parents abou. problems with student’s behaviors in school
Spoken with parents about student’s homework assignments

Spoken with parents about student’s absenteeism

Level of difficulty of class

Is student’s performance limited by English language proficiency
Does student perform below ability

Does student complete homework on time

How often student is absent

How often is student tardy

How often is student attentive in class

How often is student disruptive in class

Track of class in which teacher instructed student

Achievement of student in class compared to average twelfth grader
Number of students enrolled in class

~ Number of racial/ethnic minority students in class

Why teacher was assigned to class

Minutes of homework assigned each day

Fmphasis given to understanding nature of proofs

Emphasis given to memorizing facts, rules, and steps

Emphasis given to learning to represent problems in multiple ways
Emphasis given to integrating different branches of mathematics
Emphasis given to understanding multiple approaches to problems
Emphasis given to performing calculations with speed and accuracy
Emphasis given to showing importance of math in daily life
Emphasis given to solving equations

Emphasis given to raising questions and formulating conjectures
Emphasis given to increasing students’ interest in math

Were integers taught or reviewed

Were patterns and functions taught or reviewed

Were linear equations taught or reviewed

Were polynomials taught or reviewed

Were properties of geometric figures taught or reviewed

Was coordinate geometry taught or reviewed

Were proofs taught or reviewed

Was trigonometry taught or reviewed

Was statistics taught or reviewed

G-1




F2: Teacher Component
Data File User's Manual

. NELS:88 Second Follow-Up
Abbreviated Teacher Questionnaire Items

Variable N Description
F2T2_15] Was probability taught or reviewed

F2T2_15K Was calculus taught or reviewed

F2T2_19A Frequency of individual or small group experimenis or observations
F2T2 19B Frequency of demonstrations or ieading students in observations
F2T2 19C Frequency of written reports on experiments or observations
F2T2 19D Frequency of discussions on carrent issues or everis in science
F2T2_I9E Frequency of computer use of data collection and analysis
F2T2_19F Frequency of computer use for demonstrations/simulatiors
F2T2_19G Frequency of students giving oral reports

F2. _I19H Frequency of students designing and conducting own projects
F2T2_191 Frequency of discussions of opportunities in science and technology
F2T2 _19) Frequency of discussions about controversial technologies
F2T2_20A Was cell structure and function taught or reviewed

F2T2 20B Was genetics taught or reviewed

F2T2_20C Was diversity of life taught or reviewed

F2T2 20D Was metabolism and regulation of the organism taught or reviewed
F2T2 _20E Was behavior of the organism taught or reviewed

F2T2_20F Was reproduction of the organism taught or reviewed

F2T2_20G Was human biology taught or reviewed

F2T2_20H Was evolution taught or reviewed

F2T2_201 Was ecology taught or reviewed

F2T2 21A Was atomic and molecular structure taught or reviewed

F2T2 21B Were properties of and changes in matter taught or reviewed
F2T2 21C Was the periodic system taught or reviewed

F2T2 21D Were energy relationships in chemical systems taught or reviewed
F2T2_21E Were reactions taught or reviewed

F2T2_21F Was inorganic chemistry taught or reviewed

F2T2 21G Was organic chemistry taught or reviewed

F2T2_21H Was environmental chemistry taught or reviewed

F2T2 211 Were chemistry of life processes taught or reviewed

F212_21]) Was nuclear chemistry taught or reviewed

F2T2_22A Were forms and sources of energy taught or reviewed

F2T2 22B Were forces, time, and motion taught or reviewed

F2T2 _22C Were molecular or nuclear physics taught or reviewed

F2T2 22D Were energy or matter transformations taught or reviewed
F2T2_22E Were sound and vibrations taught or reviewed

F2T2 22F Was light taught or reviewed

F2T2_22G Were electricity and magnetism taught or reviewed

F2T2 22H Were solids, fluids, and gases taught or reviewed

F2T3_1A Classroom control over selecting textbooks

F2T3_1B

Classroom control over selecting content, topics, and skills taught
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Variable Name

F2T3_1C
F2T3_ID
F2T3_IE
F2T4 1
F2T4 2
F2T4_7
FOT4 14 -

NELS:88 Second Follow-Up
Abbreviated Teacher Questionnaire Items

Description

Classroom control over seiecting teaching techniques

Classroom control over disciplining students

Classroom control over determining amount of homework

Gender of teacher

Race of teacher

Type of state math and science certification held
Teacher’s satisfaction with teaching job
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NELS:88 Second Follow-Up Public Use Teacher Data File
Record Layout (Magnetic Tape Version)

The original EBCDIC files delivered on magnetic tape have the following structure (where LRECL =
logical record layout and BLKSIZE = blocking factor):

raw data: LRECL = 478, BLKSIZE = 27724
SAS and SPSS-X cards: LRECL = 80, BLKSIZE = 27920

VARIABLE

NAME POSITION
STU_ID 1-7
F25Cx’_ID 8-12
F2TCH_ID 13-16
F2SUBJCT 17-17
F2CLS_ID 18-19
F2T1_2 20-20
F2T1_3 2121
F2T1_4 22-22
F2T1_5 23-23
F2T1_6A 24-24
F2T1_6B 25-25
F2T1_6C 26-26
F2T1_6D 27-27
F2T1 7 28-28
F2T1 8 29-29
F2T1 9 30-30
F2T1_10 31-31
F2T1_11 3232
F2T1_12 33-33
F2T1_13 34-34
F2T1_14 35-37
F2T1_15 36-36
¥2T1_16 37.37
F2T1_17A 38-38
F2T1_17B 39-39
F2T1_17C 940
F2T1_17D 4141
F2T1_18A 4242
F2T1_18B 43-43
F2T1_19A 44-44
F2T1_19B 45-45
F2Ti_19C 46-46
F2T2 3 4747
F2T2_4 48-48
F2T2 5 49-50

s} : H-1
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N\
F2T2 6 51-52
F2T2_7A 53-53
F2T2_7B 54-54
F2T2_7C 55-55
F2T2_7D 56-56
F2T2_7E 57-57
F2T2_7F 58-58
F2T2_8 59-61
F2T2 9A 62-62
F2T2 9B 63-63
F2T2_9C 64-64
F2T2_10 65-67
F2T2_11 68-70
F2T2_12A 71-72
F2T2_12B 73-74
F2T2_12C 75-76
F2T2_12D 77-78
F2T2_12E 79-80
F2T2_12F 81-82
F2T2_12G 83-84
F2T213AA 85-85
F2T213AB 86-86
F2T213AC 87-87
F2T213AD 88-88
F2T213AE 89-89
F2T213AF 90-90
F2T213AG 9191
F2T213AH 92-92
F2T213Al 93-93
F2T2_13B 94-94
F2T2_l14A 95-95
F272_14B 96-96
F2T2_14C 97-97
F2T2_14D 98-98
F2T2_14E 99-99
F2T2_14F 100-100
F2T2_14G 101-101
F2T2_14H 102-102
F2T2_141 103-103
F2T2_14] 104-104
F2T2_15A 105-105
F2T2 15B 106-106
F2T2_15C 107-107
F2T2_15D 108-108
F2T2_15SE 109-109
F2T2_15F 110-110
F2T2_15G 111-111
F2T2_15H 112-112
F2T2_151 113-113
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F2T2_15]
F2T2_15K
F2T2_16
F2T217AA
F2T217AB

F2T217AC

F2T2_17B
F2T2_18A
F2T2_18B
F2T2_18C
F2T2_18D
F2T2_18E
F2T2_18F
F2T2_18G
F2T2_18H
F2T2_19A
F2T2_19B
F2T2_19C
F2T2_1SD
F2T2_19E
F2T2_19F
F2T2_19G
F2T2_19H
F2T2_191
F2T2_19]
F2T2_20
F2T2_20A
F2T2_20B
F2T2_20C
F2T2_20D
F2T2_20E
F2T2_20F
F2T2_20G
F2T2_20H
F2T2_20]
F2T2 21
F2TZ 21A
F2T2_21B
F2T2_21C
F2T2 21D
F2T2 21E
F2T2 2iF
F2T2_21G
F2T2 21H
F2T2 211
F2T2 21J
F2T2 22
F2T2_22A
F2T2_22B

114-114
115-115
116-117
118-118
119-119
120-120
121-121
122-122
123-123
124-124
125-125
126-126
127-127
128-128
129-129
130-130
131-131
132-132
133-133
134-134
135-135
136-136
137-137
138-138
139-139
140-140
141-141
142-142
143-143
144-144
145-145
146-146
147-147
148-148
149-149
150-150
151-151
152-152
153-153
154-154
155-155
156-156
157-157
158-158
159-159
160-160
161-161
162-162
163-163

f)‘- ‘-
[
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F2T2_22C
F2T2_22D
F2T2 22E
F2T2_22F
F2T2 22G
F2T2 22H
F2T2 23
F2T2_24
F2T2 25
F2T2 26
F2T3 1A
F2T3 1B
F2T3_1C
F2T3_I1D
F2T3_IE
F2T3 2A
F2T3 2B
F2T3_2C
F2T3_2D
F2T3 2E
F213_2F
F2T3 3A
F2T3 3B
F2T3_3C
F2T3_3D
F2T3 3E
F2T3 3F
F2T3 3G
F2T3 4
F2T3 5A
F2T3 5B
F2T3_5C
F2T3 5D
F2T3_5E
F2T3 SF
F2T3_5G
F2T3_SH
F2T3_5I
F2T3_5)
F2T3_5K
F2T3 5L
F2T3_5M
F2T3_5N
F2T3_6
F2T3_6A
F2T3_6B
F2T3 6C
F2T3_6D
F2T3_6E

164-164
165-165
166-166
167-167
168-168
169-169
170-170
171-171
172-172
173-173
174-175
176-177
178-179
180-181
182-183
184-1% «
185-185
186-186
187-187
188-188
189-189
190-190
191-191
192-192
193-193
194-194
195-195
196-196
197-197
198-198
199-199
200-200
201-201
202-202
203-203
204-204
205-205
206-206
207-207
203-208
209-209
210-210
211-211
212212
213-213
214-214
215-215
216-216
217217
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F2T3_6F
F2T3_7A
F2T3_7B
F2T3_7C
F2T3_7D
F2T3_7E
F2T3_7F
F2T3_7G
F2T3_7H
F2T3 71
F2T3 8A
F2T3_3B
F2T3_8C
F2T3_8D
F2T3_SE
F2T3_8F
F2T3 8G
F2T3 _8H
F2T3 9A
F2T3_9B
F2T3_9C
F2T3 9D
F2T3 9E
F2T3_10A
F2T3_10B
F2T3_10C
F2T3_10D
F2T3_10E
F2T3_10F
F2T3_10G
F2T3_10H
F2T3_11A
F2T3_11B
F2T3_11C
F2T3_11D
F2T3_11E
F2T3_11F
F2T3_11G
F2T3_1iH
F2T3_12A
F2T3_12B
F2T3_12C
F2T3_12D
F2T3_12E
F2T3_12F
F2T3_12G
F2T3_13A
F2T3_13B
F2T3_13C

218-2i8
219-219
220-220
221-221
222-222
223-223
224-224
225-225
226-226
227-227
228-228
229-229
230-230
231-231
232-232
233-233
234-234
235-235
236-236
237-237
238-238
239-239
240-240
241-241
242-242
243-243
244-244
245-245
246-246
247-247
248-248
249-249
250-250
251-251
252-252
253-253
254-254
255-255
256-256
257-257
258-258
259-259
260-260
261-261
262-262
263-263
264-264
265-265
266-266
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F2T3_13D 267-267
F2T3_13E 268-268
F2T3_13F 253-269
F2T3_14A 270-270
F2T3_14B 271271
F2T3_14C 272-272
F2T3_14D 273-273
F2T3_15A 274-274
F2T3_15B 275275
F213_15C 276-276
F2T3_16A 277277
F2T3_16B 278-278
F2T3_16C 279-279
F2T3_16D 280-280
F2T3_16E 281-281
F2T3_16F 282-282
F2T3_16G 283-283
F2T3_16H ' 284-284
F2T3_161 285-285
F2T3_16) 286-286
F2T3_16K 287-287
F2T3_16L 288-2838
F2T3_16M 289-289
F2T3_16N 290-290
F2T3_160 291-291
F2T3_16P 292-292
F2T4_1 293-293
F2T4 2 294-294
F2T4 3 295-296
F2T4_4A 297-298
F2T4 4B 299-300
F2T4_ 5 301-302 y
F2T4 6 303-303
F2T4_7A 304-305
F2T4_7B 306-307
F2T4_8A 308-308
F2T4_8B 309-309
F2T4 8C 310-310
F2T4_8D 311-311
F2T4_8E 312-312
F2T4_8F 313-313
F2T4_8G 314-314
F2T4 9A1 315-215
F2T4 9Bl 316-316
F2T4_9C1 317-317
F2T4_9D1 318-318
F2T4 9E1 319-319
F2T4 9F1 320-320
F2T4_9Gl1 321-321
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F2T4_9H1
F2T4_9I1

F2T4_9A2
F2T4_9B2
F2T4_9C2
F2T4_9D2
F2T4_9E2
F2T4_9F2
F2T4_9G2
F2T4_9H2
F2T4 912

F2T4_10

F2T410A1
F2T410B!
F2T410C1
F2T410D1
F2T410E1
F2T410F1
F2T410G1
F2T410H1
F2T41011

F2T410A2
F2T410B2
F2T410C2
F2T410D2
F2T410E2
F2T410F2
F2T410G2
F2T410H2
F2T41012

F2T4_11A
F2T4_11B
F2T4_11C
F2T4_11D
F2T4_11E
F2T4_11F
F2T4_11G
F2T4_11H
F2T4_111

F2T4_11]

F2T4_11K
F2T4_11L
F2T4_12A
F2T4_12B
F2T4_12C
F2T4_12D
F2T4_12E
F2T4_17F
F2T4_12G

322-322
323-323
324-324
325-325
326-326

327-327

328-328
329-329
330-330
331-331
332-332
333-333
334-334
335-335
336-336
337-337
338-338
339-339
340-340
341-341
342-342
343-343
344-344
345-345
346-346
347-347
348-348
349-349
350-350
351-351
352-352
353-353
354-354
355-355
356-356
357-357
358-358
359-359
360-360
361-361
362-362
363-363
364-364
365-365
366-366
367-367
368-368
369-369
370-370

[
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F2T4_12H 371-371
F2T4_121 372372
F2T4_12] 373-373
F2T4_12K 374-374
F2T4_12L 375-375
F2T4_12M 376-376
F2T4_12N 377377
F2T4 120 378-378
F2T4_12P 379-379
F2T4_12Q 380-380
F2T4_12R 381-381
F2T4_128 382-382
F2T4_12T 383-383
F2T4_12U 384-384
F2T4_12V 385-385
F2T4_13A 386-386
F2T4_13B 387-387
F2T4_14 388-388
F2T4_15A 389-389
F2T4_15B 390-390
F2T4_16A 391-391
F2T4_16B 392-392
F2T4_16C 393-393
F2T4_16D 394-394
F2T4_17A 395-395
F2T4_17B 396-396
F2T4_17C 397-397
F2T4_17D 398-398
F2T4_I7E 399-399
F2T4_17F 400-400
F2T4_17G 401-401
F2T4_17H 402-402
F2T4_171 403-403
F2T4_17) 404-404
F2T4_17K 405-405
F2T4_18 406-406
F2T4_19A 407-407
F2T4_19B 408-408
F2T4_19C 409-409
F2T4_19D 410-410
F2T4_19E 411-411
F2T4_I9F 412412
F2T4_19G 413-413
F2T4 20A 414-414
F2T4 20B 415-415
F2T4_20C 416-416
F2T4_20D 417-417
F2T4 20E 418-418
F2T4_20F 419-419
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F2T4_20G
F2T421A1
F2T421A2
F2T421A3
F2T421A4
F2T421A5
F2T421B1
F2T421B2
F2T421B3
F2T421B4
F2T421B5
F2T421C1
F2T421C2
F2T421C3
F2T421C4
F2T421C5
F2T421D1
F2T421D2
F2T421D3
F2T421D4
F2T421D5
F2T421E1
F2T421E2
F2T421E3
F2T421E4
F2T421E5
F2T421F1
F2T421F2
F2T421F3
F2T421F4
F2T421F5
F2T421Gl
F2T421G2
F2T421G3
F2T421G4
F2T421G5
F2T4 22A
F2T4_22B
F2T4 23
F2T4_23M
F2T4_23D
F2CXTWT
F2CXTFLG
F2TEQFLG
F2F1SCFL

&

420-420
421-421
422-422
423-423
424424
425-425
426-426
427427
428-428
429-429
430-430
431-431
432-432
433-433
434-434
435-435
436-436
437-437
438-438
439-439
440-440
441-441
442-442
443-443
444-444
445-445
446-446
447-447
448-448
449-449
450-450
451-451
452-452
453-453
454-454
455-455
456-457
458-459
460461
462-463
464-465
466-475
476-476
477477
478-478

4%

may appear to the right ot the decimal point.

Denotes a float variable. The number listed indicates the largest possible number of digits that

213
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Note:

Appendix |

NELS:88 Second Follow-Up Teacher Codebook

Because the teacher component is a contextual data source for second follow-up students, the
frequencies appearing in this codebook are reported at the student level. The teacher data file
has been structured to reflect the number of second follow-up student participants for whom
teacher questioniaire data are available (N= 15,695). Weighted frequencies reflect the use of the
second follow-up student contextual weight F2CXTWT).

For the user’s convenience, some second follow-up questionnaire variables were recoded to
facilitate using NELS:88 second follow-up student-level teacher data in cross-wave and cross-
cohort analyses. These recodes generally involved the reordering of item values. Codebook item
values and value labels reflect these recodes, as does the teachur questionnaire that appears in
Appendix E. Before program set-up, users are advised to read the codebook entries carefully.

All variables are included in both public and private use versions of the data file; however, some

variables which were modified or suppressed as a result of confidentiality analyses are so noted
in this codebook.




TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Pege 1
Question 1.3 Tepe Pos, 21-21
Tepe Pos, 1~7 = =we=sscccccccoe Format: If
Formet: 17
F2T1_3 STUDENT R™' ATES WELL TO OTHERS
STU_1ID STUDENT 1D
Doss this student seam %o relate wall to others?
Student ID
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
YES. . oovuiosvsonsnsastosnnnns 1 8866 BE.5% 90.0%
0. 0o vovososssvenssatsasntanes 2 876 6.6% 10.0%
RESERVED CODES:
NO TEACHER QUEX........ 4.4 65842 37.2% (MISS)
Question F2SCH_ID Tape Pos, 8-12 MISSING. . vioveveninenesannn 8 112 0.7% (MISS)
Format: 16 mememe memes =
TOTALS: 16696 100.0% 10,08
F2SCH_ID  S§CHOOL 1D '
School ID
Question 1_4 Tepe Pos. 22-22
______________ Format: It
F2T1_4 STUDENT MOTIVATED TO PURSUE POSTSEC ED
Does this student seem motiveted to pursua postsecondary
NOTE: This verisble was nupgvonl.d on the fpublic deta file sducetion?
by NCES in sccordance with the confidentislity provisions
of PL 100-297. PER~ wGTD
RESPONSE CODES FREQ CENT PCT
Question F2TCH_ID Tepe Pos. 13-16 YES. . veovoossssnscsasens 1 7539 48.0% 75.3%
Format: I4 04t sneeinnsssenatsnsssnasenns 2 2087 13.3%  24.7%
RESERVED CODES:
F2TCH_ID SEQUENTIAL TEACHER ID NO TEACHER QUEX.......00... 65842 37.2% (MISS)
MULTIPLE RESPONSE.......... 3 2 0.0% (MISS)
Sequentie! tescher 1D MISSING. . ccvsosornsssnnnnns 8 226 1.4% (MISS)
TOTALS: 16696 100.0% 100.0%
Question F2SUBJCT Tape Pos, 17-17 Question 1_86 Tepa Pot, 23-23
Format: A1 womessososooss Format:
F2SUBJCT CLASS SUBJECT F271_6 STUDENT TALKS WITH TCHR CUTSIDE OF CLASS

Claas subJect

Doss this student talk with you outside of class sbout
schoo! work?

PER~- wGTD

RESPONSE CODES FREQ CENT PCT PER- wGTD
——————— e RESPONSE CODES FREQ CENT PCT
MATHEMATICS . ..vvvneransssnncns M 6489 41,3% €9.0%
SCIENCE.  oovosssacnnsssssensns S 4372 27.9% 40.0% . . 1 4332 27.6% 43.9%
RESERVED CODES: NO,.ovovsnosnnnues 2 6406 34.4% 56.1%
N/A=STU NOT ENROLLED IN RESERVED CODES:
MATH/SCIENCE. s covvvertinnes 4834 30.8% (MISS) NO TEACHER QUEX.... 5842 37.2% (M1SS)
MISSING. .. .overnnenoncenne 8 116 0.7% (MISS)
TOTALS: 16696 100.0% 100.0% . memee sooso sesss
TOTALS: 16696 100.0M% 100.0%
Question F2CLS_ID Teps Pos, 18-19 = =—emeeo——-ccesmo-
Formet: 12 Question 1_6
F2CLS_1D CLASS 1D NUMBER
Class ID number
Have you spoken with the student's parenis/guardiens this
PER~ wGTD yaar about the following?
RESPONSE CODES FREQ CENT PCT

[o]] 7666 48.8% 100.0%
RESERVED CODES:

NO TEACHER QUEX............0000.0000 5842 37.2% (MISS)
TOTALS: 15695 100.0% 100.0%  =--==ssccmecme=-
1_6A Tape Pos. 24-24
NOTE: Values 81 (no math class) and 92 (no scienca class) = ==-=m=nssoss=-- Formet: I1
indicate thet s student's tescher did not complets the
class information section (part 2) of the teacher F2T1_6BA SPOKEN TO PARENTS ABT STUDNT PERFORMANCE

questionneire for thet mathemetics or scienca student.
Froblems with student's acedemic performance

PER-  WGTD
RESPONSE conzs FREQ CENT  PCT
PART 1: STUDENT INFORMATION -
YES..... e v 1 1707  10.8% 18.4%
——————— ——————— NO. v v evswnsnsonsenansonnennns . 2 8042 51.2% B81.6%
Question 1.2 Tepa Pos, 20-20 RESERYED CODES:
------------ =- Format: I1 O TEACHER QUEX.......enees 5842  37.2% (MISS)
MULTIPLE RESPONSE......... . [ 1 .O% (MISS)
F2T1_2 STUDENT MOTIVATED TO WRK FOR GOOD GRADES MISSING...0vvvennn. FODRN 8 103 0.7% (MISS)
Is this student motiveted to work hard for good grades? TOTALS: 16695 100.0% 100.0%
PER~  WGTD
RESPONSE CODES FREQ CENT PCT
YES. o veeeennanssosonnssonnnns 1 G460 41.1% B63.8%
NO ..t tvnnunnnunsnnenenonansnns 2 2946  18.8% 32.9%
DON'T KNOW. oo vuvnsccannnnnnss 3 a7s 2.4%  3.3%
RESERVED CODES:
NO TEACHER QUEX. i t.uuvvvns 5842 37.2% (MISS)
MIBEING. .vvvvvosersnnnnnnns 8 78 0.5% (MI3S)
TOTALS: 18895 100.0% 100.0M
Q
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TEACHER QUESTICNNAIRE NELS:88 SECOND FOLLGW-UP

Pege 2
Question 1_868 Tape Pos. 25-26 Question i_® . Tepe Pos. 30-30
Dttt Formet: If meeeeerecee——- Formet: 11
F2T1_6B SPOKEN TO PARENTS ABOUT STUDENT BEHAVIOR F2T1_9 STUDENT 'S NATIVE LANGUAGE IS ENGLISH
Problems with student't behevior in school is this student's netive lenguege English? (Note: HNative
lunguege ==~ first lenguege leerned to speek es e child)
PER~T WGTD

RESPONSE CODES FREQ CENT PCT PER~ wWGTD

------------------ RESPONSE CODES FREG CENT FCT
YES...... Ceetit ettt 1 453 2.9% 6.1%  seemcccoeo

NO. Cereteereeetaaan 2 9278 69.1% 94.5% IR T 1 7987 50.9% 89.9%

RESERVED CODES 1 NO . iiteiniinaoaarannnsnnnnns 2 6587 3.7% 5.4%
NO TEACHER QUEX........cu.n 5842 37.2% (M1ss) DON'T KNOW..iiooaiiaaananannne 3 652 3.5% 4.7%
MISSING. ..ot iiiiiiniannnnns ] 122 0.8% (MISSs) RESERVED CODES:

NO TEACHER QUEX......cc0au 6842 37.2% (M1SS)

TOTALS: 15695 100.0% 100.0% MULTIPLE RESPONSE... [ 1 0.0% (MIss)

MISSING. ... .ivvnneonnnnanns 8 726 4.6% (MISS)
TOTALS: 15695 100.0% 100.0%
Tepe Pos. 26-26
Formet: It
F2T1_8C SPOKEN TO PARENTS ABOUT STUDENT HOMEWORK Iopo to:. 31-314
ormet: It
Student's homework essignments
F2T1_10 STU PERFORMNCE LIMITED BY ENGL PROFICNCY
PER- WGTD
RESPONSE CODES FREQ CENT PCT Is this student's ecedemic performence in your cless
--------------- limited by his or her level of English lenguage
YES........................... 1 1366 8.7% 15.2% proficiency?

0. Ceheeseeteteeennn 2 83562 53.2% B84.7%

RESERVED CODES PER- wWGTD
NO TEACHER QUEX............ 5842 37.2% (MISS} RESPONSE CODES FREQ CENT PCT
MULTIPLE RESPONSE.......... (] 3 0.0% (MISS) = —wecmmcee-

MISSING...oovvvvrannennanas 8 132 0.B% (MISS) YES... J PRI 1 234 5%
NO. . uivavasoaeossnasoonsesaonas 2 9506 SO 6% 97 S*

TOTALS: 15695 100.C . 100.0% RESERVED CODES:

NO TEACHER QUEX............ 65842 37.2% (MIsSS)
MISSING. .....ccoonveviennnnn 8 113 0.7% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 1_6D Tepe Pos. 27-27
--------------- Formet: I1
F2T1_6D SPOKEN TO PARENTS ABT STUDNT ABSENTEEISM = e=-eccocaca—coo
Quoutfon 1_11 Tape Pos., 32-32
Student's ebsenteeitm eeccsecccanesae Formet: 11
PER-- WwGTD F2T1_11 STUDENT PERFORMS BELOW ABILITY
RESPONSE CODES FREQ CENT PCT
~~~~~~~~~~ Does this student contistently perform below obility?

VES i viieoeeirtonionensnsnennas 1 545 3.5% 6.2%

[ TR Y .o 2 9161 658.3% 93.8% PER- wGTD

RESERVED CODES: RESPONSE CQDES FREQ CENT PCT
NO TEACHER QUEX.......c.uu. 65842 37.2% (MISS) - -

MISSING.....covivevuniennn 8 167 1.0% (MISS) Ceetee it 1 2481 15.8% 27.8%
et 2 7228 46.1% 72.2%

TOTALS: 16695 100.0% 100.0M% RESERVED CODES:

NO TEACHER QUEX............ 65842 37.2% (MISS)
MISSING. ...vvivvernnnnnaans 8 144 0.9% (MISS)
TOTALS: 15695 100.0% 100.0%

Question 1.7 Tepe Pos. 28-28

______________ Format: 11

F2Tl_i/// PARENTS' LEVEL OF INVOLVEMENT = e—memecccecseco-

Question 12 Teps Pos. 33-33

How involved ere the parents of this ctudent in his/her = = —escccsmccsaccas Format: 11

ecedemic performance?

F2T1_12 HOW OFTEN STUCENT COMPLETES HOMEWORKX
PER- wGTD

RESPONSE CODES FREQ CENT PCT How oft;n does this studont ccmplete homework sssignments
Edetetatuinbaam et GOttt m———— on time
NOT INVOLYED........... 1 1182 7.6 13.6%
SOMEWHAT INVOLVE| 2 2043 13.0M  22.3% PER-  WGTD
VERY INVQLVED. 3 1684 10.7%  17.1% RESPONSE CODES FREQ CENT PCT
DON'T KNOW..... 4 4409 28.1% 47.1% = @ m=cmesceao e smes esmms eemes memee
RESERVED CODES: NEVER... | 170 1.1% 1.6%
NO TEACHER QUEX...........\ 65842 37.2% (MISS) RARELY..... . 2 797 5,1% 8.9%
MULTIPLE RESPONSE.......... [] 1 0.0% (MISS) SOME OF THE TIME..... ..., .. 3 1890 12.0% 21.1%
MISSING.......oivvivainnans 8 634 3.4% (MISS) MOST OF THE TIME....... ccuunn 4 4032 25.7% 40.7%
e e e ALL OF THE TIME.....coioeiuens 5 2817 17.9% 27.7%
TOTALS: 16695 100.0% 100.0% RESERVED CODES:
NO TEACHER QUEX.......... o 5842 37.2% (M1SS)
MULTIPLE RESPONSE.......... [ 1 0.0% (MISS)
MISSING.....c.voviieiinnnn, 8 146 0.9% (MISS)
~~~~~~~~~~~~~~ TOTALS: 16695 100.0% 100.0%
Quest ion 1.8 Tspe Pos. 29-29
-------------- Formet: 1
F2T1_8 DIFFICULTY LEVEL OF CLASS FOR STUDENT

The difficulty level of this cless is...
PER~- WGTD

RESPONSE CODES FREQ CENT PCT
TCO DIFFICULT FOR THI1S STUDENT 1 1141 7.3% 12.0%
NOT CHALLENGING ENOUGH FOR
TH1S STUDEMT ceaa 2 [:3:1 4. 4% 7.0%
THE APPROPRIATE LEVEL FOR'
THIS STUDENT......ivivuaeaannn 3 7924 60.6% B81.0%
RESERVED CODES:
NO TEACHER QUEX........000 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... [ 1 0.0M (MISS)
MISSING........coiveiuunnnn 8 92 O.6% (MISS)
TOTALS: 16696 100.0% 100.7M

EKC
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TEAGCHER QUESTIOHNAIRE NELS:88 SECOND FOLLOW-UP

Qunlt(cn 113 Tepes Pos. 34-34
--------------- Formet:
F2T1_13 HOW OFTEN STUDENT 1S ABSENT
How often {s this student ebsent?
PER- WGTD
RESPONSE CODES FREQ CENT PCT
NEVER. . v vivrinnenvnnnerannnns 1 D44 6.0% 8.2%
RARELY....,.. N 2 5663 36.0% BB8.E%
SOME OF THE TIME.. ... il 3 2769 17.6% 20.4%
MOST OF THE TIME.......covvuenn 4 340 2.2% 3.6%
ALL OF THE TIME............00 5 33 0.2% 0.
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MI1SS)
MISSING. .. vvvvrrnnnnnnnnss 8 114 0.7% (MISS)
TOTALS: 166856 100.0% 100.0%
Question Tepo Por, 36-36
--------------- Formet:
F2T1_i4 HOW OFTEN STUDENY IS TARDY
How often {3 this student terdy?
PER-~ WwWGTD
RESPONSE CODES FREQ CENT PCT
NEVER......................... 1 4466 28.5% 45.1%
RARELY..... Chesasesseennes 2 3717 23.7% 37.6%
SOME OF THE TIME.(LlillllilllL 3 1307 8.3% 14.8%
HOST OF THE TIME......... ... 4 209 1.3% 2,2%
ALL OF THE TIME.....cvcveuenes 6 26 0.2% 0.3%
RESERVED CODES:
NO TEACHER QUEX.......... .0 5842 37.2% (MISS)
MULTI!PLE RESPONSE.......... 0.0% (MISS)
MISSING. . .vvvervnnnsnnnass 8 127 0.8% (MISS)
TOTALS: 16685 100.0% 100.0%

Tepa Pos, 36~36
Format:

HOW OFTEN STUDENT IS ATTENTIVE IN CLASS

F2T1_15

How often is this student ettentive in class?

PER- wGTD

RESPONSE CODES FREQ CENT PCT
HEVER....civviveiinnnnnenvnnnns 1 a7 0.6% 1.0%
RARELY....vvievannsnnnnnesvnns 2 443 2.9% 4.7%
SOME OF THE TIME.............0 3 1786 11.4% 18.9%
MOST OF THE TIME........vvuuus 4 4808 31.1% 60.7%
ALL OF THE TIME.......cvvvunn 5 2628 16.1% 24.74%

RESERVED CODES:

NO TEACHER QUEX.....vvvuenn 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... [ 0.0% (MISS)
MISSING... . covvrvennnonnnn 8 16 0.7% (M1SS)
TOTALS: 18696 100.0% 100.0%

tion

Tape Pos, 37-37
Formet: 11
F2T1_16 HOW OFTEN STUDENT IS DISRUPTIVE IN CLASS

How often is this student disruptive in cluss?

PER~ WGTD

RESPONSE CODES FREG CENT PCT
NEVER..iievesennssrsnnnnnsnnnns 1 €827 43.5% 66.7%
RARELY. i vvvevnsnrsnnnonsnnnss 2 1876 11.9% 20.9%
SOME OF THE TIME. ... Liliiiiit 3 ase 5.6% 10.6%
MOST OF THE TIME.........ovve 4 140 0.9% 1.6%
ALL OF THE TIME..........uve0n [} 18 0.1% 0.1%

RESERVED CODES:

NO TEACHER QUEX.......ov0en 656842 37.2% (MISES)
MISSING... . ooivvvnnnnnvnns [:] 122 0.8% (MISS)
TOTALS: 16695 100.0% 100.0%

Quettion
Hsve you spoken to e guidence counselor or snother tescher
this school year sbout the following?

Aruitoxt provided by Eic:

Pege 3
Qunltlon 1_17A Tepe Pos. 38-38
------------- il Formet:
F2T1_17A SPOKEN TO COUNSELOR-ACADEMIC PERFORMANCE
Student's scedemic pesrformence
PER~- ¥iGTD
RESPONSE COOES FREQ CENT PCT
Cessaessessesees i 1 2418 15.4% 28.3%
NO. et eereesesesaans 2 6667 42.6% 71.7%
RESERVED COOES: .
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. ..ot vvissrnssrnnns 8 768 4.9% (MIss!
TOTALS: i6685 100.0% 100.0%
Qunltlon Tepe Pos, 39-38
--------------- Formet: Ii
F2T1_178 SPOKEN TO COUNSELOR~BEHAVIOR IN SCHOOL
Student's behevior in schooul
PER~- WGTD
RESPONSE COOES FREQ CENT PCT
YES........................... 1 913 5.8% 10.4%
0. iuvsunsosasssnnnssassssss 2 8163 51.9% 89.6%
RESERVED CODES :
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. . .cvvevssrnnnsnnnns 8 — 787 5.0% (MISS)
TOTALS: 166956 100.0% 100.0%
1_17C Tepe Pos. 40-40
----------- Formet:
F271_17C SPOKEN TO CCOUNSELOR-HOMEWORK ASSIGNMENTS
Student's homework esssignments
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
1 1118 7.1%  13.7%
NO. . ovvuunooossns 2 7928 50.5% 86.3%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MULTIPLE RESPONS . [] 1 0.0% (MISS)
MISSENG. . civvvuns . ] 805 b.1% (MISS)
TOTALS: 16696 100.0% 100.0%

Tapa Pos. 41-4%
Formet: I1

F2T1_17D SPOKEN TO COUNSELOR~ABSENTEEISM

Student's esbcentesism

PER- WGTD
RESPONSE CODES FREG CENT PCT

YES . evesvurarosasesssstsnvnne 1 832 5.3% 10.6%
O, c vt seesssosrosnssnssssvnnes 2 8206 62,3% 89.5%
RESERVED CODES:

NO TEACHER QUEX.....iviuuan 5842 37.2% (MISS)

MULTIPLE RESPONSE.......... € 1 0.0% (MIss)

MISSING. .. vevvvuivvvinnvnns 8 816 6.2% (MISS)
TOTALY: 16695 100.0% 100.0%

i

Heve you...
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WRITTEN POST-SECONDARY

F2T1_18A

TEACHER QUESTIONNAIRE NELS:188 SECOND FOLLOW-UP

written s recommendstion for this student for s

postsecondery institution?

RESPONSE

YES...........................

NO.

RESERVED COD
NO TEACHER QUEX............
MISSIRG. .o ivinvsntenaranns

TOTALS:

Qu-otlon i_

F2T1_188

Tepe Pos., 42-42
Formet: 11
SCHL REC FOR 3TU
PER- woTD
COOES FREQ CENT PCT
{ 1003 6.4% 7%
2 8087 51.5%, BO %
5842 37.2% (MISS)
8 767 4,.9% (M188)
16685 100.0% 100.0%

Teps Pos. 43-43

Formet:
WRITTEN JOB RECOMMENDATION FOR STUDENT

1"

written s rescommendstion for this student for a summer Jjob
or s pert=time or fulli-time job efter high school?

PER~ wGYD
RESPONSE CODES FREQ CENT PCT
YES v . ovisoscsnortonossnonanes 1 142 0.9% 2.1%
NO..veessosoatovornracssnsnnns 2 8920 56.0% 97.9%
RESERVED CODES:
NO TEACHER QUEX...:..¢.0v.ss 5842 37.2% (MiSS)
MISSING . ivevvvetanennnan 8 791 5.0% (MIsS)
TOTALS: 15696 100.0% 100.0M
Hes this student discusesd with you...
Question 1_19A Tope Pos, 44-44
---------------- Formet:
F2T1_19A STUDENT DISCUSSED COLLEGE CHOICES W/TCHR
coliege choices?
PER- wGTD
RESPONSE CODES FREQ CENT PCT
26543 16.2% 27.1%
NO . vevrensnunans 6532 41.6% 72.9%
RESERVED CODES:
NO TEACHER QUEX.. 5842 37.2% (MISS)
MISSING. ... 0.0 e -] 778 5.0% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 1_198 Teps Pos. 45-45B
---------------- Formet: '.
F2T1_198B STUDENT DISCUSSED COLLEGE PROGRMS W/TCHR
coltage progrems?
PER- wGTD
RESPONSE CODES FREQ CENT PCT
Chereeeeneiet et 1 2130 13.6% 22.6%
NO. Ceeeravee e eas 2 6913 44 .0% 77 .44%
RESERVED CODES
NO TEACHER QUEX............ 5842 37.2% (M188)
MULTIPLE RESPONSE.... ... .. & 1 0.0% (MISS)
MISSING v ivvevenvrennrrrnas 8 .192:] 5.2% (MI1SS)
TOTALS: 16695 100.C% 100.0%

Q

ERIC

PAFulToxt Provided by ERIC

Quastion 1_18C Tepe Pos, 46-48
---------------- Format: 11
F2T1_18C STUDENT DISCUSSED CAREER CHOICES W/TCHR

ceressr choices?

PER-~ WGTD
RESPONSE CODES FREQ CENT PCT
YES........................... 1 2480 16.8% 28.2%
NO. IR 2 -11.1.] 42.0% 71.84%
RESERVED CODES :
NO TEACHER QUEX... e000vens 6842 37.2% (M188)
MIBSING. ..ot ivivnnvanaannas 8 785 5.0% (MI8S)
TOTALS! 15695 100.0% 100.0%
PART 11: CLASS INFORMATION

Tape Pos. 47-47
Format: 11

F27T2_3 *TRACK' CLASS 1S CONSIDERED TO GE
Which of the foilowing best describes the ‘track' this
cless is considered to be?
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT
REMEDIAL. .. cvovvvvrcnnnnnns 1 301 1.9% 3.4%
GENERAL. ..o vavann 2 2081 13.3%  22.8%
VOC/TECH/BUSINESS. 3 43 2.8% 6.2%
COLLEGE PREP/HONOR 4 5828 37.1% 59.7%
AP . ivesrnsannsns B 1122 7.1% 8.9%
RESERVED CODES!
NO TEACHER QUEX... 5842 37.2% (M1SS)
MULTIPLE RESPONSE. 6 6 0.0% (MISS)
MXSSXNG.................... 8 83 0.5% (M.SS)
TOTALS: 16635 10C.0% 100.0%

Tape Pos, 48-48
Formst: 1f

F2T2_4 ACHIEVEMENT LEVEL OF CLASS VS AVG STUD

Which of the following best dascribes the schisvement level
of the students in this class compered with the lv-rlgu
12th grades student in this school This class consiste
primerily of students with:

PER~ WGTD
RESPONSE CODES FREQ CENT PCT
HXGHER ACHXEVEMENT LEVELS..... 1 4973 31.7% 46.7%
AVERAGE ACHIEVEMENT LEVELS.... 2 2868 18.3% 31.5%
LOWER ACHIEVEMENT LEVELS...... 3 1121 7.1% 13.1%
VXDELY DIFFERING ACHIEVEMENT
VELS..... feeirearananee 4 8286 5.3% 8.7%
RESERVED CODES:
NO TEACHER QUEX.::..veoevsns 5842 37 .24 (MISS)
MISSING. .. cvveinnrrneennns 8 €8 0.4% (MISS)
TOTALS: 16696 100.0% 100.0%




Question 2_6

F2T2_56

RESPONSE

RESERVED COOES:
NO TEACHER QUEX.,..c0s00nnrs
MISSING....0vtn

TOTALS:

Q

ERIC

Aruitoxt provided by Eic:

TEACHER QUESTIONMAIRE

Tepe Pot.249-50

Formet:
NUMBER OF STUDENTS ENROLLED IN CLASS

How meny students ere/were enrolled in this cless?

PER- wGTD
CODES FREQ CENT PCT

01 13 0.1% 0.24%
02 14 0.1% 0.2%
03 17 0.1% 0. 1%
04 17 0.1% 0.1%
0B 67 0.4% 0,8%
o6 7 0.5% 0.8%
07 (1] 0.86% 0.8%
08 104 0.7% 0.8%
09 126 0.8% 0.9%
10 220 1.4% 2,0%
11 133 0.8% 1.7%
12 246 1.6% 1.8%
13 166 1.1% 2.0%
14 191 1.2% 1.4%
16 296 1.9% 2.,8%
16 327 2,1% 2,9%
17 293 1.9% 3.2%
18 319 2.0% 2,9%
19 196 1.2% 1.9%
20 640 - J.4% 6.3%
21 247 1.6% 2.6%
22 360 2,3% 3.9%
23 367 2,3% J.4%
24 414 2.6% 4.3%
26 €63 4.2% 6, 9%
26 408 2,.6% 4,8%
27 KRR 2,068 3.3%
28 464 3.0% 6.3%
29 193 1.2% 2, 6%
30 622 4.,0% €.8%
31 187 1.2% 3.3%
32 278 1.8% 3.2%
a3 161 1.0% 1.6%
34 136 C.8% 1.1%
36 203 1.3% 2.0%
36 102 0.6% 0.8%
a7 62 0.4% 0.7%
38 75 0.6% 0,.b%
as 66 0. 4% 0. 8%
40 83 0.6% 0.7%
41 27 0.2% 0.2%
42 62 0.4% 0.6%
43 23 0. 1% 0.2%
44 10 0.1% 0.1%
46 39 0.2% 0.3%
46 16 0.1% 0, 1%
47 36 0.2% 0.2%
48 13 0.1% 0.1%
42 13 0.1% 0.1%
60 68 0.4% 0.5%
61 7 0.0% 0.0%
62 14 0,1% 0.1%
53 12 0. 1% 0.1%
64 17 Q.14 0.1%
66 49 0.3% 0.3%
66 24 0.2% 0.2%
67 27 0.2% 0.2%
68 14 0.1% 0.1%
69 3 0.0% 0.1%
€0 89 0.6% 0.7%
61 1 0.0% 0.0%
€2 13 0.1% O0.1%
€2 6 0.0% 0.0%
€4 1 0.0% 0.0%
6% 36 0.2% 0.4%
€6 10 0.1% 0.1%
67 9 0.1% 0.1%
€8 17 0.1% 0.1%
€9 2 0.0% 0.0%
70 a8 0.2% 0. 4%
71 14 0.1% 0.1%
72 8 0.1% 0.1%
73 2 0.0% 0.0%
74 3 0.0% 0.,0%
76 44 0.3% 0.8%
76 12 0.1% 0. 1%
77 € 0.0% 0.1%
78 16 0.1% 0. 1%
79 9 0.1% 0.1%
80 26 0.2% 0.3%
81 17 0.1% 0.1%
82 10 0.1% 0.1%
83 2 0.0% 0.0%
84 ] 0.0% 0.0%
3] 18 0.1% 0.2%
86 & 0.0% 0.0%
87 14 0.1% 0.1%
88 1 0.0% 0.0%
90 38 0.2% 0.3%
91 8 0.1% 0.1%
92 4 0.0% 0.0%
X 4 0.0% 0.0%
94 10 0.1% 0.1%
96 €4 0.4% 0.6%

5842 37.2% (MI8S)
28 43 0.3% (MISS)

15686 100.0% 100.0M

NELS:88 SECOND FOLLOW-UP

Question 2_6

F2T2_6

How meny students

Tepe Pos.

Pege

61-62

Formet: 12

NUMBER OF MINORITY STUDENTS IN CLASS

in this ciess ore from minority

raciei/ethnic grouEt (e.g., Blecu, Hispenic, Asien)? (If
unsure, give your best sstimate.)
PER- wGTD
RESPONSE CODES FREQ CENT PCT
00 2071 13.24  21,.4%
o1 1318 8.,4% 13.08%
02 1061 6.8% 10.3%
03 827 3% 9,.B%
04 6544 3.5%  4.9%
06 662 3.6% 65.3%
[o]3 kLR 2.4%  3.4%
07 247 1,6% 2,4%
08 260 1.7% 2.6%
09 144 0.9% 1.6%
10 266 1.6% 2.84%
" 118 0Q.8% 1.2%
12 176 1.1% 2.4%
13 104 0.7% 1.2%
14 926 0.6% 0.8%
16 148 0.3% 1.6%
16 82 0.6% 1.2%
17 7€ 0.6% 0.8
18 87 0.6% 0,8%
19 45 0.3% O.B%
20 161 1.0% 1.5%
21 64 0.3% 0.7%
22 64 0.4% 0.8%
23 41 0.3% 0.6%
24 81 0.4% 0.6%
26 113 0.7% 1.6%
26 65 O.4% 0.8%
27 39 0.2% 0. 4%
28 46 0.3% O.B%
29 34 0.2% . 3%
30 103 0.7% 1.3%
a1 22 0.1% 0.2%
32 37 0.2 0.4
33 37 0.2% 0.4%
34 26 0.2% 0.2%
36 39 0.2% 0.4%
36 14 0.1% 0.2%
37 [ 0.0% 0.0%
as 16 0.1% O0.1%
39 7 0.0% O.0%
40 8 0.1% 0.1%
41 2 0.0M 0.0%
42 2 0.0% O.0%
46 6 0.0 O0.0%
46 4 0.0% O0.0%
48 2 0.0% 0.0%
50 6 C.O%  0.1%
66 2 0.0% 0.0%
56 4 C O% 0.0%
58 € 0.0 0.0%
€0 7 0.0% 0.0%
b1 10 0.1% O.1%
63 1 0.0% 0.0%
€4 2 0.0 0.0%
65 3 0.0% 0.0%
€6 4 0.0 O.0%
70 4 0.CH 0.0%
71 2 0.0% 0.0%
76 1 0.0% 0.0%
? 1 0.0 0.0%
80 3 0.0% O0.0%
a9 3 0.0% 0.0%
90 4 0.0M 0.0%
92 2 0.0% 0.0%
RESERVED CODES:
NO TEACHER QUEX.. oo eeris e 6842 37.2% (MISS)
MISSING. . vovvsvvennnannnnns 88 179 1.1% (M1SS)
TOTALS: 16695 100.0% 100.0%

Question 2_7

Why were
APPLY)

Question

F272_7A DEPT CHAIR ASSIGNED CLASS

you essigned to tesch this cless?

(MARK ALL THAT

Tepe Pos.
Formet:

B3-83
1

My depertment cheir or sree coordinetor essigned it to me

PER-  WGTD
RESPONSE CODES FREQ CENT PCT

APPLIES. cvaassnncsnnncsnnnsnns 1 3907 24,9% J8.4%
DOES NOT APPLY...vvunssvnnnnnn 2 5876 37.4% .
RESERVED COOES:

NO TEACHER QUEX. .::ceeeennn 5842 37.2% (M188)

MISBING, . voverrannanonnnnes 8 71 0.8% (M188)
TOTALS!: 16885 100.0M 100,0%

'

!9




Page 6
Qusetio 2_78 Tepe Pos, B4-84 Question 2_8 Tepe Pos. B59-81
e e L L g Formett 11 ————————— ————— Format: I3
F272_78B ANOTHER ADMINSTRATOR ASSIGNED CLASS F272_8 MINUTES PER DAY OF HOMEWORK FOR CLASS
Another school sdministretor essigned it to me Appronlnatall how much homework co you typiceliy essign
sech dey to this cless?
PER- WGTD
RESPONSE CODES FREQ CENY PCT PER- WGTD
mee—————— RESPONSE CODES FREQ CENT PCT
APPLIES . e vvvsvrvvrarrassannas 1 2790 17.8% 29.8% ——————e—ea
DOES NOT APPLY...vevvvvvavsnss 2 982 44.8% 70.1% 000 228 1,6 3.2%
RESERVED COOES! 010 256 1.8% 2,8%
NO TEACHER QUEX. .. svsavres 6842  37.2% (MI38) 011 1 0.0% O.0M
MISSTNG. .. ouvvrvnvnosrsons e 7% 0.8% (M188) 012 2 0.0% 0.0%
0186 739 4.7% 8.7%
TOTALS ¢ 15G86 100,.0% 100.0% 016 2 0.0% 0.0%
018 4 0.0% 0.1%
020 1386 8.8% 14.5%
022 6 0.0% 0.0%
23 3 0.0% 0.0%
------ Se————e 024 2 0.0% 0.0%
Question 2_7¢C Tepe Pos. B5-865 028 286 1,8% 3.3%
——————— [l Formet: I1 026 2 0.0% 0.0%
028 1 0.0% 0.0%
F272_7C TEACHER DECIDED TO TEACH CLASS 030 3178 20,2% 34.4%
031 2 0.0 O.0M
I decided to taech it 033 ) 0.0% 0.0%
034 1 0.0% 0.0%
PER- wGTD 036 207 1.3% 2,08
RESPONSE CODES FREQ CENT PCT 036 1 0.0% 0.0%
D atatatatatattd 037 2 0.0% 0.0%
APPLIES, i vvvvvrvnrnnrasssnnnss 1 3254 20.7% 32.2% 038 7 0.0% O.1%
DOES NOT APPLY..ivevnnnnnnsnss 2 €528 41.6% ©B7.8% G40 €70 4.3% 5.4%
RESERVED COOES: 044 2 0.0% 0.0%
NO TEACHER QUEX....:vvvvuus 5842 37.2% (MISS) 045 1211 7.7% 12,2%
MISSING. . vvvvranrrnnnnnsns 8 71 O.BE% (MIS85) 060 208 1.3% 1.3%
--------------- 0c4 3 C.0% 0.0%
TOTALS: 16685 100,0% 100.0% 0656 30 0.2% 0,3%
069 4 0.0% 0.0%
060 926 5.9% 9,1%
066 2 0.0% 0.0%
070 10 0.1% 0,08
------ ————————— 078§ 34 0.2% 0.4%
Questio 2_70 Tepe Pos, 56-86 o789 1 0.0% 0.0%
------------ ——— Formet: 11 080 7 0.0% 0.2%
086 2 0.0% 0.0% -
F27T2_70 TEACHER'S TURN TO TEACH CLASS 080 81 0.8% 0.8%
100 9 0.1% 0,1%
It wes my turn to tesch it 110 2 0.0% 0.0%
115 2. 0.0 O0.0%
PER- wGTD 120 654 0.3% 0.4%
RESPONSE CODES FREQ CENT PCT 129 2 0.0% 0.0%
----- --- B e e 140 1 0.0% 0.0%
APPLIES, uuvvsvvvnnnnsnsnssons 1 233 1.5% 2.7% 160 6 0.0% O0.1%
DOES NOT APPLY....vvvvvvnnnsns 2 8549 60.8% 97.3% 160 1 0.0% 0,0%
RESERVED COOES: 180 11 0.1% 0. 1%
NO TEACHER QUEX. ..+t vesnvse 6842 37.2% (MISS} REXETED CODES:
MISSING. . vvvvnvnnnnnnsnsnss 8 (A 0.5% (M18S) w TEACHER QUEX...ss0vevsses 6842 37.2% (MISS)
Fa8SING i s 298 23 1.6% (MISS)
TOTALS: 16686 100,0% 10O.OM  e=smee ooeee —==u =
TOTALS: 16695 100.0% 100.0%
Question 2_7€ Tepe Pos, 57-67 e e e v e e
--------------- Formet: 11 Question 2_9
F2T2_7E TCHR. WAS MOST QUALIFIED TO TEACH CLASS
I wee most qualified to teech it
How sften do you do sech of the following with homework
PER~ wGTD essignmentse?
RESPONSE CODES FREQ CENT PCT
APPLIES, vuvsvvnvvnnnnnnnnsosss 1 4445 28.3% 44.2%
DOES NOT APPLY...vvvvvvvvvonss 2 6337 34.0% 55.8%
RESERVED CODES:
NO TEACHER QUEX.... 5842 37.2% (M1SS)
NG.vussvrononnnsssnnns 8 7" 0.8% (MISS) e cen——————
meses  m—ee. - emmee Question 2_9A Tepe Pos. 62-62
TOTALS: 16695 100.0% 100,08 ~--worom===cnce- Format: If
F2T2_8A KEEP RECORDS OF WHO TURNED IN ASSIGNMENT
Keap reacords of who turned in the essignment
Question  2_7F Tepe Pos. 58-B8 . PER-  WGTD
--------------- Formet: It RESPONSE CODES FREQ CENT PCT
F2T2_7F TEACHER HAD THE MOST SENIORITY ALL OF THE TIME,.....ovsvesvss 1 5684 35.6% 665.1%
- MOST OF THE TIME . 2 1642  10.6% 17.9%
1 hed the most senority SOMZ OF THE TIME . 3 1192 7.6% 12.4%
NEVER. . vovsssnns . 4 467 3.0% 4.6%
PER- WGTD RESERVED COOES:
RESPONSE COOES FREQ CENT PCT NO TEACHER QUEX.. 5842 37.2% (M1SS)
---------- MISSING......0u0s 8 968 €.2% (MISS)
APPLIES . cvvsrsereronssrnssnnss 1 770 4,.9% 7.1% -
DOES NOT APPLY. . i vvvvvsosnnnns 2 8012 67.4% B82.9% TOTALS: 15696 100,0% 100,0%
RESERVED CODES:
NO TEACHER QUEX......00s0ss 5842  37.2% (MISS)
MISSING. .t vvvnnvesrronnosrs 8 71 0.6% (M1Ss)
TOTALS: 16695 100,.0% 100.0%

Q
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Page 7
Question 2_98 Taps Pos, 83-63 Taps Pos, 66-67
- e o e e e e Format: It Formet: 13
F2T2_88 RETURN ASSICGNMENTS WITH GRADES/CORRECTNS F272_10 MINUTES PER WEEK CLA3S5S MEETS REGULARLY

Return assignments with grades or corrections

Approximetely how many minutes per week does this clcss
mest regularly (not including lab periods)?
PER-  WGTD
RESPONSE COOES FREQ CENT PCT . PER=  WGQTD
------------------ mmten smese semee RESPONSE CODES FREQ CENT PCT
ALL OF THE TIME....voavnantan 1 3828 24.8% 45.7% e ——————
MOST OF THE TIME.....ovvvvvnns 2 1713 10.8% 18,0% 0Co 11 0. 1% 0. 1%
SOME OF THE TIME.....cvvunnnnn 3 2036 13.0% 24.2% 0185 1 0.0N O.0%
NEVER . vvsssssnnnsstnnnnnnnns 4 1186 7.8% 12.1% 030 4 0.0% 0.0%
RESERVEO CODES: 034 5 0.0% 0.0%
NO TEACHER QUEX..:suvvanses 5842 37.2% (M1SS) 039 2 o.0% O.0%
MISSIHG . vvvennnsnnsnssssnn 8 1081 6.9% (MISS) 040 14 0. 1% 0.2%
041 ] 0.0% 0O.1%
TOTALS: 15695 100.0% 100.0% 042 26 0.2% O.4%
043 14 0. 1% 0.2%
044 8 0. 1% 0.1%
0456 45 0.3% 0,.6%
048 -6 0.0% D.1%
e am————— 047 28 0.2% 0.3%
Quastion 2_8C Taps Pos, 64-84 048 31 0.2% 0,3%
----- ——meeana—. Format: It 049 4 0.0% 0.0%
050 116 0.7% T.1%
F2712_9C O18CUSS COMPLETED ASSIGNMENT IN CLASS 061 € 0.0 O.1%
052 23 0.1% 0,3%
Discuss the complsted sssignment in cliase 063 2 0.0% 0.0%
Ob4 3 0.0% 0.0%
PER~  WGTD OB5 160 1.0% 1.6%
RESPONSE CODES FREQ CENT PCT 06S 1 0.0% 0.0%
---------- 067 € 0.0% Q.0%
ALL OF THE TIME. .. vivvvunnnnnn 1 5786 36.9% 62.8% [¢1-1.] 2 0.0% 0.0%
MOST OF THE TIME....cvvvvuvssn 2 2130 13.6% 26.0% 060 16 0.1% 0,3%
SOME, OF THE TIME....eovtvannns 3 864 5.5 10.0% 062 1 0.0 0O.0%
NEVER. civtateasssnnsnsonssssse 4 94 0.6% 1.2% 063 1 0.0% 0.0%
RESERVEO CODES: 070 1 0.0% 0.0%
NO TEACHER QUEX. ... cecaanss 5842 37.2% (M1SS) 076 (] 0.0% O.1%
MISSING. . ivivvvncnnnnnvnnses 8 979 6.2% (M18S) 080 4 0.0% 0.0%
086 1 0.0% 0.0%
TOTALS: 15696 100.0% 100,04 090 7 . 0.0% 0.1%
082 1 0.0% O.0%
084 1 0.0 O.0%
096 1 0.0% 0.0%
098 1 0.0% 0.0%
089 1 0.0% 0O.0%
100 40 0.3% 0. 4%
108 1 0.0% 0.0%
110 10 0. 1% 0.1%
120 67 0.4% O.6%
123 4 0.0% O0.0w
126 20 0.1% 0.2%
126 7 0.0% O.1%
128 2 0.0% O.0%
129 2 0.0% 0O.0%
120 11 O. 1% Q. 1%
132 1 2.0 O.0m
136 11 0.1% 0.3%
138 1 0.0 0.0%
140 14 0.1% 0.1%
141 2 0.0 0.0
144 4 0.0% 0.0%
146 13 0.1% O.1%
160 89 0.6% 1.3%
186 14 0. 1% 0.1%
166 2 0.0% 0.0%
167 3 0.0% O.0%
169 1 0.0% 0.0%
180 62 0.3% O.4¥%
162 3 0.0% 0.0%
164 1 0.0 0O.0%
165 1] 0.4% O.8%
167 1 0.0% O.0%
168 27 0.2% 0.3%
170 14 0.1% 0.1%
172 6 0.0 O.1%
176 24 0.2% 0.2%
176 11 O.1% O.1%
180 142 0.9% 1.0%
184 2 0.0 O.0%
186 B 0.0% 0.0%
188 26 0.2% O.1%
190 23 0.1% 0.2%
182 € 0.0 O.1%
193 2 0.0% 0.0%
196 43 0.3% 0.3%
186 2 0.CN 0.0%
200 998 6.4% 10.£4
201 1 0.0 O 0%
204 2 0.0 O.OM
205 86 O.B% 0.8%
206 1 0.0% 0.0%
207 1 0.0% O.0%
208 € 0.0% 0. 1%
210 329 2.1%  3.4%
211 4 0.0 O.0%
232 14 O. 1% 0.2%
213 4 0.0 O.0M
214 3 0.0 0.0
215 126 0. 8% 1.6%
218 1 0.0 0.0%
219 1 0.0% O.0%
220 297 1.9% 3, 4%
222 ] 0.0% 0. 1%
224 3 0.0% O.1%
225 764 4.9% 8.9%
228 2 0.U% 0.0%
230 86 0.5% 1.0%
234 2 0.0 O.0%
236 189 1.3% 1.8%
236 1 0.0% 0.0%
238 3 0.0% 0.0%
. 240 226 1.4% 3.3%
2 ‘) 243 1 0.0% C.O%
Q '~ 244 € 0.0 C M
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP
16695

305
316
316
318
320
325
330
333
335
340
348
360
362
367
360
364
366
375
385
400
408
410
415
420
440
450
470
480
998

PR I RN R ]

NO TEACHER QUEX,.ssessrssss

MISSING, .
TOTALS:

RESERVED CODES:

Psgs
Q
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

276 10 0. 1% 0.1%
280 1 0.0% 0.0%
282 i 0.0% 0.0%
300 5 0.0% 0.0%
350 2 0.0% 0.0%
RESERVED CODES:
NO TEACHER QUEX. .. .eivivaun 5842 37.2% (MIss)

MISSING.....co0vuuns
TOTALS:

S
880 5.6% (Miss)
16695

Indicete sbout whet percent of cless time is spent in e
typicel week doing sech of the following wilh this cless?

Pegs 9

Question 2_12A Tepe Pos. 71-72
---------------- Formet:
F2T2_12A CLASS TIME SPENT INSTRUCTING WHOLE CLASS
Providing instruction to the cless es e whole
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
NONE . ¢} 28 0.2% 0.8%
<10%. 02 218 1.4% 2.3%
10-244 03 840 6.0% 11.3%
26-49%. .. vttt 04 2560 16.3% 29.0%
BO=74%. . . veeeeerrnenarrannans 06 3928 25.0% 43.2%
75-100%. . v eettntnanarnanss 06 1251 8.0% 13.7%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISs)
MULTIPLE RESPONSE....... ... 96 1 0.0M (MISS)
MISSING...ovvvrvnnnnannas 98 929 65.9% (MISs)
TOTALS: 16695 100.0M 100.0%
Question 2_128 Tepe Pos, 73-74
---------------- Format:
F2T2_128 CLASS TIME SPENT INSTRUCTING SMALL GROUP
Providing instruction to smell groups of students
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
NONE., ..o oeveoereresanssnanans 01 S€0 €.1% 10.1%
C1OW. . iverecoeerssnsocnraanass 02 3656 23.3% 40.8%
10=24%, . oo it oervoorisncaanens 03 2910 18.6% 33.6%
26=49%, ... i ittt ane 04 1003 6.4% 11.9%
BO~74%. . v vttt 06 180 1.2% 3.0%
PB~100%. i cotierertanan i 06 64 O.3% 0.6%
RESERVED CODES:
NO TEACHER QUEX.....vo0vu 65842 37.2% (MISS)
MULTIPLE RESPONSE.......... 96 0.0% (MISS)
MISSING. . .covvvervonenonnns 98 1077 6.9% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 2_12¢6 Tepe Pot. 75-76
R ittt -~ Formet: 12
F2T72_12C CLASS TIME SPENT INSTRUCTING INDIYIDUALS
Providing instruction to individusl students
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
NONE, . ... ovoeoenorenonanananas [+]] 473 3.0% 5.0%
L e T S 02 4112 26.2% 47.4%
10-24¥%, .. cvieini v 03 3174 20.2% 33.9%
26=49%, .. il 04 723 4.6% 9.0%
BO~74W. . cviecvot et aiees 05 235 1.8% 3.0%
76=100%. . coovveruirenorannenane 06 106 0.7% 1.7%
RESERVED CODES:
NO TEACHER QUEX......0vvvnn 5842 37.2% (MISS)
MISSING....vvvvvrnnnsnnnnns 1] 1030 6.6% (MISS)
TOTALS: 15685 100.0% 100.0%
Q

BEST COPY AVAILABLE

Question 2_12D Tape Pos, 77-78
---------------- Formet:
F2T2_12D CLASS TIME SPENT WAINTAINING ORDER
Meinteining orde’ /disciplining students
PER~ woTD
RESFONSE CODES FREQ CENT PCT
NONE....ooovvoneoroononnasnsns o1 3657 23.3% 36.9%
L3 e, T 0z 4399 28.0% . 6%
1O~24%. .o viieen o ansanaes 03 508 3.2% . 6%
2B-49%. . covicniiiien i 04 124 0.8% 1.8%
BO-~7dM. ..covovevenarnsaonennns 05 52 0.3% 0.7%
751 Ceesssseneaesesetrenense 06 86 0.6% 1.4%
RESERVED CQDES:
NO TEACHER QUEX...... 0000 5842 37.2% (MISS)
MULTIPLE RESPONSE.....c000n a6 0.0% (MISS)
MISSING....ovvnvnvvonnnanen 93 1015 6.5% (MIfs)
TOTALS: 16656 100.0% 100.0%
Question 2_12€ Tepe Pos, 79-80
B it b Formset:
F2T2_12E CLASS TIME SPENT ADMINISTERING TESTS
Administering tests cr quixzxes
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
NONE.. . ovetrnveorosnnnsnannes 01 3 0.6% 0.3%
L3 e, T 02 3488 22.2% 39.0M
10~24%. .. ccvvieneenransnnssens 03 4906 31.3% 655.0%
2B-49%. . cocovi ettt ene 04 310 2.0% 4.1%
BO~7dM. .. viv vt tien e 05 68 0.4% 0.7%
76~100M. e iciviien it tiinaaans 06 43 0.3% 0.3%
RESERVED CODES: .
NO TEACHER QUEX....:c000vs. 5842 37.2% (MISS)
MISSING....coevvevnnnnnnnne 98 945 .O% (MI8S)
TOTALS: 16696 100.0% 100.0%

Tepe Pos. 81-82
Formet:

CLASS TIME SPENT ON ADMINISTRATIVE TASKS

F2T2_12F

Performing routine sdministretive tesks (e.g., taking
sttendence, meking snnouncements, etc.)

PER~ WGTD
RESPONSE CODES FREQ CENT PCT
01 390 6.7% 9.3%
D T I 02 7604  46.4% 86.3%
10-24%, o0 ivevecironsonransaons 03 298 1.9% 2.64%
2649, . .ot 04 30 0.2% O.4¥%
BO=7d¥, . vevivrreoonsnsnssnnnns 05 10 0.1%  O.14
TB=100%, coovveeroirinsasnnnnne 06 a9 0.2% 0.3%
RESERVED CODES:
NO TEACHER QUEX......vovuus 5842 37.2% (M18S)
MISSING....ovvvvnrarnananns 938 982 6.3% (Mlss)
TOTALS: 16695 100.0% 100.0%
Question 2_126 Tepe Pos, 83-8
------ bttt dededetd Formet: 12 .
F2T2_12G CLASS TIME SPENT CONDUCTING LAB PERIODS

Conducting leb periods

PER-  WGTD
RESPONSE CODES FREQ  CENT PCT
01 6181 33.0M 59.7%
02 61 3.8% 7.2%
03 1831 11.7%  20.44
04 849 5.4% .64
05 219 1.3% 2.4%
06 43 0.3% 0.7%
65842 37.2% (MI188)
MISSING....covnnrvinnsuones 98 1126 7.2% (M1SS)
TOTALS: 16695 100.0M 100,0%
Question 2_13A

How often do you uss the following teeching methods or
medie?
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Question 13AA Teps Pos, 8B5-85
---------------- Format: 11
F2T213AA TEACHER'S USE OF LECTURE
Lecture
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY....0covivnvsnsanne 1 280 1.6% 3. 1%
1~2 TIMES A MONTH............. 2 235 1.8% 3.5%
1-2 TIMES A WEEK.....vo0vveuen 3 1670 10.6% 19.3%
ALMOST EVERY DAY.....covvvunne 4 5414 34.5% 58.8%
EVERY DAY, ..ooviivininesannane 3 1338 8.5% 35.3%
RESERVED CODES:
NO TEACHER QUEX.........vus 5842 37.2% (MISS)
MISSING. . vovvvvvecvvanasnns 8 915 5.8% (MISS)
TOTALS: 16695 $00.0% 100.0%
213A8 Teps Pos. 86-86
------------ - Formet: It
F27213A8 TEACHER'S USE OF COMPUTERS
Use computers
PER~ wGTO
RESPONSE CODES FREQ CENT PCY
NEVER/RARELY..... 1 5869 37.4% £8.2%
1-2 TIMES A MONTH 2 2011 12.8% 20.2%
1~2 TIMES A WEEK. 3 643 4.1% 7.5%
ALMOST EVERY DAY 4 241 1.56% 2,7%
EVERY DAY ...... 3 106 0.7% 1.4%
RESERVED CODES
NO TEACHER QUEX... 5842 37.2% (MISS)
MULTIPLE RESPONSE. 6 0.0M (M1SS)
MISSING......coo00us 8 981 6.3% (M1SS)
TOTALS: 15695 100.0% 100.0%
Question 213AC Tepe Pos, 87-87
~~~~~~~~~~~~~~~~ Formet: 11
F2T7213AC TEACHER'S USE OF AUDIO-VISUAL MATERIAL
Use sudio-visuel meteriel
PER~ wGTD
RE'PONSE CODES FREQ CENT PCY
NEVER/RARELY.................. 1 2640 16.8% 28.5%
12 TIMES A MONTH............. 2 2661 17.0% 30.7%
1~-2 TIMES A WEEK.............. 3 1801 12.1%  21.1%
ALMOST EVERY DAY...........000 4 1309 8.3% 15.1%
EVERY DAY...i.ivvviuunnnnnnans 1 372 2. 4% 4.6%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING.....oioieeenennnnns 8 970 6.2% (MISS)
TOTALS: 15695 100.0% 100.0%
Qucttion 213AD Tepe Pos. 88-88
~~~~~~~~~~~~~~~~ Formet:
F27213AD TEACHER'S USE OF WHOLE-GROUP DISCUSSIONS
Hsve teescher~led whole-group discussions
PER- wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY.................. 1 1433 8,1% 16.7%
1-2 TIMES A MONTH............. 2 1697 10.2% 18.6%
1-2 TIMES A WEEK........ 00000 3 2686 16.5% 28.3%
ALMOST EVERY DAY..........0u0s 4 2633 16.8% 30.C%
EVERY DAY. ... ..vceveiennnnnnns 3 647 4.1% 6.5%
RESERVED CODES:
HO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. ....ooveevvnnnnnnns 8 957 6.1% (MISS)
TOTALS: 16685 100.0% 100.0%

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Tepe Pos. 89-88
Formet: It

TEACHER'S USE OF ORAL QUESTION RESPONSE

Heve students respond orelly to questions on subject metter

F2T213AE

PER~ wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY . e veviiinannnns 1 186 1.2% 1.7%
1~2 TIMES A MONTH 2 412 2.6% 5.1%
1~-2 TIMES A WEEK. 3 1447 9.2% 16.4%
ALMOST EVERY DAY 4 4420 28.2% 49.1%
EYERY DAY...... . 3 2504 16.0% 27.7%
RESERVED CODES:
NO TEACHER QUEX.... v 5842 37.2% (MISS)
MISSING....ovvveen PPN 8 884 5.6% (MISS)
TOTALS: 16695 100.0% 100.0%
Quottlon 213AF Tepe Pos. 80-80
- ———— e m—— Format: 11
F2T213AF TEACHER'S USE OF STUDENT~LED DISCUSSIONS
Heve student—~led whols-group discussions
PER~- wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELV.................. 1 5318 33.9% 58.9%
1~-2 TIMES A MONTH..........00n 2 2126 13.6% 24.0%
3-2 TIMES A WEEK......... ... 3 998 G.4% 12.0%
ALMOST EVERY DAY.......00nvenn 4 377 2. 4% 3.8%
EVERY DAY...vicivnanacnnnnnnns b 68 0. 4% 1.3%
RESERVED CODES:
NO TEACHER QUEX......oo0uue 5842 37.2% (MISS)
MISSING. i vcvtvivnvenssonans 8 966 €. 1% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 213AC - Yape Pos. 81-91
---------------- Formet:
F2T213AC TEACHER'S USE OF CGOPERATIVE GROUPS
Heve studants work togsther in cooperetive groups
PER-~ wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY ....cvevvevnnsnens 1 947 6.0% 9.4%
1~2 TIMES A MONTH............. 2 2472 16.8% 26.8%
1-2 TIMES A WEEK........... ... 3 3447 22.0% 39.5%
ALMOST EVERY DAY.......o0iuvnnee 4 1694 10.8% 20.1%
EVERY DAY....oouveeeasnnannnns 5 409 2,6% 4.1%
RESERVED CCOES:
NO TEACHER QUEX..........00 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... [ 4 0.0% (MISS)
MISSING. ..cvvevvenunnnnnnns 8 880 B6.6% (MISS)
TOTALS: 16695 100.0% 10C.O%

Tape Pos., 92-82
Format: 11

F27213AH

TEACHER'S USE OF  WRITTEN ASSIGNMENTS

Heve studente complete individusl written essignments or

worksheets in cless
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY.............. . 1 1336 8.56 14.64%
1-2 TIMES A MONTH...... . 2 2055 13.1% 21.3%
i-2 TIMES A WEEK....... . 3 3080 19.6% 33.8%
ALMOST EVERY DAY....... . 4 1826 11.6% 21.3%
EVERY DAY. . vcvouveesvanensonns b 682 4.3% 9.0%
RESERVED CODES:
NO TEACHER QUvX........ 5842 37.2% (MISS)
MULTIPLE RESPUNSE...... 0. (MISS)
MISSING.....oitvevuvnonnnnnns 3 874 5.6% (MISS)
TOTALS: 16695 100.0% 100.0%
2
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Pege 11
Tepe Pos. 93-83 tion 2_14C Tepe Pos. 87-97
Formet: 11 = semmsssscscseseoss Formet:
F27213A1 TEACHER'S USE OF ORAL REPORTS F272_14C EMPHAS!S ON REPRESENTING PROBLEMS
Heve students give orel reporte Leerning to reprosent probliam structurec in multiple weys
(e.g., grephicelly, slgebreicelly, numericelly, etc.)
PER~ wGTD
RESPONSE CODES FREQ CENT PCT PER~ wGTD
---------- REYPONSE CODES FREQ CENT PCT
NEVER/RARELY...... e .o 1 7194 45,84 78,34 2 mmmmeesees
1~2 TIMES A MONTH............. 2 1392 8.9% 18.2% NONE. .. 1 139 0.9% 2.4%
12 TIMES A WEEK......0vovvnne 3 267 i.6% 2,2%  MINOR 2 662 4.2% 11.4%
ALMOST EVERY DAY., 4 70 0.4% 1.2%  MCDERATE 3 2180 13.7% 38.3%
EVERY DAY..,...e0uvne 6 21 0. 1% O0.1%  MAJOR. . .cicveosvsnanassssnssne 4 28456 18.1% 47.9%
RESERVED CODES: RESERVED COOES:
NO TEACHER QUEX 65842 37.2% (MISs) NO TEACHER QUEX............ 5842 37.2% (MIsSS)
MISSING......... 8 922 65.9% (MISs) MISSING., ..o nnnnansns 8 54 0.3% (MIss)
LEGITIMATE SKIP............ 9 3963 26.3% (MIss)
TOTALS: 16695 100.0% 100.0%
TOTALS: 16696 100,0% 100.0%
Question 2_138 Tepe Pos. 94=-94 = se—esssseesmeses
~~~~~~~~~~~~~~~~ Formet: Question 2_14D Tepe Pus, 98-98
~~~~~~~~~~~~~~~~ Formet: It
F2T2_138 MATHEMATICS CLASS LISTED IN PART Il
F272_14D EMPHASIS ON INTEGRATING MATH BRANCHES
Are nnl of the ciesscs you listed at the beginning of Pert
. 11 methemetics clesses? Integreting different brenches of methemetics (e.g.,
- geometry, eligebre) into e unified fromework
PER- wWGTD
RESPONSE CODES FREQ CENT PCT PER~ WGTD
RESPCNSE CODES FREQ CENT PCT
YES, .. 1 65890 37.5% 60.U% 0 mmemescsees -
2 3963 25.3% 39.6% 1 252 i.6% 4.7%
2 861 5.4% 14.7%
5842 37.2% (M1SS) 3 1977 12.6% 34.5%
JOR 4 2704 17.2% 46.2%
16695 100.0% 100.0% RESERVED CODES:
NO TEACHER QUEX.........0un 5842 37.2% (MISS)
MISSING...... .o . 8 106 C.7% (MISS)
LEGITIMATE SKI 9 3963 25.3% (MISsS)
TOTALS: 16696 100.0% 100.C%
In this meth ctei s, how much emphseis do you give to each Question 2_14E Tepe Pos. 99-99
of the following objectives? ~ Seoowmososooemes Format: 1
F272_t4E EMPHASIS ON MULT APPROACH TO PROB SOLVNG
Conceiving end enelyzing effectivensss of multiple
spprosches to problem solving
---------------- PER~ wGTD
Question 2_14A Tepe Pos. 55-96 RESPONSE COOES FREQ CENT PCYT
---------------- Formet: 11
79 0.6% 1.2%
F2T2_14A EMPHASIS ON THE NATURE OF PROOFS 880 5,6% 14.6%
2408 16.3% 42.0%
Understending the neture of proofs 2426 16.6% 42.4%
PER- wGTD 65842 37.2% (MIsS)
RESPONSE CODES FREQ CENT PCT 100 0.6% (MISS)
--------------------------------- 3962 25.3% (M1SS)
NONE. . vvvunossnsnsossssnsnnns 1 1303 B.3% 26.0% e T Tan O
MINOR.... . 2 2076 13.2% 38.8% 166956 100.0% 100.0%
MODERATE., ... 3 1700 10.8% 24,.8%
MAJOR. c oo vvnssrnnnnne 4 746 4,6% 10.3%
RESERVED CODES:
NO TEACHER QUEX........ 65842 37.2% (M1SS)
ISSING. ..ovvsursnnnsass 8 9 0,.6% (MIES)  —=emrmmesmcessosses
LEGITIMATE SKIP...... . 9 3963 265.2% (MISS) Question 2_14F ;lpl 2°.i1100-100
ormet:
TOTALS: 166956 100.0% 100.0%
F272_14F EMPHAS]S ON SFEED AND ACCURACY
Performing celculetions with speed and sccurecy
---------------- PER- wGTD
Question 2_14B :lpl Pos. 86-96 RESPONSE CODES FREQ CENT PCT
---------------- ormet: Smmmemmn -
NONE .. oo essssnnsosassssnns 1 290 1.8% B.0%
F272_148 EMPHASIS ON MEMORIZING FACTS MINOR,, 2 1748 11,1%  27.2%
- MCOERATE., . 3 2294 i4.6% 41.1%
Memorixzing fects, rules, end eteps AJOR. ...oovvs . 4 1448 9.2% 26.7%
RESERVED CODES:
PER- WwGTD NO TEACHER QUEX.,s.c.vvavs-. 5842 37.2% (MISS)
RESPONSE CODES FREQ CENT PCT MISSING...v.0vuvens 8 110 G.7% (MISS)
---------- LEGITIMATE SKIP......000ens 9 3963 265,3% (MISS)
NONE.,..vovvsns . 1 166 1.1% 2.8% e TR T
MINOR. .ovvvvnrrnns 2 1714 10.9% .27.3% TOTALS: 15696 100.0% 100.0%
MODERATE. .. .ovvv v 3 2664 17,06 48, 1%
MAJOR. ...ovvsvsns 4 1262 8.0% 21.8%
RESERVED CODES:
NO TEACHER QUEX............ 6842 37.2% (M1SS)
MISSING.,....vovvnnnnssssnns 8 9 0.6% (MISS)
LEGITIMATE SKIP...vcvvvvene 8 3963 26,3% (MISS)
TOTALS: 16696 100,0% 100,0%
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Pege 12
Qu.lt(on 2 14G Tepe Pos, 101-101
-------------- Formet:
F2T2_14G EMPHASIS ON IMPORT OF MATH IN DAILY LIFE
Showing importence of meth in deify life
PER=- WGTD
RE&PO”«E CODES FREQ CENT  PCT
NONE.......................... 1 107 0.7% $.7%
MINOR. , F 2 1323 8.4% 21,7%
MODERAT Citeesararrete e 3 2488 16.9% 39.8%
MAJOR. et eacsasannssssascanans 4 1876 12.0% 36.7%
RESERVED CODES:
NO TEACHER QUEX...:civaaaan 5842 37.2% (M18S)
ISSING. . covrasaasnsacaans a > 0.8% (MISS)
L‘GITIMATE .18 1 ] 3963 25.3% (MIS8s)
TOTALS! 16695 100.0% 100.0%
Question 2_t4H Tape Pos, 102-102
---------------- Formet: I1
F2T2_14H EMPHASIS ON SOLVING EQUATIONS
Solving squetions
PER= WGTD
RESPONSE CODES FREQ CENT PCT
NOME. .eovsvvenannsannssansaans 1 124 0.8% 2.1%
MINOR....covevavtnranesansanss 2 821 5.2% 13.6%
MODERATE. coiovvtansssaranaaans 3 2003 12.88% 35.0M
MAJOR. 0 easaarsaannnsssansnns 4 2825 18.0% 49.3%
RESERVED COOES:
NO TEACHER QUEX...civveannns 5842 37.2% (MISS)
MULTIPLE RESPONSE .. ccovavue € 1 0.CH (MISS)
MISSIN Wasesaretaresaanan 8 116 0.7% (MISS)
LEGITINATE CSKIPL L i 9 3963 25.3% (MISS)
TOTALS: 1566956 100.0% 100.0%
Question 2_ 141 Tape Pos, 103-102
---------------- Formet: 1
F2T2_141 EMPH ON RAISING QUESTIONS/CONJECTURING
Reising questions end formuleting conjectures
PER=- WGTD
RESPONSE CODES FREQ CENT PCT
NONE. . eoarsrearssssassranannns 1 110 0.7% 1.8%
MINOR. . i 2eatanenaansaaaaasnans 2 1028 6.6% 17.5%
MODERATE. . ... Cidiitt e 3 2662 17.0% 47.1%
MAJOR . veesansrransatnnraanes 4 1982 12.6% 33.6%
RESERVED CODES:
NO TEACHER QUEX. ievrvevanans 5842 37.2% (MISS)
MISSING . ooeesannaresaraaes 8 108 0.7% (MISS)
LEGITIMATE SKIP...iii it 9 3963 25.3% (M1SS)
TOTALS: 156956 100.0% 100.0%
tio;- Tepe Pos, 104-104
---------- Formst: It
F2T2_14J EMPHASIS ON STUDENTS® INTEREST IN MATH
Increesing students' interest in meth
PER~ WGTD
RESPONSE CODES FREQ CENT  PCT
NONE..... 1 26 G.2% 0.4%
MINOR..... 2 573 3.7%  B.3%
MODERATE. . 3 2582 16.6% 45,9%
MAJOR. . evaevannn 4 2598 16.6% 45.4%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MISSING...... 8 110 0.7% (MISS)
LEGITIMATE SKiP....... 9 3963 25.3% (MISS)
TOTALS: 16695 100.0% 100.0%

Have you teught or reviewed the foliowing topics
meth cless during this yser?

tn this

1f you heve reviewed end tesught en item st new content,

mark #1 oniy.
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TEACHER QUESTIONNAIRE NEL8:88 SECOND FOLLOW-UP

Question 2_15A Tepe Pos. 105-108
m———————— m—————— Formet:
F2T2_18A TAUGHT INTEGERS
Integers
PER~- woTD
RESPONSE CODEB FREQ CENT PCcT
YES, 1 TAUCHT IT AS NEW
CONTENT...... ceeeen 1 €04  3.8% 12.0%
YES, BUT 1 REV!E'ED !T ONLY, .. 2 2231 14.2% 41.0%
NO, BUT 1T WAS TAUGHT
PREVIOUSLY . .. vuvnssoesaesnenss 3 2568  16.3% 40.1%
NO, BUT 1 WILL TEACH OR
REVIEV 1T LATER THIS SCHOOL
YEA| 4 113 0.7% 1.8%
NO, TOPIC IS BEVONO ‘THE' SCOPE
OF THIS COURSE. ... ictauannnnn 1 232 1.8% 5.3%
RESERVED CODES:
NO TEACHER QUEX.....cc.00e 5842 37.2% (MISS)
MIGSING. .. eiesnarvnaracnes 8 894° O.8% (MISS)
LEGITIMATE SKIP.....co00nue 9 3983 25.3% (M1S85)
TOTALS: 16695 100.0% 100.0%

2_168

Tepe Poe.
Formet: 11

106-106

F2T2_158

TAUGHT PATTERNS AND FUNCTIONS

Petterns end functions

PER~  WGTD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTENT. .. cerenee 1 2456  15.8% 44.3%
YES, BUT" i REVIEWED i ORLY. ! 2 1892  12.1% 28.3%
NO, 'BUT IT WAS TAUGHT
PREVIOUSLY T 3 598 3.8% 10.7%
NO, BUT I Vil TEAGH OR
nevxew IT LATER THIS SCHOOL
YEA 4 248 1.8%  4.7%
NO, RioBic 18 BEVOND THE SCOPE’
OF "THIS COURSE, st cuvvrenesnns 5 583 3.7% 10.9%
RESERVED CODES:
NO TEACHER QUEX............ 5842  37.2% (MISS)
MULTIPLE RESPONSE...u.. ... 6 0.0% (MISS)
MISSING. .o esaann ceeaan 8 111 0.7% (MISS)
LEGITIMATE SKIP. . .. .. 0s. 9 3963  25.3% (MISS)
.......... ———
TOTALS!: 15695 100.0% 100.0%
Question 2_15C Tepe Pos, 107-107
---------------- Formet:
F2T2_16C  TAUGHT LINEAR EQUATIONS
Lineer Equetions
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTENT..... ceres 1 1361 8.7% 24.7%
YEs, 8uf 1 REVIEWED 17 ONLY... 2 2728 17.4% 47.0%
"BUT IT WAS TAUGHT
PREVIOUSLY. oo eeeeeean 3 1032 6.6% 15.9%
NO, BUT 1 will TEACH OR
REVIEW 1T LATER THIS SCHOOL
4 187 1.3%  3.4%
NO, Riopic’ 15" BEVORD THE SCOPE’
OF "THIS COURSE....0cevcecornnns 5 473 3.0%  8.9%
RESERVED CCDES:
NO TEACHER QUEX............ 5842  37.2% (MISS)
MISSTNG . . v s oveovnnnnsennres 3 89 0.6% (MISs)
LEGITIMATE SKIP.....ovmreas 3 3963 25.3% (MISS)
TOTALS: 15695 100,0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Qu-lt(on

2_16D Tapa Pos. 108-108
---------------- Format:
F2T2_16D  TAUGHT POLYNOMIALS
Polynomials
PER-  WGTD
RESPONSE CODES FREQ CENT  PCT
YES, I TAUGHT IT AS NEW :
CONTENT. .v..... 1 1778 11.3% 30.9%
YES, BUT 1 REVIEWED 1T ONLY... 2 2217  14.1% 38.6%
NO, BUT IT WAS TAUGHT
PREVICUSLY . .0 v evvveonsnnnesns 3 840  6.0% 15,1%
NO, BUT I Will TEACH OR
REVIEW 1T LATER THIS SCHoOL
YEAR, ....0v0.. 4 161 1.08 2.5
NO, TOPIC 15 BEVOND THE SCOPE’
OF 'THIS GOURSE....0vvvnennnons 687 4.4% 12.9%
RESERVED CODES:
NO TEACHER QUEX............ B842  27.2% (MISS)
MULTIPLE RESPONSE.......... 6 3 0.0% (MISS)
BISSING. o v v sosocnnsnnrnnens 8 104 0.7% (MISS)
LEGITIMATE $KIP.. ... . 00, 9 3963  25.3% (MISS)
TOTALS: 16635 100.0% 100.0%
Question 2_156E Tapa Poz, 108-108
---------------- Format: I1
F2T2_1BE  TAUGHT PROPERTIES OF GEOMETRIC FIGURES
Prcpartias of geomatric figuras
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONT e eneoeerssaare e 1 1174 7.6% 20.6%
YES, FRUT I REVIEWED it ONLY. 2 2164  13.8% 37.4%
NO, 'BUT IT WAS TAUGHT
PREVIOUSLY........ e 3 1611 10.3% 26.2%
NO, BUT I WILL TEACH OR’
REVIEW IT LATER THIS SCHOOL
YEAR........ 4 221 1.4%  4,3%
NO, TOPIC 15 BEVOND THE SCOPE’
OF 'THIS GOURSE. ..vvvvevernnns 612 3.9% 11.7%
RESERVED CODES:
NO TEACHER QUEX........0... 5842  37.2% (MISS)
MULTIPLE RESPONSE.......... 6 2 0.0% (MISS)
MISSING, .o vovnononenrnneenn s 108 0.7% (MISS)
LEGITIMATE SKiP............ 9 3963  26.3% (MISS)
TOTALS: 16635 100.0% 100.0%
Tapa Pos. 110-110
Format: 1
F2T2_15F  TAUGHT COORDINATE GEOMETRY
Coordinata Gaomatry
PER-  WGTD
RESPONSE CODES FREQ CENT  PCT
YES, I TAUGHT IT AS NEW
CONTENT. ., ceen 1 1534 9.8% 28.0%
YES, BUT" 1 REVIEWED PT ONLY. ! 2 1921  12.2% 231.8%
NO, '8UT IT WAS TAUGHT
PREVIOUSLY. . e 3 1014 6.5% 16.7%
NO, BUT I WiLL TEACH OR
REVIEW IT LATER THIS scHoOL
YEAR. ... 4 504 3.2%  B8.6%
NO, TOPIC 15 BEVOND THE SCOPE’
OF ' THIS COURSE. ....vvvvsvaenns 812 5.2% 15.2%
RESERVED CODES :
NO TEACHER QUEX.. 5842  37.2% (MISS)
WULTIPLE RESPONS 6 2 0.0% (MISS)
MISSING...... 8 103 0.7% {MISS)
LEGITIMATE SKiP....... 8 3963 26.3% (MISS)
TOTALS: 16696 100.0% 100.0%

RIC

Aruitoxt provided by Eic:

Page 13
Quastion 2_15G Tapa Pos. 111-111
———————————————— Format:
F2T2_16G  TAUGHT PROOFS
Proofs
PER-  WGTD
_RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT 1T AS NEW
conte e e 1 1611 9.8% 24.1%
YES, BUT i REVIEWED 1T ONLY... 2 1345 B.6% 24.2%
NO, BUT IT WAS TAUGHT
PREVIOUSLY . evvovrvonnssnonnnns 3 1680  10.1% 26.1%
BUT I WILL TEACH OR
REVIEW IT LATER THIS SCHOOL
YEAR, e a 125 0.8% 2.5%
NO, TOPIC 1S BEVONO THE SCOPE’
OF 'THIS COURSE...vuoveronennnes 5 1207 7.7%  28.2%
RESERVED CODES
NO TEACHER QUEX.....0ovvn.. E842  37.2% (MISS)
MULTIPLE RESPONSE.......... 6 1 0.0% (MISS)
MISSING, cvvoesnenrrenssonen 8 121 0.8% (MISS)
LEGITIMATE SKiP............ 8 3863  26.3% (MISS)
TOTALS: 16686 100.0% 100.0%
2_156H Tapa Pos, 112-112
B~ Format:
F2T2_16H  TAUGHT TRIGONOMETRY
Trigonomatry
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
yes, 1 TAUGHT IT AS NEW
CONTE . T f 2116  13.5% 35.9%
YES, BUT i REVIEWED iT ONLY. . 2 968 6.2% 13.9%
'BUT IT WAS TAUGHT
PREVIOUSLY s T i, 3 327 2.1%  5.1%
NO BUT I wiLL TEACH OR
REVIEW 1T LATER THIS SCHOOL
YEAR, e 4 860  4.2%  12.4%
NO, TOPIG 15 BEYONO THE SCOPE’
OF 'THIS COURSE....0ovoeesnons 1708  10.9% 32.8%
RESERVED CODES:
NO TEACHER QUEX.. B842  37.2% (MISS)
MULTIPLE RESPONSE 6 2 0.0% (MISS)
MISSING. ovsosse 8 107 0.7% (MISS)
LEGITIMATE SKIP.. 9 3963  26.3% (MISS)
TOTALS: 16896 100.0% 100.0%
Quostion 2_151 Tapa Pos, 113-113
--------------- Format: 1
F2T2_1B1  TAUGHT STATISTICS
Statistics
PER- WGTD
_RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTENT. s vvvvvnvennssusennens 1 970  6.2% 16.1%
VES, BUT i REVIEWED IT ONLV... 2 285 1.8% 4.9%
NO aur 1T vas TAUGHT
PREVIOU S 3 738 4.7% 11.4%
NO, O T Wili TEAGH' OR
REVIEW 1T LATER THIS SCHOOL .
YEAR. 4 850  B.4% 16.1%
NO, TOPIC 1§ BEYOND HE SCOPE
OF 'THIS COURSE. «.vvvuvoavennns 2919 18.6% B52.4%
RESERVED CODES:
NO TEACHER QUEX.....¢c0vs.. E842  37.2% (MISS)
MULTIPLE RESPONSE. ......... 6 1 0.0% (MISS)
MISSING. . v vovvennornnrenns 8 126  0.8% (MISS)
LEGITIMATE SKIP............ 8 3963  26.3% (MISS)
TOTALS: 15685 100.0% 100.0%

()~
Q‘V{




TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Pegs 14

Tepe Pos. 114-114 Question 2_174
Format: 11 = m==ceescccc-e ———

F272_16Jd TAUGHT PROBABILITY

Probebility Meny teeschers went students to understend the “whys® of

mat rether then simpiy memorizing rules or principles.
PER=- wWGTD Sometimes this cen be herd. For eech item below, indicets
RESPONSE CODES FREQ CENT PCT whet you think by marking one of the numeric codes.
YES, l TAUCHT IT AS NEW
CONT 1 1063 6.84 1{16.6%
YES BUT X REVXEVED XT ONLY 2 342 2.2% 5.8%
BUT 1T WAS TAUGHT
BREVIOUSLY . oo o insane e e 3 776 4.9% 11.8%

NO, BUT ! VXLL "TEACH OR
REVIEW IT LATER THIS SCHOOL

Tepe Pos, 118-118
YEAR. 4 1061 6.7% 20.4% Formet: It
NO, TOPXC XS BEYOND THE SCOPE
OF THXS COURSE..... e 5 2538 16.2% 45.5% F2T217AA MULTIPLY TWO NEGATIVES YOU GET A POSITVE
RESERVED COD‘S'
NO TEACHER QU& Cee e 5842 37.2% {MISS) When you multipiy two negetives together, you siways get o
MISSING. . 8 120 0.8% (MISS) positive
LEG ITIMATE SKXP............ 9 3963 25.3% (MISS)
PER- WGTD
TOTALS: 16695 100.0% 100.0% RESPONSE CODES FREQ  CENT PCT
EXPLAIN........... Beeeaer s 1 3534 22. 5& €8.9%
REMEMBER............. ..... cen 2 1299 8. 28.3%
NOT RE . cerer s e 3 78 Bﬁ 2.8%
RESERVED "CODES: |
Question Tepe Pos. 116-116 NO TEACHER QUEX..... . 0000 5842 37.2% (M1SS)
~~~~~~~~~~~~~~ Formet: 1t NULT)PLE RESPONSE....... ‘e -] 7 0.0% (MISS)
MISSING....... Ceeseens 8 972 6.2% (M188)
F272_16K TAUGHT CALCULUS LECXTIMATE SKXP ....... 9 3963 25.3% (MISS)
Celculus TOTALS: 16695 100.0% 100.0M
PER-~ weTh
RESPONSE CODES FREQ CENT PCT
YES l TAUCHT IT AS NEW e mmmmem e mnn st
CONT:! Ces s seraseresar et nan 1 1303 §.3% 18.4% Question 217AB Tepe Pos, 118-119
YES BUT 1 REVXEVED XT ONLY. .. 2 35 0.2% O.4%  =mommmcsssososss Formet: If
'BUT 1T WAS TAUGHT
PREVX SLY. RN 3 119 0.8% 2.95% F272{7AB SLOPE OF VERTICAL LINE IS UNDEFINED
NO, BUT I WILL TEAGH OR’
REVXEV IT LATER THIS SCHOOL The slope of e verticel line is undefined
4 3t 2.0% 6. 5%
NO TOPIC XS BEYOND THE SCOPE PER- WGTD
OF 'THIS COURSE. ...covovevens . 6 4002 25.6% 71.7% RESPONSE CODES FREQ CENT PCT
RESERVED COOES. ----------
NO TEACHER QUEX.. 5842 37.2% (MISS) EXPLAXN.. P 1 4793 30.5% 97.8%
MULTIPLE RESPONSE 6 2 0.0% (MISS) REMEMBER . [ T 2 76 0.5% 1.4%
MISSING. 8 118 0.8% (MISS) NOT SURE..... PPN . 3 52 0.3% 1.0M
LECXT]MATE SKIP. 9 3963 25.3% (MIsSS) RESERVED COD
NO TEACHER QUEX ceesens 5842 37.2% (MISS)
TOTALS: 16695 100.0% 100.0% MULTIPLE RESPONSE.......... 6 8 0.1% (MISS)
MISSING. .. oovoossncnssonns 8 961 6.1% (MISS)
LECXTXMATE SKIP....... ..... 9 3863 25.3% (MIsS)
. TOTALS: 16695 100.0% 100.0%
Question 2_16 Tepe Poc. 116117
~~~~~~~~~~~~~~~ Formet: 12
F27T2_16 WORD PROBLEM: RELATIONSHIP OF M & M5  mmosmsesssosnosss
Question 217AC Tepe Pos. 120-120
Your students heve besn leerning how to write meth e it obat bt laladaded Formet: If
statements expressing proportions.
Last night you assigned the following: F2T7217AC ANY NONZERO NUMBER TO ZERQ POWER 1S 1.0
A one ﬁound beg contninn 60 percent more then Any nonzero number to the xero powsr is 1.0
M8M: then green ones. Write e methemeticel
statement that represents the reletionship PER=- wGTD
bolw--n the tan (t) and green (g) MEMs, using RESPONSE CODES FREQ CENT PCT
t end g to stend for the number of ten end  _  mumoossess
green M&Ms. EXPLAIN. ...vvvvennsnnnss e 1 4093 26.1% 81.7%
REMEMBER., ...... F 2 736 4.7% 16.7%
Here ere some responses you get from students: NOT SURE.....000n e . 3 89 0.6% 1.68%
RESERVED GODES:
Kelly - 1.6t = g NO TEACHER QUEX,....... e 5842 37.2% (MISS)
Lee - .50t = ] MULTXPLE RESPONSE.......... ] 4 0. 1% (MISS)
Pet - .5 =t MISSING. ...coovonnssnnnnsns 8 86¢< 6. 1% (WMI1SS)
Sendy - g plus 1/2g =t L‘CXTINATE SKIP......... .. 9 3963 26.2% (MISS)
Which of the students hes represented the reletionship best? TOTALS: 16695 100.0% 100.0%
PER- wWGTD
RESPONSE CODES FREQ CENT PCT
ALL OF THEM. ... ..ovvev e nns . 01 29 0.2% Q.B%  mmmemomosmsmeseme—
KELLY.....ov0ve secesenr e ceon 02 233 1.5% 5.0% Qulttion 2_178 Tepo Pos. 121-12%
LEE. .. cvieosnonannnnns PN 03 194 1.2% 4 ,.8% mmmemmsmosascess Fermet: 11
‘PAT........................... 04 79 0.5% 1.6%
SANDY F T S 05 3844 24.5% B4.8% F2T7T2_178 SCIENCE CLASS LISTED IN PART 11
NONE OF " THEM. et 06 137 0.9% 2.8%
DON'T KNOW...... Gt .. 07 30 0.2% O.6% Are eny of the clesess you listed et the beginning of Pert
RESERVED CODES: 11 science cless
NO TEACHER QUEX............ 5842 37.2% (MISS)
MULTIPLE RESPONSE Ceee 96 20 0.1% (MISS) PER~ wGTD
MISSING. Ceeeseren 98 1324 8.4% (MISS) RE4PONSE CODES FREQ CENT PCT
LECXTXMATE SKXP PP 89 3963 25.3% (MISS) -
--------------- YES....... [ R 1 3863 25.3% 39.6%
TOTALS: 16696 100.0% 100.0% 0. A 2 5890 37.5% 60.5%
RESERVED CODE
NOTE: Nonresponse for thit item excesds the NCES stsnderd. NO TEACHER QUEX............ 5842 37.2% (M1sSS)
Dus to potentisl nonresponse bies, users should exercise
ceutton when choostng this verieole for enelysis, TOTALS: 16695 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP 5
Page 1

Quoatlon 2_18 Quastion

Tape Pos. 126-126
Format: It

F2T2_18E EMPHASIS ON PROBLEM SOLVNG/INQURY SKILLS

In this science ciase, how much smphasis do you give to the Develcoping problam solving/inquiry skills
following objectives?

PER~ WGTD
RESPONSE CODES FREQ CENT PCT

NONE..... cees 1 19 0.1% 0.3%
MINOR...oovvvns nnnns 2 247 1.6% 8.2%
MOOERATE.. ............. 3 992 6.3% 27.4%
m————— oo - MAJOR. 4 2414 165.4% 64.1%
Question 2_18A Tapa Pos, 122-122 RESERVED CODCS'
""""""""""""""" Format: 11 NO TEACHER QUEX.. 5842 37 2% (MISS)
MISSING. ¢.vovven 8 291 .9 (MISS}
F2T2_18A EMPHASIS ON INTEREST IN SCIENCE LEGITXNATE SKXP.... 9 5850 37 6% (MISS)
Incressing studente' interest in science TOTALS: 16695 100.0% 100.0%
PER~- WGTD
RESPONSE CODES FREQ CENT PCT
NONE., . vooeovosensoanssnnnsnnss 1 3 0.0 0.2%  —==m—msmomeemsmesms
MINOR. .. cvvrvrnnessnssnnsevvons 2 191 1.2% 4.1% 2_18F Tapa Pos, 127-127
NOOERATE..... ...... e be e 3 1276 8.1% 36,7%  mmmmmemosessesss Format:
OR. R 4 2213 i4.1% 59.0%
RESERVED CODES. F2T2_18F EMPHASIS ON DEVELOPING LAB SKILLS
NO TEACHER QUEX........¢000 5842 37.2% (MIss)
MISSING. e.os0un N 8 277 1.8% (MISS) Developing skillis in lab techniquas
LEGITIMATE $Kip. TN 9 5880 37.5% (MISS)
~~~~~~~~~~~~~~~ PER~ wGTD
TOTALS: 166956 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
NONE.. .. seesosnnssossnnns . 1 199 1.3% 5.9%
MINOR. . . vvoevnnnsnsnnsunnoses 2 669 4.0% 18.1%
MODERATE. .. .vovvnsosssonnsnns 3 1800 9.6% 42.5%
e atatainbaiatesindainbetaded - MAJOR. v .. 0. 4 1297 8.3% 33.5%
Question 2_188B Tapa Pos, 123-123 RESERVED CODE'S
———————————————— Format: It NO TEACHER WEX.......00tvn 5842 37.2% (MISS)
MISSING........ ceereas e 8 298 1.9% (MISS)
F2T72_188 EMPHASIS ON SCIENTIFIC FACTS LEGITIMATE SKXP ............ 9 6890 37.6% (MISS)
Learning and memorizing scientific facts, principles, end TOTALS: 16696 100.0% 100.0%
rules
PER- WGTD
RESPONSE CODES FREQ CENT PCT
NONE . Siseesese s 1 66 0.4% 1.3% Question 2_18C Tepa Pos. 128-128
NXNOR............ R 2 1082 6.9% 30,8% ~emmmmcmeme—- —— Formet:
MODERATE . Creer et ) 3 1704 10.9% 48.3%
MAJOR. .t vvovssnnevnnnns sesenas 4 820 5.2% 19.56% F2T2_18G EMPHASIS ON APPLCTNS OF SCl TO ENVRNMNT
RESERVED CODES'
NO TEACHER QUEX.......c0vns 5842 37.2% (MISS) Learning sbout applications of science to anvironmental
MISSING. G 8 281 1.9% (MISS) issues
LEGXTIHATE SKXP ............ 9 5890 37.5% (MIss)
. PER~ wWGTD
TOTALS: 16696 100.0% 100.0% RESPONSE COOES FREQ CENT PCT
NONE, ... ..o nnvessnns e 1 160 1.0% 3.2%
MINOR....vovvvn R 2 1189 7.6% 31.4%
MODERATE. . ...cvvnvsssnnnsnnnns 3 1360 8.7% 37.3%
---------------- MAJOR . s easasaraaaesaaeees 4 969 6.2% 28.1%
Question 2_t8C Tape Pos. 124-124 RESERVED CODES:
~~~~~~~~~~~~~~~~ Format: Ii NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING....ovosvnnsonsssnns 8 295 1.9% (MISS)
F272_18C EMPHAS!S ON SCIENTIFIC METHODS LEGITIMATE SKIP............ 9 6890 37.56% (MISS)
Leerning scientific methods TOTALS: 166956 100.0% 100.0%
PER~- WGTD
RESPONSE CODES FREQ CENT PCT
. 1 24 0.2% 0.5% - owBoas v e e e e
2 560 3.6% 13.3% Question 2_18H Tape Pos, 129-129
3 1699 10.266 46,8%  mommmseesomcesss Format:
JOR, .. 4 1480 9.4% 38.9%
RESERVED COOES' F2T2_18H EMPH ON IMPORT GF SCIENCE IN DAILY LIFE
NO TEACHER QUEX...... e0c0en 5842  37.2% (MISS)
MISSING, .. teress e 8 300 1.9% (MISs) Showing importance of science in dally ltfe
LEGITIMATE SKiP. ... ... 8 5890 37.6% (MISS)
--------------- PER-  WGTD
TOTALS: 15695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
NONE. ....vevssotsncnsssnnsssns 1 44 0.3% 0.8%
MINOR. ... ov Perenen veren e Ve 2 434 2,8% 12,1%
MODERATE, s+ vvoevvnsnssnsnsnons 3 1422 9.1% 37.3%
MAJOR. .. covosasnsnnnnns R 4 1766 11.3% 49.8%
Tape Pos., 326-125 RESERVED CODES:
Format: It NO TEACHER QUEX. cieeses £B842 37.2% (MISS)
MULTIPLE RESPONSE R 6 1 0.0% (Ml1ss)
F2T2_18D EMPHASIS ON FURTHER STUDY IN SCIENCE MISSING...oovvnnnsnernssonse 8 296 1.9% (MISS)
LEGXTXMATE "skipllllL. s 9 65890 37.E% (MISS)
Preparing studonts for furthar study in science
TOTALS: 166956 100.0% 100.0%
PER~ WGTD
RESPONSE CODES FREQ CENT ' PCT
NONE. s oovevunonunnnanssssnnns 1 38 0.2% 1.1%
MINOR, cocoevvsvnsonsasnnnnsons 2 369 2.4% 9.9% wmmmccecnccsees
NODERATE.....-........,....... 3 1256 8.0% 235.6% Question 2,11
MAJOR, v ovvsssacnsns R 4 2008 12.8% 53.4% baiaiiebisdeb b bl
RESERVED COOES:
NO TEACHER QUI ™ ,.......... 5842 37.2% (M18S)
MISSING. covvvecvesscnvonvens 8 286 1.9% (MISS)
LEGITIMATE SKXP............ ] 5890 37.5% (MI3S) How often do you do each of the following activities in
this science class?
TOTALS 15695 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECONO FOLLOW-UP

Pege 16
QUloQ!on 2_19A Teps Pos, 130-130
-------- ————Seee Formet!
F2T2_19A  HOW OFTEN HAVE BTUDENTS DO AN EXPERIMENT
Heve studants do sn saperiment or obssrvetion individually
or in emell groups
PER- WwGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY... . . 1 283 1.7% 7.3%
1-2 TIMES A IONTH . . 2 1000 6.4% 24,.8%
12 TIMES A WEEK......¢c000vuee 3 2334 14.9% 58.7%
ALMOBT EVERY DAY . oovvuiannnns 4 277 1.8% 7.3%
EVERY DAY. . iovsvnnsnnennnnnnas 5 29 0.2% 9%
RESERVED COOES:
NO EACHER QUEX..... . 5842 37.2% (M18S)
MISSIN Ciessseeean .. 8 €0 O.4% (M18S)
LEGXTXMATE skir. ..., .. 9 5890 37.5% (MISS)
TOTALS: 16685 100.0% 100.0%
Quontion 2_188 Tepe Pos. 131-131%
---------------- Formet: It
F2T2_198 HOW OFTEN DEMONSTRATE EXPERIMENT
Demonstrete en saperiment or leed students in systemstic
observations
PER-~ wGTD
RESPONSE CODES FREQ CENT PCT
1 346 2,2% 8.3%
2 1362 8.6% 36.3%
3 1768 11.2%  44.7%
4 400 . 5% 9.9%
EYERY DAY. .. ..vvvvvninnnnsnnnns 6 47 0.3% 0.8%
RESERVED COOES:
NO T:ACHER QUEX. .. ooevrenas 65842 37.2% (MISS)
MISSING....... Ceereaeaan 8 59 O.4% (M1SS)
LEGITIMATE SKiP.. . illi. .. 8 5830 37.6% (M1SS)
TOTALS: 16695 100.0% 100.0%
2_19C Taps Pos. 132-132
---------------- Format . !

F2T2_19C

HOW OFTEN REQUIRE REPORTS ON EXPERIMENWTS

Requiro students to turn in written reports on expsriments

or observetions

PER=- wGYD
RESPOR3E CODES FREQ CENT PCT
NEVER/RAHELY ... vvvvvnnnnnrsns 1 434 2.8% 12.0M
1=2 TIMES A MONTH 2 1354 8.6% 36.1%
1-2 TIMES A WEEK. 3 1843 12,.4% 47.4%
ALMOST EVERY DAY 4 145 0.9% 4.0%
EVERY DAY....... 1 21 0.1% 0.4%
RESERVED COOES:
NO TEACHER QUEX. 5842 37.2% (M1SS)
MISSING.....oovvvnns [N 8 66 0.4% (MISS)
LEGITIMATE SKiP.. ... .. .. 9 65880 37.5% (MISS)
TOTALS: 16696 100.0% 100.0%
Question 2_19D Teps Pos. 133-133
---------------- Format: 1!
F2T2_19D HOW OFTEN D1SCUSS CURRENT EVENTS IN sCI
Discuss current fssuss end svents in sciencs
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY.. .. vveveeronnnnns 1 307 2.0% 7.9%
1=2 TIMEE A MONTH. . 2 1412 85.0% 36.2%
1~2 TIMES A WEEK.. . 3 1514 8.4% 35.6%
ALMOST EVERY DAY . 4 614 3.9% 15.3
EVERY DAY..... . 5 2850 1.6% 6.1%
RESERVED CODE
NO TEACHCR QUEx............ 5842 37.2% (M1sSS)
HM1SSIN Ceesraenas 8 66 O.4% (M18S)
LFG]T]MATE skip. . il 9 5890 37 .5% (MISS)
TOTALS: 16686 t00.0% 100.0%

2_18E Teps Pos. 134-134
------------- ——— Formet: 1
F2T2_19E HOW OF TEN COMPUTERS USED TO COLLECT DATA

Heve students use computers for dete collection end
snelysis

PER-~ wGTD
RESPONSE CODES FREQ CENT PCT
NEVER/RARELY...,. . 1 2862 18.2% 76.3%
1-2 TIMES A MONTH . . 2 753 4.8% 16.9%
1~2 TIMES A WEEK..........c00 3 188 1.2% 4.5%
ALMOST EVERY DAY, ............ 4 71 0.5% 1.3%
EVERY DAY. ... iovvvnitnnnnnnnns 6 16 O. 1% 0.4%
RESERVED COOES:
NO TEACHER QUEX............ 5842 37.2% (M188)
MISSXN Ciesessetesactetenuns 8 73 0.5% (M188)
LEGIT IMATE SKIP............ ] 5890 37.5% (MISS)
TOTALS: 15696 100.0% 100.0%
Quoltion 2_19F Tepe Pos. 135-136
---------------- Formet:
F2T2_19F HOW OFTEN COMPUTERS USED TO DEMONSTRATE
Use computars for demonstrations/simulstions
PER- wGTD
RESPONSE CODES FREQ CENT PCT
1 2707 17.2% 71.2%
2 943 6.0 22.7%
3 187 1.2% 4.8%
4 44 0.3% 0.9%
6 16 0.1% O. 4%
NO TEACHER QUEX............ 65842 37.2% (M1SS)
MISSING.....oouvvsnnnnnnnes 8 66 O.4% (M1SS)
LEGITIMATE SKIP..........0 9 5880 37.5% (Mi1SS)
TOTALS!: 16695 100.0% 100.0%
Qu.|t|on 2_19G Tape Pos. 136~136
---------------- Formet: 11
F2T2_19G HOW OFTEN STUDENTS GIVE ORAL REPORTS
Have students give oral reports
PER- wGTD
RESPONSE COOES FREQ CENT PCT
NEVER/RARELY........ cevan 1 2745 17.5% 71.6%
1-2 TIMES A MONTH.. creee 2 986 6.3% 25.3%
1-2 TIMES A WEEK, . e 3 142 0.9% 2.8%
ALMOST EVERY DAY.. Ceeen 4 10 0.1% 0.3%
EVERY DAY......... R ] 6 0.0% 0.1%
RESERVED CODES:
NO TEACHER QUEX...oovvunenn 5842 37.2% (M18S)
MISSING...... 8 66 0.4% (MISS)
LEGXTXMATE ‘skip. 9 5890 37.6% (MISS)
TOTALS: 16696 100.0% 1C0.0%
2_18K Tape Pos. 137-137
---------------- Formet: 11
F2T2_19H HOW OFTEN STUDENTS DESIGN OWN PROJECTS
Havas students indapendently design end conduct their own
scisnce projects
PER~ wGTD
HESPONSE COOES FREQ CENT PCT
NEVER/RARELY .. vovevannen 1 2787 17.8% 72.9%
t=2 TIMES A MONTH....... 2 972 6.2% 23.5%
1=2 TIMES A WEEK........ 3 87 0.6% 2.6%
ALMOST EVERY DAY........ 4 a7 0.2% 0.7%
EVERY DAY.....covvviennn 5 14 0. 1% 0.3%
RESERVED CODES:
NO TEACHER QUEX...... 5842 37.2% (MISS)
MISSING........ 8 66 0.4% (MISS)
LEG]TXMATE SKXP... 9 65880 37.5% (MISS)
TOTALS: 16685 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Quollion 2_181 Tepe Pos. 138-138
--------------- Formet: I1
F2T2_191 HOW OFTEN DI1SCUSS SCIENCE CAREERS
Discuss cercer opportunities in scientific end
technologicet fields
PER=- wGTD
RESPONSE CODRS FREQ CENT PCT
NEVER/RARELY....covoeecacccnns 1 450 5.4% 20.3%
12 TIMES A MONTH.....cc00eeen 2 20038 12,.8% 63.3%
1-2 TIMES A WEEK.....oc000eeee 3 725 4.6% 18.3%
ALMOST EVERY DAY....co0vvesens 4 212 1.4% 5.6%
EVERY DAY ...0ccvvvnoasasssssns 5 100 0.8% 2.4%
RESERVED CODES:
%0 TEACHER QUEX....coo0vsee 5842 37.2% (MISS)
MISSING. ..ot vnanncncsnns ] [-1] 0.4% (MISS)
LEGITIMATE SKIP....co0vveee 9 5880 37.5% (MISS)
TOTALS: 16685 100.0% 100.0%
Qunut(on 2_19J Teps Pos, 139-139
--------------- Formet: 11
F2T2_19J HOW OFTEN DISCU3S CONTROVERSIAL TECHNLGY
Discuss controversisi inventions end technoiogies
PER- WGTD
RESPONSE CODES FREQ CENT PCT
NEVERIRARELV.................. 1 1028 6.5 25.8%
1-2 TIMES A MONTH............. 2 1740 11.1% 45.9%
1-2 TIMES A WEEK......o0000ens 3 808 5.1% 19.4%
ALMOST EVERY DAY....co0ceennee 4 214 1.4% 5.84%
EVERY DAY..0oeeossvoscoccansns 5 104 0.7% L
RESERVED CODES:
NO TEACFER QUEX. . vvvanosss 5842 37.2% (MISS)
MISSING. . vevssorvonannsons 8 €9 0.4% (MISS)
LEG!T!MATE SKIP..voveannnne e 5880 37.5% (MISS)
TOTALS: 15695 100.0% 100.0%
Qunltion 2_20
Heve you teught or reviewsd the following topics in this
Biclogy Cless during this yeer?
1f you hovn reviewsd end taught en item s¢ new content,
merk #1 only.
Qusstion 2_20 Teps Pos., 140-140
--------------- Formet:
F2T2_20 TCHR DID NOT LIST BIOLOGY IN PART I1I
1 did not list o Biology cless et the beginning of Pert 11.
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES . vovssetsonssssocnonsns 1 2819 18.0% 68.1%
DOES NOT APPLY. .. coevvvennncs 2 1141 7.3% 31.9%
RESERVED CODES:
NO TEACHER QUEX. . ceveesnnns 5842 37.2% (MISS)
MISS et essaseitassseaes 8 3 0.0 (MISS)
LEG!T!MATE SKEIP...ovveennns 9 5890 37.6% (MIS$)
TOTALS: 15695 100.0% 100.0%

17

Pege
ion 2_20A Tepe Pos, 14i-141
--------------- Formet: 11
F2T2_20A TAUGHT CELL 8TRUCTURE AND FUNCTION
Cet! structure end function
PER- wGTD
RESPONSu CODES FREQ CENT PCT
YES, 1 TAUGHT 1T AS NEW
CONTEN 1 568  3.6% 03.3%
YES, BUT I REVIEVED IT ONLV . 2 283 1.8% 27.5%
NO, BUT IT WAS TAUGHT
PREVIOUSLY .\ o vuressonsanenns 3 103 O0.7% 7.64
NO, BUT I VILL ACH OR
REV!EV 1T LATSR THIS SCHOOL
YEAR....... 4 16 O.1% 0.8%
NO, TOPIC IS BEVOND THE SCOPE
OF "THIS COURSE. coovvvoerassone 60 0.3% 4.8%
RESERVED CODES:
NO TEACHER QUEX... 5842 37.2% (MISS)
MULTIPLE RESPONSE 6 1 0.0% (MISS)
MISSING. 8 123 Q.8% (MISS)
LEG!TIMATE SkIP........ 9 8709 t6.5% (MISS)
TOTALS: 16626 100.0% 100.0%
Question 2_208 Teps Pos. 142-142
---------------- Formet: 11
F2T72_208 TAUGHT GENETICS ’
Genetics
PER- WGTD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTEN 1 538 3.4% 45.4%
VES BUT i "REVIEWED iT "ONLY. .. 2 161 1.0% 13.4%
BUT 1T WAS TAUGHT
PREVIOUSLY . 3 171 1.1% 7.7
NO, BUT I VILL TEACH OR
REV!EV 1T LATER THIS SCHOOL
YEAR. 4 87 0.6% 14.6%
NO, TOP!C IS BEVOND THE SCOPE
OF THIS COURSE....cooevroovnss 5 =1 0.4% 5.9%
RESERVED CODES:
HO TEACHER QUEX....co00000s 5842 37.2% (MISS)
MULTIPLE RESPONSE, ..o0veaes 6 0. (MISS)
MISSING. ..oveosecrasonsosns 8 124 0.8% (MISS)
LEGITIMATE SKIP...cocivvenn 9 8708 55,.5% (MISS)
TOTALS: 156695 100,0% 100.0%
Question 2_20C Tepe Pos. 143-143
---------------- Formet:
F2T72_20C TAUGHT DIVERSITY OF LIFE
Diversity of 1ife
PER=- wWGTD
RESPONSE CODES FREQ CENT PCT
YES l TAUGNT IT AS NEW
CONTE R 1 566 3.6% ©7.9%
ES BU* I REVXEVED XT ONLV... 2 18P 1.2 16.1%
BUT IT WAS TAUGHT
PREVIOUSL 3 167 1.0% 12.7%
NO, BUT 1 llLL TEACH OR
REV!EV IT LATER THIS SCHOOL
AR . 4 43 0.3% 5.0M
NO TOP!C 15 BEVOND TWE SCOPE
OF 'THIS COURSE. . ccovssnnsnnnse 66 0.4% 8.2%
RESERVED CODES:
NO TEACHER QUEX. . coveernnns 5842 37.2% (MISS)
MISSIN seseseene e 8 124 0.8% (MISS)
LEG!T!MATE SKIP...cociannnne 9 87098 55.5% (MISS)
TOTALS: 16686 100.0% 100.0%
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Quo-tion 2_200 Taps Pos, 144-144
1

Formet:

F2T2_200 TAUGHT METABOLISM/REGULATION OF ORGANISM

Metabolism end regulation of the orgenism

PER- WoTD
CENT PCT

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Question 2_20G

_RESPONSE CODES FREQ
ves, 1 (TAUGHT IT AS NEW

CONTENT. ... e 1 888
YES, BUT 1 REVIEWED 1T ORLY. 2 125

"8UT IT WAS TAUGHT
PREVIOUSLY . . 20 versnncsnneenns 3 85
NO, BUT I will TEACH OR

REVIEW IT LATER THIS SCHOOL

4,4% 65.9%
0.9% 10.0%

0. 4% 4.7%

YEAR....... 4 77 O.6% 13.24%
NO, TOPIC 1S BEYOND THE 'SCOPE’
OF THIS COURSE......co0o0vvvens 6 52 0.3% 6.2%
RESERVED CODES:
NO TEACHER QUEX. .. .ovvvinnnn 50842 37.2% (M1SS)
MISSING,..... PRI 8 127 0.8% (MISS)
LEGXTXHATE nKlP,........... 9 8709 65.6% (MISS)
TOTALS: 16696 100.0% 100.0%
Question 2_20E Tepe Pos. 145-145
---------------- Format:
F2T2_20E TAUGHT BEHAVIOR OF THE ORGANISM
Behevior of the organism
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT
YES, I TAUGHT IT AS NEW
CONTENT....... 1 463 2.9% 52.1%
YES, BUT 1 REVXEWED IT ONLY . 2 142 0.9% 12.6%
NO, BUT IT WAS TAUGHT
PREVIOUSLY . . v\ uvuesresssasnnns 3 117 0.7%  8.9%
NO, BUT I WILL TEACH OR
REVIEW 1T LATER THIS SCHOOL
YEAR. .t vvtteetoesnorsensanssans 4 204 1.3% 16.08%
NO, TOPIC 1S BEYOND THE SCOPE
OF THI1S COURS E................ 6 92 0.6% 9.6%
RESERVED CODES
NO TEACHER QUEX---- ceraees 65842 37.2% (M1ss)
MULTIPLE RESPONSE.......... 8 1 (M1SS)
MISSING. . .o.cooveeesnnsnren 8 126 0.8% (MISS)
LEGITIMATE SKiP.. .. ... .. 9 8709 56.6% (MISS)
TOTALS: 16695 100.0% 100.0%
Quottion 2_20F ’ Tape Pos. 146~146
---------------- Format:

F2T2_20F TAUGHT REPRODUCTN/DEVELOPMNT OF ORGANISM

Reproduction and development of the organiom

PER-  WGTD
RESPONSE CODES FREQ CENT PCT
YES, I TAUGHT IT AS NEW
coNtENT.. ... ....... i 1 578 3.7% ©8.5%
YES, BUT | REVIEWED IT ONLY... 2 124 0.8% 11.0M
NO, 'BUT IT WAS TAUGHT
PREVIOUSLY .. v v vvevrnevenernens 3 86 0.6% 7.8%
NO, BUT I WILL TEACH OR
REVIEW IT LATER THIS SCHOOL
YEA 4 188 1.2% 18.6%
NO, TOPIC 1§ BEYOND THE SCOPE’
OF 'THIS COURSE. ..o ovvoncronnns 5 41 0.3%  4.1%
. RESER/ED CODES-
~ NO TEACHER QUEX............ 5842  37.2% (MISS)
MISSING. .. vorgonsenninenins 8 127 0.8% (MISS)
LEGITIMATE SKi®.. ... ... . .. 9 8709 55.6% (MISS)
TOTALS: 15695 100.0% 00.0%

Q

LRIC

Tap«s Pos., 147-147
e s e e e Format: 11
F27T2_20G TAUGHT HUMAN BIOLOGY
Humen biology
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
YES, ! TAUGHT IT AS NEW
CONTENT,..... 1 540 3.4% 48.1%
YES BUT 1 REV!EVED it ONLY... 2 75 O.5% 11.6%
BUT IT WAS TAUGHT
PREVIOUSLY e 3 118 0.7% 8.2
N BUT 1 VXLL TEACH
REVXEV 1T LATER THIS SCHOOL
YEAR. . 4 180 1.0% t6.2%
KO, TOPIC 15 BEVOND THE SCOPE
OF THIS COURSE....civvvevnnans 5 128 0.8% 15.9%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MULTIPLE RESPONSE 6 1 0.0% (MISS)
MISSING. ..covvvennn 8 125 0.8% (MISS)
LEGITIMATE SKIP.. 9 8709 B5.65% (MISS)
TOTALS: 15696 100.0% 100.0%
Question 2_20H Tape Pos. 148-148
----------- —————— Formet:
F2T2_20H TAUGHT EVOLUTION
Evolution
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
YES, I TAUGHT IT AS NEW
contenT....... 1 481  3.1% 48.0%
YES BUT I REVIEVED it ONLY... 2 143 0.8% 13.6%
BUT IT WAS TAUGHT
PREVIOUSLY . s et a O e, 3 187 1.2%  14.8%
NO, BUT I WwILL TEACH 0
REVXE‘ IT LATER THIS SCHOOL
4 29 O.6% 11.6%
NO TOPIC 15 BEYOND THE SCOPE’
OF "THIS COURSE.vvvevensnonrnns 106 0.7% 12.0%
RESERVED CODES:
NO TEACHER QUEX....o.00vine 5842 37.2% (MISS)
SING...... 8 128 0.8% (MISS)
LEGXTIHATE skipLiiiliillll] 9 8709 65.6% (MISS)
TOTALS: 16686 100.0% 100.0%
Quottion 2_20! Tape Pos. 149-149
---------------- Format: I1
F272_201 TAUGHT ECOLOGY
Ecology .
PER- wGYD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTENT, .. vvunisrnarannnsnnn 1 476 3.0% 42.7%
YES, BUT 1 REVIEWED IT ONLY... 2 87 0.6% 13.4%
NO, BUT IT WAS TAUGHT
PREVXOU cesesse e 3 167 1.0 13.2%
NO, BUT l VXL' ‘TEACH OR
REVIEW 1IT LATER THIS SCHOOL
YEAR..... 4 191 1.2% 18.9%
NO, TOPIC XS BEYOND THE *s¢opE”
OF THIS COMRSE.....ocvevvnnnns 5 107 0.7% 11.8%
RESERVED CODES:
NO TEACHER QUEX, .vieeeennns 5842 37.2% (MISS)
MISSING. . covveeneenenenes 8 126 0.8% (MISS)
LEGITIMATE SKIP....... .. ) 9 8708 66.6% (MISS)
TOTALS: 16696 100.0% 100.0%
Heve you taught or reviewsd the following topics in this

Chomistry class during thit year?

If you bave reviawed end taught an item as now content,

mark "#1 only.




TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLQW-UP

Page 19
2_21 Teps Pos. 150-1B0 Question 2_21D Tape Pos. 164-164
--------------- Format: If e L Formet:
F2T2 21 TCHR DID NOT LIST CHEMISTRY IN PART Il F2T2_21D TAUGHT ENERGY RELATIONSHIPS
§Id‘d not list a Chemistry ciess et the beginning of Part Energy raletionships in chemical aystems
PER- WGTD
PER- WGTD RESPONSE CODES FREQ CENT PCY
RESPONSE CODES FREQ CENT RCT meeeee eeo
-------- YES, 1 TAU HT IT AS NEW
. PLIES...... TR 1 2826 18.0% 73.0% CONTENT . 1 632 4.0% 74.0%
DOES NOT APPLV TR 2 1134 7.2% 27.0% YES, BUT | REVIEVED it ONLV... 2 BO 0.3% 4.0%
RESERVED ODES' NO, BUT IT WAS TAUGHT
NO TEACth QUEX. ..vvvvvnenn 5842 37.2% (MiSS) EVIOUSLV........ cesre e 3 17 0.14% 1.2%
MISSING...... TR 8 3 0.0% (Mlss) NO BUT I WILL TEACH OR
LEGITIMATE SKIP I 9 6890 37.6% (MISS) REVIEW IT LATER THIS SCHOOL
YEAR.....uv00 4 122 0.8% 13.3%
TOTALS: 16695 100.0% 100.0% NO, TOPIC IS BEVORD THE SCOPE
OF 'THIS GOURSE...crveveennnons 6 1] 0.4% 7.4%
RESERVED CODES:
‘ NO TEACHER QUEX........v.on 5842 37.2% (MISS)
MISSING. ...ovvvevenonnnnnns 8 261 1.7% (M18S)
---------------- LEGITIMATE SKIP...... .00t 9 8716 B5.5% (MISS)
Question 2_21A Tepe Pos, 161-154
---------------- Formet: It TOTALS: 16695 100.0% 100.0%
F2T2_21A TAUGHT ATOMIC AND MOLECULAR STRUCTURE
Atomic end molecular structure
) PER-  WGTD 2_21E E Tape Pos., 166-1656
RESPONSE CODES FREQ CENT PCT  sesmeesmsccccsceoe. Format: It
YES, 1 TAUGHT IT AS NEW F2T2_21E TAUGHT REACTIONS
CONTENT....... R 1 709 4.5% 78.0%
VES, BUT 1 REVIEVED it ONLV... 2 122 0.8% 16.6% Reactions
BUT IT WAS TAUGHT
PREVIOUSLY Ceeeene 3 18 O.1%  1.4% PER-  WGTD
NO, BUT I VXLL TEAC O RESPONSE CODES FREQ CENT PCT
REVIEV IT LATER THIS sCHOOL . esmesmssssse ssmeamsse | SSsce meeese e
YEA ‘e 4 18 0.14% 1.4% YES, 1 TAUGHT IT AS NEW
NO, TOPIC IS BEVOND THE' SCOPE CON+ 1 724 4.6% 82.24%
OF THIS COURSE....cvevveeennns 6 20 0.1% 2.6% VES BUT 1 REVIEWED 1T ONLY... 2 €63 0. 4% 8.5%
RESERVED CODES: BUT IT WAS TAUGHT
NO TEACHER QUEX............ 5842 37.2% (MISS) EVIOUSLY...... vettestr e 3 19 0.14% 1.5%
MISSING ceees .. 8 250 1.6% (M1SS) NO BUT I WILL TEACH O
LEGITIMATE skip . . il 9 8716 55.6% (MISS) REVIEW IT LATER THIS SCHOOL
YEAR. . cveveuns 4 36 0.24% 3. 4%
TOTALS: 16695 100.9% 100.0% NO, TOPIC IS BEVOND THE' SCOPE
OF THIS COURSE. ..cvvvevevnnens 5 34 0.2% 4. 4%
RESERVED CODES:
‘ NO TEACHER QUEX............ 5842 37.24% (MISS)
MILTIPLE RESPONSE.......... 6 1 0.0% (MISS)
------------- e MISSING. Ceeeere s 8 263 1.7% (MISS)
Question 2_218 :np. Pol. 162-162 LEGITIMATE SKIP............ 9 8716 B65.5% (MISS)
---------------- ormet: I1 :
TOTALS: 16695 100.0% 100.0%
F2T2_2iB TAUGHT PROPERTIES AND CHANGES IN MATTER
Proparties of and changes in matter
PER~ WCTD  mevmsescccmcnnne.
RESPONSE CODES FREQ CENT PCT Question 2_21F ;.p. Pos, 156-1E6
--------- crmat:
YES, 1 TAUGHT IT AS NEW
CONTENT. ... 1 682 4.4% 74.6% F2T2_21F TAUGHT I!NORGANIC CHEMISTRY
YES, BUT 1 REVlEWED it ONLY... 2 161 1.0 21.6%
NO, BUT IT WAS TAUGHT Inorganic chemistry
PREVIOUSLY. ... L. .. 3 18 0.1% 1.24%
NO, BUT I WILL TEACH OR PER=- WGTD
REVIEW iT LATER THIS SCHOOL RESPONSE COOES FREQ CENT PCT
YEAR. 4 9 0.1% 0.7 = =wemme—cee
NO, TOPIC is BEVOND THE SCOPE YES, 1 TAUGHT 1T AS NEW
OF THIS COURSE........vivuvesn 6 16 0. 1% 2.0% CONTEN 1 681 4.3% 78.8%
RESERVED CODES: VES BUT i REVIEVED it ONLV... 2 73 O.5% 8.6%
NO TEACHER QUEX.....vcvvuu 5842 37.2% (MIss) BUT IT WAS TAUGHT
MULTIPLE RESPONSE.......... 6 1 .O% (MISS) EVIOUSLV......... R 3 15 0. 1% 1.1%
MISSING.. . voiivevevenonnnas 8 250 1.64 (MISS) NO, BUT I WwWILL TEACH OR
LEGITIMATE SKIP.. ... ...t 9 8716 55.6% (MISS) REVIEW !T LATER THIS SCHOOL
YEAR. 4 47 0.3% 4.3%
TOTALS: 166956 100.0% 100.0% NO, TOPIC 1S BEVOND THE " SCOPE
OF 'THIS COURSE...v:vesrvonnnns 6 56 0.4% 6.2%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (MISS)
MULTIPLE RESPONSE.....:v .. 6 1 O.0% (M!ISS)
---------------- MISSING....... .o 8 264 1.7% (MISS)
2_21C Tepe Po-i 163~183 LEGITIMATE SKiP. ... 9 8716 B5.6% (MISS)
------------ Formet: I1
TOTALS: 156695 100.0% 100.0%
F2T2_21C TAUGHT PERIODIC SYSTEM
Partodic s/stem
PER- WOTD
RESPONSE CODES FREQ CENT PCT
VES, l TAUGHT IT AS NEW .
CONTENT...... 1 6C2 4.2% 74.9%
YES, BUT 1 REVIEVEO it ONLY... 2 118 0.84 15.8%

NO, BUT IT WAS TAUGHT

PREVIOUSLY...... Ceevneens 3 23 0.1%  2.1%
NO, BUT I wiLl TEAGH OR

REVIEW IT LATER THIS SCHOOL

YEAR. ... . 4 42 0.3% 3.84%
NO, TOPIC 15 MEVOND THE SCOPE
OF "THIS COURSE. v v evnvennrnns -] 29 0.24% 3.6%
RESERVED COOES:
NO TEACHER QUEX........o00. 6842 37.2% (MISS)
MISSING. ...cvvovnnnnnnennns 8 263 1.7% (MI8S)
LEGITIMATE SKiP..... . ..., 9 8716 665.6% (MISS)
TOTALS: 156958 100.0% 100.0%
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TEACHER QUESTIONNAIRE NEL3:88 SECOND FOLLOW-UP

Pege 20
Question 2_21G Taps Pou. 167-187 Question 2_ 2!4 Teps Pos. 180-1€D
---------------- Formet: eemeecccen e ——— Formet: I
F2T2_21G TAUGHT ORGANIC CHEMWMISTRY F272_21J TAUGHT NUCLEAR CHEMISTRY
Organic chemistry Nucleer Chemintry
PER~ WGTD PGR-  WGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEVW YES 1 TAUGHT 1T A8 NEW
CONTENT. . 1 276 1.8% 33.4% CONTENT.... 1 270 1.7% 32,9%
YES, 8UT 1 REVIEWED 1T ONLY... 2 38 0.2% 3.6% VES lUT 1 REVIEWED 1T ONLY... 2 .1 0.4% 8.7%
NO, BUT IT WAS TAUGHT BUT 1T WAS TAUGHT
PREVIOUSLY. .0 vvenrsosoncnneenns 3 22 0.1% 2.1% PREVIOUS teees Ceseesaans 3 39 0.2% J3.8%
NO, BUT 1 WILL TEACH OR BUT ! WILL TEACH OR
REVIEW 1T LATER THIS SCHOOL REV!EV IT LATER THIS 8CHOOL
YEAR. s s v s 0 sesee 4 285 1.9% 32.2% Casn e . . 4 280 1.6% 26.2%
NO, TOPIC s BEYOND THE SCOPE . NO, TOPIC 15 BEVOND THE SCOPE’
OF THIS COURSE.......cv0vuuuss 5 244 1.8% 28.7% OF THIS COURSE......oo0vvuuun 287 1.6% 31.7%
RESERVED CODES: RESERVED CODOES:
NO TEACHER QUEX . 5842 37.2% (M1S8) NO TEACHER QUEX............ 5842 37.2% (M188)
MISSING........ ] 263 1.7% (M1S8S) MISSING,...o0o0vnosnsasansss 8 263 1.7% (MISS)
LEGITIMATE SKI . 2 8716 55.8% (MISS) LEGITIMATE SKIP............ 9 8716 B5.8% (HISS)
TOTALS: 15695 100.0% 100.0% TOTALS: 18695 100.0% 100.0%
2_21H Tepe Pos. 158-158 Question 2_22
---------------- Formet : 1 e m—m - -
F2T2_21H TAUGHT ENVIRCNMENTAL CHEMISTRY
Environmente! chemistry Heve you tsught or reviewsd the following togics in this
Physics ciesz during this yeer?
PER=- wWGTD
RESPONSE CODES FREQ CENT PCT 1f you heve reviewsed end teught en itsm es new content,
---------- mork #1 only.
YES, 1 TAUGHT IT AS NEW
CONTENT. . ... 1 284 1.8% 34,.0%
YES, BUT 1 REVIEWED 1T ONLV... 2 101 0.6% 12.0%
NO BUT 1T WAS TAUGHT
REVIOUSLY........ 3 61  0.4% 5.9%
NO BUT 1 WwILL TEACH OR
REVXEV IT LATER THIs sCHOOL . ==-====oo .
YEAR..... .. 4 1786 1.1% 18.0% Question 2_22 Tape Pos. 161-161
NO, TOPIC XS BEVOND THE SCOPE --------------- Formet:
OF THXS COURSE .. ..coonvnvnnnnn 5 246 1.8% 30.1%
RESERVED CODES: F272_22 TCHR DID NOT LIST PHYSICS IN PART Il
MO TEACHER QUEX........0uus 5842 37.2% (MISS)
MULTIPLE RESPONSE......0. . 6 1 0.0% (MISs) 1 did not tist e physics cless st the beginning of Pert II.
MISSING, . ovvvenensensnnnss 8 269 1.7% (MIgS)
LEGITIMATE SKIP.... . ... .. 9 8716 65.5% (MISS) PER-  WGTD
RESPONSE COOES FREQ CENT PCT
TOTALS: 18695 100.0% 100.0%  ==—ww=c=—e.  e==eceeces | cssss Ssese | sssee
APPLIE sesssssasessataer s 1 2222 14.2% 60.4%
DOES NOT APPLY........cvevnvnn 2 1738 11. 1% S.6%
RESERVED CODES:
NO TEACHER QUEX........0v e 5842 37.2% (MISS)
-------- - o e MISSING...coovevevnrvnnnsns 8 0. {MISS)
Question 2_211 I.P. Poti 159-169 LEGITIMATE SKIP.......vvues 8 5890 37.5% (MISS)
................ ormet:
TOTALS: 16685 100.0% 100.0%
F272_2i1 TAUGHT CHEMISTRY OF LIFE PROCESSES
Chemistry of life processes
PER~ WGTD  wo=memcemcececeno
RESPONSE CODES FREQ CENT PCT Question 2_22A Ilpl :011‘152~162
----------------------- ormet:
YES, ! TAUGHT IT AS NEW
CON+ 1 169 1,1% 19.3% F2T2_22A TAUCHT FORMS AND SOURCES OF ENERGY
YES BUT l REVXEVED XT ONLY... 2 97 0.6% 11.2%
BUT X- WAS TAUGHT Forms end sources of energy
PREVIOU 3 93 0.6% 10.9%
NO, BUT x \ﬂLL TEACH OR PER~ wGTD
REVIEW !T LATER THIS SCHOOL RESPONSE CODES FREQ CENT PCT
YEAR. 4 121 O0.8% 14.5 2  ~—resmecowe= 0 messeess
NO, TOPXC XS BEVOND THE SCOPE YES, I TAUGHT IT AS NEWw
OF THIS COURSE.....ovvvvvevnns 5 381 2,4% 44.24% CONTENT . . .cooesvoesorsnanss 1 1203 7.7% 78.7%
RESERVED CODES: VES. BUT 1 REVIEWED I!T ONLY.. 2 1456 0.9% .
NO TEACHER QUEX............ 5842 37.2% (MISS) !UT XT WAS TAUGHT
MISSING....... Cerseeeen e 8 270 1.7% (MISS) PRéV s se e 3 54 0.3% 4.4%
LEGXTXMATE SKXP ceri e e 9 8716 55.5% (MISS) NO, BUT l VXLL TEACH OR
REVXEV IT LATER THIS SCHOOL
TOTALS: 16695 100.0% 100.0% 4 81 0.5% 5.5%
NO TOPXC IS BEYOND THE SCOPE
OF 'THIS COURSE. .+ vvrvvorvnressss 5 33 0.2% 2.1%
RESERVED CODES:
NO TEACHER QUEX.. 5842 37.2% (MIAS)
MISSING........ 8 225 1,.4% (MISS)
LEGITIMATE SKIP 8 8112 51.7% (MISS)
TOTALS: 16696 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

QLottion 2_228 Tepe Pos. 163-163
-------------- Format: 1
F272_228 TAUGHT FORCES, TIME, MOTION
Forces, time, motion
PER~ wWGTD
RESPONSE CODES FREQ CENT {ong
YES, 1 TAUGHT IT AS NEW
CONTENT. ., e 1 1386 8.9% SO.3
YES, BUT 1 REVIEUED AT ONLY... 2 46 0.3% 3.5%
NO, BUT IT WAS TAUGHT
PREVIOUSLY. . ..., PP 3 26 2% 1.9%
N BUT I wiLL TEACH OR
REVXEV IT LATYER THIS SCHOOL
EAR. Ceevese 4 12 0. 1% 0.8%
NO, TOP!C XS IEVONO "THE SCOPE
OF THIS COURSE........ce00vuun 3 40 0.3% 3.6%
RESERVEO CODES:
NO TEACHER QUEX......oovvn 5842 37.2% (MISS)
MISSING. ... .covnvuiverononns 8 221 1.4% (MISS)
LEGXTXHATE SKIP,...oovevnns ] 8112 51.7% (M1SS)
TOTALS: 156956 100.0% 100.0%
Question 2_22C Tepe Pos. 164-164
--------- e ne—— Format: Ii
F2T2_22C TAUGHT MOLECULAR/NUCLEAR PHYSICS
Molecular/nuclieer physics
PER~ WCTD
RESPONSE COOES FREQ CENT PCT
YES, I TAUGHT IT AS NEW
CONTENT. ., eerees 1 415 2.6% 28.3%
YES, BUT 1 REVIEVED IT ONLY... 2 104 0.7% 7.8%
NO, BUT IT WAS TAUGHT
PREVIOUSLY. .o vusvrrnesvnnnnans 3 86  0.5% 5.6%
NO, BUT I WILL TEACH OR
REVXEV IT LATER THIS SCHOOL
YEAR. ... .. 4 483 3.1% 30.0%
NO, TOPIC is’ BEVONO THE SCOPE
OF THIS COURSE....ovvvvvesunns 432 2,.8% 28.4%
RESERVEO CODES:
NO TEACHER QUEX............ 5842 37.2% (M1SS)
MISSIN tesetetavseuns 8 222 1.4% (MISS)
LFGITXMATE SKXP........---. 9 8112 51.7% (MISS)
TOTALS:

2 22D Tepe Pos. 1656-165
--------------- Formet:
F2T2_220 TAUGHT ENERGY/MATTER TRANSFORMATIONS
Energy/metter transformetions
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT

YES, I TAUGHT IT AS NEW
cONTEN 1 988  6.3% 66.4%
YES, BUT 1 REVIEWED 1T ONLY... 2 80 0.6% 8.8%
NO, BUT IT WAS TAUGHT
PREVIOUSLY, e 3 34 0.2  1.8%
NO, BUT 1 VILL TEACH OR
REVXEV IT LATER THIS SCHCOL
YEAR. 4 203 1.3% 12.7%
MO, TOPIC 1§ BEVONG THE SCOPE’
OF THIS COURSE....convevesunss 204 1.3% 10.3%
RESERVEO COOES:

NO TEACHER QUEX............ 5842 37.2% (MISS)

MISSING. . ...vovieveverannnns 8 222 1.4% (M1SS)

LEGITIMATE SKIP............ 9 8112 51.7% (MISS)
TOTALS: 15696 100.0% 100.0%

RIC

Pngn. 24
Question 2_22¢ Tape Pos. 166-166
---------------- Format: 1!
F2T2_22E TAUGHT SOUNO ANO VIBRATIONS
Sound and vibretions
PER~ wGYD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGMT IT AS NEW
CONTENT......... e 1 886 5.6% 58.7%
VES BUT I REVIEVED XT ONLY... 2 61 0.3% 3.0%
BUT IT WAS TAUGHT
PREVIOUSLY . rs i 3 51 0.3 2.8
NO. BUT I WILL TEACH OR
REVIEY !T LATER TH!S SCHOOL
YEAR. ..... . Ceeees 4 394 2.5% ., 25.8%
NO, TOPIC XS BEVOND THE SCOPE
OF 'THiS COURSE......oovvevvunn 5 144 0.9% 8.7%
RESERVEO CODES:
NO TEACHER QUEX....... e 5842 37.2% (MISS)
MISSING. Ceievsessans 8 216 1.4% (MISS)
LEGXTXMATE SKXP............ 9 8112 51,7% (MISS)
TOTALS: 15695 100.0% 100.0%
Question 2_22F Tape Pos. 167-167
---------------- Format:
F2T2_22F TAUGHY LIGHT
Light
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
YES, ! TAUGHT IT AS NEW
CONFENT.. . .... 1 811 5.2% Bd. 1%
YES, 9UT 1 REVXEVED XT ONLV... 2 34 0.2% 2.6%
NO, BUT IT WAS TAUGHT
PREVIQUSLY. ...... Ceeeeaes 3 40  0.3%  2.5%
NO, BUT I WILL TEACH OR
REVIEW 1T LATER THIS SCHOOL
YEAR....... 4 526 3.4% 34.24
NO, TOPIC is BEVOND THE SCOPE
OF THXS COURSE................ 106 0.7% 6.6%
RESERVED CODES
RO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING.....ooovevvinenanns 8 224 1.4% (MISS)
LECITIMATE SKIP,........... 9 8112 51.7% (MISS)
TOTALS: 15696 100.0% 100,0%
Question 2_22G Tepe Pos. 168-168
---------------- Formet:
F272_22C TAUGHT ELECTRICITY ANO MAGNETISM
Electricity end magretism
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
YES, 1 TAUGHT IT AS NEW
CONTENT....... 1 740  4.7% 47.24
YES, BUT 1 REVXCVED XT ONLV... 2 54 0.3% 3.5%
NO, BUT IT WAS TAUGHT
PREVIOUSLY . ..\ eorrzsuseenreons 3 29 0.2%  1.8%
NO, BUT 1 wilLL TEACH OR
REVXEV IT LATER THIS SCHOOL
EAR. 4 6583 3.7% 38.9%
NO TOPIU XS BEVOND THE SCOPE
OF THIS COURSE.......oovvnvunne 119 0.8% 2.6%
RESERVEO CODES:
NO TEACHER QUEX.. 5842 37.2% (MISS)
MULTIPLE RESPONSE 6 2 0.0% (M1SsSs)
MISSING 8 214 1.4% (MI18S)
LEGXTXMATE SKXP............ 9 8112 51.7% (MI8S)}
TOTALS: 16696 100.0% 100.0%
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P 92 TEACHER QUESTIONNAIRE NELS:S88 SECOMD FOLLOW-UP
oge

2_22H4 Teps Pos,., 168-168 Quontion 2_26 Taps Pos. 173-173
---------------- Formet: I1 memsssssssssse- Formet: 11
F2T2_22H TAUGHT SOLIDS/FLUIDB/GASES F272_26 AVAILABILITY OF CONSUMABLE BUPPLIES
Solids/fluids/geses The avetlebility of coneun-blu -ug:l!-l {chemicelys,
specimens, teet tubes, etc.) for is science claas i0t
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT PER-. WGTD
--------- REI?ONSE CODES FREQ CENT »CT

VES., 1 TAUGHT IT A8 NEW . mememe—wme o mmswess omee T
CONTENT...... vesann 1 736 4.7% 47,.8% NO SUPﬁLlES AVA!LAILE......... 1 113 0.7% 3.3%
YES, 8UT 1 REVIEUED it ONLV... 2 186 1.0% 14.5% R F R I R 2 328 2,2% 11.8%
NO, 'BUT IT WAS TAUGHT FAIR.......................... 3 838 5.3% 26.4%
PRéVlOUGLV...... sesensenaae 3 280 1.7% 15,1% GOOD. s svsnsvnsesnnsssnsnsnasns 4 1445 8.2% 40.8%
NO, BUT I WILL TEACH OR EXCELLENT, s sossnsnvsensssnnnnn 5 702 4.5% 17.7%
REVIEW IT LATER THIS 8CHOOL RESERVED CODES:
YEAR. caeesns 4 166 1.0 12.7% NO TEACHER QUEX. .iievensens 5842 37.2% (M188)
NO, TOP1C 15 BEVOND THE SCOPE " MIBSING .. oononnsassnnnnsns [} 528 3.4% (M18S)
OF THIS COURSE. :esesnssocnnss ] 216 1.4% 9.8% LEGITIIATE SKIP. .ot vvrannne 9 5880 37.5% (Mi8S)
RESERVED CODES!

NO TEACHER QUEX::vseesnvnnn 5242 37.2% (M188) TOTALS: 15695 100.0% 100.0%

MISSING, . oovssvnsnsasnsnes 8 221 1.4% (MISS)

LEGITIMATE SKIP..ovvvennnns 9 8112 B1,7% (MISS)
TOTALS: 15695 100.0% 100.0%

. . PART 111, SCHOOL CLIMATE AND PRACTICES
Question 2_23 Tape Poas, 170-170

Formet:

F272_23 AVAILABILITY OF FACILITIES (LAB EQUIP) How much control do you fesl you heve IN YOUR CLASSROOM

over ssch of the following arses of your planning and

The eveilebility of facilities (isborstoriss, leb tebles, teaching? (Anewsrs sre reted on e scals of 1 to &, where 1
sinke, otc.) for teeching this science class is: (MARK OKE) ® No control, end 6 = Complete control.
) PER=-  WGTD
RESPORSE CODES FREQ CENT PCT

NO SPECIAL FACILITIES FOR

THIS CLASS AVAILABLE....co00s 1 146 0, 9% 4.7%
OOR: ¢ sovnsnssnnsnsrsnonsssans 2 4G8 2,6% 12,7%  oee=ce-cecsceceo
FAIR, cov s isonssssssnnnnnsnnsene 3 798 B.1% 24.5% Question 3_1A Taps Pos, 174-17B
COOD.cssnsnssnrssnnssssnsnssss 4 1276 8.1% 36.7%  —-m—sssssoosses Format!:
EXCELLENT .. sconnnsnsesnssnsnsse ] 826 5.3% 21.0%
RESERVED CODES: F2T3_1A TCHR'S INFLUENCE SELECTING TEXTBOOKS
NO TEACHER QUEX..::eevenens 6842 37.2% (MISS)
MISSING, covssterannnssnnnsse 8 6§12 3.2M (MISS) Selscting textbooks end ather instructionel meteorisls
LECITIMATE SKIP..covvvnnnss 9 5880 37.5% (MISS)
PER- weTD
TOTALS! 185695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
NO CONTROL..................-.' 01 616 3.9% 7.2%
. 02 748 4.8% 7.7h
03 884 6.3% 11 %
-------------- o4 1587  10.2% 17. %
Qu-tthn 2_24 Tepe Poe, 171=171 . 0B 3168 20.2% 32. %
--------------- Format: It COMPLETE CONTROL..uvevavsnnnns 06 2603 16.6% 24, 4
RESERVED CODES:
F272_24 DESCRIPTION OF SCIENCE EQUIPMENT NO TEACHER C''EX,sssssnsvnns 5842 37.2% (M1SS)
MISSING,.o. coseiversnsnnn 98 136 0.9% (MISS)
Which of the follow(n? best describes the science aquipment
provided by the school to students in thic ecience cless? TOTALS: 16685 100.0% 100.0%
PER- WGTD
RESPONSE CODES FREQ CENT PCT
1 HAVE LITTLE OR NO EQUIPMENT = =—S=sss=soce=ss -
FOR STUDENTS TO USE........eun 1 322 2,1% 10.8% Question 3_18 Tape Pos, 176-177
EACH STUDENT USUALLY HAS = ==S=<=ssssssssses

. Format!
HIS/HER OWN EQUIPMENT.....000 2 192 1.24% 6.3%
TWO STUDENTS USUALLV SHARE F2T73_18 TCIHR'S INFLNCE SELECTING CONTENT, TOPICS
ECGUIPMENT. . oo ve.s . 3 1388 3.8% 42.8%
GROUPS OF 3 OR MORE STUDENTS Selecting content, topics, end skills to be teught
USUALLY SHARE EQUIPMENT....... 4 1538 9.8% 41.1%

RESERVED CODES: PER- WGTD
NO TEACHER QUEX..... 5842 37.2% (MisS) RESPONSE CODES FREQ  CENT PCT
MULTIPLE RESPONSE. 3 5 C.O% (MISS) = <—o--=memee
MISSING, ssossnns .o 8 618 3.3% (MISS) NO CONTROL. . oesssssrsnsnnnssas 01 626 3.4% 6.8%
LEGITIMATE SKIP...vvvvveens 9 5820 37.5% (MISS) 02 6E7 4.2% 6.4%

03 849 G.4%  9.4%

TOTALS: 15695 100.0% 100.0% O4 1419 9.0% 16.2%

. [+1.3 3132 20.0% 31.5%
COMPLETE CONTROL...,..sc0unevns [o] 3 3136 20.0M 30.7%
RESERVED CODES:
NO TEACHER QUEX....¢e00vaes 5842 37.2% (M18S)
----------- MISSING, soevssvanovnraconns 98 134 0.8% (MI88)
2_25 Teps Pos. 172-172 e ok 100 . O
e Formet: I1 TOTALS: 15696 100.0% 100.0%

F272_26 CONDITION OF SCIENCE EQUIPMENT

In generel, is the condition of the science equipment you
use in th!c science cless:

PER=- WGTD
RESPONSE CODES FREQ CENT PCT

1 HAVE NONE..............
Revsossannsrstossne
FAXR...............
GOOD.esoannonvonnne
EXCELLENT . ovvvrorsesnnsesens
RESEAVED CODES:
NO TEACHER QUEX....0.c0000n
MULTIPLE RESPONSE......
MISSING...vovvsvncenses
LEGITIMATE SKIP,..........

TOTALS!

80 0.6% 2.7%
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TREACKER QUESTIONNAIRE MELS:88 SECOND FOLLOW-UP

Question 3 [ Tepes Pos, 178-179
-------------- Format:
F2T3_1C TCHR'S INFLNCE SELECTNG TEACHING TECHNQS
Selecting teaching techniques
PER- wGTD
RESPONSE COCES FREQ CENT PCT
NO CONTROL.................... o1 14 0.1% 0.2%
02 40 0.3% O.4%
03 186 1. 1.9%
04 443 2,8% 5.0%
3] 2384 165.0% 25.5%
COMPLETE CONTROL...:ovnnssanen [+:} 8712 42,.8% 67.0M
RESERYED CODES:
NO TEACHER QUEX... 5842 37.2% (M1SS)
MULTIPLE RESPONSE, 96 1 0% (MISS)
MIBSING. ...ovenns 88 133 O.8% (MISS)
TOTALS: 15685 100,.0% 100.0%
Question 3_10 Tape Pos. 180-181
----------- - — Formet: 1
F2T3_1D TCHR'S INFLNCE IN DISCIPLINING STUDENTS
Disciplining students
PER=- wGTD
RESPONSE CODES FREQ CENT PCT
NO CONTROL. . evsuevensnsnannnnn 01 €6 0.4% 0.9%
02 277 1.8% 2,9%
03 768 4.9% 8.1%
04 1636 10.4% 17.4%
o33 3083 19.7% 32.3%
COMPLETE CONTROL...vouvussvans (£} 3874 24.7% 38.44%
RESERVED CODES:
NO TEACHER QUEX......00vass 5842 37.2% (M1SS)
MULTIPLE RESPONSE.......... 26 3 O.0M (MISS)
MISSING. ..oovuvenvnssonanns 98 137 0.9% (MISS)
TOTALS: 16686 100,0% 100,0%
Question 3_IE Teps Pos, 182-183
--------------- Formet: 12
F2T3_1E TCHR'S INFLNCE TO SET AMOUNT OF HOMEWORK
Determining smount of homework
PER-  wGTD
RESPONSE CODES FREQ CENT PCT
NO CONTROL...vvvnvenvonssannns [} 18 A% 0,3%
02 71 0.5% 0.7%
[oX] 166 1% 1.2%
04 478 3.0% 5.0%
[o1] 2080 13.3%  21.3%
COMPLETE CONTROL.sv st assnsasnn 06 6810 44, 71.68%
RESERYED CODES:
NO TEACHER QUEX. ... :00vanss 6842 37.2% (MISS)
MISSING. . .oovvennnnssnssnns 1] 130 8% (MISS)
TOTALS: 18696 100,.0% 100.0%
Qu-tt(on 3_2
On the scele below, indicete the extent to which you agree
or dissgros with sech of the following stetements,
Question 3_2A Teps Pos, 184~184
——eessceee———- Format:
F2T3_2A CAN GET THROUGH TO MOST DIFFICULT STUDNT
1¢ 1 tr{ reslly herd, 1 cen get through sven to ths most
difficult or unmotivated students
PER- wGTD
RESPONSE CODES FREQ  CENT PCT
STRONGLY DISAGREE......onnuuss ! 834 4.0% 7.08
DISAGREE...................... 2 3491 22.2% 41.3%
AGH e ssessesstaa s nnn 3 3820 26.0% 41.6%
sYRONGLV AGREE................ 4 962 6.1% 10.0%
RESERVED CODF2
NO TEACHER QUEX............ 6842 37.2% (M186)
MULTIPLE RESPONSE...... v 00 [ 1 0.0% (MI8S)
MISSBING, ..ovverennnnnaronen 8 846 5.4% (MISS)
TOT/LS8: 18698 10D,.0% 100,0%

RIC

Aruitoxt provided by Eic:

Peye
Quontion a_as Tape Pos, 185-186
------------- Formet: 11 .
F2T3_28 TCHR RESPONSBLE TO KEEP 8TU FROM DROPPNG
1 fesl thet

it'e port of n{ responsibility to kesp students
from dropping out of schoo

PER- wGTD
RESPONSE CODES FREQ CERT PCT
STRONGLY DISAGREE.....conennss 1 287 1.6% 2,9%
DISAG -3 -3 T 2 1412 9,04 16.3%
AGREE, . osseaansnnnsssnsanannss 3 5601 35.0% 62.3%
STRONGLV AGREE......¢oo0vvsnnss 4 1808 11.5% 18.6%
RESERVEC CODES:
NO TEACHER QUEX..:v:svesvss 5842 37.2% (MISS)
MULTIPLE RESPONSE..., .00 € 1 O O% (MISS)
MISSING. ...ovcannnnnnsnssen 8 873 5.6% (MISS)
TOTALS: 15696 100.0% 100.0%
Question 3_2c Tepe Pos, 186-186
--------------- Format: 11
F2T73_2C CHANGE APPROACH IF STUS NOT DOING WELL
1f soms students in wmy cless ere not doing well, I fesl
thet I shou!d chenge my epproach to ths subject
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLV DISAGREE. .oovsnensss 1 126 OC. 8% 1.3%
D!SAGREE...................... 2 2665 17.0%  30.4%
AGR| Prssssaarrasaasasanrran 3 5189 33.1% 58.2%
STRONGLV AGREE. .. vcasvennnnns 4 953 6.1% 10.1%
RESERVED CODES:
NO TEACHER QUEX.....vsvunss 5842 37.2% (M1SS)
MULTIPLE RESPONSE.......... 0.0% (MISS)
MISSING. . ...oovvuennnansnes 8 914 65.8% (MISS)
TOTALS: 16686 100,0% 100.0%
3_20 Tepe Pos, 187-187
------- ———————— Formet: 1
F2T3_2D DIFFERENT METHODS CAN AFFECT ACHIEVEMENT
8y tr{( s different tesching method, 1 cen significently
sffect a student's schisvemen
PER- wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLV DISAGREE. . .eosnennsss 1 58 0.4% C. 6%
DISAGREE.......... sraaaaseas 2 1683 10.1% 19.0%
AGR| et ssassstraderaaasanas 3 6903 37.6% 64.7%
STRONGLV AGREE. ...t ivrvnrnrnns 4 1346 8.6% 15,7%
RESERYED CODES:
NO TEACHER QUEX....: 0000000 5842 37.2% (MISS)
MULTIPLE RESPONSE,....0000 3 11 0.1% (MISS)
MISSING. .. .vovarnsnnnnnnnas 8 942 6.0% (M1SS)
TOTALS : 166956 100,0% 100.0%
o Teps Pos, 188-188
—reeese—e- Formet:

F2T3_2E

1 CAN DO LITTLE TO ENSURE HICH ACHIEVMNT

There is r--lll very little I cen ao to ensurs that most of
my students achisve at a high level

PER- wGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. . ..venvennss 1 2230 14,2% 23.6%
DISAGREE .. ..cvonssesssnnnn 2 5677 36.2% 63.2%
AGREE. . sssaassssnssannsnnnnnns 3 866 6.1% 11,8%
STRONGLY AGREE . ... ..00ucvusnes 4 11 0.7% 1.3%

RESERVED CODES:

NO TEACHER QUEX...::avseuas 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... [] 2 0.0% (MISS)
MISSING. . ovvvnnnsnarsnnses 8 877 5.6% (MISS)
TOTALS: 18695 100,0% 100.0%
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TEACHER QUESTIONNAIRE HELS:88 SECOND FOLLOW-UP

Pege 24
Quoct(on 3_2F Teps Pos. 189-189 Question 330 Tepe Pos, 193-183
-------------- Formet: I1 e e e e e e o e Formet: 11
F2T3_2F TCHR MAKING A DIFFERENCE IN STUS LIVES F2T3_30 IMPORTANCE OF EFFORT IN GRADING
1 em cartein I em meking o difference in the lives of my Effort
students
PER- weTD
PER- WGTD REBPONSE CODES FREQ CENT PCT
RESPONSE CODES FREQ CENT PCT = Tesooseoso

---------- NOT XﬂPORTANT................- 1 441 2.8% 5.2%
STRONGLY DISAGREE.. 1 46 0.2% O.8%  SOMEWHAT IMPORTANT......0000sn 2 38239 24 .B% 41.0%
DXSAG EE.. 2 735 4.7% 9.3% VERY IMPORTANT.....coconncenne 3 4649 28.6% 53.8%
AGREE ¢4 s s 3 5955 37.9% 66.0% RESERVED COQDES:
STRONGLY AGREE...... 4 2187 13,9% 24,2% NO TEACHER QUEX...i00caasnes 5842 37.2% (MISS)
RESERVED CODES: MISSING, . c.oversncrsnnranes ] 924 65.8% (MISS)

NO TEACHER QUEX. . 5842 37.2% (MiSS)

MISSING. .cvcveevsnnn 8 930 65.9% (MISS) TOTALS: 16695 100.0% 100.0%
TOTALS: 18695 1C0.0% 100.0%

Quostion 3_3E Tepe Pos., 194-194
------------- Formet: 11

F2T3_JE IMP OF CLASS PARTICIPATION !N GRADING
Ciess porticipetion

Indicets the importence you give to sach of the following PER~- wGTD

in setting gredes for studonts in your cliesses (excluding RESPONSE CODES FREQ CENT PCT
speciel educetion students). L Tommeme —————

NOT !HPORTANT................. 1 874 6.5% H5.0%
SOMEWHAT IMPORTANT....0000vvves 2 5369 34.1% 52,8%
VERY IMPORTANT. ... .0 000sesvecen 3 2711 17.3%  31.2%
RESERVED CODES:
. NO TEACHER QUEX...:evtvenes 5842 37.2% (MISS)
MISSING. .o vnnvenccnnensns 8 912 5.8% (MISS)
Qusstion 3_3A Tepe Pos., 190-180 TOTALS: 16696 100.0% 100.0%
--------------- Formet: I1
F2T73_3A IMP OF RELATIYE ACHIEVEMENT IN GRADING

Achisvement reletive to tha rest of the cless  Zom=esm=os=n=rs

Q 3_3F Tepe Pos., 195-195
PER= WGTD  wmmmmwomcecoses Formet:
RESPONSE CODES FREQ CENT PCT
---------- F2T3_J3F IMPORTANCE OF COMPLETNG HMEWRK IN GRADNG
NOT IMPORTANT.....ooovvaevvess 2210 14.1% 24.7%

SOMEWHAT IMPORTANT......covven
VERY IMPORTANT.......co00eueus
RESERVED CODES:

[A L
»
o
o
(]

30.9% 53.9% Completing homework sssignments
1891 12.0% 21.4%

PER- wGYD
NO TEACHER QUEX......¢0000. 5842 37.2% (MISS) RESPONSE CODES FREQ CENT PCT
MISSING.....oviveveecvnnnns 8 896 5.7% (MISS) e e e
---------- e NOT IMPORTANT., ... o.veevvcennn 1 227 1.4% 2.3%
TOTALS ¢ 15695 100.0% 100.0% SOMEWHAT IMPORTANT 2 3283 20.8% 34.9%

3 5435 34.6% ©62.8%
RESERVED CODES:

NO TEACHER QUEX.......00nn 65842 37.2% (M1S3)
MISSING....cionneensonccses 8 908 5.8% (M1SS)
Quosxtion 3_38 Tepe Pos, 191-191 TOTALS: 16695 100.0% 100.0%
--------------- Formet:
F273_38 IMP OF LEVEL OF ACHIEVEMENT IN GRADING
Absolute level of echisvement e o 00 0 e e
Queation 3.3G Tepe Pos. 1956-196
PER- WGTD  woemmemenmanees Formet: 1%
RESPONSE CODES FREQ CENT PCT
----------------- e cecsssa  saessnes F273_3C IMP OF CONSISTENT ATTENDANCE IN GRADING
NOT IMPORTAMT.....coovouvevroenn 1 334 2,1% 4.0%
SOMEWHAT IMPORTANT.......e000. 2 3896 24.8% 44.6% Consistentty nttending cless
VERY IMPORTANT......coveveeuns 3 45656 29.1% 51.6%

RESERVEC CODES: PER- wWGTD
NO TEACHER QUEX.......cc000 5842 37.2% (MISS) RESPONSE CODES FREQ CENT PCT
MISSING., . ...coovrevavcennns 8 1069 6.7% (MISS) = —eseoooees

NOT IMPORTANT . . cscnevvnconnen 1 876 5.6% 8.6%

TOTALS: 15695 100.0% 100.0% SOMEWHAT IMPORTANT....c.oieene 2 2641 16.8% 29.6%

VERY IMPORTANT....0connvenvnes 3 5392 34.4% G1.5%
RESERVED CODES:
NO TEACHER QUEX........00v: 5842 37.2% (M1SS)
MISSING. . coeesnonassovvenes ] 944 6.0% (MISS)
Quoltﬁon Tepe Por., 182-192 TOTALS: 16695 100.0% 100.0%
--------------- Formet: It
F273_3C IMP OF INDIVIDUAL IMPROVEMENT IN GRADING
Individus! improvement or progrsss over pest performence e —————
P prog i P Question J_4 Tape Pos., 197-197
PER~ WCTD  wememmemmmeees Formst:
RESPONSE CODES FREQ CENT PCT .
--------- F273_4 FREQUENCY OF DEPARTMENT STAFF MEETINGS
NOT IMPORTANT.............. 1 803 5.1% 8.2%
SOMEWHAT IMPORTANT......... 2 4677 29.8% 50.9% How often does your department/subject cres hold steff
VERY IMPORTANT......cicvevaans 3 3421 21.8% 40.9% meatings?

RESERVED CODRES:

NO TEACHER QUEX......coouve 5842 37.2% (M1SS) PER~ wWGTD
MISSING. .o vvvurvsonronnnns 8 952 6.1% (MISS) RESPONSE CODES FREQ CERT  PCT
TOTALS! 16685 100,.0% 100.0% NEVER.

1) 3.6% €.3%
4861 31.,0% b51.5%
19.8% 36.7%
370 2.4% 4.6%

92 0.6% 0.9%

1-3 TIMES "PER TERM. . .1 rneenn.
$=3 TIMES PER MONTH...........
ONCE A WEEK, . o covnnvecvnanne
2-3 TIMES PER WEEK....... .00
RESERVED CODES:

¢
MAWN—~1
w
(=]

NO TEACHER QUEX....eccveeen 5842 37.2% (MISS)
MISSING.c.ovsnsvnvnsccsaans 8 865 5.4% (MISS)
TOTALS: 16695 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:188 SECOND FOLLOW-UP *

Pege 2%
Question 3_6 Quultion J_BE Tepe Pos. 202-202
------------------- —————— e Formet: 11
F2T3_BE FACULTY APPROVL NEEDED FOR CQURSE CHANGE
To whet extent do you lgrnn thet esxch of the iollowln? Fecuity consultation or epprovel is needed for chenges in
statvments describas sither o characteristic or en entorced course objectives or contents

policy of your department or subject area?
PER- WGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE , 1 €83 4.4% 8.7%
DISAGREE....... . 2 2633 16.8% 29.8%
AGREE...... 0.0 . 3 4180 26.4% 45.0%
e STRONGLY AGREE.......ccvvvvene 4 1339 8.5 16.6%
Question 3_bA Tepe Pos. 198-188 RESERVED CODES:
--------------- Formet: 11 NO TEACHER QUEX........vvus 5842 37.2% (MISS)
MULTIPLE RESPONSE.......v .. 6 2 0.0% (MISS)
F2T3_BA ENCOURAGED TO EXPERIMENT WITH TEACHING MISSING.....ovvveernrnnnnns 8 1046 €.7% (M1sS)
In this depertment I sm encoureged to sxperiment with TOTALS: 16696 100.0% 100.0%
tesching
PER- WGTD
RESPONSE CODES FREQ CENT PCT
.. 1 120 0.8% 1.6% Question 3_5F Tepe Pos. 203-203
2 1162 7.4% 14,18 ~oocsmemccccnces Formeti: 11
AG 3 5129 32.7% B%.6%
STRONGLY AGRE 4

o i 2498 15.9% 28.8% F2T3_EF COORDINATE CONTENT W/TCHRS OUTSIDE DEPY
RESERVED CODES:

NO TEACHER QUEX.

.o 5842 37.2% (MISS) 1 em encoureged to coordinete the content of my courss with

MISSING....cvovevennnnronns 8 944 6.0% {(MISS) teeschers outside my depertment
TOTALS: 16695 100.0% 100.0% PER=- wGTD
: RESPONSE CODES FREQ CENT PCT
1596 10.2% 17.3%
4227 26.9% 45.1%
--------------- 2699 17.2% 32.9%
Question 3_bB Tepe Pos. 199-189 346 2.2% 4.7%
~~~~~~~~~~~~~~~ Formet: 11
NO TEACHER QUEX............ 5842 37.2% (M1sS)
F2T3_6B HAVE AUTONOWMY IN CURRICULUM AND COURSES MULTIPLE RESPONSE....... ... 6 8 0, 1% (M1SS)
MISSING....ovovvvevnnnennene 8 977 6.2% (M1SS)
There i3 o wide degres of individuel sutonomy in curriculum R
end course content TOTALS: 16695 10D.0% 100.0%
. PER- w3TD
RESPONSE CODES FREQ CENT PCT
STRONGL . D!SAGREE............. 1 3s1 2.5% 4,80 memmemeecaaooea
DlSAGREE.................. oo 2 2514 16.0% 29.0% Question 3_5G Tepe Pos. 204 204
AG Cetre e 3 4201 26.8% 47.8% ~o-mmeoseseocee Formet:
STRONGLY AGREE. Ceet it 4 1840 10.4% 18.4%
RESERVED COOES: F2T3_5G DEPT COMMITTED TO AP AND HONORS COURSES
NO TEACHER QUEX. . 5842 37.2% (MISS)
& 4 0.0% (WIS8) There i3 o strong commitment to AP end Honors courses {in my
MISSING....... 8 1103 7.0% (MISS) depertment/subject eree
TOTALS: 16696 100.0% 100.0% PER- wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. ... cvveeeer 1 €68 4.3% 9.1%
D1SAGREE R 2 1705 10.9% 19.9%
AGREE.... IR 3 3€E68 23.3% 41.3%
Teps Pos. 200-200 STRONGLY AGREE Peereusen 4 2867 18.3% 2D.6%
Formet: I1 RESERVED CODE
NO TEACHER QUEX . o 5842 37.2% (M1SS)
F2T3_56C FAMILIAR W/CONTENT TAUGHT 8Y OTHMER TCHRS MISSING....cvvvvnnes . 8 956 6. 1% (MISS)
1 am encoureged to be femilier with the contents end TOTALS: ’ 16695 100.0% 100.0%
specific goais of the courses teught by other teechers in
my depesrtmant
PER~  WGTD .
RESPONSE CODES FREQ CEMT PCT
------------------ e ccces  e-ee- Question 3_BH Tepe Pos. 206-20b6

STRONGLY DISAGREE..
DISAG EE..ovoovnnnn
AGREE... .. covuiunnn
STRONGLY AGREE.....

RESERVED CODES:
NO TEACHER QUEX.

; 386 2.5% 4.7 mrmmssscssceonen Formet: I1
3 5014 31.9% 52.3* F2T3_BH SECTIONS SEPARATED BY ACHIEVEWENT LEVEL
4

Sections uf coutrses in my depsriment xre differentieted
5842 37.2% (MISS) sccording to student's ecedemic echisvement levsl

MISSING......... 8 987 6.3% (MIsSS)
PER- WGTD
TOTALS: 15626 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE....vovevvens 1 586 3.8 6.7%
DISAGREE. ... veevvervnevsssnns 2 1418 9.0 17.8%
ACGREE. ¢evvoveensurosssnsrosnss 3 4514 28.8% 48.6%
STRONGLY AGREE....ccvvevoveees 4 2342 14.9% 26.9%
Tepe Pos, 201-%201 RESERVED CODES:
Formet: 11 NO TEACHER QUEX............ 5842 37 .2% (M1SS)
MISSING....convenen ] 982 6.3% (MISS)
F2T3_B6D COORDINATE COURSE CONTENT W/DEPT TEACHRS _  me=mos Z2sms T2
TOTALS: 15885 10C'.OM 100.0%

1 em sncoursged to coordinete the content of my courses
with teechers in my depertment

PER- WGTD
RESPONSE CODES FREQ CENT PCT

STRONGLY D!SAGREE............. 1 370 2,4% 4.2%
DISAGREE......covuv 2 1672 10.7% 18.6%
AGREE, ... 3 4876 31.1% B5G.0%
STRONGLY AGREE 4 1966 12.8%  21.2%
RESERVED CODES:

NO TEACHER QUEX 5842 37.2% (MIS8S)

MISSING,,...... 8 989 6.2% (M18S)
TOTALS: 15695 100.0% 100.0M

Q 2 "3 9
)
BEST COPY AVAILABLE
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Question 3_51! Tepe Pos. 206-206
--------------- Format: 11
F273_61 DEPT OFFERS SUPPORT FOR LOW ACHIEVERS

I{ department offers special support tor low—echieving
1ty

dents
PER- woTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE.....ccaevvns 1 584 3.6% 6.7%
DISAGREE.. . cccstsntareaassans 2 2133 13.6% 24.4%
AGREE ., .. cieieatranaaaasaasanes 3 4891 29.8% 49.9%
STRONGLY AGREE....ccrevaaaaans 4 1808 9.6% 19.0%
RESERVED CODES:
NO TEACHER QUEX.....cci00ees 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... 6 1 0% (MISS)
MISSING. . ccaarsnatanaanans 8 950 6.1% (MISS)
TOTALS: 156856 100.0% 100.0%
3_5J Tepe Pos. 207-207
~~~~~~~~~~~~~~~ Format:

F273_5J

ROUTINE DEPT DUTIES INTERFERE W/TEACHING

Routine departmenta! duties and peperwork interfare with my
Job of teaching

PER- WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE.. 1 864 65.5% 9. 6%
DISAGREE. ...:0uu 2 4225 26.9% 46. 1%
AGREE .. ccvoveaavanane 3 27414 17.3% 31,.3%
STRONGLY AGREE....ccaaeceranas 4 1096 7.0% 13.2%
RESERVED CODES:
NO TEACHER QUEX........ evee 5842 37.2% (M1SS)
MULTIPLE RESPONSE......... 6 3 0.0% (MISS)
MISSING......¢cc0nns Ceareaes 8 851 6.1% (MISS)
TOTALS: 15635 100.0% 100.0%
Question 3_6bx Tape Pos. 208-208
--------------- Format: 1

F273_5K TEACHRS IN DEPT ARE CONTINUALLY LEARNIHG

Teachera in this department ere continuelly leerning and
seeking new ideas

PER- WGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE..... craene 1 160 1.0% 1.8%
D1SAGREE.. 2 1215 7.7% 14.3%
AGREE......... . 3 5781 36.8% 64.1%
STRONGLY AGREE. . 4 1722 11.0% 19.84%

RESERVED CODES:

NO TEACHER QUEX.. 5842 37.2% (MISS)
MULTIPLE RESPONSE 6 3 0.0% (MISS)
MISSING.......... 8 982 €6.3% (MISS)
TOTALS: 15696 100.0% 100.0%

Tape Pos. 209-209
Format: 11

F273_5L

TCHRS IN DEPT SHARE BELIEF ABOUT MISSION

Most of the taachara in my department chare my beliefs end
velues about the cantral mission of the school

PER- WGTD
RESPONSE CODES FREQ CENT PCT
STROMGLY DISAGREE..........v.o 1 120 0.8% 1.4%
DISAGREE..... RSN e 2 788 5.0% 8.6%
AGREE......ea" . 3 6032 38.4% 69.0%
STRONGLY AGREE.... 4 1848 11.8% 21.0%
RESERVED CODES:
NO TEACHER QUEX.... 65842 37.2% (MISS)
MULTIPLE RESPONSE.. 6 2 0.0% (MISS)
MISSING.......cvv e 8 1063 6.8% (MISS)
TOTALS: 16695 100.0% 100.0%

TEACHER GUESTIONNAIRE NELS:88 SECOND FOLLCW-UP

F2T3_6H

Tape Pos. 210-210

Format:

GREAT DEAL COOPERATVE EFFORT AMOMG STAFF

Thare is a great daa! of cooperative affort among my

deptrtment ‘s members

PER- WGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE......coaaers 1 182 1.2% 2.5%
DISAGREE .. ccerecenanerasannane 2 1377 8.8% 16.3%
AGREE. . ecvceeannstartasaasaans ] 4803 30.6% 52.6%
STRONGLY AGREE. . :tcceeaesaann 4 2483 t6.8% 28.6%

RESERVED COOES:
NO TEACHER QUEX.....icuaven 5842 37.2% (MIsSS)
MULTIPLE RESPONSE..... ...t 6 1 0.0% (MISS)
MISSING. .. v viasnanaraasans -] 1007 6.4% (MISS)
TOTALS: 15695 100.0% 100.0%
3_BN Tape Pos. 211-211%

F2T3_EN

GOALS AND PRIORITIE

Format: It

ARE CLEAR IN DEPT

Goals end priorities for this department are clear

PER-~ wGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE...ccoceeaans 1 170 1.1% 2.0%
DISAGREE. . cctccteisacrcaansnes 2 1298 8.3% 15.8%
AGREE. . cictcavantanassanrsans 3 5408 34.5% 659.2%
STRONGLY AGREE. ...:ccceveavann 4 1992 12,7%  23.1%

RESERVED CODES:

NO TEACHER QUEX.....cceaann 5842 37.2% (MISS)
MULTIPLE RESPONSE.....cc000 6 1 0.0% (MISS)
MISSING.. ... vveeesavannnns 8 984 6.3% (MISS)
TOTALS!: 156696 100.0% 100.0%

To whet extent do you agree thet each of the tollowing
statements describes a characteristic of your dognrtm.nt

chair,

Jubject ares leader

F273_6 TCHR 1S THE DEPARTMENT CHAIR

or curricular sdviaos

1 am the department chsir, aubject area leadar, or

curricutar advisor

RESPONSE
APPLIES.......... o ..
DOES NOT APPLY...... Chesaassan 2
RESERVED CODES:
NO TEACHER QUEX.......«.cn.

TOTALS:

Tape Pos, 212-212
Format:
PER- wGTD
FREQ CENT PCT
2076 13.2% 21.2%
7777 43.6% 78.7%
5842 37.2% (MISS)
156695 100.0% 100.0%
Tape Pos, 213-213
Format: It

F272_6A DEPT CHAIR INTERESTED IN INNOVATION
The depertment chair is interested in innovation and new
ideas
PER- WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE......cvavurs 1 184 1.2% 2.6%
DISAGREE. ...+ iaaarssannsossans 2 789 5.0% 12.8%
AGREE. . cvcsoasvananonnns cesaans 3 3377 21.6 651.0%
STRONGLY AGRELC ... cvveevsnnann - 2160 13.8% J3.6%
RESERVED CODES:
NO TEACHER QUEX......cveues 5842 37.2% (M1SS)
MISSING. . v vsvsnrsvssannnns 8 1267 8,1% (MISS)
LEGITIMATE SKIP. ... vvevaans 2] 2076 13.2% (MISS)
TOTALS: 16695 100.0% 100.0%
¢ Far
<Ay
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Aruitoxt provided by Eic:

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Tepe Pos, 214-214
............... Formet: 1

F273_68 NEPT CHAIR CARRIES OUT PLANS

The depertment cheir sots priorities, mekes plens, end sees
that they ere cerrie3d out

PER=- wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE............. 1 323 2.1% 4.8%
DISAGREE...................... 2 1772 11.3% 28.4%
AGREE.....cc0000 Ceresaeeses 3 3288 20.8% 47.0%
STRONGLY AGREE. - evnnvnrarannns 4 1150 7.3% 19.7%
RESERVED CODES:
NO TEACHER QUEX.....ivveuns 5842 37.2% (M1SS)
MISSING. . .ovvvsnvnsnssnnnns 8 1274 8.1% (MISS)
LEGITIMATE SKIP......0c0.v0 9 2076 13.2% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_6¢C Tepe Pos. 216-2185
--------------- Formet: 1
F2T73_6C DEPT CHAIR TELLS STAFF WHAT'S EXPECTED
The depertment chair lets steff members know whet is
expscted of them
PER~  WGID
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. ... ccccuvns 1 281 1.86% 3.82%
DISAGREE . ' cvetevsnnvosvunnss 2 1426 9.1% 24.3%
AGREE .. vvveassrsnssrossavenss 3 3621 23.1% B1.4%
STRONGLY AGREE. +vuvvuvnvrennss 4 1172 7.6% 20.5%
RESERVED CODES:
NO TEACHER QUEX......ccvoe. 5842 37.2% (MISS)
MISSING...voesevunsssnnnnns 8 1278 8.1% (M1SS)
LEGITIMATE SKIP............ 9 2076 13.2% (M1SS)
TOTALS: 156956 100.0% 100.0%
Question 3_6D Tepe Pos, 216-216
--------------- Formet:

F2T3_6C DEPT CHAIR CONSULTS STAFF BEFOR DECISION

The depertment cheir usueliy ccnsults with steff members
before he/she mekes decisionz thet effect us

PER- w3TD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE...... .o 0o 1 264 1.7% 3.4%
DISAGREE.....veovusvnnsnnunnns 2 793 6.1% 13.3%
AGREE. ... ...« Ceeee e 3 3446 22,0 ©52.%%
STRONGLY AGREE ..+ vrvrvnrvanenn 4 1990 12.7% 30.6%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (M1SS)
MISSING..vcvvvvrivanosnnss 8 1284 8.2% (M1sS)
LEGITIMATE SXIP....cvvveeve 9 2076 13.2% (M1SS)
TOTALS: 156956 1C0O.0% 100.0%
3_6E Tape Pos. 217-217
--------------- Formet: 11
F2T3_6E DEPT CHAIR ACTIVE 1M OBTAINING RESOURCES
Tho depertment cheir tekes en ective role in obteining
resources for the depertment
PER- WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. ......... ... 1 279 1.8% 3.8%
DISAGREE. ... .tvvvasronntosanes 2 997 G.4% 14.8%
AGREE.. . ovostvruvsinvsnenvons 3 3262 20.8% 50.3%
STRONGLY AGREE ... .t vevuvurns 4 1969 12.5% 31.0%
RESERVED CODES:
NO TEACHER QUEX......¢ ..., 5842 37.2% (M1SS)
MULTIPLE RESPONSE.......... 6 1 O.0% (M1SS)
MISSING...cioovvinvnvnnsins 8 1279 8.1% (M]SS)
LEGITIMATE SKIP... oo :] 2076 13.2% (MISS)
TOTALS: * 18635 100.0% 100.0%

RIC
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Question 3_6F Tepe Pos. 218-218
--------------- Formet: 11
F2T3_6F DEPT CHAIR SUPPORTIVE AND ENCOURAGING
The department cheir is supportive end encoureging
PER- wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE......cvsses 1 210 1.3% 2.9%
DISAGREE...................... 2 6587 3.7% 9.2%
AGREE Cie e 3 3134 20.0% 49.7%
STRONGLY AGRE Chee e 4 26547 16.2% 38.2%
RESERVED CODES:
NO TEACHER QUEX... . 5842 37.2% (MISS)
MULTIPLE RESPONSE. . 6 2 0.0% (M1SS)
MISSING....... . 8 1297 8.3% (MJSS)
LEGITIMATE Y3 - D 4 2076 13.2% (MIS3)
TOTALS: 16696 100.0% 100.0%
Question 3_7
To whet ertent do you egree thet sech of the (cilowing
statoments describes s characteristic or enforced policy of
your school or school edministrator?
Qunution 3_7A Tepe Pos., 219-219
~~~~~~~~~~~~~~ Formet:
F2T3_7A ACADEMIC STANDARDS ARE TOO LOW
The ecedemic stenderds at this school ere toc low
PER- WGTD
RESPONSE COCES FREQ CENT PCT
STRONGLY DISAGREE.....ccc00vne 1 1480 9.6% 15.6%
DISAGREE. .. ...cvvveesvevenenen 2 4171 26.6% 49.3%
AGREE .t vvvveeesnssssssassvonnns 2 2369 15.0% 29.6%
STRONGLY AGREE . «v+nuvrreesones 4 476 3.0% 5.6%
RESERVED CODES:
NG TEACHER QUEX.....vevevu 65842 37.2% (M1SS)
MISSING. . vvervrnnonnnnnnss 8 1367 8.6% (MISS)
TOTALS: 16695 100.0% 100.0%

Tepe Pos. 220-220
Formet: 1

F273_78 AGREEMENT AMONG FACULTY ABOUT MISSION
There it broed egresment nmong the entire school faculty
sbout the cnntrn? mission of the school
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE.... 1 289 1.8% 4.1%
DXSAGREE........... 2 1926 12.3% 22.7%
AGREE Cesiseeean s 3 6336 34.0% 63.3%
STRONGLV AGREE....... 4 891 5.7% 9.9%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (M1SS)
MISSING. . .cvveneresnnannns 8 1412 9.0% (M1SS)
TOTALS: 16695 100.0% 100.0%
Question 3_7C Tepe Pos, 221-221
--------------- Formet: It
F273_7C ADMINSTRTR COMMUNCATS KIND OF SCH WANTED
The school sdministretor knows whet kind of school he/she
wents end hes communiceted it to the steff
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE........cc0vv 1 462 2.9% 4.4%
DIuAGR | -3 R R 2 1662 10.6% 20. 1%
AGRE T T 3 4846 30.9% b57.0%
STRONGLY AGREE. ... ovvevruonens 4 1503 9.6% 18.5%
RESERVED CODES:
NO TEACHER QUEX.......vues. 5842 37.2% (M188)
MISSING....oovvrvennssnnsvs 8 1390 8.9% (MISS)
TOTALS! 18685 100.0% 100.0%

241
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Tepe Pos. 222-222
Formet: It

ADMINSTRTR DEALS W/ OUTSDE PRESSURE WELL

F2T3_7D

The school edministretor desls offactivnll with grntturna
from outsids the schoo! (psrents, school boerd, budgetery)
thet might otherwise sffect my tesching

PER-  WGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE.....ovuvvus: ) 837 3.4% 5.4%
DISAGREE. ssovanncecnnnnssrsnns 2 1696 10.8% 19.3%
AGREE. .. sessesasasanasan s 3 5166 32.9% 68.2%
STRONGLY AGREE..c:cavevcecannss 4 1488 9.3% 17.1%

RESERVED CODES:

NO TEACHER QUEX........0an 5842 37.2% (M1s9)
WULTIPLE RESPONSE.......... 6 1 0.0% (MISS)
MISSING, ..o evanesasns 8 298 6.4% (MISS)

TOTALS:

Tape Pos,

223-223
Formet: 11

F2T3_7¢E ADMINSTRTR KNOWS PRBLMS FACED BY STAFF

T?o schoo! sdminietretor knows the probiems feced by the
stoff

PER-  WCTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE..,......cavve ) 507 3.2% b5.7%
DISAGREE ....voourrosnsnssnsaes 2 1968 12,.8% 20.9%
AGREE.. . ¢ooosssersassnnnsnnnsn 3 5239 33.4% 658.5%
STRONGLY AGREE......coovvuvvns 4 1141 7.3% 14.9%
RESERVED CODES:
NO TEACHER QUEX........s0s: 5842 37.2% (M1iSS)
MISSING. ., vvivvnnssnnnsonss 8 9938 6.4% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_7F Tepe Pos, 224-224
R Sbalaiadad et Formet: 1
F2T3_7F NECESSARY MATERIALS READILY AVAILABLE
Necessory motoriols (o.g. toxtbooks, supplies, copy
mechine) ere reedily sveileble es neesded by the steff
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE..........vtn 1 396 2.5 4.4%
DISAGREE. ... ..ovvvrvnnnnsannnss 2 1627 10.4% 19.2%
GREE. . ...osisvessssnsssonsnnn 3 65122 32.64 658.1%
STRONGLY AGREE.......ccavenvns 4 1769 11.24 18.3%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MIsS)
MISSING. ..civv tovennnnvnns 8 © 960 6.14% (MISS)
TOTALS: 16695 100.0M 100.0%

Teps Pos. 225-22B
Formet: It

STAFF MEMBRS RECOGNIZD FOR JOB WELL DONE

F2T3_7C

Steff members ere recognized for s job we!l done

PER~- wWGTD

RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. 1 6686 4.2% 7.7%
DISAGREE..... 2 2605 16.8% 30.1%
AGREE. ... o0 3 4586 29.24 00.4%
STRONGLY AGREE.... 4 989 6.3% 11.8%

RESERVED CODES:

NO TEACHER QUEX.. 6842 37.2% (MISS)
MULTIPLE RESPONSE € i 0.0% (MISS)
MISSING.......v0e 8 1007 5.4% (MISS)
TOTALS: 16695 100.0% 100.0%

PAFulToxt Provided by ERIC

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Question _7H Teps Pos, 228-228
------- e em—— Formet: I1
F2T3_7H GRADING PRACTICES CONSISTENT AND FAIR
Greding prectice: are consistent end foir
PER~- wGTD
RESPOHSE CODES FREQ CENT PCT
STRONGLY DISAGREE. .. covvarenss 1 277 1.8% 3.6%
DISAGREE....conunnsnnnssnns 2 1754 11,24 19.1%
AGREE. ., ooessvonsannansans 3 5980 38.0M 67,14
STRONGLY AGREE....covvcenccann 4 841 B5.4% 10.2%
RESERVED COOES:
NO TEACHER QUEX......0v000 5842 37.2% (M188)
MULTIPLE RESPONSE,.... 6 0.0% (M18S)
MISSENG. . oausasnnscacacsvns 8 1019 6.5% (MISS)
TOTALS: 16686 100,0% 100,0M

a_7t

Tape Pos. 227-227

Formet: 11

F2T3_71 RULES AGAINST CHEATING ACTIVELY ENFORCED
Rules sgeinst cheating ere actively enforced
PER- WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE. .. sasvscvenes 1 477 3.0% 65.7%
DISAGREE. . 2 2238 14,35 27.4%
AGREE......40 . 3 8032 32,1% 656.2%
STRONGLY AGREE ceee 4 1004 €.4% 10.64%
RESERVED CODES:
NO TEACHER QUEX......e000 s+ 5842 37.2% (MISS)
MULTIPLE RESPONS 6 6 0.0% (M1SS)
MISSING.....ocvnvennnnnrvns 8 10896 7.0% (MISS)
TOTALS: 18685 100.0M 100.0%

Pleess indicets which of the following pleces sre eveilabie
and how much of your out-of-cless time during ths school
day you actusily spend in each.

Quostion 3_8A Tape Pos. 228-223
--------------- Formet:
F2T3_B8A TIME SPENT IN FACULTY LOUNGE
Facuity lounge
PER=- WGTD
RESPONSE CODES FREQ CENT PCT
NOT AVAILABLE. ... v cocvsnonnsne 1 476 3.0% 5.4%
AVAILABLE, I SPEND NO TIME.... 2 3043 19,.4% 34.4%
AVAILABLE, 1 SPEND LITTLE TIME 3 3776 24.1% 42.85%
AVAILABLE, 1 SPEND SOME TIME.. 4 1459 9.4% 16.7%
AVAILABLE, 1 SPEND MOST TIME.. 5 184 1.2% 2.0%
RESERVED COOES:
NO TEACHER QUEX.......cuvuvs 5842 37.2% (MISS)
MISSING...ocoevnvenonsrvnns 8 806 6.8% (MISS)
TOTALS: 16686 100.0% 100.0%

Tepe Pos. 228-229
Formet: I1

F2T3_88 TIME SPENT IN SMOKING AREA

Smoking srea

PER~ WGTD

RESPONSE CODES FREQ CENT PCT
NOT AVAILABLE..... . cvvvinenns 1 3734 23.8% 42.9%
AVAILABLE, NO TIME...........s 2 4569 29,0 51.0%
AVAILABLE, LITILE TIME........ 3 266 1.7% 2.8%
AVAILABLE, SOME TIME.......... 4 258 1.6% 2.7%
MOST TIME. ... .cvavavsncnssanss 6 61 0. 4% 0.7%

RESERVED CODES!

NO TEACHER QUEX......ccvvee 5842 37.24 (MISS)
MULTIPLE RESPONSE.......... 3 0.0% (MI8SS)
MISSING. o vievavenssvennne 3 972 6.2% (MISS)
TOTALS: 16695 100.0% 100.0%




Quottion 3_8C

F273_8C TIME SPENT IN LUNCH

Lunch room

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

ROOM

Tepe Pos.,
Format: I1

230-230

PER-  WGTD
RESPONSE CODES FREQ CENT PCT
NOT AVA!LABLE........ s eee 1 456 2.9% 6.0%
AVAILABLE, I SPEND NO TXME.... 2 3707 23.6% 41.6%
AVAXLABLE 1 SPEND LITTLE TIME 3 3137 20.0% 35.2%
AVAILABLE, ! SPEND SOME TIME.. 4 1563 10.0% 16.5%
AVAXLABLE, ‘Il SPEND MOST TIME.. ] 69 0. 4% 0.7%
RESERVED COOES:
NO TEACHER QUEX......ccoveus 5842 37.2% (MISS)
MISSING..oovvvneeceasssnnns 8 921 5.8% (M1SS)
TOTALS: 15685 100.0% 100.0%
Question 3_80 Tepe Pos. 231-231
------------- Format: I
F2T73_8D TIME SPENT IN MY CLASSROOM
My ciessroom
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
NOT AVAILABLE...... Ceees 1 9456 6.0 10.3%
AVAILABLE, 1 SPEND NO TIME. ... 2 79 0.5% 0.7%
AVAXLABLE 1 SPEND LITTLE TIME 3 361 2.3% 3.B%
AVAXLABLE 1 SPEND SOME TIME.. 4 1301 B.3W 14.5%
AVAILABLE, 1 SPEND MOST TIME.. ] 6260 39.8% 70.23%
RESERVED ' CODES :
NO TEACHER QUEX......cvvvus 5842 37.2% (MISS)
MISSING. . .oovvvuiveronsnnnns 8 917 6.8% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_8E Teps Por., 232-232
--------------- Formet:
f2v3_er TIME SPENT IN WY OFFICE
My office
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
NOT AVAILABLE........ e 1 6140 39.1% 71.2%
AVAILABLE, ! SPEND NO TXME.... 2 126 0. 1.65%
AVAXLABLE 1 SPEND LITTLE TIME 3 521 3.3% 6.4%
AVAXLABLE, 1 SPEND SOME TIME.. 4 1261 8.0% 12.6%W
AVAILABLE, 1 SPEND MOST TIME.. ] 818 5.2% 8.3%
RESERVED CODES'
NO TEACHER QUEX............ 5842 37.2% (MISS)
MULTIPLE RESPONSE...... ... s 1 0.0% (MISS)
MISSING. ..ooovveverevennnns 8 986 6.3% (MISS)
TOTALS: 16695 100.0% 100.0%
Tepe Pos, 233-233

F273_BF

Depertmant office

RESPONSE
NOT AVAILABLE.......
AVAILABLE, 1 SPEND NO TIME. ...
AVAXLABLE, 1 SPEND LITTLE TIME
AVAILABLE, I SPEND SOME TIMWE,.
AVAXLABLE, 1 SPEND WOST TIME..
RESERVED CODES:
NO TEACHER QUEX,......
MULTIPLE RESPONSE. .
MXSSXNG....................

TOTALS:

Q

ERIC

Aruitoxt provided by Eic:

Format: If

TIME SPENT IN DEPARTMENT OFFICE

PER-  WGTD

CODES FREQ CENT PCT
1 6036 32.1% ©69.2%
2 800 6.1% 8.3%
3 1396 8.9% 16.8%
4 1133 7.2% 11.0%
) 487 3.2% 4.8%
5842 37.2% (MISS)
6 1 0.0 (MISS)
8 880 6.3% (MIES)
186895 100.0% 100.0%

Page 29
Question 3_8G Tepe Poes. 234-234
--------------- Formet: 11
F273_8G TIME SPENT IN OTHER TEACHERS' CLASSROOMS
Claasrocm of othur teschers
PER- wGTD
RESPONSE CODES FREQ  CENT PCT
NOT AVAILABLE........ R 1 1884 12.0% 20.1%
AVAILABLE, 1 SPEND NO TI!E.... 2 3088 19.7% 36.7%
AVAILABLE, 1 SPEND LITTLE TIME 3 3087 19.74% 34.9%
AVAILABLE, ! SPEND SOME TIME.. 4 730 4.7% 8.3%
AVAILABLE, 1 SPEND MOST TIME.. B 91 0.B% 0.8%
RESERVED CODES'
NO TEACHER QUEX...... 0 v0vvu 5842 37.2% (M188)
MISSING. cvvvvvvvssnnnnnsnss ] 872 6.2% (MISS)
TOTALS: 16695 100.0% 100.0%
Ques ion Tspe Pos. 235-238
--------------- Formet:
F2T3_8H TIME SPENT OUTSIDE OF SCHOOL
Outside of schoo!
PER=
RESPONSE CODES FREQ CENT PCT
NOT AVAILABLE..... Ceesasae 1 2568 16.4% 31.1%
AVAILABLE, ! SPEND NO TIME.... 2 23562 16.0% 27.7%
AVAILABLE, ! SPEND LITTLE TIME 3 1609 10.3% 19.4%
AVAILABLE, 1 SPEKD SOME TIME.. 4 1657 10.6% 18.3%
AVAILABLE, 1 SPEND MOST TIME.. ] 2986 1.9% 3.4%
RESERVED CODES:
NO TEACHER QUEX....... 5842 37.2% (MISS)
MULTIPLE RESPONSE... LO% (MISS)
MXSSXNG.................... 8 1370 8.7% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_9
Mow much of your out-of-class time during the schoo! day do
you spend with esech of the following persons?
Quonticn 3_SA Tepe Pos., 236-236
-------------- Formet:
F273_8A TIME SPENT WITH TEACHERS IN DEPT
Teechert in my depsrtment
PER- waTD
RESPONSE CODES FREQ CENT PCT
NONE OF MY TIME......cooveenns 1 492 J.1% 5.8%
LITTLE OF MY TIME......0000vn 2 3258 20.8% 36.9%
SOME OF MY TIME. . .cvvvvuveeens 3 4389 27.8% 48.3%
MOST OF MY TIME.......ce000en 4 820 5.2% 8.3%
RESERVED CODES:
NG TEACHER QUEX......c000us 5842 37.2% (MISS)
MISSING, ....ococssvenenacas ] 914 6.8% (MISS)
TOTALS: 18698 100.0% 100.0%
Question 3_98 Tepe Pos. 237-237
--------------- Formet:
F273_9B TIME SPENT WITH TEACHERS OUTSIDE DEPT
Teschers outside my depertment
PER- WGTD
RESPONSE CODES FREQ  CENT PCT
NONE OF MY TIME........voeeees 1 718 4.6% B8.0%
LITTLE OF MY TIME. .. .....vvo0s 2 4401 28.0% 48.3%
SOME OF MY TIME......vvvvuunns 3 3588 22.7% 40.9%
MOST OF MY TIME......oovvvnnns 4 282 1.7% 2.9%
RESERVED CODES!
NO TEACHER QUEX......ev000 8842 37.24% (M1G6S)
MULTIPLE RESPONBE.......... B8 1 0.0% (M188)
MISBING....ovvvevvnanronnns 8 903 B.8% (MI8S)
TOTALS: 15895 100.0% 100.0%
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3_9¢C Tepo Pos, 238-238
--------- Format:
F2T3_9C TIME SPENT WITH DEPARTMENY CHAIR
Departmant cheir/subject areaes lesdar/curricular edvisor
- PER=- wGTD
RESPONSE CODES FREQ CENT PCT
NONE OF MV TIME. 1 1551 9.9% 18.24
LITTLE OF MY TIME 2 3988 25.6% 47.5%
SOME OF MY TIME 3 2420 15.4% 28.8%
MOST OF MY TIME 4 422 2,7% 5.6%
RESERVED CODES:
NO TEACHER QUEX..... .o 584 37.2% (MISS)
MISSING..... eeeeeeee s 8 1462 9.3% (MISS)
TOTALS : 16696 100.04% 100.0%
Question 3_90D Tepe Pos. 239-239
--------------- Format:
F2T3_S0 TIME SPENT WITH THE PRINCIPAL
Principal
PER~ wGTD
RESPONSE CODES FREGQ CENT PCT
1 2924 18.6% 30.5%
2 504 32.1% B5.0%
3 9G4 6.1% 11.3%
MOST OF MY TIME............... 4 12 0.1% 0.1%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING.....oooevenosnnoeces 8 910 .8% (MISS)
TOTALS: 16696 100.0% 100.0%
Question 3_9E Tepe Pos. 240-240
~~~~~~~~~~~~~~~ Formet: It
F2T3_9E TIME SPENT WITH OTHER SCHOOL ADMINSTRTR
Othar school administretor
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
NONE OF MY TIME,.............. 1 3139 20.0% 232.B8%
LITTLE OF MY TIME............. 2 40861 31.0% B57.6%
SOME OF MY TIME............... 3 880 65.6% 9.3%
MOST OF MY TIME............ ... 4 26 0.2% 0.2%
RESERVED CODES:
RO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. ...oovvennnsnnnnnns 8 947 6.0% (MISS)
TOTALS: 16695 100.0% 100.0%

How fraguently do you discuss eech of the following issues

with other teschers or a departmant advisor?

Queztion 3_10a Tapo Pos. 241
---------------- Format: 11
F273_10A DISCUSS STUDENT PERFORMANCE W/TCHRS
Pearformance of individual studants
PER~
RESPONSE CODES FREQ CENTY
......................... 227 1,4%
SOHETIMES ..................... 2 6699 42.7%
OFTEN. . e vt veeococsnscsasessioans 3 2024 12.9%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.24
MISSING...covveeennncosonns 8 803 6.8%
TOTALS: 15695 100.0%

———————

~241

(MISS)
(MISS)

TEACHER QUESTIONNAIRE NELSt88 SECOMD FOLLOW-UP

Question 3_108 Tape Pos. 242-242
---------------- Fformett
F2T3_10B DI1SCUSS ADAPTING MATERIAL TO BTU W/TCHRS
Adepting meterieis to perticulaer students
PER- w3GTD
RESPONSE CODES FREQ CENT PCT
NEVER........... ...... setseens 1 1296 8.3% 1Z.9%
COME IMES...o.oteseccoasacnccns 2 6%69 41.9% 74.2%
OFTENs veovees. vere sebeeens 3 1068 6.8% 12.9%
RESERVED CODES: | .
NO TEACHER QUEX......¢cne0. 8842 37.24 (M188)
MISSING. .. .ovceevraracanne . 8 $20 5.9% (MISS)
TOTALS: 16686 100.0% 100.0%
Question 3_10Cc Tepe Pos. 243-243
---------------- Format: I1
F2T3_10C DISCUSS NEW INSTRUCTIONL TECHNQS W/TCHRS
New instructionsl techniques in my subdect
PER=- wGTD
RESPONSE CODES FREQ CENT PCT
NEVER. ..oocoesesovocsccscacons 1 774 4.9% 7.6%
SOMETXMES........... IR T 2 €274 40,.6% 72.5%
OF TEH. . oo vvonconrsnnatocsansss 3 1784 11.4% 18.9%
RESERVED CODES: |
NO TEACHER QUEX....... PN 5842 37.2% (M18S)
MISSING...ocovvverenennnnns 8 921 5.9% (MISS)
TOTALS: 1669256 100.0% 100.0%
Question Tape Pos. 244-244

Formet: It
DISCUSS SUBJECT AREA CURRICULUM W/TCHRS

F2T3_10D

SubJject eres curriculum

PER~ wGTD
RESPONSE CODES FREQ CENT PCT
........ 1 616 2.3% 4.8%
SOMETXMES .. 2 6981 38.1% 69.0%
........... .o 3 2448 16.6% 26.2%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MISSING,......oc00n0e 8 908 6.8% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_10E Tape Pos. 245-245
---------------- Format: Ii
F2T3_10E DISCUSS CURRICULUM FOR A COURSE W/TCHRS
Curriculium for e perticular coursa
PER- weTD
RESPONSE CODES FREQ CENT PCT
681 4.23% 7.1%
2 8080 38.7% 70.1%
N. 3 2170 13.0% 22.8%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. ... covereeececnnns 8 922 65.9% (MISS}
TOTALS: 16696 100.0% 100.0%
Question 3_10F Tapo Pos. 246-246
---------------- Fornrt:
F2T3_1OF DISCUSS TESTING PROCEDURES W/TCHRS
Test content end testing procedures
PER~ wGTD
RESPONSE CCOES FREQ CENT PCT
......................... 1 1648 9% 17.44%
SOMETXMES ..................... 2 6171 39.3% 69.4%
FTEN. . s oocaesen F I T 3 1214 .7TH 0 13.2%
RESERVED CODES: .
NO TEACHER QUEX............ 5842 a7.2. (M18S)
MISSING.....oovvvvsnonnnnnn 8 920 5.9t (M188)
TOTALS® 16596 100.0% 100.0%
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Quootlon aa_ lOG

FZT3_10C OISCUSS GRADING

Greding iesuss

RESPONSE

Novonstnnnnnonoiniens
RESERVEO CODES:
NO TEACHER QUEX.....

MULTIPLE RESPONSE...
MISSING.....

TOTALS:

R
e

F2T3_10H4
Other teschers

RESPONSE

TE

RESERVEO COOES'
NO TEACHER
MULTIPLE RESPONSE......

MISSING, . vt vvenvnsnnsnnns

TOTALS:

QUEX: s ivavorn

TEACHER QUESTIONNAIRE NELS:88 SECONO FOLLOW-UP

Tepe Pos. 247-247

Fov .t
ISSUES W/TCHRS

PER~ woGTD
CODES FREQ  CENT PCT
. 1 1113 7.1%  12,7%

e 2 6737 42,9% 74.7%
e 3 1084 6.89% 12.6%
e 6842 37.2% (MISS)
e [] 0.0% (MISS)
e 8 918 E.8% (M1SS)

18696 100.0% 100,0%

Tepe Pos. 248-248
Formet: It

0ISCUSS OTHER TEACHERS W/TCHRS

PER~ WGTD
CODES FREQ CENT PCT

e 1 3464 22.1%  38.3%
. 2 6166 32.9% B9.1%
. 3 222 1.4% 2.6%
.. 65842 37.2% (MISS)
. [] 3 0.0% (MISS)

. 8 298 6.4% (MISS)
5696 100.0% 100.0%

Question 3_t1A Tepe Pos., 249-249
———————————————— Formet: 11
F2T3_11A CISCUSS CURRICULUM W/TCHRS IN OEPT
Teschers in my depertment
PER- wGTD
RESPOHNSE COOES FREQ CENT PCT
. . 1 8583 64 ,7% 95.5%
NO. N 2 349 2.2% 4,5%
RESERVED CODES:
NO TEACHER QUEX..... . 5842 37.2% (MISS)
MULTIPLE RESPONSE . 3 3 0.0% (MISS)
MISSING. . oicenes 8 91s 65.8% (MISS)
TOTALS: 16695 100.0M 100.0%
Questicn 3_118 Tepe Pos, 250-2B0
———————————— —eonee Format:
F273_118 018CUSS CURRICULUM W/TCHRS OUTSIOE OEPT
Teachers outside my depertment
PER~ wGTO
RESPONSE CODES FREQ CENT PCT
Ceerreaaees 1 6162 32.8% 59.4%
NO....oannanne cere . 2 3770 24.0% 40.6%
REBERVEO CODES:
NO TEACHER QUEX... 65842 37.2% (M1ISS)
MULTIPLE RESPONSE. 6 3 0.0M (M1SS)
MISSING...coevsne 8 818 G.8% (MISS)
TOTALS: 16696 100,.0% 100.0%

Q

ERIC

Aruitoxt provided by Eic:

Pege a1
Qunlt!on 3_11C Tepe Pos. 261~261
~~~~~~~~~~~~~~~ Formet
F2T3_11C DISCUSS CURRICULUM W/OEPT CHAIR
Oespertment chair/subject erea lesder/curriculer sdvisor
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
oo . . 1 7641 AB,7% DB4.2%
NO. o vviverooanse . . 2 1294 8.2% 15.8%
RESERVED COODES:
NO TEACHER QUEX PPN 6842 37.2% (MISS)
MISSING. ¢« ovvv s e ] 918 6.8% (MISS)
TOTALS: 16696 100.0% 100.0%
Quoastion 3_11D Tepe Pos, 252-252
---------------- Format:
F2T3_110 DISCUSS CURRICULUM WITH PRINCIPAL
Principel
PER- wWGTD
RESPONSE CODES FREQ CENT PCT
e 1 6278 33.6% 62.8%
e 2 3667 23.3% 37.2%
RESERVED COOES'
NO TEACHER QUEX... PRI 5842 37.2% (MISS)
MISSING. .... Ces e e ey 8 918 6.8% (MISS)
TOTALS: 18695 100.0% 100.0%
Quostion 3_t1E Tepe Pos. 263-263
---------------- Format: It
F2T3_1{1E OISCUSS CURRICULM WITH OTHER ADMINISTRTR
Other school edministretor
PER~ ¥YGTD
RESPONSE CODES FREQ CENT PCT
YES. . teennsnstnsnerernnsenenns 1 4222 26.9% 48.8%
NO...veusvasassns [ 2 4713 30.0% b5i1.2%
RESERVEO COOES:
NO TEACHER QUEX........ caee 6842 37.2% (MISS)
MISSING......covt venereunn 8 918 6.8%4 (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3 _{1F Tepe Pos. 264-254
---------------- Formet: It
F2T3_11F 0135CUSS CURRICULUM W/TCHRS OUTSIOE SCH
Other teechers ocutside my school
PER-~ woTD
RESFPONSE CODES FREQ CENT PCT
YES., o0 u . R R 1 6305 33.8t% 61.2%
NO..vvvsaoassosnn . 2 3630 23.1% 238.8%
RESERVEO CODES:
NO TEACHER QUEX........cu0 5842 37.2% (MISS)
MISSING. . vvvocrunssensosen 8 918 6.8% (MISS)
TOTALS: 16695 100.0% 100.0%
Question Tepe Pos. 265-255
———————————————— Formex:
F273_11G 01SCUSS CURRICULUM WITH PARENTS
Perents
PER- wGTD
RESPONSE CODES FREQ CENT PCT
VES........ Cveebsen et . 1 3716 23.7% £2.2%
0. vvnsnnsssasaasressnnseonns 2 6217 33.2% 657.8%
RESERVEO CODES:
NO TEACHER QUEX....:.ec0uen 65842 37.2% (HISS)
WULTIPLE RESPONSE....... 3 U, W (NISS)
MISSING:. «cvserreersrvnenees 8 918 5.8% (MISS)
TOTALS: 16695 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS133 SECOND FOLLOW-UP

Page 32
Question J_1H Tape Pos. 288-256 Qunltion 3 120 Tape Pos. 260-280
meeemeesr e e——— Format: [1 = eeccccccccceaaa- Format:
F2T3_11H DI3CUSS CURRICULM WITH OTHRE iW COMMUNTY F273_12D D1SCUSS STUDEKRT PERFORMANCE W/PRINCIPAL
Others in the community (business leadora, university Principal
stacf, etc.)
PER- weTo
PER- wGTD RESPONSE CODES FREQ CENT PCT
RESPONBE CODES FREQ CENT PCT e e mmmee  smmmn ——ee-
1 4936 J1.4% 57.7%
1 2956 18.8% 33.7% .o 2 4004 26.5% 42.3%
2 Ba7s 38.1% §6.3% RESERVED CODES:
NO TEACHER QUE 5842 37.2% (MISS)
NO TEACHER QUEX... 5842 37.2% (M1S8) MISSING....... 8 9143 5.8% (M183)
MISSING. ... 00000 8 918 5.8% (M138)
TOTALS: 15685 100.0%:100.0%
TOTALS: 18695 100.0% 100.0M
------------ Qunltlon 3_12E Tape Pos. 281-261
Question 2 e=sesecccccccce- Format:
F2TI_12E D18CUSS STDNT PERFORMANCE ¥W/COUNSELOR(S)
Guidance counselor{s)
With whom do you discuss performence of individual
students? PER- WGTD
RES“ONSE CODES FREQ  CENT oCcT
VES........................... 1 8271 52.7% 83.8%
NO. seseereseeresaneas 2 667 4.2% 6.2%
RESBERVED COGES:

NO TEACHER QUEX.:esssevnsss 5842 37.2% (MISS)
ettt Lt MULTIPLE RESPONSE, ... 00040 6 2 0.0% (MISS)
Qua.tlon J_12A glpl :ol.1257-257 MISBING: coovrvvesnrnsssnsns 8 813 6.6% (M1SS)
---------------- ormet: mem—— mmemee coe—e

TOTALS: 156895 100.0% 100.0M
F2T3_12A DISCUSS STONT PERFORMNCE W/DEPT TEACHERS
Teechers in my department
PER-  WGTD e
RESPONSE CODES FREQ  CENT PCT Question 3_12F ;np. Po:i1282-282
---------- ormet:
VES........---................ 1 7883 50.0M 88.1%
NO. ..........-....---.- 2 1087 6.9% 11.9% F2T3_12F D1SCUSS STONT PERFRMNCE W/OTHR ADMNSTRTR
RESERVED CODES
NO TEACHER QUEX............ . 5842 37.2% (MISS) Other schoo! administrator
MISSING. s covvvervsnvnsnnnns 8 913 5.8% (MISS)
PER- WGTD
TOTALS: 15685 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
VES.............-.......-..... 1 4286 27.3% BO.6%
NO. shseesertese e 2 4654 28.7% 49.4M
RESERVED CODES: .
————eeemcasecea NO TEACHER QUEX..::etssenss 5842 37.2% (MISS)
Question 3_128 Tepe Pos, 268-258 MISSING. .ot vvvninrenrrnnen 8 913 5.68% (MISS)
---------------- Format: 11
TOTALS: 16695 100.0% 100.0%
F2T3_128 D1SCUSS ST PERFRMNCE W/TCHRS OUTSDE DEPT
Teechere outside my department
PER- WGTD ——
RESPONSE CODES FREQ CENT PCT Question 3_12GC Iap. tou.1283-283
---------- - ormet:
VES.................-......... 1 6367 40,.6% 73,0%
NO. R ) 2 2572 16.4% 27.0% F2T3_12G6 DISCUSS STUDENT PERFORMANCE W/PARENTS
RESERVED CODES'
NO TEACHER QUEX.:..ossessans 5842 37.2% (M1SS) Perents
MULTIPLE RESPONSE...co0ensun [ 1 0.0% (MISS)
MISSING...covvevvennnnncses 8 913 65.8% (MISS) PER- wGTD
RESPONSE CODES FREQ CENT PCT
TOTALS : 16626 100.0% 100,.0% = ====- -
VES-......-...............-... 1 8376 53.4% 94, 1%
set i sses e b 564 3.6% 5.8%
RESERVED CODES‘

NO TEACHER QUEX.....s00. 5842 37.2% (MI1ss)
e mem——— MULTIPLE RESPONSE .. 6 1 0.0% (MISS) .
Quastion Teps Poc. 259-269 MISSING. .. vovrsnnsosssnnes 8 913 6. 8% (MISS)
---------------- Format: I1

TOTALS: 15695 100.0% 100.0%
F2T3_12C DISCUSS STUDENT PERFORMANCE W/DEPT CHAIR
Repsrtment cheir/subject ersa feeders
PER- WGTD  ~==ceocecmccuo-
RESPONSE CODES FREQ CENT PCT Question a_13
VES......-...-.........-..-... 1 €084 38.8% 66.7%
Ry 2 2846 18.1% 33.3%
RESFRVFD CODES'
NO TEACHER QUEX: oo vsssoses 8842 a7.2% (M168) To what extent hes eech of the following people at this
MISSING., . vvvvvovsensssssnns 8 813 5.8% (MISS) schooi helped you improve your t'nchln? or sofve an
instructions !l or cless mensgyement problem
TOTALS: 15685 100,0% 100,0%

Q
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TEACHER QUESTIONMAIRE NELS:88 SECOND FOLLOW-UP

Qu.:tion 3_13A Tape Pos, 264-264
------------- - Formet: 11
F2T3_13A EXTENT PRINCIPAL HELPED IMPROVE TEACHING
Principsl or school heed
FER- WGTD
RESPONSE CODES FREQ CENT PCT
DID NOT PROVXDE ANY HELP...... 1 1676 10.7% 16.8%
NOT HELPFUL.:u2asasssnsssnvanas 2 1262 3.0 13.7%
MODERATELY HELPFUL. ...ovevnnnns 2 3882 265.4% 46.7%
EXTREMELY HELPFUL...ciaansavan 4 1616 10.3% 17.4%
NOT APPLICABLE......ccnannvann 3 617 3.3% 5.3%
RESERVED COOES:
NO TEACHER QUEX....:.00-000. 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... (-] i 0.0% (MISS)
MISSING. ... conasansaseranns ] 800 6.1% (MIES)
TOTALS: 15695 100.0% 100.0%
Question 3_1i38 Tepe Pos. 2685-2686
---------------- Formet:
F2T3_13B EXTENT DEPARTMNT CHAIR IMPROVED TEACHING
Depsrtment cheir/subject esree iseder
PER~- wGTD
RESPONSE CODES FREQ CENT PCT
D1D NOT PROVXDE ANY HELP...... 1 904 5.8% 9.7%
NOT HELPFUL. .. coaaassasasnnans 2 803 5.1% 9.2%
MODERATELY HELPFUL..cccavnanne 3 3267 20.8% 35.6%
EXTREMELY HELPFUL. ... cocvnanas 4 2367 16.1% 26.6%
NOT APPLICABLE......ccecuusnss 6 16456 10.8% 19.0%
RESERVED CODES:
NO TEACHER QUEX.....:000000 5842 37.2% (M1SS)
MISSING. . oaennsennnnnsnans ] 877 65.6% (MISS)
TOTALS: 166956 100.0% 100.0%
Quuct!on 3_13cC Tlp- Pos. 266-266
--------------- Formet: It
F2T3_13C EXTENT OTH ADMINISTRATRS IMPROVD TEACHNG
Other tchool edministretors
PER- WGTD
RESPONSE CODES FREQ CENT PCT
DID NOT PHROVIDE ANY HELP...... 1 1806 11.6% 18.1%
NOT HELPFUL .. ccsnsnsascansaoas 2 16756 10.7% 17.6%
MODERATELY HELPFUL. ......c0000 3 3668 23.3% 42.7%
EXTREMELY HELPFUL... 4 11856 7.6% 13.7%
NOT APPLICABLE.....:cdeennnnsen ] 714 4.5% 8.0%
RESERVED CODES:
NO TEACHER QUEX...co0cannns 5842 37.2% (MIsSs)
MULTIPLE RESPONSE.......... 6 2 0.0% (MISS)
MISSING. .vocennsnnnnannnnns [} 813 6.2% (MISS)
TOTALS: 16695 100.0% 100.0%
Tepe Pos. 267-267
Formet:
F2T3_13D0 EXTENT TCHRS IN DEPT IMPROVED TEACHING
Teechers in my depsrtment/subject ere
PER- WGTD
RESPONSE CODES FREQ CENT PCT
DI1D NOT PROVXDE ANY HELP 1 533 3.4% 6.3%
NOT HELPFUL..caatasanan 2 506 3.2% 6.7%
MODERATELV HELPFUL..... 3 4298 27.4% 47.0%
EXTREMELY HELPFUL...... 4 3338 21.3% 36.8%
NOT APPLICABLE.......... . 5 374 2.4% 4.1%
RESERVED CODES:
NO TEACHER QUEX....... 6842 37.2% (MISS)
MISSING. ..ooonsvannnanscans 8 807 5.1% (MISS)
TOTALS: 15685 100.0% 100.0%

Pege 33
Quo:tion 3_13E Teps Pos., 268-268
---------------- Formet:
F2T3_13E EXTENT TCHRS OUTSDE DEPT 1MPROVD TEACHNG
Teschers outside my depsrtment/subject eree
PER- WGTD
RESPONSE COOES FREQ CENT PCT
DID NOT PROVIDE ANY HELP...... 1 16863 10 6% 17.4%
NOT HELPFUL . vsvsoennncnnnnnnes 2 1606 €% 17.0%
MODERATELY HELPFUL....... .00t 3 4092 26 1% 44.B%
EXTREMELY HELPFUL..... - .000es 4 1080 6.9% 13.4%
NOT APPLICABLE.....cscaunnnnns 6 702 4.6% 7.3%
RESERVED CODES:
NO TEACHER QUEX.....:c0000s 5842 37.2% (MISS)
MISSING...cconnnrananannnan, ] 810 6.2% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 3_13F Tepe Pos. 268-289
-------------- - Formet: 11
F2T3_13F EXTENT PERSONNEL GROUP IMPROVED TEACHING
Parsonns} group or committee
ER- wGTD
RESPONSE CODES FREQ CENT PCT
DID NOT PROVIDE ANY HELP...... 1 3603 22.3% 40.0%
NOT HELPFUL .uvuuassssansnnnsss 2 1313 8.4% 14.4%
MODERATELY HELPFUL.....cavannn 3 886 6.3% 11.8%
EXTREMELY HELPFUL. .. .cccavn s 4 250 1.6% 2,.8%
NOT APPLICABLE. ... :tcvtsacanss = 6 2931 18.7% 1.
RESERVED CODES:
NO TEACHER QUEX.....:00c00s 5842 37.2% (MISS)
MISSING. . eonnnnsncacnnnncas 8 860 6.6% (MISS)
TOTALS: 1656956 100.0% 100.0%
Question 3_14
Did eny of the following events teke glaco this cchool
yosr? 1f so, whet wes gho source of these chenges?
Question 3_14A Tape Pos, 270-270
---------------- Formet:
F2T3_14A CHANGED CLASSROOM TESTING PRACTICES
Chenged clessroom testing prectices
PER- WGTD
RESPONSE CODES FREQ CENT PCT
DEC!SXON TO CHANGE DID NOT
occu easans 1 6461 41.2% 74.2%
PERSONAL ‘bEcision 70 MAKE
CHANGE . Leasaneaaa 2 1696 10.2% 18.3%
DkCISloN 70 CHANGE AT
DEPARTMENT LEVEL. . 3 208 1.3% 2.2%
DECISION TO CHANGE ' AT *§chooL
LEVEL. Ceseseasanas 4 236 1.6% 2.9%
DEC!S!ON 70 "CHANGE AT
DISTRICT OR STATE LEVEL....... 6 218 1.4% 2.4%
RESERVED COODES:
NO TEACHER QUEX.....0ansa0s 5842 37.2% (M183)
MULTIPLE RESPONSE. ... 000 (-] 2 0. (M1S8)
MISSING. .eoonnsnnnnasnnnnns ] 1132 7.2% (MISS)
TOTALS: 18685 100.0% 100.0%

24
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Page 34

F2T3_148

Tepe Pos,
Format:

13

CHANGD STANDRDS FOR EVALUATN OF STUDNTS

Changed sten¢. irds for evelustion of student performence

271=271%

PER- wGTD
RESPONSE COOES FREQ CENT PCT
DECISION TO CHANGE DID NOT
UR. ..iiivvonannssnnns i 6212 30.6% 69.6%
PERSQTIAL DECIS ION TO MAKE
CHANGE.. ... ovvevesossnnnna 2 1477 9.4% 17, 4%
DECISION TO CHAHGE AT
DEPARTMENT LEVEL........ . 3 285 1.88 3.7%
DECISION TO CHANGE AT SCHOOL
LEVEL...oovesevensnnsanssnsses 4 336 2.1% 4.8%
DECISION TO CHANGE AT
DISTRICT OR STATE LEVEL... 6 388 2.5% 4.6%
RESERVED CODES:
NO TEACHER QUE S 5842 37.2% (MISS)
MULTIPLE RESPONSE ........ . 6 ] 0.0% (MISS)
MISSING........... cer e 8 1160 7.3% (MISS)
TOTALS: 166956 100.0% 100.0%
Qu-ttinn J_14C Tepe Pos, 272~272
e e o e e e Format:
F2T3_14C CHANGED CURRICULAR FOCUS
Chenged curriculer focus
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
DECISION TO CHANGE DID NOT
......... 1 5505 35.1% 63.8%
PERSONAL DECISION TO NAKE
NGE. . ... .ocvvvenvsnnnns 2 1279 8.1% 14.5%
DECISION TO CHANGE AT
DEPARTMENT LEVEL............0 3 818 E.8%. D.6%
DECISION TO CHANZE AT §CHOOL
VEL.., . vvreennsonssnnnnansns 4 408 2.6% 4. 9%
DECISION TO CHANGE AT
DISTRICT OR STATE LEVEL.. . 6 6588 3.7% 7.3%
RESERVED CODES:
NO TEACHER QUEX ST 6842 37.2% (MISS)
MULTIPLE RESPONSE .......... [ 6 0.0% (MISS)
MISSING.........e0ivvnnns AN 8 1160 7.3% (MISS)
TOTALS: 166956 100.0% 100.0%
Question J_14D Teps Pos, 273-273
———————————————— Formet: 11
F2T3_14D CHANGED TEACHING PRACTICES
Changed tesching practicas
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
DECISION TO CHANGE DID NOT
UR. . v v vnvononsnssnssns 1 4526 28.8% 51.5%
PERSONAL DECISION TO MAKE
CH, . 2 3463 22.0% 40.2%
DECISION TO CHANGE AT
CEPARTMENT LEVEL......00 0000 a 350 2,2% 3.5%
DECISION TO CHANGE AT sCHOOL
LEVEL., .. ovrvvnnesssosnnnansnns 4 226 1.4% 3.24
DECISION TO CHANGE AT
DISTRICT OR STATE LEVEL....... 6 I41 Q. 9% 1.6%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (MISS)
MISSING.....vivvverr e 8 1187 T 7.4% (MISS)
T10TALS: 16695 100.0W 100.0%

To whst extent do you egree with saech of the following
¢

stetements describing s

udent behavior
school?

end policies in your

TEACHER QUESTIONNAIRE NELS:88 SECONO FOLLOW-UP

Qusstion J_15A Teps Pos. 274~274
---------------- Formet: 1%
F2T3_135A TARDINESS & ABSENTEEISM INTERFER W/TCHNG
The emount of studsnt terdiness, cless cutting, end
ebsentesism in this school interferes with my {..ching
PER~- WGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE 1 $00 5.7% 9.1%
DISAGREE..........00vunt 2 2833 18.1% 32.2%
AGREE.......s00vuuns . 3 3236 20.6% 38.0%
STRONGLY AGREE. . 4 1881 12.0% 22.7%
RESERVED CODES:
NO TEACHER QUEX.......... .. 5842 37.2% (MISS)
WULTIPLE RESPONSE.......... 3 2 0.C% (MISS)
MISSING..... . . [P 8 1001 6.4% (M1SS)
TOTALS: 166956 100.0% 100.0%
Question 3_168 Tape Pos. 275-275
———————————————— Format: I3
F2T3_168 STUDNTS' ATTITUDES REDUCE ACADMC SUCCESS

The ettitudes end habits students bring to my clese greetly

reduce their chences for ecedemic success

PER- wGTD
RESPONSE CODES FREQ CENT PCT

STRONGLY DISAGREE........ ) 636 4.1% 6.7%
DISAGREE. 2 2292 14.6% 23.2%
AGREE . 3 3829 24.4% 45.1%
STRONGLY AGREE ........... 4 2060 13.1% 25.0%
RESERVED COOES:

NO TEACHER QUEX ....... .. 6642 37.2% (M18S)

MISSING.............. R 8 1036 6.6% (MISS)
TOTALS: 166956 100.0% 100.0%
Qu.tt(on 2_18C Tepe Pos, 276-276
________________ Format:
F2T3_16C RULES FOR STUDENT BEHAVIOR ARE ENFORCED

Rules for student behevior ere consistently enforced in

this school

PER~ wGTD
RESPONSE CODES FREQ CENT PCT
STRONGLY DISAGREE.........cc0. 1 998 6.4% 12.0%
DlSAGREE............ . 2 2772 17.7%  31.7%
AGREE....... . 3 4086 26.0% 46.%%
STRONGLY ' AGREE . . 4 9613 6.2% 9.4%
RESERVED CODES:
NO TEACHER QUEX....... 5842 37.2% (HMISS)
MULTIPLE RESPONSE [] 2 0.0% (MISS)
MISSING............. 8 1021 €6.6% (MISS)
TOTALS: 16695 100.0% 100.0%
Indicete the degres to which wach of the following is »
problem with students in your school,
Question 3_16A Tepe Pos. 277-277
---------------- Format: I
F2T3_16A DEGREE TARDINESS A PROBLEM W/STUDENTS
Toardiness
PER- WGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM......... ... ... 1 1502 9.6% 1B.4%
MODERATE PROBLEM.............. 2 2916 18.6% 34.7%
MINOR PROBLEM........covovonnn 3 3738 23.8% 2JB8.7%
NOT A PROBLEM............ P 4 908 6.8% 8.2%
RESERVED CODES:
NO TEACHER QUEX............ 5642 37.2% (MISS)
MISSING........ creresaraaes 8 789 65.C% (MISS)
TOTALS: 16695 100.0% 100.0%




E

Q

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Question 3_168 Tapa Pos., 278-278
---------------- Formet: 11
F2T3_168 DEGREE PHYSICAL CONFLICTS A PROBLEM
Physical confliicts among studants
PER- WGTD
RESPONSE COOES FREQ CENT PCT
SERIQUS PROBLEM, . . 1 302 1.9% 3.3%
MODERATE PROBLEM. . . 2 1436 9.1% 16.4%
MINOR PROBLEM......... . . 3 4404 28.1% 63,3%
NOT A PROBLEM........ocovvennn 4 2915 16.6% 26.9%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (M1SS)
MULTIPLE RESPONSE.......... 1 .O% (MISS)
MISSING. ..covevsvsnosnnoess 8 794 6.1% (M18s)
TOTALS: 15698 100.0% 100.0%
Question 3_16C Teaps Pos, 279-279
---------------- Format: 1
F2T3_16C DEGREE GANG ACTIVITIES A PROBLEM
Gang activitias
PER- wGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM. . 1 249 1.6% 2,5%
MODERATE PROBLEM 2 698 4.4% 7.7%
MINOR PROBLEM 3 2218 14.1% 25.3%
NOT A PROBLEM... . 4 5891 37.5% 64.5%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. .covvvrvnnsosnsnsne 8 787 6.1% (MISS)
TOTALS: 15696 100.0% 100.0%
Question 3_16D Teaps Pos. 280-280
---------------- Format: I1
F2T3_16D DEGREE ROHBERY OR THEFT A PROBLEM
Robbary or theft
PER- wGTD
RESPONSE CODES FREQ CENT PCT
SERJOUS PROBLEM. . Ve 1 261 1.7% 2.9%
MODERATE PROBLEM. e 2 1260 .O% 13.0%
MINOR PROBLEM... ceee 3 4693 29.9% 54.2%
NOT A PROBLEM. SN 4 2834 18.1% 29,9%
RESERVED CODES:
NO TEACHER QUEX 5842 37.2% (MISS)
MISSING........: 8 806 5.1% (MISS)
TOTALS: 16696 100.0% 100.0%
Question 3_16E Tapa Pos. 281-281
---------------- Format:
F2T3_16E DEGREE VANDALISM A PROBLEM
Vendalism
PER=- wGTD
RESPONSE CODES FREQ CENT PCT
SERJOUS PROBLEM.. .. .......0uun 1 340 2.2% 3.6%
MODERATE PROBLEM. .. ..cvvveovne 2 1632 9.8% 16.4%
MINOR PROBLEM......cvvuenurunns 3 4532 28.9% 51.3%
NOT A PROBLEM, .......cvvvvunen 4 26561 16.9% 28.7%
RESERVED CODES:
NO TEACHER QUEX...... . 5842 37.2% (MISS)
MISSING.....covnuus . 8 798 6.1% (MISS)
TOTALS: 158696 100.0% 100.0%

RIC

Aruitoxt provided by Eic:

Page k1]
3_16F Tapas Pos, 282-282
--------- ettt Format: 1
F2T3_16F DECREE ABSENTEEISM A PROBLEM
Absantealsm
PER~-  WGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM, .. ...¢ccvcevane 1 2257 14.4% 26.6%
MODERATE PROBLEM...........0r. 2 3106 19.8% 36.2%
MINOR PROBLEM. ... .vvvevsnvecs 3 3028 19.3%  31.9%
NOT A PROBLEM. ., .:.eicvnvrinnns 4 664 4.2% 6.4%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (M1ss)
MULTIPLE RESPONSE.... . [] 2 0.0% (MISS)
MISSING.....vconvevven . 8 796 6.1% (MISS)
TOTALS: 16696 100.0% 100.0%
Quasti Teps Pos. 283~283
---------------- Format: 11

F2T3_16G DEGREE SALE OF DRUGCS TO/FROM SCH A PR8LM
Seis of drugs to students on the way to school snd/or on
school grounds
PER- wGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM....,.... .00 u 1 219 1.4% 2.6%
MODERATE PROBLEM. ..oviovserens 2 1337 8,6% 16.6W
MINOR PROBLEM.....civvenvennns 3 4281 27,3% «4B8.4%
NOT A PROBLEM........co00uuenn 4 3166 20.2% 32.6%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (MISS)
MISSING....oovvenvsonsocoanns 8 860 5.4% (MISS)
TOTALS: 16695 100.0% 100.0%
3_16H . Taps Pos. 284-284
~~~~~~~~~~~ Format: I1
F2T3_16H DEGREE USE OF ALCOHOL A PROBLEM
Usa of aicohol
PER- wGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM.......ccv00ue 1 873 5.6% 9.7%
MODERATE PROBLEM,............. 2 2756 17.6% 32.2%
MINOR PROBLEM......cvo0unennnn 3 23923 25.0% 42.6%
NOT A PROBLEM......coviuvoones 4 1477 9.4% 165.6%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MULTIPLE RESPONSE......,... [ 1 0.0% (MISS)
MISSING. .. ooresuesvnnares 8 823 5.24% (MISS)
TOTALS: 16695 100.0% 100.0%
Quastion 3_161 Tepa Pos, 2865-285
---------------- Format: It
F2T3_161 DEGREE USE OF ILLEGAL DRUGS A PROBLEM
Uss of i!lageil drugs
PER- wGTD
RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM.........c0000 1 31 2.0% 3.64%
MODERATE PROBLEM......... .00 2 1749 i1.1% 19.9%
MINOR PROBLEM.......ov ureenns 3 4691 29.9% 52.7%
NOT A PROBLEM.......co0vvvuunne 4 2260 14.4% 23.7%
RESERVED CODES:
NO TEACHER QUEX..,.......... 65842 37.2% (M1SS)
MISSING.....covevvvannnnnnn 8 842 6.4% (MISS)
TOTALS: 16695 100.0% 100.0%




P 6 TEACHER QUESTIONNAIRE NELS:88 SECONC FOLLOW-UP
age

3_16J Teps Pos. 286-286 Qusstion J_16N Teps Pos. 250-280
————————————— Formet: I B e LT Formet: 11
F2T3_16J DEGREE POSSESSION OF WEAPONS A PROBLEM F2T3_16N DEGREE VERBAL ABUSE OF TEACHERS A PROBILM
Possession of weapont Verial abuse of teschers
PER~  ¥WGTD PER- - WGTD

RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM........ 1 121 0.8% 1.3% SER1IOUS PROILEM............... 1 568 A.8% 6.7%
MODERATE PROBLEM. . ... 2 662 3.6% 6.6% MODERATE PROBLEM 2 1700 10.8% 18.1%
MINOR PROBLEM........ 3 2874 18.3% 35.0M MINOR PROBLEM. ., . 3 3863 24.6% 45.8%
NOT A PROBLEM. ... ..onvvvununns 4 8458 34.8% B57.2% NOT A PROBLEM. . 4 2813 18.6% 28.6%

RESERVED CODES: RESERVED COOES:

NO TEACHER QUEX..... 5842 37.2% (M1S5S) NO TEACHER QUEX.. . 5842 37.2% (M1S8)
MISSING. .. vvivvenennnnnnes 8 841 G.4% (MI8S) MISSING...oo aune . 8 808 B.2% (M1sS)
TOTALS: 16606 100.0% 100.0% TOTALS: 15696 100.0% 100.0%
Quc:tion 3_16K Teps Pos. 287-287 Question 3_160 Teps Pos., 291-291
--------------- Formet: If e L] Formet:
F2T3_16K DEGREE PHYSICAL ABUSE OF TCHRS A PROBLEM F2T3_160 DEGREE RACIAL CONFLICTS AMONG STUS PRBLM
Physicel abuse of teachers Racisl/ethnic conflicts smong students
PER~- WGTD PER- wGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
SERIOUS PROBLEM, ......vvvvinns 1 42 0.3% 0.4% SERIOUS PROBLEM. ... .0o0rvvunnns 1 212 1.4% 2.2%
MODERATE PROBLE .. 2 173 1,1% 1.8% MODERATE PROBLEM......o00v0ven 2 1094 7.0% 11.2%
MINOR PROBLEM. . . 3 1678 10.7% 20,.4% MINOR PROBLEM.......covvuveenn 3 3779 24.1% 43,.6%
NOT A PROBLEM, e 4 7156 45.6% 77.3% NOT A PROBLEM. +...vvvvevrannns 4 3960 25.2% 43.0M
RESERVED CCOES RESERVED COOES:
NO TEACHER QUEX..........n 5842 37.2% (MlsS) NO TEACHER QUEX.....¢.0uv0 6842 37.2% (M1SS)
. MULTIPLE RESPONSE.......... [ 1 0.0% (MISS) MULTIPLE RESPONSE..,... st [ 3 0.0% (MISS)
MISSING.....ovuvinnrnnnensn 8 803 5.1% (MISS) MISSING.. ... onveveoneranns 8 805 5.1% (MISS)
TOTALS: 16696 100.0% 100.0% TOTALS: 16696 100.0% 100.0M
Question J_16L Tepe Pos. 286-288 Quastion 3_16P Taps Pos, 292-232
---------------- Formet: 11 e e ———— Formet:
F2T3_18L DEGREE CLASS CUTTING A PROBLEM F2T3_16P DEGREE CHEATING ON WRITTEN WORK A PROBLM
Cless cutting Chesting on tests or written essignments
PER- WGTD PER~ WGTD
RESPONSE COOES FREQ CENT PCT RESPONSE CCOES FREQ CENT PCT
SERIQUS PROBLEM. ......covvvunen 1 1263 8.0% 14.6% SERIOUS PROBLEM........cvnvuny 1 998 6.4% 10,6%
MODERATE PROBLEM, . .....cco0vue 2 2298 14.6% 27.4% MODERATE PROBLEM......covvuuns 2 3076 19.6% 36,5%
MINOR PROBLEM. ... .covuvveennns 3 3943 26.1% 43.3% MINOR PROBLEM. . ... . 0vvvssnnens 3 4276 27.2% 45.9%
NOT A PROBLEM. ......cvvvvvnnns 4 1641 9.8% 14.8% NOT A PROBLEM. .....covvvnennnn 4 703 4. 5% 6.9%
RESERVED CODES: RESERVED CODES:
NO TEACHER QUEX..........0 5842 37.2% (MISS) NO TEACHER QUEX......... 00 6842 37.2% (MISS)
MISSING...oovvevnnnnrannnns 8 808 6.1% (MISS) MISSING. ....covvirtnnnnnens 8 800 | 6.1% (MISS)
TOTALS: ‘6685 100,0% 100.0% TOTALS: 16696 100.0% 100 o%
................ PART 1V. TEACHER BACKGROUND AND ACTIVITIES
Question 3_16M Tepes Pos. 289-289
---------------- Formet: It [ uintnulatatateintututated
Question 4_1 Tape Pos. 293-293
F2T3_16M DGREE STUS UNDR INFL DRUGS/ALCHL A ™RBLM e Format: 114
Students under the influence of drugs/elcohc: while et F2T4_1 TEACHER'S SEX
school
Whet ts your sex?
PER=- wGTD
RESPONSE CODES FREQ CENT PCT PER~- WGTD
---------------------- i tatuted RESPONSE CODES FREQ CERY PCT
SERIOUS PRGBLEM............... 1 129 0.8% 1.4%  seccceecoo htated
MODERATE PROBLEM........0vven 2 917 5.8% 9.5% MALE.,.....coo0ne 1 6817 37.1% §59.6%
MINOR PROBLEM. ....cvvivvannnnn 3 4635 29.6% 653.4% FEMALE.,...... . 2 3918 25.0% 40.6%
NOT A PROBLEM.......ovenvvennn 4 3318 21,1% 35.3% RESERVED CODES:

RESERVED CCDES: NO TEACHER QUEX.. 65842 37.2% (MISS)
NO TEACHER QUEX.......0e00us 65842 37.2% (MISS) MISSING.....ooveviiinennns 8 118 0.8% (MISS)
MISSING. .. vnvevvnnnsnsanns 8 854 6.4% (MISS)

TOTALS: 16695 100,0% 100,04

TOTALS: 16696 100,0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

cesseve e

Page a7
Question 4_2 Tepe Pos. 294-294 Quettion 4_aAB Tepe Pos. 299-200
-------------- Formet: I1 e emcaccenle- Formet:
F2T4_2 TEACHER'S ETHNIC BACKGROUND F2T4_48 YEARS TAUGHT AT THE SECONDARY LEVEL
Which best describes you? Number of years teught et the secondery Jlevel (7~12)
PER~ WGTD PER~ wGTD
RE SPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
OTHER,.... ceesreversnenrsen 1 160 1.0% 2.3% [o] 80 14 O.1%  0O.2%
HISPANIC, RECARDLESS OF RACE.. 2 242 1.5% 2,.5% 1 01 727 4.6% 8.1%
BLACK , NbT OF HISPANIC ORIGIN. 3 301 1.5% 3.7% 4 02 817 5. 2% S.0%
WHITE, NOT OF HISPANIC ORIGIN. 4 8981 57.3% 91,64 7 03 792 5.0% 8.6%
RESERVED CODES: 10 - 04 677  4.3% B.ON
NO TEACHER QUEX......ov0.0. 5842 37.2% (MISS) 13 ~ 156 YEARS... . 06 742 4.7% 8.6%
MULTIPLE RESPONSE... 6 10 0.1% (MISS) 16 = 18 YEARS. ... vovvvvveanss 06 926 6.9% 11,3%
MISSING....ovvvvrvsrensnnss 8 149 0.9% (KISS) 18 = 21 YEARS......iovvvenenes 07 1066 6.8% 11.6%
22 ~ 24 YEARS....vcovvvenennnne o8 1054 6.7% 11.7%
TOTALS: 166956 100.0% 100.0% 25 OR MORE YEARS... .

09 2261 i4.4% 23.0%

NOTE: This verisbie wes recoded on the public end NO TEACHER QUEX....ccvvevnes 5842 37.2% (MISS)
restricted data files by NCES in eccordence -with the MISSING. . v vvivvevennvnnnnss 1] 777 5.0% (MISS)
confidentielity previsions of PL 100-297,

TOTALS: 15695 100.0% 100.0%

NOTE: This verieble wes recoded on the public cete fila by
NCES 2 eccordence with the confidentielity provisions of

PL 100-297.
Question 4_3 Tepes Pos. 295-296
B tndnitid Formet: 12
F274_3 YEAR OF TEACHER'S BIRTH
Whet it the yeer o7 your birth Question 4_8 Tepe Pos. 301-302
-------------- Formet: 12
PER~ wGTD
RESPONSE CODES FREQ CENT PCT F2T4_B TOTAL YEARS TAUGHT IN THIS SCHOOL
1925 AND BEFORE o1 a5 0.2% 0. 4% Counting this znnr, how meny years in totel hevs you teught
1926 ~ 1930... Q2 165 1.1% 1.3% in this school
1931 -~ 35. 03 611 3.5% 5.9%
1936 ~ ceae 04 1033 6.6% 10.9% PER-  WGCTD
1941 -~ [ 05 1759 11.2% 20.1% RESPONSE CODES FREQ CENT PCT
1946 - [ [o1] 1886 12.7% 22.8% 2 =-memessce- -
1969 -~ AT 07 1278 8.1% 15.5% O YEARS. .. .vvvvvnnrnrrnnrsnons o] <] 0.0% 0.0%
1966 = 1860......0000evuns o8 812 5.2% 9.3% 4 -~ 3 YEARS......... ceeeens o1 1582 10.1% 16.7%
1961 AND AFTER........ .. 09 1209 7.7% 13.7% 4 - 6 YEARS. ....00 .. ceeene 02 13¢5 8.4% 15.4%
RESERVED CODES: 7 =~ 9 YEARS.....0.0 ceeenes 03 1286 8.2% 13.44
NO TEACHER QUEX........vuus 6842 37.2% (MISS) 10 = 12 YEARS......vevvevevnns 04 966 6.2% 11.6%
MISSING.......cvvinvcnennns a8 965 6.1% (M1SS) 13 =~ 16 YEARS. ... vvevevennnns 05 762 4.8% B8.6%
16 - 18 YEARS, . ... .vvvvvunnnn o153 673 3.7%  6.4%
TOTALS: 16696 100.0% 100.0% 19 = 21 YEARS. . . oveveverenvens 07 706 4. 5% 7.7%
22 ~ 24 YEARS....vvvvveonnenns 08 786 5.0% 8.3%
NOTE: This verisble was recoded on the public end 256 OR MORE YEARS......0c0vunns o9 1088 6.9% 11.8%
restricted date files by NCES in eccordence with the RESERVED CODES:
confidentielity provisions of PL 100-297, NO TEACHER QUEX....... ... 5842 37.2% (MISS)
MISSING. .. ...ieevennennnss 1] 794 6.1% (MISS)
TOTALS: 16695 100.0% 100.0%
-------------- NOTE: This veriseble wes recoded on ths public dete file by
Question 4_4 NCES in eccordence with the confidentislity provisions of
------------ S PL 100-297.
Counting this yesr, how meny yeers in totel heve you teught
at either the slsmentary or secondery lovel? (IF ANSWER I§ = = —==—occoccc-cs
ZERO, WRITE "00O") Question 4_6 Teps Pos. 303-303
-------------- Format: 11t
F2T4_6 EMPLOYMENT STATUS IN THIS SCHOOL/SYSTEM
Whet ts your employment status in this school or school
system?
Question 4_4A Tepe Po:z. 297-298 PER- WCTD
--------------- Format: 12 RESPONSE CODES FREQ CENT PCT
F2T4_4A YEARS TAUGHT AT THE ELEMENTARY LEVEL REGULAR FULL-TIME POSITION.... 1 8923 56.8% 97.8%
RECULAR PART-TIME POSITION.... 2 138 . 9% 2,.0%
Number of yeasrs teught et the siementery level (K-6) SUBSTITUTE TEACHER............ 3 19 O.1%  0.2%
RESERVED CODES:
PER-~ wGTD NO TEACHER QUEX........v... 5842 37.2% (MISS)
RESPONSE CODES FREQ CENT PCT MISSING. . oovevevuennnnnnnn 8 772 4.9% (MISS)
00 8422 53.7% 82.3% TOTALS: 15695 100.0% 100.0%
01 389 2,.56% 4.3%
02 144 0.9% 1.3%
03 53 0.2% 0O.6%
04 33 0.2% 0.3%
06 23 0. 1% 0.4%  wreememccmcmcoe
Q7 4 0.0% 0.0M Question 4_7
[o].] € O.0ON  O.1% ~==—cccmceccnn
08 10 0. 1% 0.2%
NC TEACHER QUEX............ 5842 37.2% (M18S) 3
MISSING.......ooveveennenns :1.] 7689 4.9% (MISS) Whet type of meth and science teeching certificetions do
you ho!d from the stete whera you tesech?
TOTALS: 15696 100.0% 100.0%

NOTE:t This veriaeble wes recoded on the public dete file by
NCES in sccordencs with the confidentislity provisions of
PL 100-287.

it
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Pege 38
Quostion Tape Pos, 304-305
——eeesscee—essos Formut: 12
F2T4_7A MATHEMAT ICS TEACHING CERTIFICATION
Meth
PER- WGTD
RESPONSE CODES FREQ CENT PCT
REGULAR OR STANDARD
CERTIFICATION OFFERED IN YOUR
STAT e o1 5810 37.7% 68.1%
PROBATIONARV QERTXFICATEON
(THE INITIAL CERTIFICATION
ISSUED AFTER SATISFYING ALL
TREMENTS EXCEPT THE
C LETION OF A PROBATIONARY
PERIOD). seesssens 02 [:1.] 0.4% O.7%
TE“PORARV PROVIBIONAL OR
EMERGENCY CERTIFICATION
(REQUIRE ADDITIONA
COURSEWORK BEFORE REGULAR
CERTIFICATION CAN BE
OBTAINED).... . 03 161 1.0% 1.8%
1 _AM NOT CERTIFIED........ . C4 2377 16.1% 26.6%
PRIVATE SCHOOL CERTIFICATION.. [¢1.] 116 0.7% 0.7%
STANDARD STATE CERTIFICATION
AND PRIVATE SCHOOL
CERTIFICATION. ;s .vernesssnnnss 06 106 0.7% 1.4%
RESERVED CODES:
NO TEACHER QUEX.. 5842 37.2% (MISS)
MULTIPLE RESPONSE 86 143 0.9% (M1ss)
MISSING. . oovvvnvnn 98 982 6.3% (MISS)
TOTALS: 15695 10C.ON 100.0%

Quoltion 4_78 Tepe Pos, 306-307
-------------- Formet: 12
F2T4_78 SCIENCE TEACHING CERTIFICATION
Science
PER= WGTD
RESPONSE CODES FREQ CEMT PCT
REGULAR OR STANDARD
CERTSFICATION OFFERED IN YOUR
cee [+]] 4319 27.5% 66.0%
?ROBATIONARV CERTIFICATION
(THE INITIAL CERTIFICATION
18SUED AFTER SATISFYING ALL
REQU IREMENTS EXCEFT
COMPLETION OF A PRO!AT!ONARV
PERIOD). YRR 02 1] 0.4% 0.8%
TEMPORARV, PROVISIONAL CR
EMERGENCY CERTIFICATIOH
(REQUIRE ADDITIONA
COURSEWORKX B8EFORE REGULAR
CERTIFICATION CAN RE
OBTAINED)...................-- 03 130 0.8% 1.3%
1'AM NOT CERTIF] 04 3282 20.9% 40.3%
PRIVATE SCHOOL CERTIFICATION.. 05 92 0.6 0.7%
STANDARD STATE CERTIFICATION
AND PRIVATE SCHOOL
CERTIFICATION. . covssssssnssnns 06 87 0.6% 0.9%
RESERVED COGES:
NO TEACHER QUEX..seseoesvss 5842 37.2% (MISS)
MULTIPLE RESPONSE. cssevsse 26 152 1,0% (MISS)
MISSING . osessvsnnssssnsnsss 98 1732 11.0% (MISS)
TOTALS: 15695 100.0% 100.0M
Question 4.8
Whet acedemic degree(s) do you hold?
Question 4_BA Teps Pos, 308-308
--------------- Formet: 11
F1T4_BA NO ACADEMIC DEGREE HELD
Ne degreas
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. vevssssssarassssnsnns 1 0.0% 0.0%
DOES NOT APPLY . ievvvessnnnnnes 2 2087 57.8% 100.
RESERVED COODES:
NO TEACHER QUEX.::cooassess 5842 37.2% (MISS)
MISSING, covssvvvssnnssssnss 8 782 5.0M (MISS)
TOTALS: 15685 100.0M 100.0%

TEACHER QUEBTIONNAIRE NELS:88 SECOKD FOLLOW-UP

Question 4_88

F2T4_88 ASSOCIATE DEGREE HELD

Associete degree

Teps Pos. 209-308
Formet: 11

PER- wGT
REOPONRE CODES FREQ CENT PCT
APPLIES........-....-.....-.-. 1 323 2. 1% 3.8%
DOES NOT APPLY..:ivvncsnnnnnns 2 8748 B5.7% B6.4%
REQERVED COMES:
NU TEACHER QUEX...:000000ee 5242 37.2% (M188)
MISCING. . ovovevvnnnnnnnnnes 8 To782 5.0% (MISS)
TOTA.S. 16885 100.0M 100.0M
Question 4_8C Teps Por, 310-310
--------------- Formet: 11
F2T4_8C BACHELOR'S DEGREE HELD
Sechelor's
PER- woTD
RESPONSE CODES FREQ CENT PCT
APPL 8.....................-. 1 6886 43.9% 76.3%
S NOT APPLY . vvsrronscnnnss 2 2178 13.9% 23.7%
RESERVED CODES:
NO TEACHER QUEX..:..000000 5842 37.2% (MI8S8)
MIBSING. .oovssvssssssncnsss 8 782 5.0% (M1S8)
TOTALS: 166956 $00.0% 100.0%
Question 8D Tepe Pos. 311-311
--------------- Formet:
F2T4_80 MASTER'S DEGREE HELD
Mester'y -
PER- weTD
RESPONSE CODES FREQ  CENT PCT
APPLIES...ovss 1 5107 32.6% 53.8%
DOES NOT ABBLY. ..., 2 3964 25.3% 46.2%
RESERVED CODES:
NO TEACHER QUEX.... 5842 a7.2% (MISS)
MISSING., .oossessrnnnnssnsas 8 782 5.OM (MISS)
TOTALS: 15685 100.0% 100.0%
Qualtion 4_8E Teps Pos, 312-312
-------------- Formet: 1

F2T4_BE

EDUCATION SPECIALIST DEGREE HELD

Educetion specialiist or profoltional diplome st leest one

year of work beyond mester's level

PER- WGTD
RESPONSE CODES FREQ  CENT PCT
APPLIES...................-... 1 1166 7.4% 13,
DOES NOT APPLY.:svvsnsnsssnnne 2 78086 BO.4% 87, Oﬁ
RESERVED CCDES:
NO TEACHER QUEX..::ssseesss 5842 37.2% (MISS)
MISSING, . .covnvnvsannssnnnne 8 782 B5.0% (MISS)
TOTALS: 16695 100.0% 100.0%
4_8F Teps Pes, 313-313
--------------- Formet: 11
F2T4_B8F DOCTORATE DEGREE HELD
Doctorate
PER- w3TD
RESPONSE CUDES FREQ CENT PCT
APPLIES. . vovvvsossssasssssssnnns § 215 1.4% 1.7%
DOES NOT APPLY .t cevesnssnssens 2 8856 B56.4% 98,3%
RESERVED CODES:
NO TEACHER QUEX..i:eeeessss 6842 37.2% (MI8S)
MISSING. vossssssssssssnsns 8 782 5.0M (MISS)
TOTALS!
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Quoction 4 GG Teps Pos, 314-314 Teps Pos, 318-318
------------ Format: 11 Formet:

F2T4_8G FIRST PROFESSIONAL DEGREE HELD F2T4_80D1 BACH DEG MAJOR: LIFE/BIOLOGICAL SCIENCES
First professional degres (e.g., M.D., D.D.8.) Mejor = Lifa/biologicel sciances
PER- wGTD PER- wGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
APPLIEB., . vsvsncnsnsssnnrnnsses 1 45 0.3% 0.4%  APPLIES......cv: 1 1648 10.548 19. 1%
DOES NOT APPLY. . vvtienssonnnns 2 9026 B7.8% 99.8% DOES NOT APPLY.... 2 7425 47.3% 80.S%
RESERVED CODES: RE3ERVED CODES:
HO TEACHER QUEX. . :veevernsen 5842 37.2% (MISS) NO TEACKER QUEX. B842 37.2% (MISS)
HISSING. ..ocvvsnnnnnrnssans 8 782 B.O% (MISS) MISSING. .ovasss 8 773 4.9% (MISS)
LEGITIMATE lep............ 9 7 0.0% (HM1SS)
TOTALS: 15698 1C0.0M 100.0%
. TOTALS: 18695 100.0% 100.0%
Q 3stion 4_9 ——— e ——————
e it Quoctlon 4 iEi Tepe Pos, 319-319
.............. Formet:
F2T4_9E1 BACHELOR'S DEGREE MAJOR: COMPUTR SCIENCE
Whet were your m-%or end minor ftelds of study for your
bechalor's dagres Mejor = Computer s:iesnce
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES........ 1 87 0.6% 1,1%
DOES NOT AP LV.. 2 8976 B7.2% 98.9%
RESERVED CODES
Teps Pos. 315-315 NO TEACHER QUEX... 8842 37.2% (MISS)
Formet: MISSING., . oesssane 8 773 4.9% (M1Ss)
LEGITIMATE SKIP,, 8 7 C.0% (MISS)
F2T4_8SA1 BACHELOR'S DEGREE MAJOR: EDUCATION _ _ memee T2 T
TOTALS: 16695 100.0% 100.0%
Mejor = Educetton
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES, . voonrunsnsasssnsnnnss 1 2218 14.1% 26.1% Question 4_9F1 Tepe Pos. 320-320
DOES NOY APPLY.ttsvssnnnnnnsns 2 8855 43,7% 73,9% —memsmeseceacoon Formet:
RESERVED CODES:
NO TEACHER QUEX..o0sssssnns 5842 37.2% (M1SS) F2T4_9SF1 BACHELOR'S DEGREE MAJOR: FOREIGN LANGUAG
MISSING., ot svvesnsssransnns 8 773 4,.9% (M1SS)
LEGITIMATE SKIP,....c00eees 9 7 0.0% (MISS) Msjor ~ Foreign lenguesge
TOTALS: 18696 100.0% 100.0% PER~  WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES, . voseansnssnrsnsrsnns 1 66 0.4% 0.7%
DOES NOT APPLY. . 0sssvesnnnnns 2 9017 57.5% 99.3%
RESERVED CODES:
Tepes Pos, 316-316 NO TEACHER QUEX.::sciavennn 65842 37.2% (MISS)
Formet: I1 MISSING. soosusnssannsnnssns a 773 4.9% (M1SS)
LEGITIMATE SXIP.,.coevevnsn 9 7 0.0% (MI1SS)
F2T4_981 BACHELOR'S DEGREE MAJOR: MATHEMATICS
TOTALS: 16696 100.0% 100.0%
Major = Methemetics
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES..cvevanrees 1 4384 27,7% 48.2% Question 4_9G1 Tepe Pos. 321-32t
DOES NOT APPLY..... 2 4719 30.1% B5I.B% —mmecmosmcssc—ee Formet: 1t
RESERVED CODES:
NO TEACHER QUEX 5842 37.2% (MISS) F274_9G1 BACHELOR'S DEGREE MAJOR: ENGLISH
MISSING, ccvvun 8 773 4,8% (MISS)
LEGITIMATE SK! 0.0% (MISS) Mzjor - English
TOTALS: 18695 100.0% 100.0% PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. s sosssnnvnsssssssnnsse 1 159 1.0% 1.6%
DOES NOT APPLY................ 2 8914 66.8% 98.5%
e s o o e e ot RESERVED CODES
Question 4 _8C1 Tepa Pos, 317-317 NO TEAvHER QbEX............ 5842 37.2% (MISS)
--------------- Formet: I1 MISSIMG. .vossnsnnnssnsssnss 8 773 4.9% (MISS)
LEGITIMATE SKIP..viensronns 8 7 0.0% (MISS)
F274_8C1 BACH DEG MAJOR: NATURAL/PHYSICAL SCIENCE
TOTALS: 15695 100.0% 100.0%
Mejor — Neturei/physicel sciences
PER=- WGTD
RESPON!E CODES FREQ CENT PCT
1 1744 11.1% 18.6% Question 4 _9H1 Tepe Pos, 322-322
. 2 7328 46.7% 31.4% B e T Formet:
RESERVED CODES
HO TEACHER QUEX B842 37.2% (M188) F2T4_9H1 BACHELOR'S DEGREE MAJOR: HISTORY
IISSINQ........ 8 773 4.9% (MISS)
LEGITIMATE lKlP............ 9 -7 0.0% (MISS) Major - History (or social studies/socisl scisnce)
TOTALS: 16898 100.0% 100.0% VER-  WGTD
RESPONSE CODES FREQ CENT PCT
! APPLIES, . cossvvernsonansnnnss 1 24 2.1% 4,7%
DOES NOT APPLY..vssevvvnnsnnss 2 8748 55.7% 95.3%
RESERVED CODES:
MO TEACHER QUEX.....c00uuss 5842  37.2% (M185)
MIBBING. ccovssosnnsnnnssnss 0 773 4.8% (MIS8)
LEGITIMATE SKIP...ceeenesnn ] 7 0.0% (MISS)
TOTALS: {8695 100.0% 100.0%
)
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Question 4 911 Tape Pos. 323-323
---------------- Format: 11
F2T4_911 BACHELOR'S DEGREE MAJOR: OTHER AREA
Major = Othar
PER- WwWGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . cceiavonantaranosanns 1 1063 6.8% 12.5%
DOES NOT APPLY . .i.vieiavenanss 2 8010 51.0% 87.5%
RESERVED CODES:
NO TEACHER QUEX. ceovvvnaans 5842 37.2% (MISS)
MISSIHG. . .cieeactenessnnacs 8 773 4.9% {MI8S)
LEGXTXHATE SKIP . iiaanaanan 9 7 0.0% (M188)
TOTALS: 16685 100.0% 100.0%
Question 4_9A2 Tape Pos. 324-324
---------------- Format: 11
F2T4_9A2 BACHELOR'S DEGREE MINOR: EDUCATION

Minor ~ Educetion

PER~ YWGTD

RESPONSE COOES FREQ CENT PCT
APPLIE S....................... 1 1626 7% 15.5%
DOES NOT APPLY.....c.iivannnne 2 7547 46 1% 84.5%

RESERVED CODES:

NO TEACHER QUEX.  iiaiariaan 5842 37.2% (M]IsS)
MISSIN Creiia e 8 773 4.9% (MISS)
LEGXTXMATE SKIP.ei i i, 9 7 0.0% (MI1SS)
TOTALS: . 18696 100.0% 100.0%

Tepe Pos. 325-325
]

Format:
£274_982 BACHELOR'S DEGREE MINOR: MATHEMATICS
Minor ~ Methematics
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES..... cieaas 1 1527 9.7% 17.5%
DOES NOT APPLY. 2 7646 A8.1% 82.5%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MISSING.......v 8 773 4.9% (M]SS)
LEGITIMATE SKIP.. O.0% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 4_9C2 Tape Pos., 326-326
---------------- Formet: It
F2T4_9C2 BACH DEG MINOR: NATURAL/PHYSICAL SCIENCE
Minor =~ Naturel/physical sciences
PER~ wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES et 1 2033 13.0% 22.7%
DOES NOT APPLY e 2 7040 44.9% 77.3%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (M1SS)
MISSING. Cesre e 8 773 4.9% (M1SS)
LEGXTIMATE ‘SKifLLLL. Ll i.t 9 7 0.0% (MISS)
TOTALS: 16695 100.0% 100.0%
4 _9D2 Tape Pos, 327-327
---------------- Format:
F2T4_92D2 BACH DEG MINOR: LIFE/BIOLOGICAL SCIENCES
Minor - Life/biological sciences
PER- WGTD
RESPONSE CODES FREQ CENT PCY
APPLIES, .ivieviverennnnronaans 1 710 4.56% 7.3%
DOES NOT APPLY. . viviinananons 2 8363 63.3% 92.7%
RESERVED CODES:
NO TEACHER QUEX........,... 5842 37.2% (MISS)
MISSING e 8 773 4,.8% (MISS)
LEGITIMATE TSKIPL ...l 9 7 0.0% (MI88)
TOTALS: 15695 100.0% 100.0%

TEACHER SUESTIONNAIRE NELS8:83 B8ECOND FOLLOW-UP

Taps Pos. 328-328
Formatt
F2T4_9E2 BACHELOR'S DEGREE MINOR: COMPUTR BCIENCE
Minor - Computer acience
PER- WwGTD
RESPONSE CODES FREQ CENT PCYT
APPLIES 1 241 5% 2.6%
DOES NOT APPLY... 2 8832 56 3% B7.4%
RESERYED COOES:
NO TEACHER QUEX. 5842 37.2% (M188)
MISSING........ 8 773 4.9% (M188)
LEGITIMATE SKXP............ ] 7 0.0% (M1$8)
TOTALS: 15695 100.0% 100D.0%
Question 4_9F2 Tepe Pos. 328-329
---------------- Format: 1f
F2T4_9F2 BACHELUR'S DEGREE MINOR: FOREIGN LANGUAG
Minor ~ Foreign lenguage
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLI ES....................... 1 278 1.8% 3.6%
DOES NOT APPLY.....cccevnnncnns 2 8798 B6.0% 96.5%
RESERVED CODES:
NO TEACHER QUEX.....ccaeenn 8842 37.2% (MISS)
MISSING. . ioaeocaasrsnansans 8 773 4.9% (M18SS)
LEGITIMATE SKIP.coviianaaas 9 7 0.0% (MISS)
TOTALS: 15685 100.0% 100.0%
Question 4_9G2 Tepe Por. 330-330
------------- il Formet:
F2T4_9G2 SACHELOR'S DEGREE MINOR: ENGLISH
Minor = Englieh
PER-~ WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES, i, vt iciiitanancnsans )] 430 2.7% 4.9%
DOES NOT APPLY.....cccncavuenn 2 8643 B5.1% 95.1%
RESERVED CODES:
NO TEACHER QUEX. . iieviaanes 5842 37.2% (MISS)
MISSING., oo esnnarancecnan 8 773 4.9% (M1SS)
LEGITXNATE BKIP., cevevennann 9 7 O.0% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 4_8H2 Tepe Pos. 331~33%
---------------- Format: It
F274_9H2 BACHELOR'S DEGREE MINOR: HISTORY
Minor - History (or social studies/accial science)
PER- wGTD
RESPONSE CODES FREQ CENT PCY
APPLIES. (it canntneacstesensns 1 592 3.8% 6.3%
DOES NOT APPLY.....ciciencaanes 2 8421 B4.0% 983.7
RESERVED CQOES:
NO TEACHER QUEX.. 5842 37.2% (M]SS)
MISSING. ..oaasan . 8 773 4.9% (M1SS)
LEGITIMATE SKXP............ 9 7 0.0% (M1SS)
TOTALS: 16695 100.0% 100.0%
Tepe Pos. 332~332
Format:
F274_812 BACHELOR'S DEGREE MINOR: OTHER AREA
Minor - Other
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . i 1142 7.3% 14.0%
DOES NOT APPLY....... 2 7931 60.5% 86.0%
RESERVED CODES
NO TEACP=R QUEX 5842 37.2% (MISS)
M1 8 773 4.9% (M]SS)
LEQITXHATE SKIP.. ... 9 7 0.0% (M183)
TOTALS: 16695 100.0% 100.0%

.‘,.)}
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_ Question 410D1 Tape Pos, 337-337
------------------------------- Formst: I1

F2T741001 GRAD DEG PRIMARY: LIFE/BIOLOGCL SCIENCE

Whet were your primery end secondery fields of study for Primary = Lifs/hiological sciencss
your highest greduate degres?

PER- wGTD
RESPONSE CODES FREQ CENT PCT

APPLIES. . i vvvennes voeornnes 1 599 3.8% 11,4%
DOES NOT APPLY......ccoveeeennn 2 6010 31.9% 88.8%
RESERVED CODES:
""""""""""""" NO TEACHER QUEX... Pereens 5842 37.2% (MISS)
Quest ion 4_10 Taps Pos. 333-333 MISSING.......co000nnn veeen 8 800 6.1% (MISS)
-------------- Formet: It LEGITIMATE 8KiP| e ] 3444  21.9% (MISS)
F27T4_10 TCHR DID NOT RECEI!VE GRADUATE DEGREE TOTALS: 16695 100.0% 100.0%
Not applicable; did not rsceive o greduata degree
PER~ WGTD
RESPONSE CODES FREQ CENT PCT
---------- Tape Pos. 338-338
NOT APPLICABLE; DID NOT Formet: I1
RECEIVE A GRADUATE DEGREE..... 1 3437 21.9%. 37,2%
RECEIVED GRADUATE DEGREE...... 2 6409 40.8% 62.8% F2T410E1 GRADUATE DEG PRIMARY: COMPUTER SCIEMCE
RESERVED CODES:
NO TEACHER QUEX........... . 5842 37.2% (M1SS) Primary ~ Computer scisnce
LEGITIMATE SKIP,....... vees 9 7 0.0% (MISS)
. . PER- wGTD
TOTALS: 166856 100,0% 100.0% RESPCNSE CODES FREQ CENT PCT
APPLIES. cresereerene 1 123 0. 8% 2,0%
DOES NOT APPLV.... .......... .. 2 5486 35.0% 98.0%
RESERVED CCDES:
——— NO TEACHER QUEX............ 5842 37.2% (MISS)
4 10A1 Tape Pos. 334-334 MISSING., . .oocvennnnnnn e 8 800 65.1% (MISS)
-------------- Format: It LEGXTXHATE SKXP ceesersaae 9 3444 21.9% (MISS)
F274 10A1 GRADUATE DEGREE PRIMARY: EDUCATION TOTALS: 16695 100,0% 100.0%
Primary -~ Educstion
) PER~ wWGTD
RESPONSE CODES FREQ CENT PCT  ==ceccccccccaea-
---------- Question 410F ¢ Teps Pos, 339-339
APPLIES. veeneen 1 2215 14.1% 41,1%  —recccccccnwccn. Format: I
DOES NOT APPLY.. ... .... veeean 2 3384 21.6% ©58.9%
RESERVED CODES' F2T410F1 CRADUATE DEGREE PRIMARY: FOREIGN LANGUAG
NO TEACHER QUEX......... .o 5842 37.2% (M1SS)
SING. ......oo00eu PPN 8 800 6.1% (MISS) Primary ~ Foreign lenguage
LEGXTXMATE SKIP,..... ..... 9 3444 21,9% (MISS)
PER~ WGTD
TOTALS: 16696 100.0% 100,0% RESPONSE CODES FREQ CENT PCT
APPLIES, 1 5 0.0% 0. 1%
DOES NOT APPLV 2 5604 36.7% 99.8%
RESERVED CODE
---------------- NO TEACHER QUEX. 5842 37.2% (MISS)
Question 41081 Taps Pos, 336-336 MISSING, -] 800 6.1% (MISS)
---------------- Formst: 11 LEGXTXNATE SKXP . 9 3444 21,9% (MISS)
F2T41081 GRADUATE DEGREE PRIMARY: MATHEMATICS TOTALS: 156956 100.0% 100.0%
Primary = Mathematics
PER~ wGTD
RESPONSE CODES FREQ CENT PCT  emereecccccecnoo-
---------- Quootlon 410G1 Tape Poo. 340-340
APPLIES, ,... 1 1571 10.0% 26.2%  ~=~wcececcccccaa Formet: It
DOES NOT APPLV 2 4038 25.7% 73.8%
RESERVED CODES F2T410G1 GRADUATE DEGREE PRIMARY: ENGLISH
NO TEACHER QUEX 5842 37.2% (MISS)
MISSING........ . 8 800 B.1% (MISS) Primary =~ English
LEGITIMATE SKIP.,... 9 3444 21,9% (MISS)
PER~ WGTD
TOTALS: 16695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
APPLIES. ., ... cvnscerenconsane 1 14 0. 1% 0.2%
DOES NOT APRLY.......l.... 00" 2 B585- 35.8% 99.8%
RESERVED CODES:
---------------- RO TEACHER QUEX...,+c0neone 5842 37.2% (MISS)
Question 410C1 Taps Pos. 336-336 MISSING. vetresennns 8 800 65.1% (MISS)
---------------- Formet: It LEGXTIMATE SKXP............ 9 3444 21,9% (MISS)
F2T410C1 GRAD DEGREE PRIMARY: NATL/PHYSICL SCIENC TOTALS: 156695 100.0% 100,0%
Primsry = Naturs!|/physicel sciencer
PER- wGTD
RESPONSE CODES FREQ CENT PCT  memecccccecwa. -——
---------- Question 410H1 Tape Pos, 341-344
APPLIES. P 1 800 5.1 12.8% ~----ceccecrccnoo. Format: 11
DOES NOT APPLY. 2 4809 30.8% 87.2%
RESERVED CODES: F2T410H1 GRADUATE DEGREE PRIMARY: HISTORY
NO TEACHER QUEX. . . 5842 37.2% (M18S)
MISSING. . 8 800 B.1% (MIBS) Primary - History (or sccial studies/social scisnce)
LEGXTXMATE SKIP 9 3444 21,9% (M18S)
---------- ————- PER- WCTD
TOTALS: 16695 100,0% 100.0% RESPONSE CODES FREQ CENT PCY
APPLIES. Veveseneaene 1 70 O.4% 1.0%
DOES NOT APPLY........ veernere 2 6838 35.3% 99.0%
RESERVED CODES:
RO TEACHER QUEX-........... 5842 37 2% (M188)
MISSING, Crrrerer e ] 800 1% (MI8S)
LEGXTXMATE BKKP R ] 3444 21 ’“ (M188)
TOTALEG: 18695 100,0% 100.0M
255
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Question 410114
F2T41011 GRADUATE DEGREE PRIMARY: OTHER AREA

Primery =« Other

Tepe Pos., 342-342
Format:

I

PER- wGTD
RESPONSE CODES FREQ  CENT PCT
APPLIES . v veescssssssnnncenss 1 547 3.6% 11.0%
DOES NOT APPLY. ... oovevenenns 2 5062 32.3% 89.0%
RESERVED CODES:
MO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING....... cheseenan 8 800 6.1% (MISS)
LEG!T!HATE SKipP. ... lLlL e 9 3444 21,9% (MISS)
TOTALS: 16696 100.0% 100.0%
Quo:llon 4 10A2 Tape Pos., 343-343
--------------- Format: It
F2T410A2 GRADUATE DEGREE SECONDARY: EDUCATION
Secondery = Educetion
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
DOES NOT APPLY 1 1424 9.1% 24.5%
DOES NOT APPLY 2 4185 26.7% 75.6%
RESERVED CODE
NO TEACHER QUEX. 5842 37.2% (MISS)
MISS 8 800 6.1% (MISS)
LEG!TIMATE SKip. 9 3444 21.9% (M!SS)
TOTALS: 16695 100.0% 100.0%

Question 41082 Tepe Pos, 344-344
---------------- Formet:
F2T41082 GRADUATE DEGREE SECONDARY: MATHEMATICS
Secondary =~ Methematics
PER- wCTD
RESPONSE CODES FREQ CENT PCT
_APPLIES..... te st 1 1121 7.1% 19.7%
DOES NOT APPLY. ... Cereeeeeeas 2 4488 28.6% 80.3%
RESERVED CODES:
NO TEACHER QUEX..... Ceeeean 5842 37.2% (MISS)
MISSING. ..t coveesaossconans 8 800 6.1% (MISS)
LEGITINATE SKIP.voveeenonnn 9 3444 21.9% (MISS)
TOTALS: 166956 100.0% 100.0%
41 Tepe Pos, 345-345
~~~~~~~~~~~~~~~~ Format:
F2T410C2 GRAD DEG SECONDARY: NATL/PHYSICAL SCIENC
Secondery = Neture!/physicsl sciences
PER~ wWGTD
RESPOMSE. CODES FREQ CENT PCT
APPLIES. .. ..... P 1 623 4.0% 11.6%
DOES NOT APPLY..... ..... R 2 4386 31.8% B88.4%
RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING.....ooetiessscnncns 8 800 6.1% (MISS)
LEGITIMATE SKIP et iees 9 3444 21.9% (MISS)
TOTALS: 15696 100.0% 100.0%
fon 41002 Taps Pos. 346-346
~~~~~~~~~~~~~~~ Formet:
F2T410D2 GRAD DEG SECONDARY: LIFE/BIOLOGCL SCIENC
Secondary =~ Life/biologicel sciences
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES.......00000 Ceeesene 1 429 2.7% 7.6%
DOES NOT APPLY.. . ....... Ceeen 2 5180 33.04 92.4%
RESERVED CUDES:
NO TEACHER QUEX. Ceeees 6842 37.2% (MISS)
MISSING. . ...covrenacononns . 8 800 6.1% (M1SS)
LEGITIMATE SKIP............ 9 3444 21.9% (M1SS)
TOTALS: 16696 100.0% 100.0%

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

41052

Formet:
F2T410E2

Secondary = Computer science

Teps Pos, 347-347
1

GRADUATE DEG SECONDARY: COMPUTR SCIENCE

PER~- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. .. coonvrncaassssnssnns 1 188 1.2% 3.8%
DOES NOT APPLY. ... v.0ccvsssnnss 2 5421 34.6% 96.2%
RESERVED CODES:
NO TEACHER QUEX. s osennennese 5842 37.2% (MISS)
MISSING..... Cheeenan 8 800 5.1% (MISS)
LEG! TXMATE SK1P. cereens -] 3444 21.9% (MISS)
TOTALS: 16696 100.0% 100.0%
Qua:tion 410F2 Tepe Pos. 348-348
~~~~~~~~~~~ i Format: It
F2T410F2 GRADUATE DEGREE SECONDARY: FOREIGN LANG
Secondery ~ Foreign languege
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . ...c00tt. Cesieeseane 1 14 0.1% 0.3%
DOES_NOT APPLY.......... ...... 2 6686 35.6% 99.7%
RESZRVED CODES
NO TEACHER QUEX ceenee 6842 37.2% (MISS)
M1SS ceneenae 8 800 6.1% (MISS)
LEG!TIHATE SKip. Ceeenen 9 3444 21.9% (MISS)
TOTALS: 16696 100.0% :00.0%
Question 410G2 Tepe Pos., 349-349
~~~~~~~~~~~~~~~~ Formet: I
F27410G2 GRADUATE DEGREE SECONDARY: ENGLISH
Secondary = Engltich
PER-~ wGTD
RESPONSE CODES FREQ  CENT PCT
1 36 0.2% 1.0%
2 6674 36.5% 99.0%
5842 37.2% (MISS)
8 800 6.1% (MISS)
9 3444 21.9% (MISS)
TOTALS: 16695 .100.0% 100.0%
Question 410H2 Tape Por. 360-350
~~~~~~~~~~~~~~~~ Formet: I1
F2T410H2 GRADUATE DEGREE SECONDARY: HISTORY
Secondery =~ History (or sociel studles/socisl scisnce)
PER- WGTD
RESPONSE CODES FREQ CENT PCT
. 1 107 0.7% 1.8%
o 2 6502 3B.1% 98.2%
cenen 5842 37.2% (MISS)
ING. ceen 8 800 65.1% (MISS)
LEGITIMATE SKIP. cene 9 3444 21.9% (MIss)
TOTALS: 16695 100.0% 100.0%
Question 41012 Tepe Pos. 351-3561
---------------- Formet: It
F2T41012 GRADUATE DEGREE SECONDARY: OTHER AREA
Secondery = Othe
PER=~ wCTD
RESPQONSE CODES FREQ CENT PCT
APPLIES....vovevucess eeesenen 1 507 3.2% 9.6%
DOES NOT APPLY.. Ceees .. 2 5102 32.5% S0.4%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MIsS)
MISSING, . ceen 8 800 6.1% (MISS)
LEG]TINATE SKl 8 Q444 21.9% (MISS)
TOTALS: 16695 100.0% 100.0%

‘v l) ()




TEACHER QUESTIONNAIRE KELS:88 SECOND FOLLOW-UP

Derken ths oval
you heve teught this yeesr.

beside eny of the following sulects which
(MARK ALL THAT APPLY

Quoclion 4_11A Teps Pos. 352-352
---------------- Formet: 11
F2T4_11A TAUGHT MATHEMATICS THIS ‘YEAR
Methamatics
PER= wGTD
RESPONSE CODES FREQ CENT PCT

APPLIES....................... 1 6144 39.1% ©63.4%
DOES NOT APPLY.....ccennannnnn 2 3709 23.6% J36.6%
RESERVED CODES:

NO TEACHER QUEX.....cannsas 5842 37.2% (MISS)

TOTALS: 1F695 100.0% 100.0%
Questioa 4_118 Teps Pos, 353-353
---------------- Formet: 11
F2T4_118B TAUGHT SCIENCE THIS YEAR
Scisnce
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. .. cvtevaanstnnasansesnn 1 4195 26.7% 42.0%
DOES NOT APPLY.....00nnnsvannn 2 5658 36.0% 68.0%
RESERVED COODES:
NO TEACHER QUEX......00-v0n 5842 37.2% (MISS)
TOTALS: 15685 100.0% 100.0%
Qu-ution 4_11C Teps Pos. 364-354
---------------- Formet:
F2T4_11C TAUGHT HUMANITIES THIS YEAR
Humenities
PCR- wGTD
RESPONSE ) CODES FREQ CENT  PCT
APPLIES. .icsaassenssnonassanns 1 24 C. 2 Sh
DOES NOT APPLY....c0vvvanvanns 2 9829 62. 8* 99
RESERVED CODES:
NO TEACHER QUEX......000ses 5842 37.2% (MISS)
TOTALS: 16695 100.0% 100.0%
au-stlon Tepe Pos. 355-355
---------------- Formet: 1%
F2T4_11D TAUGKT ENGLISH THIS YEAR
English
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APFL!ES....................... 1 77 0.5W 1.0%
DOSS HOT APPLY....cavrnsannaes 2 9776 82 3% 98.0%
RESERVED CODEES:
NO TEACHER QUEX.......i0uen 5842 37.2% (K188)
TOTALS: 15685 100.0% 100.0%
Qu-ution Teps Pos. 358;358
——mmmame—n—re———— Formet:
F2T4_11E  TAUGHT A FOREIGN LANGUAGE TH1S YEAR
Foreign langusge
PER- WGTD
nespouae CODES FREQ CENT PCT
APFLXE ereesaseasaasasaaanaes 1 29 0.2% 0.4%
DOES NOT APPLY. . ..connaraaennn 2 2824 €2.6% 90.6%
RESERVED CODES:
NO TEACHER QUEX... .ccaeeen B84 37.2% (M1SS)
TOTALS: 15695 100.0% 100.0%
Q

PAFulToxt Provided by ERIC

Page 43
Question 4_11F Teps Pos. 357- 357
e em————————— e Format:
F2T4_11F TAUGHT SOCIAL SCIENCE/STUDIES TH1S YLAR
Sociel acience/sociesl studies
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . covasassasansasnsanss 1 114 0.7% 1.2%
DOES NOT APPLY....ctanannnncas 2 8739 62,.1% D08.8%
RESERVED COOES:
NO TEACHER QUEX....::00000e 5842 37.2% (M1SS)
TOTALS: 15695 10D.0% 100.0%
Qu-stion 4_11G Teps Pos, 358-358
---------------- Formet: 11
F2T4_11G TAUCHT HISTORY THIS YEAR
History
PER- wWGTD
RESPONSE CODES FREQ CENT PCT
APPLIES.. .cosanssnsnanansssass 1 48 0.3% D.6%
DOES NOT APPLY....civnanasanns 2 8805 62.5% 89.4%
RESERVED CODES:
NO TEACHER QUEX....co0esann 5842 37.2% (M18S)
TOTALS: 15685 100.0% 100.0%
Question 4_11H Teps Pos. 358-369
---------------- Format: I1
F2T4_11H  TAUGHT COMPUTER SCIENCE TH1S YEAR
Computer sciesnce
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. ., vansvansnasnssssasen 1 674 £, 3% 7.2%
DOES NOT APPLY....cenarnnnnnns 2 9179 568.5% 92.8%
RESERVED CCOES:
NO TEACHER QUEX....:¢sreaus 5842 37.2% (MISS)
TOTALS: 18685 100.0% 100.0M%
Question 4_111 Tepe Pos. 380-3R0
----- e me——ce—- Formet: I1
F2T4_111 TAUGHT VOC/TECH/BUSINESS ED TrHis YEAR
Vocetionsl/technical/business sducetion
PER- wGTD
RESPONSE CQODES FREQ CENT PCT
APPLIES. .cossannasassasasanass 1 243 1.5% 3.9%
DOES NOT APPLY.....orenanaeens 2 8610 61.2% 96.1%
RESERVED CODES:
NO TEACHER QUEX.....svavvee 5842 37.2% (MISS)
TOTALS!: 16695 100,04 100,08

Tepe Pot.1381-381

Formet:
F2T4_11J TAUGHT PHYSICAL EDUCATION THIS YEAR
Physicel sducetior
PER- woTD
RESPONSE CODES FREQ CENT PCT
APPLIES. .voosnvancnnnnans 1 192 1.2% 2.1%
DOES NOT APPLY.....c0000 2 8661 61.6% 97.9%
RESERVED CODES:
NO TEACHER QUEX.....cocuven 5842 37.2% (M185)
TOTALS: 15695 100.0% 100.0%

say
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Pege 44
Question 4 _ 11K Teps Pos. 362-~362
------ o Formet: 11
F2T4_11K TAUGHT SPECI1AL EDUCATION THIS YEAR
Speciel sducstion
PER- wGTD
REIPONSE COCES FREQ CENT PCY
APPL!ES....................... 1 70 O.4% 0., 9%
DOES NOT APPLY..vvvnrrorennnns 2 9783 62.3% 99.1%
RESERVED COOES:
NO TEACHER QUEX.... 000000 5842 37.2% (MISS)
TOTALS: 16695 {00.0% 100.0%
f Question  4_11L Teps Pos, 363-363
--------- —————— Formet: 11t
F2T4_11L TAUGHT A CLASS OTHEW THAN LISTED ABOVE
Other
PER- woTD
RESPONSE CODES FREQ CENT PCY
APPLIES, v vventrrronnnrnsnnnns 1 348 2.2% 3.3%
DOES HOT APPLY. . vovsvesoncnnnns 2 9505 60.6% 96.7%
RESERVED CODES:
NO TEACHER QUEX...e000vssss 5842 37. 2“ (MisSs)
TOTALS: 15§95 100.0* 100.0%
Qucotion 4_12

Derken the ovel
most ir-quant{z this yeer.
.

courses with seme frequency, merk ell o

beside the courses which you have taught
1¢ you have teught two or mors
thoss courses

Tapes Pos.
Formet: !

TAUGHT GENERAL MATH FREQUENTLY THIS YEAR
Generel Meth

1384—364

F2T4_12A

FER- wGTD
RESPONSE COOES FREQ CENT PCT
APPLIES. . ivvsssssssrnnnsnnnsnss 1 811 5.2% 9.8%
DOES NOT APPLY.. vttt vvernnnnns 2 8182 52.1% 90.2%
RESERVED CODES:
NO TEACHER QUEX..:..000u0s. 5842 37.2% (M1SS)
MISSING..covvsrvvvnnnnnnnns 8 860 5.5% (MISS)
TOTALS: 16695 100.0% 100.0%
Question 4_128 Tape Pos. 365-365
---------------- Format: I1
F2T4_128 TAUCHT PRE-ALGERRA FREQUENTLY THIS YEAR
Pre-Algebre
PER- wGTD
RESPONSE COOES FREQ CENT PCT
APPLIES......-. R . 1 871 4,3% 7.7%
DOES NOT APPLY. . vovvvuuvnvnsnnns 2 8322 53.0% 92.3%
RESERVED CQOES:
NO TEACHER QUEX..... 00u0us 5842 37.2% (M1SS)
MISSING. . cvvrrvnrnnrsarsnss 8 860 6.5% (MI18S)
TOTALS ¢ 16695 100.0% 100.0%

Q

RIC

Aruitoxt provided by Eic:

Question 4_12C Tepe Pos. 368-366
mmmeemcmeemnTeae Formets 11
F2T4_12C TAUGHT ALGEBRA 1 FREQUENTLY THIS YEAR
Aigebre 1
PER~ woTD
RESPONSE CODES FREQ CENT DPCT
APPLIES..... .., 1 1664 10.6% 18,9%
DOES NOT APPLY.. 2 7329 46.7% B1.1%
RESERVED COOES:
NO TEACHER QUEX. 5842 37.2% (M188)
MISSING....oovunn 8 860 5.8% (MISS)
TOTALS: 18695 100.0% 1G0,.0%
€t
Quection 4 120 Teps Fos, 367-387
--------------- Formet: 11
F2T4_12D TAUGHT ALGEBRA !l FREQUENTLY THIS YEAR
Algebre 11
PER- woTD
REBPONSE CODES FREQ CENT PCT
APPLIES......................- 1 2195 14,0% 28.8%
DOES NOT APPLY...coovennnsnssns 2 6788 43.3% 73.2%
RESERVED COODES:
NO TEACHER QUEX.:..esvsvons 5842 37.2% (M188)
MISSING....coovnvvnnnnnonns 8 860 6.5% (MIS8S)
TOTALS: 15396 100.0% 100.0%
Quoation 4 12E Tepe Pos. 368-368
-------------- Formet: I1
F2T4_12E TAUGHT GEOMETRY FREQUENTLY THIS YEAR
Geometry
PER- WGTD
REBPONSE CODES FREQ CENT PCT
APPLIES.....................-. 1 1764 11.2% 20.6%
DOES NOT APPLY. . vvtrevnnsnnnns 2 7239 46. 1% 79.4%
RESERVED CODES:
NO TEACHER QUEX.:.ssseronsn 5842 37.2% (M1SS)
MISSING...oovevsvnnnnsnsnns 8 860 5.B% (MISS)
TOYALS: 15695 100.084 100.0%
Teps Pos, 389-363
Formst: 11
F2T4_12F TAUGHT TRIGONOMETRY FREQUENTLY THIS YEAR
Trigonomstry
PER- WCTD
RESPONSE CODES FREQ CENT PCT
APPLIES............-.......... 1 1664 10.0% 16.7%
DOES NOT APPLV................ 2 7429 47.3% 83.3%
RESERVED COOES
NO TEACHER QUEX............ 50842 37.2% (M1SS)
MISSING. i vvvvvvvvnsnssnnsns 8 860 5.5% (MISS)
TOTALS: 16695 100.0% 100.0%
Qunntion 4_120 Tepes Pos, 370-370
---------- ——— Format: I1
F2T4_12C TAUGHT PRE~CALCULUS FREQUENTLY THIS YEAR
Pre~Celculus
PER~ wCTD
RESPONSE CODES FREQ  CENT PCT¥
APPL!ES....................... 1 1774 11.3%  18,4%
DOES NOYT APPLY.:vssssssnsnnnns 2 7219 46.0% B81.6%
RESERVED CODES:
NO TEACHER QUEX.:sssssvsnns 5842 37.2% (MISS)
MISSING. . vvvvvssvsssnsnnnns 8 860 5.8% (M1SS)
TOTALS: 16695 100.0% 100.0%
AR 8
e N




TEACHER QUESTIONHAIRE NELS:08 GECOND FOLLOW-UR

Page 48
Question 4_12H Tope Po- . 371 =371 Questien 4_12M Teps Pos, 376-376
B e Dl b Format: ——— e e Formest: 11
F2T4_12H  TAUGHT CALCULUS FREQUENTLY TH1S YEAR F2T4_128  TAUGHT GEN PHYSCL SCI FREQUENTLY TMIS VR
Caleuius Gonsre) Physicel Scisnce
PER- WO PER-  WCTD
RESPONSE CODES FMEQ CENT PCT REIPONSE CCpES FREQ CENT PCT
APPL!E!. i 788 B.O% 7.5% APPLIES.........c0ov000nsnsnren 1 682 3.7% 6.7%
DOES NOT APPLY...covennsnsnsas 2 8208 82.3% 52.8% DOES NOT APPLY........00000000 2 8411 B3.6% 83I.M
RESERVED coo: RESERVED COOES:
MO TEACHER WEX 5842 37.2% (M1883) NO TEACHE Xesaoenonnnas 5842 37.2% (MIsS)
MISSING. ........cov0vnnnens ] 880  5.5% (MISS) MISSING........cov0vvnuennn 8 880 B.B% (M1SS)
TOTALS: 15898 100.0% 100.0% TOTALS: 16685 100.0M 100.0%
Question 4 121 Tepe Pos, 372-372 Question 4:1;; Tepo Pos, 377-377
——— - ——————— Format: 11 —eesmecceeet——— Formet: 11
F2T4_121  TAUGHT CONSUMER/BUS MATH FREQNLY THI1S YR F2T4_12N  TAUGHT EARTH SCIENCE FREQUENTLY THIS YR

Consumer/Businsss Math

PER~ woTD

ERIC

Aruitoxt provided by Eic:

Esrth 8Scisnce

PER- waTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
APPLIES . i vvssssssssnsnnssnns 1 881 3.5% 6.3% APPLIES,...cooovsrsnnnnssnssas 1 366 . 3% 3“
DOES NOT APPLY....cocensnnnnss 2 8442 B3.8% 93.7 DOES NOT APPLY....ccocunnnnnes 2 8627 50“ 96. 1%
RESERVED CODES: : RESERVED CODES:
NO TEACHER QUEX....svvnnnss 5842 37.2% (MISS) TEACHER QUEX. ... 000000 8842 37.24 (MIsS)
SSING....ivvvrsnsssvanans 8 880 5.5% (MISS) MISSING. ...ovvvnvnrososnnns 8 880 6.56% (M18S)
TOTALS: 15638 100.0% 100.0% TOTALS: 15695 100.0M 100.0%
Question 4_12J Tepe Pos. 373-373 4_120 Teps Pos., 378-378
---------------- Formet: e e - ————— Format: 11
F2T4_12J TAUGHT AP CALCULUS FREQUENTLY THIS YEAR F2T4_120 TAUGHT PRINCPL OF TECHGY FREQNLY THiS YR
AP Calculus Principles of Technology
PER- wGTD PER- wCTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ  CENT PCcT
APPL!ES....................... 1 641 4, 1% 5.8% APPLIES..,.. cheeasasaanaans 1 80 0. 4% 0.7%
DOES NOT APPLY. .. vvnvonnnnnnss 2 8382 53.2% B84.2% DOES NOT APPLV................ 2 8833 5G.9% 99.03%
RESERVED CODES: RESERVED CODES
NO TEACHER QUEX...:::ssusass 5842 37.2% (MISS) NO TEACHER QUEX............ 6842 37.2% (MIC”"
MISSING....ovvvvnnvannssnns 8 860 5.5% (MISS) MISSING. . .covvvnnnsnsanass 8 860 5.56% (M1¢
TOTALS: 15698 100.0% 100.0% TOTALS: 16685 100.0% 100.0%
Question 4_12K Taps Pos, 374-374 Teps Pos, 2782-378
———————— ———————— Formst: I1 Formst: 1
F2T4_12K TAUGHT OTHER MATH FREQUENTLY THIS YEAR F2T4_12P TAUGHT BIOLOGY FREQUENTLY THIS YEAR
Other Math Biology
PER- wWGTD PER- wWGTD
RESPONSE CCODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
APPL!ES....................... 1 808 5.1% 8.8% APPLIES.....e000¢ 1 1284 8.2% 16.1%
DOES NOT APPLY....v..vnnnnvass 2 8185 52,2% 91.4% DOES NOT APPLY..... 2 7709 49.1% 83.9%
RESERVED CODEs. RESERVED CWESl
P NO T R QUEX. suianessnns 8842 37.2% (M18S8) NO TEACHER QUEX. .e 5842 37.2% (MISS)
IISSING.................... 8 880 5.6% (M1SS) NISSING.................... 8 860 5.6% (M188)
TOTALS: 156958 100.0% 100.0% TOTALS: 15695 100.0% 100.0M%
Taps Pos. 376-275 4_12Q Teps Pos., 380-380
Format: 11 =  ===cccmcccccc—e- Formet: 11
F2T4_12L  TAUGHT GENERAL SCIENCE FREQNLY THIS YEAR F2T4_12Q TAUGHT CHEMISTRY FREQUENTLY THIS YEAR
Ganersl Science Chamistry
PER- WGTD PER- WGTD
RESPONSE CODRES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
APPLIES, . . 0ot ssrasssnsnnone 1 241 1.6% 3.7% 1 1248 7.9% 13.8%
DOES NOT APPLV................ 2 8762 66.8% 96.3% . 2 7748 49.4%  86.2%
RESERVED CODES: RESERVED CODES:
NO TEACHER QUEX..... 00004 5842 37.2% (M1S3) NO TEACHER QUEX 8842 37.2% (M188)
MISSING. ..onvvrrrnnnsnnnnns [ 860 5.5% (MISS) MISBING. .....ovnvenrnnnnss 8 880 5.5% (M188)
TOTALS» 15685 100.0% 100.0% TOTALS: 15688 100.0% 100.0%
o) (
o <) .3




Pegs " 48
Question 4_12R Teps Pos, 381-381
————————————————— Formets 11
F2T4_12R  TAUGHT PHYSICS FREQUENTLY THIS YEAR
Physics
PER- wGTD
RESPONSE CODES FREQ CENT PCT
© APPLIES. iiiiiiiiitirtaranannes 1 1484 9.3%  14.4%
DOES MOT APPLY...coevtvnnnvnns 2 7832 48.0% 85.8%
RESE VED CODES:
NO TEACHER QUEX,..ivvevsnrs 5842 37.2% (M188)
MINBING. (e viveorensnronns ] 880 B.5% (MISS)
TOTALS: 15895 100.0% *100.0%
Qun.tion 4_128 Tepo Pos. 382-382
----- —————— Format:
F2T4 128  TAUGHT AP SCIENCE FREQUENTLY THIS YEAR
AP Scisnce
PER- wGTo
RESPONSE CODES FREQ CENT PCT
1 1 584 3.7% 5.2%
DOES NOT APPLY..cvoiveisennnes 2 8409 53.6% 84.8%
RESERVED CODES:
NO TEACHER QUEX....covvaves 5842 37.2% (M18S)
MISSING. .ocovvverseessoanns 8 860 5,.5% (MI8S)
TOTALS: 15686 100.0% 100.0%

Teps Poe., 383-383
Formet:

F2T4_12T TAUGHT OTHER SCIENCE FREQUENTLY THI1S YR
Other Science

PER- WGTD
RESPONSE CODES FREQ CENT PCT

N 613 a.8% AN

APPLIES.......0000 .
DOES NOT APPLY..... i 8380 53.4% 32..*
5342 37.2% (M18S)

RESERVED CODES:
NOSTEACHER QUEX. .

MISSING. .cccoosvnnnnne ] 880 5.8% (MIS8S)
TOTALS - 16695 100.0% 100.0%
Question 4_12U Tepe Pos. 384-384
................ Formet: 11

F2T4_12V TAUGHT COMPUTER SC1 FREQUENTLY THIS YEAR

Computer Sciencs

PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. coovsvvvsrvrnevennrnns 1 481 3.1% 6.1%
DCES NOT APPLY, .cvvsvsvrvanans 2 8512 54.2% 93.9%
RESERVED CODES:
NO TEACHER QUEX.::evvesvunn 5842 37.2% (MISS)
MISSING. .oovvvvsnvnsnssnnne 8 860 5.5% (w°8S)
TOTALS:- 15695 100.0% 100.0%
Quution 4_12V Teps Pos, 385-385
-------------- Format: 11

F2T4_12v TAUGHT OTH NON~MATH NOH-SC1 FREQ THIS YR

Other non~meth, non—zcience courss

PER- wGTD
RESPONSE CODES FREQ CENT PCT

APPLIES . cvesttvssronssansnns 1 263 1.7% 3.6%

DOES NOT APPLY TIPS 2 8730 65.6% N6.4%
RESERVED COOES:

NO TEACHER [+ V-3 SR 6842 37.2% (M18S)

SING. svvvevnvrnnsorarons ] 860 B.56% (MI188)

TOTALS: 16695 100.0% 100.0%

Q

ERIC

AruiToxt provided by ERIC

TEACHER QUESTIONNALIRE NELS:88 SECOND FOLLOW-UP

1t 2 o 05 o 0

Question 4_13

e mme e ——————

Ve

How meny undergredusts and gredusts courses hsve you teken
in the subject srse You teasch most frequentiy? A courss is
one that meate 2-5 classroom hours per v--u during ons
nt-r or querter. If you don't Kknow E ;nc ve your
cestimeta. IF TEACHI ANY MATH suBJECT LUDE ALL

be
I.ATH COURSES. IF TEACHING ARY SCIENCE »UlJEéT, INCLUDE ALL
SCIEWCE COURSES.

Teps Pos, 386-386
Formet: 11

F2T4_13A  UNDERGRADUATE COURSES TAKEN IN SUSJECT

Undergradusts Courses

PER- wGTD
RESPONSE CODES FREQ CENT PCT
€ootasee 1 168 1.1% 2.6%
1-4 COURSES 2 857 3.5% 6.0%
CWRSES.-..... 3 770 4.9% 10.8%
OR MORE G 4 6901 44.0% £O.8%
RESEHVED CwE $
NO TEACHER QUEX.. . 5842 37.2% (MiSS)
MISSING.........00 . 8 1457 9.3% (MISS)
TOTALS: 15685 100.0% 100.0%
Question 4_138 Teps Pos, 387-387
- - ——— - - - Fo'..t:
F2T4_138 GRADUATE COURSES TAKEN IN SUBJECT
GCreduste Courses
' PER- WGTD
RESPONSE COLES FREQ CENT PCT
NONE, . oinusoesssnrssonssnnsons 1 2040 13.08 23.8%
1~4 COURBES....ovcvvernsnnvens 2 1888 12.1% 23.0%
B-7 COURBES .. ooovvvsssocsssens 3 1517 9.7% 18.2%
8 OR MORE COURSES. .. vvvvvvnns 4 33%0 21.8% 37.0%
RESERVED CODES!
NO TEACHER QUEX. . c.ciesasn 5642 37.2% (M18S)
MULTIPLE RESPONSE ... vvv0ss 6 4 0.0% (MI
MISSING. ..o vvevsssnrannes e 1004 S.4% (MISS)
TOTALS: 18685 100.0% 100.0%
Question 4_14 Teps Pos, 388-388
--------------- Formst: 11

F2T4_14 HOW OFTEN TCHR FEELS SATISFIED WITH JOB

During ths current (1981-92) schoo! yser, how often h-v.
you felt setisfied with your teeching Job?

PER- wGTD
RESPONSE CODES FREQ CENT PCT

ALMOST NEVER. s vcoveososasancssss 1 167 1.1% 1.8%
SOME OF THE TIME. .. 0vscvnnsse 2 1802 11.5% 19.6%
MOST OF THE TIME. .o vievnans 3 €590 42.0% 68.0%
ALL OF THE TIME.. . covvrvannnns 4 1075 6.8% 10.8%
RESERVED CODES:
NO TEACHER QUEX.....c0evavn 5842 37.2% (MISS)
MULTIPLE RESPONSE...v.vvv s 6 1 Q.0% (MISS)
MISSING..ocvvveavosrovssnns 8 218 1.4% (MISS)

TOTALS: 16698 100.0% 100.0%

Qunuon 4_16

Did sither of the following teke plece within you~ tseching
this school yser?
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Quostion 4_15A Teps Pos, 389-389 Question 4_16C Teps Pos, 393-383
---------------- Formet: 1t e e Formet: 1%
F2T4_16A STARTED TO TEACH A NEW SUBJECT F2T4_16C RECEIVED STIPEND(S) FOR IN-SERVICE EDUC

Sterted to tssch s new subject Stipend(s)

PER- wGTD

PER-  WGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
setrseassraan 1 2871 18.9% 31.9% VYES.......conevvnssnssnnnnnnes 1 1384 8.8% 16,.2%
[ I . vereraaenes 2 5980 38.1% 68,14 NO, . oonvusrnoaansnsnssnnssnnns 2 764) 4B.1% B4.8%
RESERVED CODES: RESERVED CODES:
NO TEAOHER QUEX:oovsnrnnnss 5842 37.2% (MISS) NO TEACHER QUEX. ... euoansss 5842 37.2% (MI18S)
MISSING, .eovvivnvonssonsans 8 902 6.7% (M1SS) MISSING. . coovensncvsnssnnes 8 920 5.9% (M1SS)
TOTALS: 15696 {100.0M 100,.0% TOTALS: 16686 100.0% 100,.0%
Quostion 4_158B Teps Pos. 390-390 Question 4_16D Tepe Pos, 394-384
------------- - Formet: 1% e L L) Formet: 11
F2T4_18B STARTED TO TEACH DIFFERENT ABILITY LEVEL F274_16D PROFESSNAL GROWTH CREDITS FOR IN-SRV ED

Sterted to tesch o different sbility level of students Professionsl growth credits

PER- wGTD

PER- WGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
VES........................... 1 2402 15.3% 25.5% 3 T T 1 2851 i8,2% 31.9%
NO. R 2 6549 41.7% 74.8% NO. sasesasas e rsaas 2 6082 38.8% 68.1%
RESERVED CODES: RESERVED COOES:
NO TEACHER QUEX. ... .000000s 5842 37.2% (MISS) NO TEACHER QUJEX...:vounnnes 5842 37.2% (MI8S)
MISSING,..ovnvvrvvnsssnnnss 8 902 5.7% (MISS) MISSING, covvnrnrnnnnnssnnns 8 920 5.9% (MISS)
TOTALS: 156956 100.0% 100.0% TOTALS: 18695 100.0% 100.0%
Quoslion 4_16 Question 4_17

Heve you received any of the following types of support in
“the lest 12 months for in-service sducetion in your mein
subject eree(s)?

Pleass indicets whether you heve perticipeted in sny of the
following ectivities during this pest school yeer,

Tape Pos. 395-395
Formet:

Teps Pos. 391-391
Formet:

PART IN SCHL~SYSTM WORKSHP DURING SCH YR

F2T4_17A

F2T4_16A RELEASED FROM TEACHING FOR IN-SERVICE ED
School-system sponsored workshops during school yeer
Relessed time from tesching
PER- wGTD
PER~- wGTD * RESPONSE CODES FREQ CENT PCT
RESPONSE CODES FREQ CENT PCT
---------- YES. . ooenssvoncasnncansensana 1 8966 44 4% 77.7%
YES:iouusonsonsssssnsnssasasss ) 3642 23.2% 42.1% NO. ssenssastesaasanas 2 1860 12,8% 22.3%
NO. srtassesseiee e 2 5291 33.7% B7.9% RESERVED CODES:

RESERVED ' CODES NO TEACHER QUEX....eiaasses 5342 37.2% (MISS)
NO TEACHER QUEX............ 5842 37.2% (M18S) MULTIPLE RESPONSE... . 6 3 0.0% (MISS)
MISSING..covvvsvssnsssnnnas 8 920 5.9% (MISS) MISSING. . iavvsvrnnnsnassnss 8 924 5.9% (M1S8S)

TOTALS: 18696 100.0% 100.0% TOTALS: 15686 100.0% 100,.0%

Quostion 4_168 Teps Pos, 382-392 Quo.tion 4_178 Tape .Pos, 398-386
............... - Formet: B e T Format: I
F2T4_168 TRAVEL/PE!! DIEM EXPENSES FOR IN-SRVC ED F2T4_178 PART IN SCHL-SYSTM WORKSHP DURING SUMMER

Travel end/or per diem sxpenses School-system sponsored workshops during summer

PER~  WGID PER-  WGYD
RESPONSE CODES FREQ CENT  PCT RESPONSE CODES FREQ CENT PCT
vss........................... 1 2887  18.4% 33.2% 1 2162  13.8% 26.0%
NO. Cessenraesaaasanons z 6046 38.B% 66.8% 2 6767 43.1% 74.0%
RESERVED CODES:
NO TEACHER QUEX. .00 oous 5842  37.2% (MISS) 5342 37.2% (MISS)
MISSING. . vvvrosnrosssnsnsas 8 820 5.9% (M1SS) 8 924 5.9% (MISS)
TOTALS: 15695 100.0% 100,0% TOTALS! 15695 100.0% 100,0%

Q
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Qu.ltlon 4_ 170 Taps Pos. 397-387
---------------- Formst: 11
F2T4_17C PART IN SCHOOL-WIDE CURRICULUM COMMITTEE

Schoo!~wide curriculum committes

PER- wGTD
RESPONSE CODES FREQ CENT PCT
1 3184 20.3% 36.7%
e aaaaeaseaaan 2 6742 36.6% 63.3%
RESERVED CODES:
NO TEACHER QUEX..........4n 5842 37.2% (MISS)
MULTIPLE RESPONSE.......... 6 3 0.0% (MISS)
MISSING......o0nnennencanas ) 924 65.9% (MISS)
TOTALS: 16695 100.0M $100.0%
Question. 4_170 Tape Pos. 398-398
---------------- Formst: 11
F2T4_170 PARYT IN DEPARTMENT CURRICULUM COMMITTEE

Depertment curriculum committes

PER- wGTD

RESPONSE CODES FREQ CENT PCT
Chereaens s e 1 6118 32.6% K7.9%
T T R 2 3311 24.3% 42.1%
RESERVED CODES:
NO TEACHER QUEX............ 6842 37.2% (MISS)
MISSING. .. .vvvevnennnnnnses 8 924 5.3% (MISS)
TOTALS: 18696 100.0% 100.0%
Question 4_1{7E Teps Pos. 399-399
---------------- Formet: 1i
F2T4_17E PAKT IN COMMITTEE WORK/SPCIAL ASSIGNMNT

Committes work or specis! esssignment other then curricuium

PER- wWGTD
RESPONSE CODES FREQ CENT PCT
YES. .iiiiittnttnncnsoncnncanes 1 4854 31.2% B6. 1%
NO, . onunuanscasnsansaanaasnns 2 403% 25.7% 44.9%
RESERVED CODES:

NO TEACHER QUEX............ 6842 37.2% (M1SS)
MISSING......ovvunonnnnsann 8 824 5.9% (MISS)
TOTALS: 16695 100.0% 100.0%

Tasps Pos. 400-400
Formet:

PART IN UNIVERSITY EXTENSION COURSES

F2T4_17F

i
NO.
NO,

University extension courses (non-credit besring)

PER- wGTD

RESPONSE CODES FREQ CENT PCT
VES........................... 1 867 5.3% 11.4%
e sassasasaasan 2 8061 51 4% 88.8%
RESERVED CODES:

NO TEACHER QUEX.........0.. 5842 37.2% (M18S)
WULTIPLE RESPONSE.......... 6 1 0.0% (MISS)
MISSING......coonnnnnnnnans 3 924 6.9% (MI1835)
TOTALS: 15695 100.0% 100.0%

Tepe Pos. 401-401
Format!

PART IN COLL COURS IN EDUC DURING SCH YR
College tourses in EDUCATION during schoo! yser

F2T4_176

PER- wCTD

REQPONSE CODES FREQ CENT PCT
VES........................ . 1 1198 7.6% 16.1%
R 2 7731 49.3% B84.9%%

REBERVED CODES!

NO TEACHER QUEX........0vsn 5842 37.2% (MISS)
MISSING. ....ovinvnnnsncnnne ) 924 5.9% (M18S)
TOTALS: 100.0% 100.0%

165695

C
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Question 4_17H Tepe Pos. 02-402
(T Formet: 11
F2T4_17H PART IN OTHR COLLG COURSE DURING SCHL YR

Colisge courses in subject fistds OTHER THAN EDUCATION
during school ysar

PER- wGTD
RESPONSE CODES FREQ CENT PCT
M2 N TR 1 1314 8.4% 18.0%
NO v uveaooasonnneaeascannanaas 2 7614  48.06% B8Z.0%
RESERVED CODES:
NO TEACHER QUEX.......e00n. 5842 37.2% (M18S)
MULTIPLE RESPONSE. ... .00 6 1 0.0% (M18S)
MISSING....cvoivneanssnneas 8 924 5.9% (MIS3)
TOTALS: 16685 100.0% 100.0%
Queation 4 171 Tsps Pos. 403-403
---------------- Formet: 11
F2T4_171 PART IN COLL COURSE IN EDUC DURING SUMNR
Collegse courses in EDUCATION during thes summer
PER- wGTD
RESPONSE CODES FREQ CENT PCT
chriaeeesaac e 1 1222 7.8% 16.8%
hass.aeaaaanesteaataeaaarann 2 7707 49.1% 84.2%
RESERVED CODES:
NO TEACHER QUEX............ 65842 37.2% (M1SS5)
MISSING.....oovnesenssnnnns 8 924 65.9% (MISS)
TOTALS: 16695 100.0% 100.0%
4_17J Teps Pos. 404-404
---------------- Formet: 11

F2T4_17J

PART IN OTHER COLLEG COURSE DURING SUMMR

College céurlll tn subdects OTHER THAN EDUCATION during the
summe r

PER-  WGYD
RESPONSE CODES FREQ CENT PCT
YES. . iiuetnntiantanaaencnsans 1 1408 9.0%  17.4%
T T 2 7621 47.9% 82.6%
RESERVED CODES:
NO TEACHER QUEX....:00000sn 5242  37.2% (MISS)
MISSING. ..ot vnvencnnnnanens 8 824 5.9% (MISS)
TOTALS: 15695 100.0% 100.0%
Qu..tion 4_17K Tepe Pos. 405-405
---------------- Formet:
F2T4_17K  PART IN PROFESSIONAL G-"VTH ACTIVITIES

Professionsl growth sctivities sponsored by professionsl
sssocistion(s

PER- wGTD

RESPONSE CODES FREQ CENT PCT
YES. 1 47980 30.8% B3.8%
2 4138 26.4% 46.4%

RESEAVED "CODES;
NO TEACHER QUEX... 5242 37.2% (W185)

MULTIPLE RESPONSE. M15S)
KISSING........... 8 924 5.9% (IISS)
TOTALS: 15695 100.0% 100.0%

Tspe Pos. 406-408
Formet: 11

F2T4_18 ATTENDED TEACHER ENRICHMENT PROGRAMS

Tescher snrichment progrems csn focus on meny different

topics, such sy clessroom techniques, edvances in
technology, spplicetions of subjects, stc. Heve you
sttended eny g..ch.r enrichment programs this yeer?
. PER- WGTD
RESPOﬁSE CODES FREQ  CENT PCT
1 5238 N3.4%  B9.8%
2 3881 23.6% 40.2%
3 5842 37.2% (MI18S)
WMULTIPLE RESPONS € 1 0.0% (MI88)
MISSING......... 8 923 6.8% (M18%)

TOTALS:

2

15695 100.CM% 100.0%

op
A
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Quoll(on 4_19€ Tepe Pos, 411~411
———————————————— Formet:
F2T4_18E CLASSROOM MANAGEMENT DISCUSSED
In the teacher enrichment progrems you sttended this yeer, Classroom mensgement
wers ony of the following topics discussed?
PER- WGTD
RESPONSE CCDES FREQ CENT PCT
. feerreanes 1 2082 13.1% 37.5%
0... T . 2 3177 20.2% 62.5%
RESERVED CODES:
-------------- NO TEACHER QUEX.......cicven 65842 37.2% (M1SS)
Qe tton 4 18A Tepe Pos. 407-407 MISSING...oaseeeneanncnaans 8 923 5.9% (MISS)
"""""""""""""""" Formet: I1 LEGITIMATE sKkip... EEEEE 8 3691 23.5% (MISS)
F2T4_19A USES OF TECHNOLOGY DISCUSSED TOTALS: 166956 100.0% 100.0%
Uses of technology
PER- WGTD
RESPONSE CODES FREQ CENT PCT  mesmsmsnesccoces
---------- Que tion 4_19F Tepe Pos. 412-412
YES. . teesaeanssoscnsscscansens 1 4197 26.7% B0.4%  mmvmomssssoseses Formet: It
NO...ceusnsaaasanassscnaccasns 2 1042 6.6M 19.6%
RESERVED CODES: F27T4_19F COOPERAT'VE LEARNING DISCUSSED
NO TEACHER QUEX.........cne 5842 37.2% {MISS)
MISSING. . conseannacens e 8 923 5.9% (MISS) Cooperstive leerniug
LEGITINATE SKIP............ 9 3691 23.5% (MISS)
PER- wGTD
TOTALS: . 16695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
Cheaeaseasann 1 3189 20.3% 61.9%
T N N L R R 2 2050 13.1% 38.1%
RESERVED CODES:
NO TEACHER QUEX.....:scenen 5842 37.2% (MISS)
Teps Pos. 408-408 MISSING. cooasssavannnsonnns 8 923 5.9% (MISS)
Format: If LEGITIMATE SKIP....c00auen 9 3691 23.5% (MISS)
F2T4_198 APPLICATIONS OF SCI AND MATH DISCUSSED TOTALS: 16696 100.0% 100.0%
Applicetions of science end math
PER- WGTD
RESPONSE CODES FREQ CENT PCT =wmm—emessescsas
Question 4_19G Tepe Pos. 413-413
YES. i.revennnennannsscnns 1 771 24.0% 73.7W @ mosemmsssssacoes Formet:
NC.v2asnsnasanannnnn . 2 1468 9.4% 26.3%
RESERVED CODES: F2T4_19G HIGHER ORDER THINKING SKILLS DISCUSSED
NO TEAUHER QUEX 5842 37.2% (M1SS)
MISSING. ..., 8 823 5.9% (MISS) Improving higher order thinking skills
LEGITIMATE SKI 9 3691 23.6% (MISS)
PER~ wGTD

TOTALS: 15696 100.0% 100.0% RESPONSE CODES FREQ CENT  PCT

. YES ... oeissnannsnsessncacennnss 1 3230 20.6% 60.8%
NO. i ussavassansnssnaasnnnasass 2 2009 12.8% 33.2%
AESERVED CODES:

------------- NO TEACHER QUEX.....ie10a0s 5842 37.2% (M1SS)
Quoll(on 4 19C Tepe Pos. 409-409 MISSING....cosucncnoannnnas 8 923 5.9% (MIS5)
---------------- Format: I1 LEGITIMATE SKIP........ca0 9 3691 23.5% (MISS)
F2T4_19C STUDY OF A SPECIALIZED SUBJECT DISCUSSED TOTALS: 166956 100.O% 100.0%
In-depth study of e specielized subject

‘ PER-  WGTD
RESPONSE CODES FREQ CENT PCT ==—mosssssscoaes

teaas i 1866  11.9% 32.7%  memommeeeoss T
NO. PN 2 3373 21.6% [ 67.3%
RESERVED LODES.
NO TEACHER QUEX... 5842 37.2% (M188)
MULYIPLE RESPONS 6 1 0.0% (MISS) During the enrichment progrnn: ou esttended, how long did
ISSING......0.0 8 $23 5.9% (MISS) the coversge of each of the following topics lest?
LEGITIMATE SKI1P, 9 3691 23.8% (M188)
TOTALS: 15695 100.0% 100.0%
—mmmemer——a——— Teps Pos, 414-414
Quoot(on 4 19D ;npn Pos. 410-410 Formet: 11
i 0 > v > - - t:
erme F2T4_20A  EXTENT USES OF TECHNOLOGY DISCUSSED
F2T4_190  STUDENT ASSESBMENT DISCUSSED
Usea of technology
Student sssssement PER- -
Q PER- :gTD RESPONSE CODES FREQ CENT PCT
ESPON COPES FRE CENT T ———————t——

—E---——!E— 1 2464 16.7% 82.8%
YES. .. 1 2338 14.9% 44.8% 2 890 G.7% 21.8%
NO. . 2 2901 18.8% 55.2% 3 634 4.0 18.7%

RESERVED COOEI: 4 ] 0.08 O.1%
TEACH QUEX......cennnns 5642 37.2% (M188) RESERVED CODES: .
venass 8 923 g.g: 2:}33; =?3;Eagnik QUEX. . ooaasnnns s ??;% 3;.§= z:%::;
LEG]TKIATE $Kip. 9 36914 23. aisasssaasanaaaae .
LEGITIMATE SKIP ... i0uenss ] 4733 30.2% (M1S3)
TOTALS: 18698 100.0% 100.0%

TOTALS: 16698 100.0% 100.0%
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Quostlon 4_208 Tepe Pos, 416-418
——emeeccctecccee- Formet:

F2T4_208 EXTENT APPLCTNS OF SC1 ANO MATH D1SCUSSD

Applicetions of scisnce end meth

PER- wGTD

RESPONSE CODES FREQ CENT PCT
1 DAY OR LESS....coooutiennnns 1 2208 14,1% 62.9%
2 822 5.2% 22.8%
3 615 3.3% 14.3%
4 1 0.0% 0.0%

RESERVED CODES:

NO TEACHER QUEX.. 5842 37.2% (M1SS)
MULTIPLE RESPONSE 6 ] 0.0% (MISS)
MISSING...covssns 8 1143 7.3% (MISS)
LEGITIMATE SKIP, 8 5169 32.9% (M1SS)
TOTALS: 15698 100.0% 100,0%

ROTE: MNonretponss for thit item sxceeds the NCES stenderd.
Due to potentiel nonressponse biss, users shouid exercise
cosution when choosing this verisble for snelysis.

Qu‘n!lon 4_20C Teps Pos, 416-416
--------------- Formet: 11
F2T4_20C EXTENT STDY OF A SPEC1ZD SUBJCT DISCUSSD

In-depth study of s specisiixed subject

PER~-  WQTD

RESPONSE CODES FREQ CENT PCT
1 DAY OR LESS. . ivivvrnnnrsnnnes 1 968 6.2% 53.0%
2+4 DAYS. i ivivivravnnnrsnnns 2 37?7 2.4% 20.0%
5 DAYS OR MORE. . .ovvrvnnennnss 3 420 2.7% 28.7%
WAS NOT COVERED.::vtevsssnnsns 4 [ 0.0 0.2%

RESERVED CODES:
NO TEACHER QUEX. ¢ :euivvvvan 5842 37.2% (M1SS)
MISSING, cevvvearnnrovsrnnns 8 1018 €.5% (M1SS)
LEGITIWATE SKIP. . vovenvnes -] 7064  45.0% (MISS)
TOTALS: 15698 100.0% 100.0%
NOTE: Nonresponse for this item exceeds the NCES ttenderd.

Dus to potentisl nonro:gono- bies, users should exercisse
coution when choosing this verisbie for snelysie.

Question 4_200 Teps Pos, 417-417
---------------- Formet:
F2T4_200 EXTENT STUDENT ASSESSMENT DISCUSSED

Student sssessment

PER- WGTD
RESPONSE CODES FREQ CENT PCT
1 DAV OR LESS:ciovvsssvannssns 1 1661 10.6% 5.8%
24 DAYS. . . oovittnssssnsssns 2 406 2.6% 18.2%
5 DAVS OR MORE. . ossvinnnnsnnns 3 118 0.8% 5.0
WAS NOT COVERED. . .:vvssvvunnnns 4 1 0.0% 0.0%
RESERVED CODES:
NO TEACHER QUEX.... 000000 5842 37.2% (MISS)
MISSING. ovsosnnnnnvnansnns 8 1076 6.8% (M1SS)
LEGITIMATE SKIP. ., vvevensns 9 €592 42,0% (MISS)
TOTALS ! 15695 100.0% 100.0%
NOTE: Nonresponss for this item axceeds the NCES stenderd.

Due to potentiel non-onﬂonn- bies, users should exercisse
ceution when choosing this verisble for snalysis.

Tepe Pos, 418-418
Formet: 11

F2T4_20E EXTENT CLASSROOM MANAGEMENT DI1SCUSSED
Clessr ~ensgement
PER- wWGTD
RtSPONSE CODES FREQ CENY PCT
1 DAV OR LESS. . cvvnvrnsavnnns 1 1458 8.3% 78.7%
2 358 2.3% 17.7%
5 DAYS OR Evvsssvsnnnssnnns 3 106 0.7% 6.0%
RESERVED CQDES:
No TEACHER QUEX. . ¢vvevevvnn 5842 37.2% (MISS)
MISSING...oovssvvervsnsinee 8 10€6 6.8% (MISS)
LEGITIMATE SKIP,....vvvuans 9 €868 43.8% (M3sSS)
TOTALS: 15695 100.0% 100.0%
NOTE: Nonrssponss for this item exceads the NCES stenderd.

Dus to potentinat nonr-ngont- bies, users should exercise
coution when choosing this verieble for enelysis.

Q
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Question 4_20F Teps Pos., 418-419
B e Formet: I1
F2T4_20F EXTENT COOPERATIVE LEARNING DISCUSSED
Coopsrative lserning
PER- wGyD
RESPONSE CODES FREQ CENT PCT
1 DAY OR LESS. .. ivvtvvavnnnss 1 1963 12, 6% G5.0%
2=-< DAYS. i oovtsvisstatssissans 2 633 4.4% 23.7%
B DAYS OR MORE. .o ivovvvsvnnsns 3 k1-10] 2.2% 11.3%
RESERVED CODES:
NO TEACHER QUEX...issssssss 5342 37.2% (M18S)
MISS! Cesessseareesanres 8 110€ 7.0% (M18S)
LEGITIMATE SKiP. ... ... ... 9 6744 36.8% (M13S)
TOTALS: 15685 - 100.0% 100.0%
NOTE: Nonresponss for this item exceeds the NCES stenderd.

Dus to potentie! nonresponse biss

users should exercise
coution when chooting t

is v-rilbi- for enesiysis.

Question 4_20G Teps Pos, 420~420
------ e T Formet: 11
F2T4_20G  EXTENT HIGHR ORDR THINK SKILLS DISCUSSED

lmproving higher order thinking skills

PER- WGTD

RESPONSE CODES FREQ CENT PCT
1 DAY OR LEBS.. . itvvnnrsnnsnns 1 1987 12,7% 68.7%
2-4 DAYS., ivoesvsnsnsrssnscranns 2 €84 4.4% 22.8%
5 DAY Ceseseesaassseas 3 as9 2,3% 10.8%
WAS NOT COVERED............... 4 4 0.0% 0.1%

RESERVED COO

QUEX............ 5842 37.2% (M18S)
MISSING.................... 8 1148 7.1% (M18S)
LEGITIMATE SKIP.. . vvusress 9 5700 36.3% (MISS)
TOTALS: 15696 100.0% 100.0%

NOTE: Nonresponss for this item excewsds the NCES etendard.
Due to potentiel nonresponss biss, users shouid axercies
ceution when choosing tnis v-ri-b‘- for eneiysis.

Did your p-rticip-tion in snrichment {rogr-mn heve eny of

the following effects on ;ou or your tesching? (MARK ALL
THAT APPLY F8R EACH TOPIC

Tepe Pos. 421-421
Formst: 1i

F2T421A1

USES OF TECH WERE NOT DISCUSSED

Uses of technology = wes not discussed

PER-  WGTD
RESPONSE CODES FREQ CENT PCT
DOES NOT APPLY..eotvnnnvsnnens 2 3936 25.1% 100.0M
RESERVED CODES:
NO TEACHER QUEX . 5842 37.2% (MISS)
MISSING, covss s . 8 1184 7.5% (MISS)
LEGITIMATE SKIP.. . vvevuven 9 4733 30.2% (MISS)
TOTALS: 16696 100.0% 100.0%
Question 421A2 Taps Pos. 422-422
DR LD DLl Formet:
F2T421A2 USE OF TECH WAS NOT HELPFUL

Uses of technology ~ wes not heipful

PER~ wGTD
RESPONSE CODES FREQ CENT PCT
1 386 2.5% 8.8%
2 113} 22.6% B1,i%
5842 37.2% (M18S)
8 1184 7.8% (MISS)
9 4733 30.2% (MI1SS)
TOTALS 16686 100.0% 100.0M
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Question 424A3 Taps Pos, 423-423 Question 42182 Tape Pos, 427-427
--------------- Formet: 1t ———————————————— Formet: 11
F2T421A3 USE OF TECH CHNGD THINKING IN AREA F2T42182 APPL SC! & MATH WERE NOT HELPFUL
Yses of tochnology = chengad my thinking in this eres Applicetions of science end meth - wes not helpful
PER—- wGTD PER~- WGTD
RESPONSE CODES FREQ CENT PCT RESPONSE CODES FREQ CENT PCT
APPLIES, i vvovsnvnsnonssssoans 1 727 4.8% 21,1% APPLIES. . votvertvsnnsssssonns 1 64 2.3% 9.8%
DOES WOT APPLY...ovvtrenennnne 2 3208 20.4% 78.9% DOES NOT APPLY..civevcovnsnnes 2 3091 19.7% 90.4%
RESERVED CODES: RESERVED CODES:
NG TEACHER QUEX. . vssvvvsns B84Z 37.2% (M18S) NO TEACHER QUEX:.:coevessans 5842 37.2% (M188)
MISSING. . ....0o0cunvnsnnnas 8 1184 7.5% (KI8S) SING. i vovsoersverssonsss | 8 1239 7.0% (M188)
LEGITIMATE SKIP....v0vvvnnn ] 4733 30.2% (MISS) LEGITINATI SKIP iseorsonses 9 5159 32.9% (M1ISS)
TOTALS: 15695 100.0% 10C.0% TOTALS: 15695 100.0% 100.0%
NOTE: Nonresponss for this item exceeds the NCES standerd.
Due to potentiei nonrssponse biss, ussrs thouid sxsrciss
ceution when choosing this Vtrilb‘l for enslyais.
421A4 Tape Pos, 424-424
------------ -——— Formet: I1
F2T421A4 VUSRE OF TECH ENCOURAGED TCHR TO SEEK INFO
Tapes Pos. 428-428
Uses of tlchno|ogy = encoureged ms to scek further Formet: 11
informetion on this topic
. PER weTD F2T42183 APPL SC1 & MATH CHANGD THINKNG IN AREA
RESPONSE CODES FREQ CENT PCT Aﬁf!icltionn of science end meth = chenged my thiaking in
------- s ares
APPLIES.....................-. 1 2118 13.5% 63.3%
DOES NOT APPLY.c.vvvovsnnnnnns 2 1817 11.6% 46.7% PER- WwGTD
RESERVED CODES: RESPONSE CODES FREQ CENT PCT
TEACHER QUEX.::.0.00sses 5842 37.2% (MISS) ——————————
1 Ceessissas s 8 1184 7.6% (MISS) APPLIES. . oevstortssoonsssonnss 1 842 B.4% 26.4%
LEGIT!HATE SKIP.tivvnennnns 92 4733 30.2% (MISS) DOES WOT APPLY... . ovvsvvssnses 2 2613 16.68% 73.6%
RESERVED COOES:
TOTALS: 18695 100.0% 1C0.ON NO TEACHER QUEX..... 00000 8842 37.2% (M1eS)
MISSING. cieotsvtecnntsossnns 8 1239 7.9% (MISS)
LEGITIMATE BKIP . eevvsnonns ] 5189 32.9% (M18S)
TOTALS: 18695 (00.0% 100.0%
Qu-.tion 421A5 Taps Pos, 420-4285 NOTE: Nonresponsees for this itam axcesds tha NCES standerd.
-------- —————— Formet: Dus to potential nonresponse biss, users should exerciss
. ceution when choosing this variable for enalysis.
F2T421AB USE OF TECH CHANGED TEACHING PRACTICES

Uses of tachnoiogy = changed my tesching practices

PER- wGTO e e e
RESPONSE CODES FREQ CENT PCT Qu.lt!on 421B4 Tepe Pot.1429-429
e —————— Formet:
APPLIES. . cv00ss 1 1014 6.5% 26.9%
DOES NOT APPLY.. 2 2922 18.6% 73.1% F2T42184 APPL SC1 & MATH ENCOURGD TO SEEK INFOQ
RESERVED CODES:
R QUEX. 5842 37.2% (M1sSS) Appiicetions of science send meth - sncoureged me to seek
MISSING,...... 8 1184 7.5% (M1SS) further informetion on this topic
LEGITIMATE 8K1P 9 4733 30.2% (MISS)
PER- WwGTD
TOTALS: 16695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
APPLIES...oossssss 1 1790 t1,4% 50, 1%
2 1665 10.8% 49.3%
e e ——————————— NO TEACHER QUEX.... 8842 37.2% (M1S8S8)
Question 42181 Tepe Pos, 426-426 MISSING. . .oo0eeue 8 1238 7.9% (MISS)
---------------- Formet: 11 LEGITIMATE SKIP... S 5189 32.9% (M13S)
F2T421B1 APPL SC! 8 MATH WERE NOT DISCUSSED TOTALS: 16695 100.0% 100.0%
Applicetions of science end meth ~ wes not discussed NOTE: Nonrespones for this item sxcesds the NCES stenderd.

PER~ wGTD
RESPONSE CODES FREQ CENT PCT
DOES NOT APPLY. . cvvrvvnrennnns 2 3455 22.0% 00.0M
RESERVED CODES:
NO TEA R QUEX. 5842 37.2% (MISS)
MISSING,...00000 8 1239 7.8% (MISS)
LEGITIMATE BKiP. 9 61869 32.9% (WISS)
TOTALS: 156695 100.0% 100.0%

NOTE: Nonresponse for this item exceeds the NCES standerd.
Due to potential nonrll:onnl bies, users should sxsrciss
ceaution when choosing this verisble for ensiyeis.

Due to potentiel
ceaution when cthcoosing this verieble for enelysis.

nonresponse ties. users should exercise

Question 42155 Tepe Pos. 430-430
---------------- Formet: I1
F2T421B5  APPL SC! & MATH CHANGD TEACHING PRACTICE

Applications of science end meth = chenged my teeching
prectices

PER-  WGTD
RESPONSE CODES FREQ CENT PCT

L 3 T 1 689 4.2% 19.6%
DOES NOT APPLY. . civvevennnnnns 2 2796 17.8% 80.4%
RESERVED CCOES:

NO TEACHER QUEX...ievese.es 5842 37.2% (MISS)

MISSING. . covesennens ceee 8 1239 7.8% (MISS)

LEGITIMATE SKIP...iovunsnss 9 81869 32.9% (MISB)
TOTALS: 15698 100.0% 100.0% -

NOTEt Nonresponso for ‘his item srxcesds the NCES stenderd.
Cue to potentisel nonrllﬁonll biss, users should . arcise
ceution when choosing this varisble for enelysis.
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Question  421C1 Teme Pos., 431-431
—— . Format: 11

F2T421C1  SPECIALIZED SUBJECT WAS NOT DISCUSSED

In~depth study of o specislized subject — was not discussed

PER- WGID
RESPONSE CODES FREQ CENT PCT
APPLIES.....co0ovens .. 1 3 Oo.0M O.1%
DOES WOT APPLY. ..... 2 1836 10.4% 99.9%
NESERVED CODEN:

TEACHER QUEX 8842  37.2% (M188)
MISSING. ....... 8 1151 7.3 (M188)
LEGITIMATE &XIP............ S 7084 45.0% (MISS)

TOTALS: 15895 100.0% 100.0%
NOTE:

“onr.orono. for this item sxcesds the NCES stenderd.
Due to potentisl monrespones bies, u s should exercise
coution when choosing this v.rlnb‘. for snelysaie.

Questien 421C2 Teps Pos, 432-432
————— e ———— Formet: 11
F2T429C2 SPECIALIZED SUBJECT WAS NOT HELPFUL

In-depth study of e specislized subject — was nnt helipfu!

PER- wC ©
CODES FREQ  CENT PCY
1 227 1.4% 13.0%
2 1411 9.0% 87.0%
RESERVED CODES:
NO TEACHER QUEX...:.ovauaves 5842 37.2% (M1SS)
MISSING,...oaa00 . 8 1161 7.3% (MISS)
LEGITIMATE SKIP......00unn a 7064 45.08 (M1SS)
TOTALS: 16695 100.0% 100.0%
NOTE: Ncnresponse for this item excesds the NCES stendeord.

Dus to potsntisl nonresponss biss, users should exercise
ceution when choosing this voriabi. for enslysis.

Question 421C3 Tape Pos, 433-432
---------------- Formet: I1
F2T421C3 SPRECIALIZD SBJCT CHANGED THINKNG IN AREA
In-depth otudl of e specislized subject = chenged my
thinking tn this eres
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . vansvssnsanssannnnss 1 404 2,.6% 25.8%
DOES NOT APPLY....occnvvavenss 2 1234 7.9% 74.2%
RISERVED CODES:
NO TEACHER QUEX. ... covavus 5842 37.2% (M1SS)
MISSING. . vovosunnvavnsvnns 8 1151 7.3% (MISS)
LEGITIMATE SKIP...evvovosnns -] 7084 45.0% (MISS)
TOTALS: 186695 100.0% 100.0M
NOTE: Nonresponss for this {tem excesds the NCES standsard,

Dus to potentisl nonresponss biss

users shouid exercise
ceution when choosing t

is verisble for snelysis,

Question 421C4 Teps Po:, 434-434
---------------- Formet:
F2T421C4 SPECIALZD SBJCT ENCRGD TCHR TO SEEX INFO
In-depth study of e specislized subject = sncoursged me to
sesk further informetion on this topic
PER= wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . i sssaveennnnnvonsens 1 787 4.8% 48,14
DOES NOT APPLY...cvvvevssnnsns 2 884 5.6% 651.9%
RESERVED CODES:
NO TEACHER QUEX......vovvns 5842 37.2% (M1SS)
MISSING. s ovvvanavvsosssnns 8 1151 7.3% (M1SS)
LEGITIMATE SKIP..ovcvesvenn 9 7064  45.0% (MISS)
TOTALS: 15695 100.0% 100.0%
NOTE: Nonresponss for this item excaeds the NCES stenderd.

Dus to potentisl| nonressponse bies, tsors should sxercise
coution when choosing this vnri.bil for onelysis.

TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Quastion  421CH Tape Pos. 435-433
e —————— Fermet: 11
F2T421C8 SPECIALIZID 3BJCT CHANCD TEACHNG PRACTICE

In=dapth .tud{'.! e spectalixed asubject — chenged my

tesching prectices
© PER~-  WQTD
RESPONSE CODES FMEQ CENT PCT
APPLIES. .coossavasonscecncnnse 1 388 2.0 21.1%
DOES MOT APPLY...cconvensannss 2 1280 8.7% 78.9M
RESERVED CODES:
NO TEACHER QUEX.....co000ee 8842  37.2% (MISS)
MIBBING. .oooovoovvrcrscccns ] 11851 7.8 (MI88
LEGITIMATE SXIP....cco00e0 4 7084 4B.0% (MISS)
TOTALS: 15698 100.0% 100.0%
WOTE: Nonretponse for this ttewm sacesds the NCES stenderd.

Dus to potentisl nonresponse bisse

users should exercise
ceution when choosting t

te v.rl.b‘. for enslysis.

Questiion  421D¢ Teps Pos. 4384238
—————e i ——————— Formet: 11
F2T421D1 STUDENT ASSESSMENT WAS NOT DISCUSSED

Student sssessment — was not disrussed

PER- wgTD

RESPONSE CODES FREQ CENT PCT
DOES MOT APPLY.. toorroeernnes 2 2108  13.4% 100.0%

RESERVED CODES:
NO TEACHER QUUX..s.00sannn 5842 37.2% (MISS)
MISSIHG . cooasonvovonacsenn 8 1163 7.3% (M1SS)
LEGITIMATE SKIP,.covinonene 9 €592 42.0% (MISS)
TOTALS: 15695 100.0% 100.0%
NOTE: MNonresponsa for this item excesds the NCES stenderd.

Dus to potentisel nonrltnont. bies, users should sxercise
ceution when choosing this vesisbis for sneiysts,

Teps Pos. 437-437
Formet:

STUDENT ASSESSMENT WAS NOT HELPFUL

F2T421D2

Student sesesement — wes not helpful

PER=- WGTD

RESPONSE CORES FREQ CENT PCT
APPLIES 1 641 3.4% 25.6%
DOES NOT APPLY.... 2 1867 10.0% 74.4%

RESERVED CODES:

NO TEACHER QUEX 5842 37.2% (MISS)
MISSING. .. 0.5 8 1163 7.3% (MISS)
LEGITIMATE SKIP 9 6592 42,08 (MISS)
TOTALS: 15685 100.0% 100.0%

NOTE: Nonresponss for this item sxceeds the NCES stenderd.
Dus to potentiel nonr.tﬂon.. bies, users should exercise
teution when choosting this Vlrilbil for enelysis.

Question Teps Pos., 438-438
------------ ———— Formet:
F2T42103 STUDENT ASSESSMNT CHANGD THINKNG 1IN AREA

Student sssessment - chenged my thinking in this sres

PER- WGTD

RESPONSE CODES FREQ CENT PCT
APPLIES...o00savstvsavavasvnns 1 769 4.8% 35.0%
DOES MOT APPLY...ivvvevansanns 2 1348 8.6% 65.0%

RESERVED CODES:
NO TEACHER QUEX......cvvavs 5842 37.2% (MISS)
MISSING, . osssssnnvanannnns 8 1153 7.3% (MISS)
LEGITIMATE SKIP.,...cvvovuns -] 6582 42,0% (MISS)
TOTALS: 15685 100.0% 100.0%
NOTE: Nonresponse for this i{tem excesds the NCES stenderd.

Dus to potentis! nonrsaponse bias

users should exarcise
ceution when choosing t

is Vlrllbil for anslysis.
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TEACHER QUESTIONNAIRE NELS:88 SECOND FOLLOW-UP

Question 421D4 Tape Pos. 438-439
memcsssscssssane Format:
F2T421D4 STUDNT ASSES8MNT ENCOURAGD TO SEEK IKFO
Student assessment - encouragsd me to saek further
informetion on this topic .
PER- wGTD
RESPUNSE CODES FREQ CENT pCT
ceee 1 635 4.0% 30.9%
DOES HOT APPLY... R 2 1473 8.4% 69.1%
RESERVED CODES:
NO TEACHER QUEX. €842 37.2% (M1SS)
MISSING., ... o 000 -] 1183 7.3% (M3SS)
LEGITIMATE SKIP... oo 9 6592 42.0% (M1SS)
TOTALS: 18695 100.C% 100.0%
NOTE: Nonresponss for this item excesds the NCES standerd.

users should axercise

Dus to potential nonrltﬁontl bias,
is verieble for enslysis.

caution whan choosing t

Question 42108 Tepe Pos, 440-440
---------------- Format:
F2T421D6 STUDNT ASSESSMKT CHANGD TEACHNG PRACTICE
Student esssssment - chenged my teaching prectices
PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. .. 0a0040 1 284 1.8% 15.0%
DOES NOT APPLY 2 1824 11.6% 85.0%
RESERVED CODES:
NO TEACHER QUEX... 5842 37.2% (MISS)
MISSING, . vvesans 8 1163 7.3% (MISS)
LEGITIMATE SKIP., 8 6582 42,.0% (MISS)
TOTALS: 16696 100.0% 100.0%
NOTE: Nonresponse fo, this item eaceeds ths NCES stenderd.

Due to potentie! nonresponse bies, users should exercise
coeution when choosing this Vlrilbi. for enelysis.

Question 421E1 Tepe Pos., 441-441
---------------- Format:
F2T421E1 CLASSROOM MANAGEMENT WAS NOT DISCUSSED

Clessroom mansgement - was not discussed

PER- WGTD

RESPONSE CODES FREQ CENT PCT
APPLIES, . vovossssnnsssssnsnnss 1 2 0.0% C. 1%
BOES NOT APPLY.:ivvesvssssnnns 2 1863 11.8% 99.9%

RESERVED CODES:
NO TEACHER QUEX. . vesavsnns 5842 37.2% (W1SS)
MISSING. coovvvvnasnsnsnnnnn 8 1130 7.2% (MISS)
LEGITIMATE SKIP...... .00 9 [:1.1-1 ] 42.8% (M1SS)
TOTALS: 15696 100.0% 100.0%
NOTE: Nonrssponss for this item exceeds the NCES stendard.

Dus to potentis! nonres
ceution when choosing t

onse bies, users should exercise
is verisble for snelysis.

Question 421E2 Tepe Pos. 442-442
---------------- Formst: 11
F2T421E2 CLASSROOM MANAGEMENT WAS NOT HELPFUL

Clessroom mensgement - wes not helpfui

PER-  WGTD
RESPONSE CODES FREQ CENT  PCT
APPLIES. . ioveavrsnssnsassanss 1 544 J.6% 30.0%
DOES NOT APPLY.iivavtrnnsnnnes 1311 8.4% 70.0%
RESERVED CODES:
NO TEACHER QUEX.: tcvvannss 8842 37.2% (M18S)
MIBSING. .eoovosvnsvssnarnns 8 1130 7.2% (M18S)
LEGITIMATE 8KIP,,...c0uvuss L 8868  423.8% (WMI1SS)
TOTALS: 15698 100.0% 100.0%
NOTE: Nonresponss for this item excesds the NCES standerd.

Dus to potentisl nonresponss biss, users should exercise
caution when choosing this verisble for enelysis,

RIC

Aruitoxt provided by Eic:

Pagse 83

Question 421E3 Tape Pos. 443-443
---------------- Format: 11
F2T421E3 CLASSRM MANAGMNT CHANGD THINKING IN AREA

Clsssroom mensgement = changed my thinking in this area

PER=- wr

RESPONSE COOES FREQ  CENT PCT
APPLIES. . .o0us . 1 610 3.8% 34.1%
DOES NOT APPLY, . 2 1245 7.9% 65.9%

RESERVED CODES:

NO TEACHER QUEX. 5842 37.2% (M1SS)
MISSING. . c0oovves . 8 1130 7.2% (MISS)
LEGITIMATE SKIP....0vvvuvan 8 6888  43.8% (MISS)
TOTALS: 15€85 100.0% 100,0%

NOTE: WNonresponse for this item excesds ths NCES stenderd.
Due to poientis! nonrssponse bies, user. should exerciss
caution when choosing this vorllbio for enalysis.

Question 421E4 Teps Pos. 444-d44
-------------- - Formet: 11
F2T421E4 CLASSRM MANAGMNT ENCRGD TQ SEEK INFO
Clessroom mensgement = sncoureged me to sesk further
informetion on this topic
PER-  WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . cooteassasssssnnnnnas 1 522 3.3% 26.3%
DOES NOT APPLY. . vtevesssnnnnes 1333 8.5% 73.7%
RESERVED CODES:
NO TEACHER QUEX..:0000e.0as 5842 37.2% (MISS)
MISSING, .. eovrevsansnannns ] 1130 7.2% (MISS)
LEGITIMATE SKIP....vvvvenss 9 6888  43.8% (MIST)
TOTALS: 15896 100.0% 100.0%
NOTE: Nonresponse for this item sxceeds the NCES stenderd.

users should axercise

Dus to potentiel nonrosponss biss
E!t verisble for enelysis.

ceution when choosing t

Question 421EB Tepe Pos., 445-445
-------- ———— Formet: 11
F2T421E8 CLASSRM MANAGMNT CHANGD TEACHNG FRACTICE

Clesssroom mensgement - chenged my teaching prectices

PER=-  WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . veuecotssnsssssnsnnns -1 232 1.6% §1.8%
DOES NOT APPLY..¢.vvesvsranns 2 1623 10.3% 88.2%
RESERVED CODES:
NO TEACHER QUEX..:0esss0.n. 5842 37.2% (M1SS)
MISSING, tov. vvevnssnnnnnnns 8 1130 7.2% (MI1SS)
~ LEGITIMATE SKIP.......c0u0s 8 6868 43.8% (MISS)
TOTALS: 18688 100.0% 100.0M
NOTE: Nonreaponse for this item sxceeds the NCES stendard.

Dus to potentis! nonresponse bies, users should exerciee
ceution when choosing this verisble for snalysis.

Question 421F1 Taps Pos, 446-448
------ —————————— Formet: 11
F2T421F1 COOPERATIVE LEARNING WAS NOT DISCUSSED

Cooperetive lesrning = wes not discussed

PER- WGTD
RESPONSE CODES FREQ CENT PCT
DOES NOT APPLY .. .voesesnnnnna 2 2948 18.8% 100.0M
RESERVED CODES:
NO TEACHER QUEX.::ss0sessss 5842 37.2% (MI188)
MISBING...coassessrsnannnas 8 1164 7.4% (M133)
LEGITIMATE BKIP. ... covaures 8 5741 . 36.8% (MISS)
TOTALS: 18696 100.0% 100.0%
NOTE: Nonresponss for this {tem exceeds the NCES stenderd.

Dus to potentisl nonresponse biss, users should exercies
ceution when choosing this verisble for enalysis.
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Queation 421F2 Teps Pos. 447-447
e Formet:

F2T421F2 COOPERATIVE LEARNING WAS NOT HELPFUL

Coopsrstive fesrning = wes not helpful

PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. covvssnnnsassasavannas 1 452 2.9% 12.9%
DOES NOT APPLY......couvvannns 2 2496 15.9% 86.1%
RESERVED CODES:
NO TEACHER QUEX..... .00 uus 6842 37.2% (MISS5)
MISSING. .. cconnuvnnnnanancs 8 1164 7.4% (MISS)
LEGITIMATE SKIP.......0cunns 9 5741 36.6% (MISS)
TOTALS: 16695 100.0% 100.0%
NOTE: Nonresponss for this item excesds the NCES stenderd.

bies, users should sxercise

Due to potentisi nonrespense
ﬂil varisble for snelysis.

ceution when choosing t

ion 421F3

Tepe Pos., 448-448
Formet: 1
F2T421F3 COGPERTVE LEARNNG CHMGD THINKING IN AREA

Cooperstive lesrning = chenged my thinking in this ares

PER-  WGTD
RESPONSE CODES FREQ  CENT PCT
APPLIES....c00un 1 811 5.2% 29.1%
DOES NOT APPLY.. 2 2137 13.6% 70.9%
RESERVED CODES:
NO TEACHER QUEX 6842 37.2% (M1SS)
MISSING....ovunnn 8 1164 7.4% (MISS)
LEGITIMATE SKIP........0 9 5741 36.6% (MI8S)
TOTALS: 15695 100.0% 100.0%
NOTE: Nonrssponss for this item excesds the NCES stenrard.

Due to potentisl nonressponso bies

users should exercise
ceut ion when choeosing t

is v-ri-b‘o for enelysis.

Question 421F4 Teps Pos. A49~449
---------------- Formet:
F2T421F4 COOPERATVE LEARNNG ENCRGD R TO SEEK INFO

Coopersetivs lessrning — encoursged me to sesk further
informetion on this topic

PER- wGTD
RESPONSE CODES FREQ CENT PCT
CAPPLIES. ... ssassaasranaranaaas 1 1084 6.9% J38.6%
DOES NOT APPLY.....covnvannnnn 2 1864 11.9% 61.86%
RESERVED CODES:
NO TEACHER QUEX.......vneen 5842 37.2% (MISS)
MISSING....ovsanannanasanns 8 1164 7.4% (MISS)
LEGITIMATE SKIP.... c00unn 9 5741 36.6% (MISS)
TOTALS: 16695 100.0% 100.0%
NOTE: Nonresponss for this item sxceeds the NCES stenderd,

Q

[E

PAFulToxt Provided by ERIC

RIC

Due to potentisl nonres

onse bies, users should exsrcise
cesution when choosing t

is verisble for enolysis.

Teps Pos. 450-4E0
Formet: 11

F2T421FB COOPRTVE LEARNNG CHANGD TEACHNG PRACTICE
Cooperetive lesrning = chenged my tesching prectices
PER- wGeTD
RESPONSE CODES FREQ CENT PCT
APPLIES. tuvssnnnsnnnavanssnnns 1 736 4.7% 26.4%
DOES NOT APPLY.....covunacvans 2 2212 14.1% 73.6%
RESERVED CODES:
NO TEACHER QUEX....::0nuuus 5842 37.2% (MISS)
MISSING. .. ovsavannnnnnnnas 8 1164 7.4% (M1S$S)
LEGITIMATE SKIP.....vvvnunn 9 5741 36.8% (MISS)
TOTALS: 15695 100.0% 100.0%
NOTE: MNonresponse for this {tem exceeds the NCES stenderd.

users should exercise

Dus to potentiei nonresponss bies
Eil veriable for enelysis.

csution when choosing t

TEACHER QUESTIONNAIRE NELS:188 SECOND FOLLOW-UP

Question 421G1 Teps Pos. 451-451
---------------- Formet: 11
F2T421G1 HIGH ORDER THINKING SKILLS NOT DI1SCUSSED

improving higher order thinking skille - wes not discussed

PER-  WGTD
RESPONS| CODES FREQ CENT PCT
DOES NOT APPLY......cvuivinnnnn 2 2973 18.9% 100.0%
RESERVED COOES:
NO TEACHER QUEX............ 5842 37.2% (MISS)
MISSING. . coassavannvannnnns 8 1180 7.6% (MI1SS)
LEGITIMATE SKIP.....uvvauns 9 5730  36.3% (MISS)
TOTALS: 18695 100.0% 100.0%
MOTE: Nonresponss for this item sxcesda the NCES stenderd.

usere shouid sxerciae

Dus to potentisi nonresponse bies
Ri. verisble for eneiysis.

cesution when choosing t

Question 421G2 Teps Pos, 452-452
--------------- Format: 11
F2T421G2 HIGH ORDER THINKING SKILLS NOT HELFFUL

Improving higher order thinking skills - wes not heipful

PER=- weTD
RESPONSE CODES FREQ CENT PCT
APPLIES. . ivvstnsnnsnssnnnnsas 1 438 2.8% 16.4%
DOES NOT APPLY......cinuvunnnn 2 2536 16.2% B83.6%
RESERVED CODES:
NO TEACHER QUEX.......00n0n 5842 37.2% (MISS)
MISSING...ovusunnnnssnnnnns 8 1180 7.5% (MISS)
LEGITIMATE SKIP......c00uus 8 5700 36.3% (MISS)
TOTALS: 15685 10C.0% 100.0%
NOTE: Nonrssponss for this item excaeds the NCES standerd.

Dus to potentie!l nonreaponse bies

users should exercise
csution when choosing ¢t

is v-r!-b!. for anslyeis.

Teps Pos. 453-453
Formet: 11

F2T421G3 HIGH ORDER THINKING SKILLS CHNGD THINKNG
Improving higher order thinking skills = chenged my
thinrking in ghil sres
PER- WGTD
RESPONSE CODES FREQ CENT PCT
APPLIES........ 1 841 B.4% 28.1%
DOES NOT APPLY.. . 2 2132 13.6% 71.8%
RESERVED CODES:
NO TEACHER QUEX. 5842 37.2% (MISS)
MISSING....oouan 8 1180 7.6% (MISS)
LEGITIMATE SKIP..... 9 5700 36.3% (MISS)
TOTALS: 15695 100.0% 100.0%
NOTE: Monresponss for this item exceeds the NCES stenderd.

Dus to potential nonres

onss biss, users should exercise
ceution when choosing t

is varisble for snslysis.

Question

421G4 Tepe Pos. 454-454
---------------- Formet:
F2T424C4 HIGH ORDER THNHWG SKLLS ENCRGD SEEK INFO

Improving higher order thinkin

? akills = sncouresged me to
informetion on this

seek further topic
PER- WwGTD
RESPONSE CODES FREQ CENT PCT
APPLIES . vovsvunassnssnsarsens 1 1306 8.3% 43.1%
DOES NOT APPLY. .. cinvunvanrunn 2 1667 10.6% FGE.8%
RESERVED CODES:
NO TEACHER QUEX.....vavusee 5842 37.2% (M18S)
MISSING., ..oruusransnnnsasnss 8 1180 7.5% (MI1SS)
LEGITIMATE SKIP,...ovvvuvus 9 5700 36.3% (MISS)
TOTALS: 16695 100.0% 100.0%
NOTE: Nonrssponse for this item excaads the NCES stenderd.

Due to potentisl nonrutgon.- bies, users should exsrcise
csution when choosing this verisbie for enelysis.
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Pege 66
L rmeremammm——————— o e s n e s e ———
Question 421G5 Tepe Pos, 455-455 Question 4_23 Teps Pos. 460-461
e ittt atntainiaded Formet: 11 = =remssscoscoses Formet: 12
F2T421G5 HGH ORDR THNKNG SKLLS CHNGD TCHNG PRATCS F2T4_23 EXTENT SUPERVISOR OBSERVED TCHR TEACHINGC
Improving higher order thinking skills =~ chenged my How often did e supervisor or officiel from your tchool or
teaching prectices district formelly observe your teeching during the first
semecter of the current uclool year?
PER~ wGTD
RESPONSE CODES FREQ CENT PCT PER- wGTD
RESPONSE CODES FREQ CENT PCT
APPLIES. 1 543 3.6% 17.3% = eeeeemeeee 0 eeesesee | Soses cmeee Soeos
' DOES WOT APPLY. 2 2430 15.6% 82.7% NOT ALLOWED TO OBSERVE. (¢} 58 O.4% C.8%
RESERVED CODES: VER. 02 3161 20.1% 235.4%
NO TEACHER QUEX. 5842 37.2% (MISS) ONE TIME ONL 03 3290 21.0% 236.3%
MISSING......... 8 1180 7.5% (M1SS) TWO TO THREE TIMES A
LEGITIMATE SKIP 9 6700 36.3% (MISS) SEMESTER/TERM, .. .....c00veunn 04 2205 14.0% 25.2%
AT LEAST ONCE A MONTH......... 05 172 1, 1% 1.9%
TOTALS: 16695 100.0% 100.0% AT LEAST ONCE A WEEK.......... 06 4 0.2% 0.5%
RESERVED CODES:
NOTE: Nonresponte for this item exceeds the HCES stenderd. NO TEACHER QUEX..... e e 5842 37.2% 188)
Due to potentinl hOnr.lEOnl. bies, uters should exercise MISSING.. .ot eoeeencnnans 98 943 6.0 4188}
ceution when choosing th & variebie for enelysis. . oo T 160, 0
TOTALS : 15695 10C.0% 100.0%
Question 4_22 s e T T
--------------- 4_22M Tepe Pos. #62-463
__________ Formet:
F2T4_23W DATE COMPLETED: MONTH
During the first semester of the current school yser, how
meny deys of teeching did you miss for eny reston? Dete completed: month
PER~ wGTD
RESPONSE CODES PEQ CENT PCT
FEBRUARY.......c. veeee e 02 3967 25.3%  44.1%
MARCH. .. covvennenannnns e 03 1699 10.8% 19.0%
———————————————— APRIL. ...ttt ernencasnnossonns 04 1845 11.8% 18.0%
Question 4_22A Tepe Pot. 456-457 MAY , .. iiitienenenssananananes 05 1041 6.6 12.2%
---------------- Formet: 12 JUNE.. .. it ennennnennnns 06 635 4.0% 6.5%
ULY..oovieesoenosonotonananse 07 48 0.3% 0.1%
F2T4_22A 1ST SEMSTR DAYS MISSEO-ADMINSTRTVE LEAVE RESERVED CODES:
NO TEACHER QUEX............ 5842 37.2% (M1SS)
Adminittretive leeve MISSING.....ovvveeeennnnnnns 98 618 3.9% (MISS)
PEQ~ WGTD TOTALS: 16695 100.0% 100.0%
RESPOHSE CODES FREQ CENT PCT
65028 32.0% b55.5%
2592 16.6% 2B8.7%
817 5.2% 10.4%  ——mememoe—m—e—oe
327 2.1% 4,1% Question 4_23D Tepe Pos. 464-465
76 0.5% 0.9% ~m——mmem—smere—o Formet: 1I:
28 0.2% 0.2%
F2T4_23D DATE COMPLETED: DAY
5842 37.2% (MiSS)
. 2 0.0% (MISS) Deate compieted: day
MISSING.....crceeveceenns .. 98 983 €.3% (MISS)
PER~ wGTD
TOTALS: 16695 100.0% 100.0% RESPONSE CODES FREQ CENT PCT
[¢]] 397 2.5% 3.9%
02 366 2.3% 3.6%
03 242 1.5% 3.6%
———————————————— 04 174 1.1% 1.8%
Question 4_228 Tepe Poa. 458-459 05 173 1.1% 1.9%
---------------- Format: 06 210 1.3% 1.9%
07 209 1.3% 2.5%
F2T4_228 1ST SEMSTR DAYS MISSED-ILLNESS 08 162 1.0% 2.0%
09 160 1.0% 1.5%
Illnest 10 6563 3.6% 6.5%
114 ©65b 4.2% 7.8%
PER- wGTD 12 447 2.8% 4. 9%
RESPONSE CODES FREQ CENT PCT 13 475 J.0% 6.2%
14 475 3.0% 4.6%
01 4037 25.7% 42.4% 15 216 1.4% 2.1%
0z 3067 19.6% 36.1% 16 236 1.5% 2. 4%
03 1194 7.6% 16.1% 17 295 1.9% 3. 54
04 355 2.3% 4.1% 18 359 2.3% 3.9%
05 128 0.8% 1.3% 19 351 2.2% 3.6%
12 OR MORE DAYS............... 06 89 0.6% 1.0% 20 314 2.0% 3.8%
RESERVED CCDES: 21 281 1.8% 3. 1%
HO TEACHER QUEX............ 5842 37.2% (M1ISS) 22 188 1.2% 1.8%
MULTIPLE RESPONSE.......... 96 1 0.0% (MISS) 23 166 1.0%  2.0%
MISSING....oovevnneenns 98 982 6.3% (MISS) 24 326 2.1%  3.5%
--------------- 25 271 1.7% 2.3%
TOTALS: 166956 100.0% 100.0% 26 261 1.6% 2.6%
27 305 1.9% 2.9%
28 268 1.7% 3. 1%
29 183 1.2% 2.1%
30 246 1.6% 3.0%
3t 283 1.6% 2.6%
RESERVED COODES:
NO TEACHER QUEX.......... ‘e 5842 37.2% (MISS)
MISSING.......... Ceeeetenan 98 636 4.18 (MISS)
TOTALS: 16695 100.0% 100.0%
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TEACHER QUESTIONNAIRE NELS:88 SECONC FOLLOW-UP
Page 1]

Question F2CXTWT Tepe Pos. 466-476
Formet: R10.4

F2CXTWT CONTEXTUAL DATA WEIGHT

Use for producing weighted studant contextuel component
stetistics, in conjunction with sithar cross—sectionkl or
tongitudine!l aneiyses thet eltc involve school
edministrator and/or teacher dats.

PER- wGTD
RESPCNSE CODES FREQ CENT PCT
1,9799 TO 12026.0942,........ . 00 166956 100.0% 100.0%
TOTALS: 16695 100.0M 100.0%
Question F2CXTFLG Tape Pos. 476-476
Formet: 11

FéCXTFLG SAMPLE MEMBER PART OF F2 CTONTEXT SAMPLE

Indicetas thet s sampls member belongs to the contextual
componants sempls. 5.. this variable for identifying
sempie members who ware both enrollaed in an aligible
contextual school (cligibln for collaction of school
edministrator and teachar data) and who compieted a sacond
follow-up student quastionnaire.

PER~ wGTD
RESPONSE CODES FREQ CENT oCT
MEMBER OF CONTEXTUAL SAMPLE
AND STUDENT QUEX COMPLETE..... 1 16695 100.0% 100.0%
TOTALS: 16695 100.0% 100.0%
Question F2TEQFLG Tape Pos, 477-477
Format: It

F2TEQFLG TEACHER QUESTIONNAIRE AVAILABLE

The taeach fits includes student participants in the
contaxtu ample regardiass of whethar or not tho student
recoived a teschar raeporl., F2TEQFLG ellows snelysts to
select }hc ttudents on the file for whom teachar dete are
available.

PER- wGTD

RESPONSE CODES FREQ CENT PCT
TEACHER QUEX NOT COMPLETED.... (o} 1008 6.4% 6.1%
TEACHER QUEX COMPLETED...... . 1 9853 62.8% 6t.7%

NOT APPLICABLE - STUDENT WAS
NOT ENROLLED IN MATH OR

SCIENCE CLASS. ....cccvveeoenns 2 4834 30.8% 32.3%
TOTALS: 15695 100.0% 100.0%
Question F2F1SCFL Tepa Pos. 478-478

. Format:

F2F 1SCFL STUDENT ATTENDED SAME SCHOOL IN 1990/92

Indicates whethsr tha student ettended the sema school
during dete collection in the first follow~up and second
follow-up. This flsg does not indicete that tha small
portion cf students who moved from a first follow-up schoo!
but returned to the schoo! by dete collection in the second
follow-up were at the schoo! continuously.

NOTE: This verieble wes lupEran:ad on the public date file
by NCES in sccordance with the confidentiality provisions
of PL 100-287.
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GLOSSARY OF NELS:88 TERMS

Note: Words in the glossary have been cross-referenced. If a word used in a definition has its own entry
elsewhere in the glossary, the word appears in italics in its first usage under each entry.

Alternative completer: The NELS:88 second follow-up distinguished three levels of enrollment status:
students enrolled in a regular high school program, dropouts who had enrolled in (or had completed)
some alternative (non-diploma) high school equivalency accrediting program (for example, preparation
classes for the GED ftest), and dropouts receiving Bo alternative instruction. The term "alternative
completer" was used for dropouts receiving any sort of instruction to prepare them for equivaiency
certification, and for dropouts who had already received the GED or other equivalency certification. In
terms of questionnaire completion, alternative completers were treated in two ways. Dropouts receiving
alternative instruction in preparation for possible equivalency certification were administered the dropout
questionnaire. Those dropouts who had received the GED or other high school equivalency certification
were treated as school completers, and were administered the student questionnaire.

ASCII: American Standard Code for Information Interchange. A standard method for encoding
characters; includes codes representing upper and lower case letters, numerals, and punctuation.

Augmentation students: See State augmentation students.

Base year ineligible (BYI) study: A NELS:88 First follow-up study which sought to locate and survey
eligible respondents who were part of the Base Year sample, yet were ineligible to participate in the Base

Year due to mental or physical incapacity, language barrier, or other factors. (See entry for "Followback
study of excluded students.")

Bias (due to monresponse): Difference that occurs when respondents differ as a group from
nonrespondents on a characteristic being studied.

Bias (due to undercoverage): This bias arises because some portion of the potential sampling frame is
missed or excluded. For example, if the school list from which a school sample is drawn is incomplete
or inaccurate, school undercoverage may occur. In NELS:88 the most imporiant potential source of
undercoverage bias was exclusion of 5.37 percent of the potential sample of eighth graders in the base
year. (See entry for "Base year ineligible study" and "Followback study of excluded students.")

Bias (of an estimate): The difference between the expected value of a sample estimate and the
corresponding true value for the population.

Burden: Formally, this is the aggregate hours realistically required for data providers to participate in
a data collection. Burden also has a subjective or psychological dimension: the degree to which
providing information is regarded as onerous may depend on the salience to the respondent of tie
questions that are being posed and -n other factors such as competing time demands.

BY: NELS:88 Base Year Study conducted in 1988.

Carnegie units: A standard of measurement used for secondary education that represents the completion
of a course that meets one period per day for one year.

J-1
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CCD: Common Core of Data. Data annually collected from all public schools in the United States by
the National Center for Education Statistics.

CD-ROM: Compact Disk Read-Only Memory. A computer storage disk in the same physical form as
an audio CD. A CD-ROM can store approximately $50 megabytes of digital data. NELS:88 data are
available both in magnetic media, such as tapes, as well as in optical laser disc media, such as CD-ROM.

Ceiling effect: The result of a cognitive test having insufficient numbers of the more difficult items.
In a longitudinal study, ceiling effects in the follow-up testings car cause change scores to be artificially
constrained for high ability examinees. More information (that is, smaller error of measurement) is
obtained with respect to ability level if high ability individuals receive relatively harder items (and if low
ability individuals receive proportionately easier items). The matching of item difficulty to a person’s
ability level yields increased reliability at the extremes of the score distribution where it is most needed
for studies of longitudinal change. That is, the measurement problems related to floor and ceiling effects
in combination with regression effects found at the extreme score ranges seriously hamper the accuracy
of change measures in longitudinai studies. Hence one strategy employed in NELS:88 to minimize
ceiling effects was to develop test forms that are "adaptive” to the ability level of the examinee. The
multilevel tests used in the first and second follow-ups of NELS:88--with test assignment based on prior
test performance—-work to minimize the possibility of ceiling effects biasing the estimates of the score
gains. (See entry for "Floor effect.”)

Certainty school: A first or second follow-up school attended by four or more NELS:88 sample
members, as determined by #racing and data coliection efforts. These schools are included in the sample
with certainty (probability = 1). All NELS:88 first follow-up sample members in the school at the time
of data collection were included in the second follow-up.

Closed-ended: A type of question in which the data provider’s responses are limited to glven alternatives
as opposed to an open-ended question. (See entry for "Open-ended.")

Cluster size: The number of NELS:88 sample members attending a particular high school.

Codebook: A record of each variable being measured, inciuding variable name, columns cccupied by
each variable in the data matrix, values used to define each variable, unweighted frequencies, unweighted
percents, cnd weighted valid percents. (See entry for "electronic codebook.")

Cognitive test battery: One of the two parts of the Student Survey (the second part being the srudent
questionnaire). Four achievement areas (mathematics, reading, science, and social studies fhistory/
citizenship/geography]) were measured.

Cohort: A group of individuals who have a statistical factor in common, for example, year of birth or
grade in school or year of high school graduation. NELS:88 embraces three overlapping but distinct

natlonally-representatlve grade cohorts: 1987-88 eighth graders, 1989-90 high school sophomores, and
1991-92 high school seniors.

Composite variables: A composite variable is one that is constructed through either the combination of
two or more variables (socioeconomic status, for example) or calculated through the application of a
mathematical function to a variable. Also called a "derived variable" or "constructed variable."
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Confidence interval: A sample-based estimate expressed as an interval or range of values within which
the true population value is expected to be located (with a specified degree of confidence).

Contextual data: In NELS:88, the primary unit of analysis is the student (or dropout), and information
from the other study components, referred to as the contextual data, should be viewed as extensions of
the student data—for example, as school administrator, teacher, and parent reports on the student’s school
learning environment or home situation.

Core schools School that was selected between Phases 1 and 2 of the second follow-up to receive the

full complement (School Administrator, Teacher, Transcript) of study components, and for in-school data
collection sessions.

Core student: Students who are part of the primary cohort of NELS:88, in conirast to siafe
augmentation ot School Effectiveness Study students. The core students include those chosen as eighth

graders in the 1988 Base Year Study and those added to the sample through freshening procedures during
the first or second follow-up. :

Core study: The original NELS:88 study, in contrast to the study with additions and follow-up additions
like the state angmestation studies and the School Effectiveness Study.

Course offerings: Schooi-level summaries of courses offered and of course enrollment levels; while in

HS&B course offerings data were coliected for all schools, in NELS:88 such data have been collected
only for schools in the School Effectiveness Study.

Cross-sectional survey: A cross-sectional design represents events and statuses at a single point in time.
For example, a cross-sectional survey may measure the cumulative educational attainment (achievements,
attitudes, statuses) of students at a particular stage of schooling (for example, eighth grade, tenth grade,
or twelfth grade). In contrast, a longitudinal (or repeated measurement of the same sample units) survey
measures the change or growth in educational attainments that occurs over a particular period of
schooling. 'the longitudinal design of NELS:88 generates--by means of sample “freshening"--three
representative cross-sections (eighth graders in 1988, high school sophomores in 1990, seniors in 1992)
and permits analysis of individual level change over time through longitudinal analysis and of group level

and intercohort change through the cross-sectional comparisons. (See entry for "Longitudinal or Panel
Survey.")

Data element: The most basic unit of information. In data processing it is the fundamental data
structure. It is defined by its size (in characters) and data type (e.g. alphanumeric, numeric only,
true/false, date) and may include a specific set of values or range of values.

Design effect: A measure of sample efficiency. The design effect (DEFF) is the variance of an estimate
divided by the variance of the estimate that would have occurred if a sample of the same size had been
selected using simple random sampling. Sometimes it is more useful to work with standard errors than
with variances. The root design effect (DEFT) expresses the relation between the actual standard error
of an estimate and the standard error of the corresponding estimates from a simple random sample.

Dropout: The term is used both to describe an event--leaving school before graduating--and a status--an
individual who is not in school and is not a graduate at a defined point in time. The "cohort dropout rate"
in NELS:88 is based on measurement of enrollment status of 1988 eighth graders two and four years later
(that is, in the spring term of 1990 and the spring term of 1992) and of 1990 sophomores two years later.
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A respondent who has not graduated from high schos! or attained an equivalency certificate and who has
not attended high school for 20 consecutive days (not counting any excused absences) is considered to
be a dropout. In contrast, transferring schools--for example, from a public to a private school--is not
regarded as a dropout event, nor is delayed graduation (as when ¢« student is continuously enrolled but
takes an additional year to complete school). A person who drops out of school may later return and
graduate: at the time the person left school initially, he or she is called a "dropout," and at the time the
person returns to school, he or she is calied a "stopout."

Early graduate: A student who graduated from high school in less than the typical amount of time. For
example, if a student graduated in December of his/her senior year (when the majority of his/her
classmates graduate the following May or June), the student is categorized as an early graduate. In the
main study data collection, early graduates were administered a special supplement in the student
questionnaire along with the cognitive test battery.

Electronic codebook (ECB): While hardcopy codebooks with item stems, response categories, associated
response frequency distributions, unweighted percents, and weighted valid percents are contained within
the NELS:88 user’s manuals, NELS:88 data are also available on CD-ROM in an electronic codebook
(ECB) format. For example, the electronic codebook created for the combined base year first follow-up
NELS:88 data is a menu-driven system that allows users to perform functions such us the following: (a)
search a list of NELS:88 BY-FI database variables based upon key words or variable names/labels; (b)
display weighted and unweighted percentages for each variable in the database; (c) display question text
for each variable in the database; (d) select or tag variables for subsequent analysis; (e) generate SAS-PC
or SPSS-PC+ program code/command statements for subsequently constructing a system file of the
selected variables; and (f) generate a codebook of the selected variables. An electronic codebook is also
being prepared for the NELS:88 second foliow-up data, and will again be housed on a CD-RO.

ETS: Educational Testing Service. NORC's subcontractor for NELS:88 cognitive test development and
evaluation.

F1: The NELS:88 first follow-up, conducted in 1990.
¥2: The NELS:88 second follow-up, conducted in 1992.
File: Refers to a data file containing a set of related computerized records.

Floor effect: The result of a cognitive test being too difficult for a large number of the examinees,
causing the low ability examinees to receive chance scores on the first testing, and on subsequent testings
if the test remains too difficult. Floor effects result in an inability to discriminate among low ability
individuals at time one or time two, and there will be no reliable discrimination among examinees with
respect to amounts of change. A possible solution, utilized in NELS:88, is to develop test forms that are
“adaptive” to the ability level of the examinee, which tends to minimize the possibility of floor effects
biasing the estimates of the score gains.

Followback study of excluded students: A continuation in the NELS:88 second follow-up of a special
substudy begun in the first follow-up as (see entry for) the base year ineligibles study.

Freshening: A NELS:88 sampling procedure by which high school sophomores were added in the first
follow-up who were not in the eighth grade in the U.S. two years before. This process was repeated in
the second follow-up, adding high schéol seniors who were not in the eighth grade in the U.S. four years
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before, and not in the tenth grade in the U.S. two years before. This process ensured that the sample
would be representative of the 1992 senior class by allowing 1992 seniors who did not have a chance for
selection into the base year (or the first follow-up) sample to have some probability of 1992 selection.
GED recipient: A person who has obtained certification of high school equivalency by meeting state
requirements and passing an approved exam, which is intended to provide an appraisal of the person’s
achievement or performance in the broad subject matter areas usually required for high school graduation.
(See entry for "GED test" and "Alternative completer.")

GED test: General Educational Development test. A test administered by the American Council on
Education as the basis for awarding a high school equivalent certification.

AS&B: High School and Beyond. The second in the series of longitudinal education studies sponsored
by NCES. The HS&B Base Year study surveyed sophomore and senjor students in 1980.

IEP: Individualized Education Program in special education for students with a mental or physical
disability. "

IRT: Item Response Theory. A method of estimating achievement level by considering the pattern of
right, wrong, and omitted responses on all items administered to an individual student. Rather than
merely counting right and wrong responses, the IRT procedure also considers characteristics of each of
the test items, such as their difficulty, and the likelihood that they could be guessed correctly by low-
ability individuals. IRT scores are less likely than simple number-right or formula scores to be distorted
by correct guesses on difficult items if a student’s response vector alsc contains incorrect answers to
easier questions. Another atiribute of IRT that makes it useful for NELS:88 is the calibration of item
parameters for all items administered to all students. This makes it possible to obtain scores on the same
scale for students who took harder or easier forms of the test. IRT also permits vertical scaling of the
three grade levels (grade 8 in 1988, grade 10 in 1990, grade 12 in 1992).

Item nonresponse: The amount of ruissing information when a valid response to an item or variable was
expected. (See entry for "Unit-nonresponse. ")

LEP: Limited English Proficient. A concept developed to assist in identifying those language-minority
students (individuals from non-English language backgrounds) who need language assistance services, in
their own language or in English, in the schools. (See entries for "NEP" and "LM.") The Bilingual
Educaticn Act, reauthorized in 1988 (PL 100-297), describes a limited English proficient student as one
who:
1) meets one or more of the following conditions:
a) the student was born outside of the United States or the student’s native language is not
English; ‘
b) the student comes from an environment where a language other than English is dominant;
or
¢) the student is American Indian or Alaskan Native and comes from an environment where
a language other than English has had a significant impact on his/her level of English
language proficiency; and
2) has sufficient difficulty speaking, reading, writing, or understanding the English language to deny
him or her the opportunity to learn successfuily in English-only classrooms.
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LM: Language Minority. A fully English proficient student in whose home a non-English language is
typically spoken. This groups includes students whose English is fluent enough to benefit from
instruction in academic subjects offered in English.

Longitudinal or panel survey: In a longitudinal design, similar measurements--of the same sample of
individuals, institutions, households or of some other defined unit--are taken at multiple time points.
NELS:88 employs a longitudinal design that follows the same individuals over time, and permits the
analysis of individual-level change. (See entry for "Cross-sectional survey.")

Machine editing: Also cailed forced data cleaning or logical editing. Uses computerized instructions

in the data cleaning program that ensure common sense consistency within and across the responses from
a data provider.

Microdata (microrecords): Observations of individual sample members, such as those contained on the
NELS:88 data files.

MSA: Metropolitan statistical area. A large population nucleus and the nearby communities which have
a high degree of economic and social integration with that nucleus. Each MSA consists of one or more
entire counties (or county equivalents) that meet specified standards pertaining to population, commuting
ties, and metropolitan character. (However, in New England, towns and cities, rather than counties, are
the basic units.) MSAs are designated by the Office of Management and Budget (OMB). An MSA
includes a city and, generally, its entire urban area and the remainder of the county or counties in which
the urban area is located. A MSA also includes such additional outlying counties which meet specified

criteria relating to metropolitan character and level of community of workers into the central city or
countics.

Multidimensional raking: An adjustment procedure in weighting whereby the sum of the weights for
each marginal category of respondents in the follow-up rounds of NELS:88 was made equal to th
corresponding sum of the final prior round weights for that group. :

NAEP: The National Assessment of Educational Progress.

NAIS: The Nationai Association of Independent Schools. This organization enaorsed NELS:88. NAIS

schools form a base year school sampling stratum in NELS:88, and NAIS constitutes a category within
the restricted use file school control type variable.

NCEA: The National Catholic Educational Association. This organization endorsed NELS:88.

NCES: The National Center for Education Statist . s, Office of Educational Research and Improvement,
of the U.S. Department of Education. This governmental agency is the primary sponsor of NELS:83,
and is also the sponsoring agency for (among other studies) NAEP, HS&B, and NLS-72.

NELS:88: The National Education Longitudinal Study of 1988. Third in the series of longitudinal
education studies sponsored by NCES. The study began in 1988 with the eighth-grade class of that year.
The study has collected data in 1988, 1990, and 1992 on student’s school experiences, as well as
background information from school administrators, teachers and parents (in the base year and second
follow-up only). The study seeks to learn about students’ educational experiences and outcomes from
eighth grade through high school and beyond.
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NEP: No English Proficiency. A student who does not speak English. (See entry for "LEP.")

NLS-72: The National Longitudinal Study of the High School Class of 1972. This project was the first
in the series of longitudinal education studies sponsored by NCES.

Noncertainty schools: Schools in which fewer than four (three, two or one) NELS: 88 students attended.
These schools were not subsampled for participation in the School Administrator, Teacher, and Transcript

components. Additionally, the survey instruments were not administered in group sessions in the schools,
as was done in the certainty schools.

Nonresponse: (See entry for "Item nonresponse” and "Unit nonresponse.")

Nonsampling error: An error in sample estimates that cannot be attributed to sampling fluctuations.
Such errors may arise from many sources including imperfect implementation of sampling procedures,

differential unit or item nonresponse across subgroups, bias in estimation, or errors in observation and
recording.

NORC: The National Opinion Research Center at The University of Chicago. NORC conducts
NELS:88 for the National Center for Education Statistics.

NSF: The National Science Foundation, which is one of the sponsors of NELS:88. The National
Science Foundation awards grants and contracts to individuals and organizations to conduct research.
NSF sponsored two components of the second follow-up: 1) additions to the student questionnaire to
jearn about students’ experiences and their exposure to mathematics and science curricula, and 2) a
teacher survey f mathematics and science teachers to obtain evaluations of their NELS:88 student(s) and
to learn about their classroom practices and background preparation for teaching. :

OBEMLA: The Office of Bilingual Education and Minority Languages Affairs, U.5. Department of
Education. OBEMLA funded a NELS:88 supplement that inquired into the education experiences of
students whose native language is other than English. '

OMB; The Office of Management and Budget, U.S. Executive Branch. OMB is a federal agency with
the responsibility for reviewing all studies funded by executive branch agencies. OMB reviewed,
commented on, and approved the NE_S:88 questionnaires, as indicated by their approval number and
its expiration date in the top right corner of the questionnaire covers.

Open-ended: A type of question in which the data provider’s responses are not limited to given
alternatives. ‘

Optical disk: A disk that is read optically (e.g., by laser technology), rather than magnetically. (See
entry for "CD-ROM.")

Optical scanning: A system of recording responses that transfers responses into machine—readabie data
through optical mark reading. This method of data capture was used for the NELS:88 student
questionnaires and cognitive tests, as well as for the parent and teacher questionnaires. (In contrast,

responses to certain other questionnaires, such as the school administrator questionnaire, were keyed by
using conventional data entry methods.)

Out-of-sequence: This term means that a student is not in the grade that he/she would be in if
progressing with the majority of the cohort through school. For example, most NELS:88 sample
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members were in the tenth grade in the 1989-90 school year; one would be described as out-of-sequence
if found to be in the eleventh grade in the 1389-90 school year.

Parent, NELS-targeted parent/guardian: The NELS:88 Parent Component sought to collect
information from parents of eligible student/dropout respondents. It was asked that the parent or guardian
who knew most about his or her child’s educational experience complete the questionnaire.

PIN: Personal Identification Number. A unique number assigned to each district and school.

Population: All individuals in the group to which conclusions from a data collection activity are to be
applied. Weighted results of NELS:88 data provide estimates for populations and subgroups.

Population variance: A measure of dispersion defined as the average of the squared deviations between
the observed values of the elements of a population or sample and the population mean of those values.

Postsecondary education: The provision of formal instructional programs with a curriculum designed
primarily for students who have completed the requirements for a high school diploma or equivalent.
This includes programs of an academic, vocational, and continuing professional education purpose, and
excludes avocational and adult basic education programs.

Poststratification adjustment: A weight adjustment that forces survey estimates to match independent
population totals within selected poststrata (adjustment cells).

Precision: The difference between a sample-based estimate and its expected value. Precision is measured
by the sampling error (or standard error) of an estimate.

Probability sample: A sample selected by a method such that each unit has a fixed and determined
probability of selection.

QED: Quality Education Data. QED is a commercial firm that publishes national directories of all public
and private schools and districts. Its list of schools in the U.S. constituted the sampling frame for the

base year, and provided important information on school location, principal’s name, minority enrollment,
and other characteristics.

Range check: A determination of whether responses fall within a predetermined set of acceptable values.

Record format: The layout of the information contained in a data record (includes the name, type, and
size of each field in the record).

Records: A logical grouping of data elements within a file upon which a computer program acts.
Reliability: The consistency in results of a test or measurement including the tendency of the test or
measurement to produce the same results when applied twice to some entity or attribute believed not to
have changed in the interval between measurements.

S’ample: Subgroup selected from the entire population.

Sampling error: The part of the difference between a value for an entire population and an estimate of
that value derived frcm a probability sample that results from observing only a sample of valuea.
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Sampling variance: A measure of dispersion of values of a statistic that would occur if the survey were
repeated a large number of times using the same sample design, instrument and data collection
methodology. The square root of the sampling varian ¢ is the standard error.

School administrator questionnaire: This questionnaire was to be completed by the principal and/or
someone designated by the principal. The questionnaire sought basic information about school policies,

number of students in each class, curriculum offered, programs for disadvantaged and disabled students,
and other school characteristics.

School climate: The social system and culture of the school, including the crganizational structure of
the school and values and expectations within it.

School Coordinator: A person designated in each school to act as a contact person between the school
and NORC. This person assisted with establishing a survey day in the school, and in some cases where
the school cluster size was very small, the School Coordinator administered the student instruments.

Schoo! Effectiveness Study: A component of NELS:88 added to the first follow-up to permit the study
of school effects. The supplement substantially increased cluster sizes and provided in-school
representative student samples at approximately 250 urban and suburban schools in the thirty largest
MSAs in order to permit researchers to assess the impact of various school characteristics (such as
structural and management characteristics and school climate) on student outcomes (Such as student
achievement and educational experience). This component was continued in the second follow-up, and
included student, school administrator, teacher, and parent questionnaires, transcript surveys, as well as
a course offerings component.

Standard deviation: The most widely used measure of dispersion of a frequency distribution. It is equal
to the positive square root of the population variance.

Standard error: The positive square root of the sampling variance. It i< a measure of the dispersion

of the sampling distribution of a statistic. Standard errors are used to establish confidence intervals for
the statistics being analyzed. '

State augmentation students: In the base year, certain states funded a sample of additional schools in
the state to produce a representative sample of schools in the state. In this sense, the state’s sample was
"augmented" to maximize the utility of the NELS:88 data for those states. The students from those base
year schools were designated as "augmentation” students, and were followed and surveyed in the first

follow-up, though the students had dispersed to many tenth-grade schools. In the second follow-up these
students were “tveyed again.

Stopout: A student who had one or more occurrences of school non-attendance for 20 or more days (not
including any excused absences) who subsequently returned to school. In NELS:88, this term was used
for temporary dropouts w’-iin a round (e.g., out of school in fall 1989 but back spring 1990, as
contrasted to 1990 dropouts who were back in school in spring term of 1992).

Student questionnaire: One of the two parts of the student survey (the other part is the cognifive test
battery). This instrument contained a locator section for fracing sample members for future waves of
NELS:88 and a series of questions about courses taken, hours spent on homework, and perceptions of
the school and the home environment.
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Survey day: A day chosen by the school during the data collection period when an NORC interviewer
and a clerical assistant (or the School Coordinator in schools with only a small group of sample members)
administered the survey to the school’s sample of students. The survey day session lasted about three
hours for the actual data collection, with about thirty minutes each for preparation and clean-
up/preparation of completed materials for mailing.

Teacher questionnaire: Math and science teachers of selected students were asked to complete a teacher
questionnaire, which collected data on school and teacher characteristics (including teacher qualifications
and experience), evaluations of student performance, and classroom teaching practices.

Teacher, NELS-targeted teacher sample: In the base year and first follow-up, two teacher reports were
sought for each student, reflecting a combination of two subjects from four subject areas (English, social
studies, science, mathematics). In the second follow-up, one teacher report per pupil was sought for
those students who were enrolled mathematics, science, or both, in one of the schools designated for
school contextual data collection.

Tracing: The locating (and ascertaining of school enrollment status) of NELS:88 sample members.
Sample members were traced at six points in time subsequent to eighth grade: autumn term 1988,
autumn term 1989, spring term 1990, autumn term 1990, antumn term 1991, and spring term 1992.

Transfer student: A NELS:88 sample member who moved from one school to another after the

subsampling of schools between Phase 1 (the tracing of sample members to their school of enrcliment)
and Phase 2 (the re-verification of sample members’ school of enrollment).

_ Unit nonresponse: Failure of a survey unit (for example, at the institutional level, a school, or at the
individual level, a respondent, such as a student or a teacher) to cooperate or complete survey instrument.
Unit nonresponse may be contrasted to ifem rionresponse, which is the failure of a participating sample
meraber to give a valid response to a particular question on a survey instrument.

Validity: The capacity of an item or measuring instrument to measure what it was designed to measure;
stated most often in terms of the correlation between scores in the instrument and measures of
performance on some external criterion. Reliability, on the other hand, refers to consistency of
measurement over time. (See entry for "xeliability.")

Variance: See entry for "Population variance” and "Sampling variance."

Weighted estimates: Estimates from a sample survey in which the sample data are statistically weighted
(multiplied) by factors reflecting the sample design. The weights (referred to as sampling weights) are
typically equal to the reciprocals of the overall selection probabilities, multiplied by a nonresponse or
poststratification adjusiment. Thus, for example, the 1,035 completed school administrator
questionnaires in the NELS:88 base year represent a population of 38,774 schools. individual completed
cases (that is, base year school administrator questionnaires) may "represent" anywhere from a minimum
of 1.5 schools to a maximum of 387.3 schools. To take another example, 12,111 base year questionnaire
respondents reported themselves to be male, and a slightly greater number (12,244) reported themselves
to be female. When these cases are multiplied by the nonresponse-adjusted student weights to yield a
weighted percent that reflects the national population of eighth graders, the estimate for males is 50.1
percent of the 1988 eighth-grade cohort while females are estimated to comprise 49.9 percent of the
nation’s 1988 eighth graders.
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